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Editorial

21st century Indian Teacher education system is facing multiple
challenges in view of innovations, research, professionalism, and changing
demands of society. Traditions and technological advancements both are
clashing. Our educationists are continuously thriving towards providing an
Indian model of teacher Education incorporating both Indian Knowledge
system and technological advancements for 2 1 st century classrooms.

The National Education Policy (NEP) 2020 has introduced
transformative reforms, including the Integrated Teacher Education
Programme (ITEP), to revolutionize how teachers are trained holistically.
Alongside structural changes, blending of Indian Knowledge system, innovative practices and the
professionalization of teaching are reshaping the landscape of teacher education in Indian Teacher
Education scenario now.

ITEP is a major paradigm shift in Teacher Education. The NEP 2020's introduction of ITEP marks
a significant departure from conventional teacher training models, integrating disciplinary knowledge,
pedagogical skills, practical training, school connectedness into a single four-year undergraduate
program, replacing the fragmented B.Ed. system. Technology based learning, experiential and reflective
practices are into practice now.

This holistic approach ensures that prospective teachers develop subject expertise alongside
essential teaching competencies from the outset, but at the same time, posing several practical
challenges too. Still there is a long way for incorporating emerging innovations in teacher preparation
along with age-old Indian value system.

Under the backdrop of innovations in teacher education under NEP 2020, present volume reflects
on teachers' language attitudes and biases in multilingual education, which is important in Indian
contexts. Innovative strategies for enhancing quality school education adds to the ongoing discussion on
improving educational practices in India. Paper on training on leadership skills and school management
skills discusses enhancing professional capability of school teachers. Under this premise, effect of
teachers' training under Samagra Shiksha Yojana has been analysed here. Besides these, role of social
media in technology education in the new education policy, composite Indian culture are some of the
pertinent issues that are discussed at length by the authors.

Value of instructional aids for student engagement in mathematics classrooms, related problems
and suggestions for maximising impact have been thoroughly discussed. Paper on reimagining women
in media breaks the stereotypes, and proposes gender-inclusive life skill education as a transformative
intervention. Another paper focuses on invoking gender-sensitive responses and LGBTQs.

I extend best wishes to all the contributors for bringing forth their research ideas through this
journal. I also congratulate the editorial team for their constant efforts in bringing forth the present issue.

Jai Hind

Prof. Seema Singh
(Managing Editor)
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Human Rights and Constitutional Values: Perspectives of Great Indian Muslim
Leaders in Light of the National Education Policy 2020

Ikhlas Ahmad, Research Scholar, Faculty of Education, BHU
Prof. Alok Gardia, Associate Professor, Faculty of Education, BHU

Abstract

The National Education Policy (NEP) of 2020 in India signifies a pivotal shift in the educational
landscape, aiming to foster holistic development and instill constitutional values among its
citizens. In this context, exploring the perspectives of great Indian Muslim leaders on human
rights and constitutional values becomes imperative. This paper gives insights provided by these
leaders, shedding light on their understanding and emphasis on upholding fundamental rights
and constitutional principles within the framework of the NEP 2020. This paper elucidates the
significance of human rights and constitutional values within the teachings and ideologies of
prominent Indian Muslim leaders such as Maulana Abul Kalam Azad, Dr. Zakir Husain, Sir Syed
Ahmad Khan, and others. Their contributions to the Indian freedom struggle and subsequent
nation-building efforts underscore the intrinsic connection between Islam and democratic
principles, emphasizing the importance of equality, justice, and inclusivity. Furthermore, this
paper examines the alignment of the NEP 2020 with the vision espoused by these leaders. It
analyzes the policy's provisions about the promotion of diversity, pluralism, and secularism,
which resonate with the ideals upheld by Indian Muslim luminaries. Additionally, the NEP's
emphasis on promoting critical thinking, empathy, and ethical reasoning aligns with the values
advocated by these leaders, emphasizing the cultivation of informed and responsible citizens
committed to upholding constitutional principles. This paper also highlights potential areas of
convergence and divergence between the perspectives of Indian Muslim leaders and the NEP
2020. It explores the nuances surrounding issues such as cultural representation, language
diversity, and historical narratives within the educational framework, considering the
perspectives of diverse stakeholders.

Keywords- Constitutional Values, Indian Muslim Leaders, NEP-2020

The National Education Policy (NEP) 2020 in India has been a topic of discussion and debate
among various stakeholders, including Indian Muslim leaders. When it comes to human rights and
constitutional values, many Indian Muslim leaders have expressed their perspectives on the NEP
2020.Some leaders have raised concerns about the potential impact of the NEP on the rights and
interests of minority communities, including Muslims. They have highlighted the importance of
ensuring that the policy is inclusive and respects the diversity of the Indian population. At the same
time, some leaders have also acknowledged the positive aspects of the NEP, such as its focus on
promoting critical thinking, creativity, and holistic development among students. They have
emphasized the need to ensure that the policy is implemented in a way that upholds the principles of
equality, justice, and non-discrimination.Overall, Indian Muslim leaders have called for a balanced
approach to implementing the NEP 2020, one that takes into account the concerns and aspirations of
all communities, including minorities. They have stressed the importance of safeguarding human
rights and constitutional values in the context of education policy formulation and implementation.

Prominent Indian Muslim figures, such as A.P.J. Abdul Kalam and Sir Syed Ahmed Khan,
highlighted several fundamental principles that are essential to the country's development and unity.
These are a few of the principal principles they promoted secularism, brotherhood, and socialism.
A.P.J. Abdul Kalam, Sir Syed Ahmed Khan, and many others upheld India's secular fabric, which

© 2024 AAEBHU
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accords equal respect to all.
Indian Muslim Leaders and their Perspectives

The general attitudes of Indian Muslim leaders towards human and constitutional values,
particularly in the context of policies like the National Education Policy 2020 (NEP 2020).

Inclusivity and Diversity: Indian Muslim leaders often emphasize the importance of
inclusivity and diversity in the country's educational framework. They advocate for educational
policies that cater to the needs of all communities, including Muslims, and promote a sense of
belonging and equal opportunity.

Constitutional Values: Muslim leaders in India generally uphold constitutional values such as
equality, secularism, and social justice. They emphasize the need for educational policies that align
with these values and ensure equal access to quality education for all citizens, regardless of their
religious or cultural background.

Concerns about NEP 2020: While NEP 2020 aims to reform India's education system and
promote holistic development, some Muslim leaders have expressed concerns about certain aspects
of the policy. They fear that provisions like the promotion of Sanskrit and the emphasis on traditional
knowledge systems might marginalize minority languages and cultures, including those of the
Muslim community.

Advocacy for Representation: Muslim leaders often advocate for increased representation of
Muslims in educational institutions and decision-making bodies. They highlight the importance of
diverse perspectives in shaping educational policies and curriculum to reflect the multicultural fabric
of Indian society.

Dialogue and Engagement: Many Muslim leaders stress the importance of dialogue and
engagement with government authorities and educational policymakers to address concerns
regarding NEP 2020 and ensure that the interests of the Muslim community are adequately
represented and safeguarded.

It's important to note that perspectives may vary among different Muslim leaders and
organizations, and opinions on NEP 2020 could evolve as its implementation progresses and its
impact becomes clearer.

Eminent Muslim Leaders and their Perspectives

In India, there were many Muslim leaders and scholars like Sir Syed Ahmad Khan, Maulana
Abul Kalam Azad, Mohd Ali Jauhar, Allama Igbal, and others. Their ideologies and views regarding
humans and constitutional values can be seen as follows-

Sir Syed Ahmad Khan,a great intellectual, thinker, and forward-lookingeducationalist
emphasized that for smooth functioning of educational institutions, a sympathetic and democratic
system of administration is essential. He believed that it would be easier for Indians to study
different disciplines of studies through a vernacular medium. His vision on the link between
traditional and modern education. Sir Syed Ahmad Khan firmly believed in fostering unity and
harmony between Hindus and Muslims. He emphasized the need for mutual understanding,
cooperation, and peaceful coexistence. His efforts to promote interfaith dialogue and bridge the gap
between communities laid the groundwork for communal harmony and national integration(Nasrin,
2012).

Maulana Abul Kalam Azad, an apostle of Hindu-Muslim unity believed that the materialization
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of India as a developed nation is possible only through union, solidarity, and communal harmony. He
was not learning only about nationalist ethos but was a great builder of modern India. His dedication
to the pluralist ethos of the independence movement. Azad refused to accept any narrow view of
thinking means he supported a kind of accommodative model in which each culture, tradition,
nationalistic, chauvinism, and religious fundamentals could be fitted. Azad went beyond the
divisions and disintegration caused by race, nationality, and religion. Azad's thought and the way he
learned and interpreted Islammight serve as a counter —narrated to such evil ideologies. His message
of tolerance, discussion, interfaith harmony, and cohabitation is still alive and it must be spread
throughout the Muslim community in particular, as well as among the extremist mindset, to bring
peace and harmony to the world today (Chaudhari, 2021).

Dr. APJ Kalam —Education is the most powerful weapon that you can use to change the world.
Kalam highlights the importance of education in making positive changes in the world. Education
gives us the knowledge and tools to make a difference in our communities and our world. If we want
to make the world a better place, we need to start by investing in education. APJ Kalam said that the
Earth is the only livable planet in our solar system. Humanity is duty-bound to protect and preserve
the earth. Our society and governance systems recognize this and have become more sensitive to the
fact that even small delays in action can cause unrepairable consequences. Kalam dreamt of a
developed democratic India in which dominancy of constitutional values and humanities (Meghwal,
2020).

Educational Implications of Muslim leader's perspective in respect to NEP 2020

The perspectives of Muslim leaders on the National Education Policy 2020 (NEP 2020) can
have several educational implications, particularly concerning the inclusion, representation, and
preservation of cultural diversity within India's education system. Here are some key implications:

Inclusive Education: Muslim leaders' emphasis on inclusivity means that educational policies,
including NEP 2020, should ensure that the needs and perspectives of Muslim students are taken into
account. This may involve provisions for religious and cultural sensitivity in curriculum
development, teacher training programs, and school environments.

Cultural Preservation and Promotion: Muslim leaders may advocate for the preservation
and promotion of Muslim cultural heritage within the education system. This could involve measures
to include the history, literature, and contributions of Muslim communities in textbooks and
curriculum materials, ensuring that students from all backgrounds gain a comprehensive
understanding of India's diverse cultural landscape.

Language Policy: Language is a significant aspect of NEP 2020, with an emphasis on
multilingualism and the promotion of regional languages. Muslim leaders may advocate for the
recognition and inclusion of languages spoken by Muslim communities, such as Urdu, in educational
policies and programs. They may also seek to ensure that students have the opportunity to learn and
use their mother tongue or community language alongside the languages of wider communication.

Access and Equity: Muslim leaders may be concerned about ensuring equitable access to
education for all segments of society, including marginalized and economically disadvantaged
Muslim communities. They may push for policies and initiatives within NEP 2020 that address
disparities in educational access and quality, particularly in regions with significant Muslim
populations.

Religious and Moral Education: Given the importance of religious education for Muslim
students, Muslim leaders may advocate for the inclusion of Islamic studies or religious education
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programs within the broader framework of NEP 2020. They may also stress the importance of
promoting values such as tolerance, respect, and social justice within the educational curriculum.

Representation and Diversity in Institutions: Muslim leaders may call for increased
representation of Muslims in educational institutions, including faculty, administrators, and
governing bodies. They may also advocate for measures to address discrimination and promote
diversity and inclusion within schools and universities.

Overall, the perspectives of Muslim leaders on NEP 2020 highlight the importance of ensuring
that educational policies are inclusive, equitable, and sensitive to the cultural and religious diversity
of India's population, including its Muslim communities. These perspectives can inform discussions
and decision-making processes regarding the implementation of NEP 2020 and its impact on the
educational landscape of the country.

Relevance of Muslim leader's perspective in terms of NEP 2020

The relevance of Muslim leaders' perspectives in the context of the National Education Policy
2020 (NEP 2020) lies in ensuring that the educational framework of India is inclusive, and
representative, and respects the diversity of its population, including its Muslim communities. Here's
why their perspectives matter:

Representation: Muslim leaders represent the interests and concerns of a significant segment
of the Indian population. Their perspectives on NEP 2020 reflect the needs and aspirations of
Muslim students, parents, and communities, ensuring that their voices are heard in educational
policymaking (Ministry of Education, 2020).

Cultural Sensitivity: Muslim leaders advocate for policies that recognize and respect the
cultural and religious diversity of India. In the context of NEP 2020, their perspectives can highlight
the importance of incorporating diverse cultural perspectives, including those of Muslim
communities, into the curriculum and educational practices (Ministry of Education, 2020).

Equity and Inclusion: Muslim leaders often emphasize the importance of ensuring equity and
inclusion in education, particularly for marginalized communities. Their perspectives on NEP 2020
can help identify areas where the policy may need adjustments to address disparities in access,
quality, and representation, ensuring that all students have equal opportunities to succeed (Ministry
of Education, 2020).

Language and Identity: Language is a crucial aspect of identity for many communities,
including Muslims. Muslim leaders' perspectives on NEP 2020 can shed light on the importance of
recognizing and preserving minority languages, such as Urdu and ensuring that students have the
opportunity to learn and use their mother tongue or community language alongside the languages of
wider communication (Ministry of Education, 2020).

Religious Education: Given the significance of religious education for Muslim students,
Muslim leaders' perspectives can inform discussions on how NEP 2020 addresses the inclusion of
religious studies or moral education within the educational framework. They can advocate for
policies that respect the right of students to receive religious instruction while also promoting secular
values and principles (Ministry of Education, 2020).

Social Cohesion: Education plays a crucial role in fostering social cohesion and promoting
understanding among different communities. Muslim leaders' perspectives on NEP 2020 can
contribute to creating an educational environment that promotes tolerance, respect, and dialogue
among students from diverse religious and cultural backgrounds (Ministry of Education, 2020).
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In summary, the perspectives of Muslim leaders are relevant in shaping the implementation of
NEP 2020 to ensure that it reflects the principles of equity, inclusion, and cultural sensitivity, and
addresses the specific needs and concerns of Muslim communities in India. Their input can help
create a more robust and responsive educational system that serves the interests of all citizens.

Conclusion

In conclusion, the examination of human rights and constitutional values through the
perspectives of prominent Indian Muslim leaders within the framework of the National Education
Policy (NEP) 2020 reveals multifaceted insights and challenges. This research paper exemplifies the
rich historical contributions of Muslim leaders toward upholding human rights and constitutional
principles within the Indian context. It underscores the importance of integrating diverse
perspectives into educational curricula to foster a more inclusive and equitable society. Through the
lens of the NEP 2020, the research identifies both opportunities and concerns. While the policy aims
to promote holistic development and cultural inclusivity, it also raises questions regarding the
adequate representation of minority voices and the preservation of their cultural heritage within the
educational framework. Furthermore, this paper sheds light on the imperative need for
comprehensive educational reforms that not only address academic excellence but also cultivate
values of tolerance, pluralism, and respect for human dignity. The insights taken from the
perspectives of great Indian Muslim leaders underscore the interconnectedness of human rights,
constitutional values, and educational policies in context of NEP 2020. It emphasizes the pivotal role
of education in nurturing a society grounded in principles of equality, justice, and secularism.
Moreover, the research underscores the importance of ongoing dialogue and engagement between
policymakers, educators, and diverse communities to ensure that educational reforms are reflective
of India's pluralistic ethos and respect for human rights.

In essence, this research signifies integrating diverse perspectives, particularly those of Indian
Muslim leaders, into educational discourse and policy formulation. By embracing inclusivity and
pluralism, India can aspire towards a more harmonious and equitable society rooted in the shared
values of human rights and constitutional principle.
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Beyond the Screen: Life Skills Education as a Catalyst for Reimagining
Women in Media

Dr. Jooli Sonker, Assistant Professor, M.V.D.C, Lucknow
Abstract

The portrayal of women in media significantly shapes societal norms and influences the self-
perception of women and girls. Often, media narratives perpetuate restrictive
stereotypes—depicting women as either passive and appearance-obsessed or as idealized
figures effortlessly balancing competing demands. These representations reinforce gender
inequities and limit the aspirations of women. This paper critically analyses the consequences of
such portrayals and proposes gender-inclusive life skills education as a transformative
intervention. By cultivating critical thinking, self-awareness, and resilience, life skills programs
equip women to deconstruct harmful media constructs and advocate for equitable
representation. Through this approach, women can reclaim agency over their narratives,
fostering a media landscape that reflects their diverse potentials and challenges systemic biases.

Keywords: Life Skills, Gender and Media representation and Gender roles.

The portrayal of women in media has been scrutinized extensively for reinforcing narrow,
stereotypical roles cantered on beauty, caregiving, and dependence, which shape societal views on
gender. This influence can have lasting effects on young girls, who may adopt restricted self-
concepts due to media-driven ideals. As NCERT emphasizes, “Media holds the power to shape and
reshape perceptions,” which becomes problematic when this power perpetuates limited images of
women that prioritize appearance over capability (NCERT, 2023). Traditional media often depicts
women either as passive figures or as "superwomen" juggling multiple roles flawlessly, which sets
unrealistic standards and pressures women into narrowly defined ideals. Social media compounds
this issue, creating what NCERT describes as “curated ideals” that can be deeply limiting, pushing
girls and women toward restrictive norms around beauty, success, and self-worth. The Journal of
Communication reports that exposure to such stereotypes can impact self-esteem and aspirations,

especially among young girls, by reinforcing traditional ideals and leading to internalized biases
about their roles and abilities (Grabe & Hyde, 2019).

In response to these pervasive stereotypes, life skills education has emerged as a transformative
approach. Defined by the World Health Organization (WHO) as a set of skills that include self-
awareness, critical thinking, emotional regulation, and decision-making, life skills education equips
individuals to “analyse, question, and reshape the messages they receive from media” (WHO, 1999).
This approach is integral in addressing the critical gap between media portrayal and self-
empowerment. According to the American Journal of Public Health, implementing life skills
education has shown significant benefits in helping young people resist negative stereotypes, build
resilience, and foster a more positive self-concept (Botvin & Griffin, 2020). The National
Curriculum Framework (NCF) 2023 reinforces this, emphasizing that "education must actively
dismantle stereotypes and empower individuals to challenge biased narratives." Integrating media
literacy into life skills education in schools enables students to "deconstruct media messages"
critically and question portrayals that reinforce narrow ideals about women (NCF, 2023).

The impact of life skills education goes beyond individual resilience; it also contributes to
broader social change. A report by UNESCO highlights that life skills training can empower
individuals to “participate actively in reshaping media and societal views” by fostering critical

© 2024 AAEBHU
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engagement and self-advocacy (UNESCO, 2018). The NCERT underscores that these programs can
“help students develop the mental framework necessary to recognize and resist harmful stereotypes”
(NCERT, 2023). Studies from the Psychology of Women Quarterly indicate that young people
exposed to life skills and media literacy training are better equipped to challenge traditional gender
norms, leading to a more inclusive culture and a balanced representation of women in media (Levine
& Murnen, 2020).

In conclusion, combining media literacy and life skills education offers a powerful intervention
against stereotypical portrayals of women in media, preparing young individuals to redefine their
self-image and contribute to societal progress. This approach, as highlighted by NCERT, NCF 2023,
WHO, UNESCO, and supporting studies, empowers young people to see themselves as capable
beyond media-imposed roles, fostering a culture that values inclusivity, diversity, and equality for all
genders.

Need of the study

The portrayal of women in media significantly impacts societal norms and individual self-
concept, often reinforcing narrow stereotypes that undermine women's diversity and potential.
Research shows that these portrayals can lead to body dissatisfaction, low self-esteem, and limited
career aspirations among young women (Grabe, Ward, & Hyde, 2019). The rise of digital media
further exacerbates these issues by normalizing unrealistic beauty standards and curated images
(Perloff, 2021).Life skills education, which emphasizes critical thinking, self-awareness, and media
literacy, offers a vital opportunity to counter these stereotypes. As highlighted by the National
Curriculum Framework (NCF) 2023, "education must actively dismantle stereotypes and empower
individuals to challenge biased narratives." By equipping young people with the tools to analyse and
resist limiting media portrayals, life skills education can foster a more inclusive understanding of
gender.

Objectives
e Comprehending the concept of Gender and Life Skills

e C(ritically examine how media representations of women perpetuate stereotypical images and
reinforce traditional gender roles

e Exploring the strategies employed in facilitating the acquisition of life skills through exemplar
gender-inclusive activities.

Research Methodology and Data Collection

The research in this paper was mostly based on theoretical analysis. The data for this study was
gathered from both primary and secondary sources and analysed utilizing qualitative methodologies.
Data was collected from texts, research articles, journals, documents, and e-papers.

Gender: A Conceptual Understanding

The socially produced disparities between males and females are referred to as gender, whereas
the biological differences between them are referred to as sex. These socially created characteristics
are likely to differ throughout communities and cultures and are subject to change over time.
Humans are capable of creating mental images of a wide range of things, events, and phenomena
that take place in our collective world. The term "gender" can occasionally be misinterpreted by
people who mistake it for "sex." Gender is something that we do and perform, not something that we
own. In other words, it suggests that sex is something that a person is born with. Based on
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characteristics such as genitalia and reproductive organs, a person might be classified as male or
female. Gender can be viewed as something that does not exist at birth, rather than something that is
created by humans socially and psychologically in conformity with their norms and beliefs when
they interact or communicate with one another. To put it another way, gender is the social construct
that distinguishes men and women, whereas sex is a biological difference between men and women.
These social injustices can differ between cultures and within a particular society, and they can also
evolve with time. As men and women, our gender identification affects how we are viewed and what
is expected of us. The primary distinctions between these two ideas are listed in the table-1 below:

Table-1

Sex Gender

Sex is a biologically determined Gender is socio-cultural construct.

classification.

1t points to obvious variations in the It refers to the socially upheld male and

genitalia and associated variations in the feminine traits, proclivities, roles, and

procreative processes. obligations.

Sex is a universal constant that never Gender varies; it alters from time to time,

changes. depending on the society and even the
family.

Sex cannot be changed unless arduous Gender can be reoriented or modified.

medical procedures are performed.

Socialization, which passes habits and attitudes down through generations, causes our self-
concept and views to shift as we become older. Stereotypes are socially manufactured and ubiquitous
in culture, education, media, and proverbs. They are set, frequently incorrect ideas about gender
roles. Our perceptions of different professions are influenced by these preconceptions; for example,
we associate "teacher" with "women" and "surgeon" with "men."Stereotypes are common, but they
don't always represent reality. The media, in addition to peers and family, is also important in
establishing and maintaining certain gender norms.

For example, suppose parents give their daughter a doll and a pink shirt, and their son a car and a blue shirt.
Parents of different genders tend to raise their children differently, as these examples demonstrate. Imagine a
little youngster strutting around and puffing out his chest in an attempt to replicate his father's machismo.
While his father is unlikely to be so self-assured, the child is forming a personality that reflects his respect for
his masculine adult role model. In a similar vein, a young girl might apply cosmetics and try on her mother's
high-heeled shoes. These behaviours do point to some characteristics that will probably show up in their
behaviour as men and women, even though they might not continue into maturity. Additionally, the girl might
occasionally exhibit swagger-like confidence, which adults might not find as charming as her light-hearted
presentation. However, it is unlikely that the boy would be viewed as cute if he displayed more feminine
behaviours. Essentially, gendered performances both permit participation and restrict who is able to publicly
adopt particular personas. As society works to match gender roles with social standards, this is where gender

and biological sex meet.
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Life Skill: A conceptual Understanding

There is no universally agreed upon definition for Life Skills. Various organizations have
provided different interpretations. One such definition comes from the World Health Organization
(WHO) in 1993, which defines life skills as the capabilities to exhibit adaptable and positive
behaviour that allows individuals to effectively handle the demands and difficulties of daily life.The
development of life skills in Indian society should consider the various social, cultural, and regional
differences. It is important to recognize that both rural and urban children have their own strengths,
experiences, and needs. A one-size-fits-all program will not be effective for everyone. The life skills
identified for them should be relevant to their specific needs and goals. It is also important to
consider that students at different stages of development have different needs and emotions that
affect their behaviour. Additionally, it is important to understand that life skills are not gender-
specific and should be equally applicable to boys and girls. A gender-inclusive approach should be
used in schools to teach life skills.

The portrayal of women in media often perpetuates stereotypical images, reinforces
traditional gender roles, and includes derogatory depictions

Gender roles are societal norms defining behaviours deemed suitable for men and women.
Traditionally, women were homemakers and men breadwinners, though urban shifts—driven by
constitutional efforts, academia, and NGOs—are changing this landscape. Still, these roles deeply
influence family dynamics, career paths, and emotional expression, beginning in childhood: boys are
nudged toward active play and resilience, while girls are steered toward nurturing activities and
emotional openness. Such roles spark debate on fairness and their effects on gender equality, either
restricting societal progress or reflecting perceived innate gender differences. Understanding these
norms is key to promoting equity.

Men and women face distinct roles across social, educational, political, and economic spheres.
Socially, women are often viewed as caregivers, while men are seen as leaders and primary earners.
Educationally, boys may receive more financial support and be encouraged toward challenging
paths, while girls may face limited expectations. Politically, men dominate national-level roles,
whereas women participate more in local, community-focused politics. Economically, men generally
have greater access to financial resources, credit, and property ownership. Reproduction remains the
only biological distinction between genders, underscoring that most disparities arise from societal
constructs.

Biological roles contribute to societal SIeHTSga®ad offl fawet % geram sarsd
expectations: women are often seen as caregivers, it eeht SR fef farersht @ s e
while men are viewed as protectors and leaders. This =veat 4Tl
extends into the workplace, with women frequently in faesit 7 T=e t@= fig #1 waw fsaen
caregiving professions like teaching and nursing, and =% Zeer qfart 1 S@= € Gt e smem
men in decision-making roles in business and the uwt uftrEt 3 fadtz #r fammer @ =@ % faw
military. Addressing these roles is essential for change, ferersft = e T  ferny fer o aftrr
with educators fostering gender sensitivity and equality = ufafsts femm i e i 73) faest ==
in learning environments. Quantitative analysis requires =t +ft ufart =1 yeaa1 &9 @ 7€ 2@ a0

counting examples of stereotypical roles and feaersit % 5= 1 Rt 1 ar 1 e ah @)

depigtipns, while .qualitatilv.e analysis involves A AT faersht 3 g fadrg w s
examining them against definitions of stereotypes and I

traditional roles. This combined approach is key to
understanding and reducing gender biases.

Source: Gender and Schooling Process,
(Vol: 1), NCERT
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When selecting themes for primary education, it is essential to avoid any portrayal that may
demean or stereotype women. Educational content should respect women's dignity, steering clear of
narratives that could reinforce harmful societal views. While some stories reflect specific socio-
cultural or historical contexts, educators must carefully evaluate whether these narratives perpetuate
stereotypes, such as portraying women as possessions or objects of desire. Depictions of women in
submissive roles—especially those where they are treated as prizes to be won—can contribute to
negative perceptions and normalize outdated gender dynamics. Instead, educational themes should
inspire students with examples that uphold respect, equality, and personal agency for all genders.
Educators and curriculum designers bear the responsibility of promoting a balanced and inclusive
portrayal of women, encouraging young learners to value dignity and mutual respect in their
understanding of others.

34 i 36 (F<) 305 0 g H e 6
Tt AT bl S 3ThT It & e foh=m

Source: Gender and Schooling Process, (Vol: II), NCERT

The portrayal of women in political agreements as commodities is considered offensive and
disrespectful. In media representations, women are often categorized into 'good' and 'bad' archetypes,
with 'good' women typically depicted as submissive, sensitive, and primarily focused on domestic
responsibilities, while 'bad' women are shown as rebellious, independent, and self-centred.
Additionally, the media promotes a 'dream-girl' stereotype characterized by gentleness, demureness,
and dependence on others, lacking competitiveness. In contrast, male protagonists in television
shows and films are portrayed with traits such as physical strength, aggression, assertiveness, and
independence. These male heroes are often depicted as initiators and competitive, associated with
qualities like power, control, confidence, and success, which reinforces the notion that they are well-
suited to thrive in a competitive economic landscape. This aggressive portrayal of masculinity is
further reflected in representations of men as warlords who perpetuate crime and violence,
influencing many young boys to imitate these aggressive behaviours. The focus on gender roles in
advertising is deeply connected to the significant economic role women play as consumers.
Traditionally, women in advertisements were confined to domestic settings, often isolated from other
women and primarily depicted with men. However, recent trends indicate a shift in this
representation, warranting further investigation and analysis.

Research reveals that only 30% of media professionals in India are women, which limits the

diversity of perspectives in news and entertainment (UNESCO & [FJ). Additionally, women are
underrepresented in leading roles, with only 37% of lead roles in Indian films and television held by
female characters (Geena Davis Institute). When women are featured, their roles are often confined
to traditional stereotypes; 80% of female characters are portrayed in conventional roles, such as
mothers, wives, or homemakers, reinforcing outdated gender norms (Centre for Media Studies).
In advertising, the representation of women often emphasizes appearance over character depth. 40% of
advertisements depict women in a sexualized manner, emphasizing physical beauty or submissiveness
rather than professional achievements (Population First). This pattern extends to the portrayal of
violence, where 44% of media content includes normalized violence against women, trivializing these
depictions and contributing to harmful social attitudes (Oxfam India). Finally, in advertisements that
could depict professional success, only 18% feature women in professional or leadership roles, with the
majority still shown in domestic or beauty-related product ads (Kantar Study). These trends underscore
the need for more equitable and multifaceted portrayals of women across Indian media.
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An approach utilized in promoting the development of essential life skills through gender-
inclusive activities that serve as exemplars

Title : Rejecting Stereotypical and Derogatory Portrayals of Women in Media: Challenging
Traditional Gender Roles

Goal : To empower students with the ability to critically analyse and challenge stereotypical portrayals
of women in media, promoting gender equity and fostering a respectful, inclusive perspective. This will
involve developing life skills such as self-awareness, critical thinking, decision-making, stress
management, problem-solving, and empathy.

Strategies
Media Analysis and Categorization

e  Students will be introduced to examples of media content (movies, advertisements, TV
shows, and social media posts) that perpetuate stereotypes about women or include
derogatory depictions.

e  Content will be analysed and categorized into themes such as beauty standards, gender
roles, victimization, or empowerment.

Discussion on Real-Life Examples

e Teachers will facilitate discussions using real-life Indian examples like Pink, Thappad,

Balika Vadhu, the "Fair & Lovely" campaign, and movements such as #MeToo India and
#ShareTheLoad.

e The discussions will emphasize how these portrayals affect societal attitudes and
individual behaviours toward women.

Role-Playing Scenarios

e  Students will role-play as media creators, critics, and consumers to explore the dynamics
of content creation and its impact on perceptions of women.

Interactive Quizzes and Debates
e Conduct interactive quizzes to identify stereotypes and their hidden messages in media.
e Organize debates on the ethical responsibility of media in representing women.
Creative Content Creation

e Students will design alternative media content, such as posters, short films, or social
media campaigns, that challenge stereotypes and promote diverse, positive images of
women.

Case Studies of Positive Campaigns

e Analyse successful campaigns like Dove's Real Beauty, Tanishq's interfaith ad, and
Chhapaak to learn about their approaches and impact.

Collaboration with NGOs and Experts

e Invite speakers from organizations like Breakthrough India or SEWA to discuss media's
role in reinforcing or challenging gender stereotypes.

Stress Management and Empathy Building

e Incorporate mindfulness activities and storytelling sessions to help students develop
emotional resilience and empathy for diverse perspectives.
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The outlined strategies aim to cultivate a comprehensive set of life skills in students, preparing
them to critically assess media portrayals and advocate for gender equity. Activities such as media
analysis and discussions on real-life examples enhance critical thinking and media literacy, enabling
students to deconstruct stereotypical and derogatory representations of women and understand their
broader societal impact. Through debates, role-playing scenarios, and case studies, students
strengthen their communication skills, decision-making capabilities, and interpersonal competence,
fostering empathy and the ability to consider diverse perspectives. Creative tasks like designing
alternative media content encourage problem-solving and collaboration, as students work in teams to
create inclusive narratives. Exposure to positive campaigns and interactions with organizations or
experts further develop leadership skills, knowledge synthesis, and a proactive approach to
addressing social challenges. Additionally, mindfulness activities and storytelling sessions provide
opportunities for students to enhance their emotional resilience, self-awareness, and empathy,
equipping them with the emotional intelligence needed to navigate complex social issues effectively.
This professional and multifaceted framework ensures that students are empowered with the
cognitive, emotional, and social tools necessary to challenge gender norms, promote equality, and
contribute meaningfully to a more inclusive society.

Below is a table format highlighting gender-neutral activities and the corresponding life skills
they foster to address the rejection of stereotypical portrayals of women in the media, which often

reinforce traditional gender roles and include derogatory depictions:

Table-2
Media Literacy Analyse advertisements, movies, or TV shows to Critical thinking, self-
Workshops identify and discuss stereotypical depictions of women awareness, media

and their impact on societal perceptions.

literacy

Debates on Gender
Representation

Organize debates where students argue for or against the
portrayal of women in various media, encouraging them
to analyse the causes and implications critically.

Communication, analytical
thinking, decision-making

Content Creation
Projects

Encourage students to create alternative media (videos,
posters, articles) that challenge stereotypes and promote
positive, diverse images of women.

Creativity, teamwork,
problem-solving

Role-Playing
Media Scenarios

Assign roles such as a media creator, activist, or
audience member to explore the dynamics of creating
and reacting to media representations of women.

Empathy, interpersonal
skills, decision-making

Group Discussions

Facilitate discussions on traditional gender roles in

Self-awareness, empathy,

on Gender media and their influence on career aspirations, critical thinking

Stereotypes relationships, and self-esteem for all genders.

Survey and Students survey their peers on favorite shows or ads and | Research skills, analytical
Analysis of Media | analyze the gender portrayals in these media, presenting thinking, collaboration

Preferences findings in class.

Case Study Analyze successful media campaigns that challenged Media literacy, problem-

Discussions on gender stereotypes (e.g., Dove's Real Beauty campaign) solving, critical thinking

Media Campaigns and discuss their strategies and impact.

Interactive Quiz on
Media Stereotypes

Conduct quizzes on the prevalence of gender stereotypes
in media and their hidden messages, followed by a
discussion on how to reject these portrayals.

Knowledge acquisition,
analytical thinking,
teamwork



SPUE, Vol.14,No.(1 & 2), January & July 2024 | 13

Storytelling: Share stories of individuals or groups who challenged Resilience, motivation,
Challenging Media and changed gender stereotypes in media industries. empathy
Norms
Mind Mapping Students create mind maps showing how media affects | Critical thinking, creativity,

Media Influence perceptions of gender roles and propose ways to

counteract negative influences.
+

problem-solving

Digital Campaign Students design social media campaigns promoting Leadership, collaboration,
Planning gender equity, highlighting the importance of accurate creativity
and respectful portrayals of women in media.
Documentary Show documentaries addressing gender stereotypes in Empathy, critical thinking,
Viewing and media, followed by a reflective discussion on the self-awareness
Analysis learnings and actionable insights for students.

Conflict Resolution
via Media

Discuss conflicts caused by derogatory media portrayals
and role-play scenarios where students mediate and
propose constructive solutions.

Interpersonal relationships,
problem-solving,
communication

Discussions with
Real-Life
Examples

Discuss Indian examples like Deepika Padukone's "My
Choice" campaign, portrayal of women in movies like
Chhapaak and Pink, or harmful ads reinforcing gender
roles (e.g., "Fair & Lovely"). Highlight progressive
efforts such as Tanishq's inclusive advertisements or
campaigns by NGOs like Breakthrough India.

Critical thinking, self-
awareness, empathy, media
literacy

This approach ensures students are equipped to critically analyse media content, challenge
stereotypes, and contribute positively to creating a more inclusive and respectful media landscape.
Here's the table format for discussing the real-life examples along with the appropriate life skills:

Table-3

Real-Life Example

Description

Life Skills Developed

Deepika Padukone's "My
Choice" Campaign

Explores women's autonomy and societal
reactions.

Critical thinking, self-
awareness, empathy

Movies like Pink,
Thappad, Chhapaak, and
Dangal

Address issues of consent, domestic
violence, acid attacks, and empowering
women in sports.

Empathy, critical thinking,
media literacy, decision-
making

TV shows like Balika
Vadhu and Satyamev
Jayate

Highlight child marriage, gender violence,
and societal inequality.

Empathy, critical thinking,
problem-solving, media
literacy

Harmful beauty ads like
"Fair & Lovely" (now
"Glow & Lovely")

Perpetuating stereotypes around skin color
and beauty standards.

Self-awareness, media literacy,
critical thinking

Progressive ads like
Tanishq's interfaith
marriage campaign,
Ariel's #ShareTheLoad
campaign, Dove's Real
Beauty campaigns

Promote equality, diversity, and challenging
gender norms.

Self-awareness, critical
thinking, empathy, media
literacy
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Real-life biopics of Celebrates achievements and highlights Empathy, self-awareness,
women athletes like Mary | struggles faced by women in sports. critical thinking, decision-
Kom and PV Sindhu making
Social media movements | Advocate against workplace harassment Critical thinking, empathy,
like #MeToo India and and promote leadership roles for women. self-awareness, problem-
#GirlsWhoLead solving
Campaigns like Bell Bajao | Address domestic violence and urge Empathy, problem-solving,
by Breakthrough India community action. decision-making,
communication
NGO initiatives like Fight for women's empowerment and rights | Leadership, self-awareness,
SEWA (Self Employed at the grassroots level. problem-solving, empathy
Women's Association) and
CRY (Child Rights and
You)

These real-life examples from various forms of media, campaigns, and social movements
highlight the significant impact that portrayals of women have on societal attitudes and gender
equality. By analysing and discussing these examples, students can develop critical thinking, media
literacy, and empathy, allowing them to recognize harmful stereotypes and challenge traditional
gender roles. Additionally, they will gain a deeper understanding of the ongoing efforts toward
gender justice, empowerment, and the need for responsible media representation. Ultimately,
fostering these life skills helps create a more inclusive, equitable society where both men and women
are empowered to break free from restrictive stereotypes and contribute to positive change.

Thus, it is crucial to recognize that life skills transcend gender beliefs and are equally relevant
and essential for both boys and girls. The objective is to cultivate equal competencies, positive
attitudes, and mutual respect among all students, emphasizing a gender-inclusive approach in
implementing life skills education within schools.To achieve this, teachers can incorporate
discussions about various forms of violence, particularly crimes against women, to shed light on the
unequal power dynamics that often exist between men and women in society. These discussions
provide a context to understand gender-based inequality, which persists throughout a woman's
life—from infancy to old age.Teachers can draw on examples of gender-based violence at different
life stages, as identified by organizations such as the International Centre for Research on Women
and the United Nations Population Fund (UNFPA). These examples serve to highlight the pervasive
nature of inequality while also encouraging students to challenge stereotypes and work toward
fostering gender equity.By framing such issues within a gender-inclusive lens, educators can ensure
that students develop life skills such as self-awareness, critical thinking, and empathy—skills that
are vital for recognizing and addressing the root causes of violence.

Conclusion

Life skills have often been incorporated into various aspects of school life, such as school
assemblies, social and cultural activities, literary activities, and community work. The potential to
connect life skills with gender is significant. This not only implies that both boys and girls should
receive equal exposure to life skills education, but also suggests that gender inequalities, disparities,
and practices that restrict opportunities and make girls vulnerable can be addressed through life skills
education. By carefully selecting appropriate materials and providing relevant experiences for
students, along with the guidance of sensitive teachers, schools can play a crucial role in promoting
gender equality through life skills education. It is recommended that every school takes the initiative
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to prioritize this important aspect of education.
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Abstract

In the linguistically heterogeneous environment of Delhi's government schools, teachers'
language attitudes significantly influence classroom dynamics, student engagement, and the
inclusivity of educational practices. This paper examines the implicit and explicit language
preferences, ideologies, and biases held by teachers and their impact on pedagogical decision-
making in multilingual settings. Drawing upon secondary data from government policies,
academic literature, and research reports, the study critically analyzes how language
hierarchies—often privileging English and Hindi—are perpetuated or resisted within
educational institutions. It explores how deeply embedded socio-political and historical
perspectives shape teacher beliefs and marginalize students’ mother tongues, contributing to
linguistic exclusion. The paper concludes by emphasizing the need for transformative teacher
education that incorporates linguistic awareness, inclusive pedagogies, and culturally
sustaining practices to ensure equity in multilingual education. The findings hold significant
implications for teacher preparation, curriculum design, and policy formulation in linguistically
diverse urban contexts like Delhi.

Keywords: Multilingual education, language attitudes, teacher beliefs, classroom diversity,
Delhi schools

India is one of the most linguistically diverse nations in the world, home to 22 scheduled
languages and hundreds of regional languages and dialects (Census of India, 2011). This linguistic
multiplicity is not only a marker of cultural richness but also presents both opportunities and
challenges in the realm of education. The National Education Policy (NEP) 2020 recognizes India's
multilingual character and places strong emphasis on the use of mother tongue or regional languages
as the medium of instruction, particularly in the foundational years (NEP, 2020). However, the
translation of this vision into actual classroom practice is contingent upon several factors, among
which the attitudes, beliefs, and biases of teachers toward language diversity are particularly crucial.

Delhi, the capital territory of India, offers a unique context for examining issues of language
and education. As a cosmopolitan metropolis, it attracts migrant populations from across India,
resulting in a linguistically diverse student body in its government schools. Children in these schools
often speak a range of languages at home—such as Bhojpuri, Maithili, Punjabi, Bengali, Odia,
Haryanvi, Urdu, and various tribal or regional dialects—while Hindi and English dominate as the
official and instructional languages (Jhingran, 2009). This creates a significant gap between the
linguistic repertoire students bring to school and the linguistic expectations within the classroom.

In such a scenario, teachers are placed at the intersection of policy vision and pedagogical
execution. Their beliefs about the role of language in learning, their own language proficiency and
comfort, and their unconscious preferences toward specific languages shape how linguistic diversity
is either accommodated or suppressed in everyday classroom practices (Mohanty, 2010). For
example, a teacher who equates fluency in English with academic excellence may unintentionally
marginalize students who are more proficient in regional or tribal languages, leading to lowered
participation and a weakened sense of belonging among such learners (Kumar, 2005). These biases,
whether implicit or explicit, influence curriculum delivery, student-teacher relationships, and
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classroom culture.

Language ideologies—defined as socially embedded beliefs about language and its
users—play a critical role in shaping these teacher attitudes (Irvine & Gal, 2000). These ideologies
are not neutral but are deeply intertwined with social hierarchies, power structures, and histories of
marginalization. In the Indian context, English continues to enjoy disproportionate prestige as a
symbol of modernity, economic mobility, and intellectual capability (Bourdieu, 1991). Consequently,
teachers may be more inclined to favor English or Hindi in their teaching, even when a large
proportion of their students are not fluent in these languages.

This paper seeks to examine the language attitudes and biases held by teachers in Delhi's
multilingual government school classrooms and to analyze their implications for inclusive and
equitable education. The study relies exclusively on secondary data sources—government policy
documents, research reports, and peer-reviewed literature—to map current trends, challenges, and
possibilities in this domain. The findings aim to contribute to a growing body of work that advocates
for teacher preparation programs that are linguistically responsive and critically reflective. The
ultimate goal is to support the development of educational spaces where linguistic diversity is not
seen as a barrier, but as a rich pedagogical resource that can enhance learning for all.

Conceptual Framework

This study is grounded in a conceptual framework that synthesizes insights from
sociolinguistics, critical pedagogy, and educational sociology. At its core, the framework draws from
the concept of language ideology, the notion of linguistic capital, and the pedagogy of critical
consciousness. Together, these theoretical perspectives help in unpacking how teachers' language
attitudes are shaped and how they, in turn, affect pedagogical practices within multilingual
classrooms in Delhi's government schools.

Language ideologies, as articulated by Irvine and Gal (2000), are defined as “the cultural
system of ideas about social and linguistic relationships, together with their loading of moral and
political interests”. These ideologies are not merely individual opinions or pedagogical preferences,
but are deeply embedded in broader social, political, and historical structures. In the context of India,
language ideologies often reflect colonial legacies, post-independence nationalistic agendas, and
current neoliberal aspirations, all of which intersect in complex ways in the space of schooling
(Mohanty, 2010).

The theoretical perspective of Pierre Bourdieu's linguistic capital offers a powerful lens to
understand why certain languages—especially English—are privileged in educational institutions,
while others are devalued. Bourdieu (1991) explains that language functions as a form of symbolic
power, and proficiency in dominant languages grants individuals social mobility, cultural legitimacy,
and access to economic capital. In the Indian context, English has acquired disproportionate
symbolic value, often viewed as a gateway to global opportunities, whereas regional and tribal
languages are perceived as “vernacular” or “backward” (Kumar, 2005). This hierarchical positioning
of languages leads to the marginalization of students who speak non-dominant tongues and
influences teachers' perceptions of student ability and potential.

Furthermore, critical pedagogy, as developed by Paulo Freire (1970), becomes central to this
framework. Freire emphasized the need for education to be a liberatory process—one that cultivates
critical consciousness (conscientizagdo) among both teachers and learners. Applied to multilingual
education, this implies that teachers must not only recognize their own language biases but also
critically interrogate the structural inequalities that devalue certain linguistic identities. The
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dominant “banking model” of education—where knowledge and language are deposited into passive
learners—must be replaced by dialogic, participatory, and inclusive pedagogies that honor students'
lived realities, including their linguistic backgrounds (Freire, 1970).

This theoretical synthesis also engages with the idea of translanguaging, a concept within
sociolinguistics that challenges rigid boundaries between languages. Garcia and Wei (2014)
conceptualize translanguaging as the dynamic and fluid use of linguistic resources that multilingual
speakers draw upon in real contexts. Although not always recognized or encouraged in formal
schooling, translanguaging is a common reality in multilingual classrooms across Delhi. However,
when teachers operate within rigid ideological frames that privilege monolingual norms—especially
those of English—they may suppress these natural practices, thereby undermining students'
cognitive and cultural identities (Jhingran, 2009).

Moreover, language policy frameworks such as the National Curriculum Framework (NCF,
2005) and the National Education Policy (NEP, 2020) provide a normative backdrop to this
conceptual inquiry. While both advocate multilingualism and the inclusion of mother tongues in
early education, the actual interpretation and implementation of these policies at the classroom level
are significantly shaped by the teachers' ideological stances and comfort with linguistic diversity.
Teachers who view students' home languages as “deficient” or “inappropriate” are unlikely to enact
the spirit of these progressive policies (NCERT, 2005; NEP, 2020).

In sum, this framework recognizes that teachers' language attitudes are not formed in isolation
but are influenced by sociopolitical structures, institutional histories, and personal experiences.
These attitudes function as filters through which educational policy, classroom diversity, and student
identity are interpreted and acted upon. By using language ideology, linguistic capital, and critical
pedagogy as analytical tools, this paper aims to unravel the complex ways in which teacher beliefs
shape and constrain the possibilities of multilingual education in urban government schools.

Language in India : A brief review

The issue of language in education in India has long been intertwined with questions of access,
identity, and social justice. A significant body of literature has established that teachers' attitudes
towards language are critical in shaping the quality of classroom interactions, especially in
linguistically diverse contexts such as government schools in Delhi.

One of the foundational works in this area is by Jhingran (2009), who highlights the “language
disadvantage” faced by children whose home languages differ from the medium of instruction.
According to his study across several Indian states, children from tribal, minority, or migrant
communities are more likely to experience educational setbacks when teachers fail to acknowledge
or build upon their linguistic backgrounds. This is particularly relevant in Delhi, where classrooms
frequently include children from Hindi-speaking as well as Bhojpuri, Maithili, Bengali, Odia, and
Urdu-speaking households. Jhingran notes that teachers often perceive such children as “slow
learners” without recognizing the language mismatch as a contributing factor).

Similar concerns are echoed by Mohanty (2010), who critiques the dominant ideology that
equates language diversity with pedagogical difficulty. He introduces the concept of “submersion
education,” wherein students are expected to immediately and exclusively adapt to the school
language, leading to alienation and academic underachievement. Mohanty's work emphasizes that
many teachers in India, influenced by wider societal hierarchies, internalize the notion that regional
and tribal languages are inferior or less 'developed' for academic purposes. This internalization
directly affects classroom practices, teacher expectations, and student outcomes.
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The NCERT Position Paper on the Teaching of Indian Languages (2005) further supports these
findings, observing that teacher training programs rarely prepare educators to handle multilingual
classrooms or to view children's home languages as educational resources. The paper argues that
while the Three-Language Formula was designed to promote linguistic pluralism, in practice it has
often resulted in the mechanical inclusion of languages without pedagogical sensitivity (NCERT,
2005. Teachers are frequently unaware of or untrained in strategies to incorporate multiple languages
meaningfully into their teaching. As a result, students whose linguistic identities fall outside the
dominant norms tend to be marginalized, both linguistically and socially.

The Language and Learning Foundation (LLF) has contributed substantially to recent
empirical work in this area. In its 2022 report, LLF highlights that most in-service teachers in Delhi
and other urban centers are monolingual in practice, even when they themselves are multilingual
individuals. This discrepancy is partly due to the dominance of English and Hindi in curriculum
materials and assessment standards (LLF, 2022). Teachers reported a lack of institutional support and
pedagogical tools to validate and include students' home languages, leading to unintentional
exclusion and a sense of linguistic inferiority among learners).

International literature has also informed our understanding of how teachers' language
ideologies are shaped. For instance, Hornberger and Johnson (2007) propose the “continua of
biliteracy” framework, which emphasizes the importance of acknowledging multiple languages
across different levels of schooling to support learners holistically. In multilingual contexts like
India, the failure to acknowledge and use the full linguistic repertoire of students means that the
potential of biliteracy or translanguaging is largely untapped in classroom settings. Research by
Cummins (2000) has similarly shown that when teachers adopt a “monolingual instructional
assumption,” they limit students' cognitive engagement and identity investment in learning.

At the policy level, the National Education Policy (NEP), 2020 makes a progressive departure
by advocating for mother tongue or regional language instruction, particularly at the foundational
and preparatory stages of schooling. The policy states, “Children learn and grasp non-trivial concepts
more quickly in their home language/mother tongue” (NEP, 2020). However, while the policy
reflects an ideological shift towards linguistic inclusivity, its implementation faces several
challenges. These include a lack of trained teachers proficient in students' home languages,
inadequate teaching-learning materials in regional tongues, and lingering societal preference for
English as a symbol of upward mobility (NEP, 2020).

Finally, scholarship on teacher beliefs and professional identity reveals that attitudes toward
language are deeply entrenched and often resistant to change. Borg (2003) emphasizes that teachers'
beliefs are shaped over time through personal experiences, education, and socialization, and they
significantly influence classroom behavior. Therefore, unless teacher education and ongoing
professional development address these beliefs explicitly, changes in policy or curriculum will have
limited impact on classroom practice.

In summary, the literature consistently points to a disconnect between the multilingual realities
of students and the monolingual norms of formal schooling. Teachers, as gatekeepers of curriculum
and culture, play a pivotal role in either bridging or widening this gap. Their language
attitudes—whether consciously held or subconsciously enacted—have a direct impact on the
educational trajectories of students from linguistically diverse backgrounds. This review underscores
the urgent need for teacher education reforms that prioritize linguistic diversity, critical reflection,
and inclusive pedagogy.
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Teachers' Attitudes and Biases: Evidence from Secondary Sources

In multilingual education systems like India's, teachers function as both transmitters of
knowledge and as powerful social agents whose language ideologies can either foster inclusion or
reinforce marginalization. A close examination of secondary sources reveals a consistent pattern:
many teachers, particularly in urban government schools, associate proficiency in English with
intelligence, academic competence, and future potential. Conversely, students who speak regional,
tribal, or so-called “non-standard” languages are frequently perceived as lacking linguistic
sophistication or learning capability.

The association of English with intellectual superiority and upward mobility is not unique to
India. However, in the Indian context, this bias is amplified by the country's colonial past and its
current socio-economic structure. English continues to be viewed as a marker of elite status and
global access. According to Bourdieu's theory of linguistic capital, the value assigned to languages is
socially constructed and maintained by institutions like schools (Bourdieu, 1991). In this hierarchy,
English occupies the top rung, often followed by Hindi, while regional and tribal languages are
relegated to the margins or completely excluded from formal pedagogic settings (Mohanty, 2010).

Evidence from Language and Learning Foundation (LLF) reports supports this assertion. In a
2022 study focusing on multilingual classrooms in Delhi and other urban centers, LLF observed that
while many students in government schools were first-generation learners speaking non-dominant
languages at home, classroom instruction remained heavily biased toward Hindi and English.
Teachers in these contexts often lacked both the training and the mindset to accommodate linguistic
diversity in any pedagogically meaningful way (LLF, 2022). Even when aware of students' home
languages, teachers tended to treat them as obstacles to be “overcome” rather than assets to be
leveraged in the learning process.

The Annual Status of Education Report (ASER), particularly in its 2021 edition, highlighted
that students from linguistic minority groups frequently performed lower in reading comprehension
tasks, not necessarily due to a lack of ability but due to the language gap between home and school
(ASER, 2021). Teachers reported difficulty in engaging such students and admitted to using
“translation” or “ignoring” as default strategies when faced with unfamiliar languages. These
approaches neither support language development nor affirm the students' linguistic identities. In
effect, they produce classrooms where multilingual learners feel alienated, silenced, or undervalued.

The implications of such attitudes are significant. According to Jhingran (2009), when teachers
fail to recognize the role of language in learning, they tend to misinterpret language-related struggles
as cognitive deficiencies. He documents cases where tribal or migrant children were labelled as
“slow” or “unfit for higher learning” purely because they were not fluent in the school's medium of
instruction. These classifications have long-term impacts, influencing tracking decisions, teacher
expectations, and even dropout rates.

The internalized nature of these biases makes them particularly resistant to change. Teachers
may not overtly express prejudice, but their classroom practices often reflect underlying ideologies.
For instance, classroom observations have shown that teachers often respond more positively to
students who speak fluently in Hindi or English, while correcting or ignoring those who code-switch
or use mother tongues (NCERT, 2005). Such responses contribute to the formation of what Cummins
(2000) calls “identity texts”—the messages students receive about whose language, culture, and
knowledge matters in the classroom.
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This language bias is further embedded in teacher education and curriculum materials. LLF
(2022) notes that most pre-service teacher education programs in India pay little attention to
multilingual pedagogy. Language teaching is often limited to grammar and rote memorization, with
no serious engagement with language as a socio-political construct or as a marker of student identity.
Teachers enter the profession with little awareness of how their own language preferences and
backgrounds influence their pedagogical choices. As Borg (2003) notes in his extensive review of
teacher cognition, deeply held beliefs—particularly those formed during early schooling—continue
to shape teaching practices long after formal training is complete.

Even well-intentioned efforts at multilingual education often falter due to these unaddressed
attitudes. For example, the Three-Language Formula, despite being designed to promote linguistic
plurality, is often implemented in a tokenistic manner. In practice, the third language—usually a
classical or regional language—is taught mechanically, with no integration into everyday classroom
discourse (NCERT, 2005). Teachers often prioritize English and Hindi for high-stakes assessment
purposes, further discouraging the use of other languages.

One must also consider the broader societal prestige associated with English, which influences
not only teachers but also students and parents. The demand for English-medium education, even in
low-income communities, reflects aspirational narratives linked to global access and employability.
In such a context, even when teachers might wish to integrate home languages, they often face
institutional and parental pressure to “focus on English” for the child's “future success” (Kumar,
2005). This tension between ideological belief and structural pressure creates cognitive dissonance
for teachers, often resolved by defaulting to dominant language practices.

In sum, the evidence from secondary sources illustrates a clear pattern: teachers' language
attitudes—whether formed through socialization, institutional training, or societal narratives—play a
decisive role in shaping multilingual education. These attitudes are not merely personal preferences;
they are manifestations of deeper ideological structures that privilege certain languages while
invisibilizing others. Addressing these biases requires more than curriculum reform; it demands a
shift in teacher consciousness, one that begins with self-reflection and is sustained through
professional development focused on linguistic justice, inclusivity, and equity.

Implications for Multilingual Education

The evidence presented reveals that teachers' language attitudes significantly influence
classroom dynamics, student participation, and equitable learning outcomes. When educators
associate English with intelligence and regard mother tongues as impediments, they perpetuate
linguistic hierarchies that marginalize a large segment of learners (Jhingran, 2009; Mohanty, 2010).
Such biases hinder the goals of inclusive education as envisioned by NEP 2020 . Furthermore, a
failure to affirm students' linguistic identities compromises their cognitive engagement and
emotional well-being (Cummins, 2000). For multilingual education to be truly effective, systemic
change is required at the level of teacher preparation, classroom practice, and institutional discourse.
Teachers must be trained to see linguistic diversity not as a challenge, but as a pedagogical resource
that enriches learning and supports social justice in diverse urban contexts like Delhi (LLF, 2022).

Recommendations

To ensure equitable multilingual education in Delhi's government schools, systemic
interventions must address both structural and attitudinal gaps. First, teacher education
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programs—both pre-service and in-service—must incorporate modules on language ideology,
linguistic justice, and unconscious bias (Borg, 2003; NCERT, 2005). Second, curriculum developers
should design context-specific multilingual resources that support translanguaging and recognize
students' home languages as assets (Garcia & Wei, 2014). Third, involving community speakers and
parents in co-curricular language activities can affirm linguistic identities and build trust (Mohanty,
2010). Fourth, classroom observation and teacher assessment tools must include parameters to
evaluate inclusive language practices (LLF, 2022). Lastly, policy discourse should shift from
tokenism toward transformative pedagogy that centers multilingualism as both a right and a resource
in democratic education (NEP, 2020).

Conclusion

Teachers are central actors in shaping the linguistic culture of schools. Their beliefs and biases
can either reinforce dominant hierarchies or create inclusive, affirming spaces for multilingual
learners (Jhingran, 2009; Borg, 2003). This paper, drawing on secondary data, underscores the
pressing need for a systemic reconceptualization of language in education—one that goes beyond
rhetoric to inform teacher training, curriculum design, and classroom assessment. Language diversity
should not be viewed as a problem to manage but as a pedagogical and cultural asset (Cummins,
2000; NEP, 2020,. Transformative change will require sustained professional development,
community partnerships, and a shift in institutional discourse. When teachers are supported to
recognize and embrace linguistic pluralism, multilingualism in Delhi's government schools can serve
as a foundation for equity, cognitive growth, and educational justice (Mohanty, 2010).
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Abstract

Many students find mathematics to be a difficult subject because of its abstract nature and
complex concepts. Traditional teaching methods, while somewhat effective, fall short of meeting
the diverse learning needs of students. It is impossible to overestimate the importance of teaching
aids in mathematics instruction. Their advantages go beyond just delivering content. This article
examines the significance and impact of teaching aids in mathematics education. The abstract
offers a succinct synopsis of the study's objectives, methods, conclusions, and importance. It
emphasizes how important teaching tools are for raising students’ mathematics comprehension,
involving them, and boosting learning results. It looks at different types of teaching aids, their
benefits, and their role in improving students' comprehension and engagement in mathematical
learning. It also discusses challenges in effectively implementing these aids and offers
suggestions for maximizing their potential in the classroom.

Key Words: History. Significance, Teaching Aids, tools.

For many students, mathematics can be intimidating due to its theoretical character and
abstract notions. Traditional teaching techniques, such lectures and textbook exercises, frequently
fail to take into account the various learning requirements and styles of their pupils. Learning
mathematics might become more interesting and accessible with the use of teaching aids, which
include technology, tangible items, and visual aids. By giving students real-world, interactive
experiences that promote greater knowledge, teaching aids help close the gap between theory and
practice. This study article's goal is to examine the function of teaching aids in mathematics
education, as well as their advantages, disadvantages, and ways that their efficient use might
improve student learning.

The foundation of education is mathematics, which is essential for many professions and
critical thinking. However, a lot of pupils struggle with mathematics, which frequently results in low
performance and disengagement. This gap can be closed by including teaching tools, which will
improve the educational process.

Resources or tools (such as technology, written materials, manipulative, and visual aids) that
teachers employ to help students better understand mathematical ideas are referred to as instructional
aides. These tools help make abstract ideas more relatable, interesting, and understandable.

The Study's Objective: The purpose of this essay is to investigate the value of teaching aids in
mathematics classes and how they affect students' participation, conceptual grasp, and general
academic achievement.

Research Questions
e What effects do teaching aids have on mathematics education and learning?

e In mathematics classrooms, what are the advantages and difficulties of using instructional
aids?

e How much do teaching tools enhance students' mathematical performance?

© 2024 AAEBHU
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Theoretical Structure: According to Piaget and Vygotsky's constructivist learning theory,
instructional aids facilitate active learning by enabling students to develop their understanding
through material investigation and engagement.

Cognitive Load Theory (Sweller): By making difficult mathematics problems simpler, instructional aids
assist students control their cognitive load and concentrate on understanding rather than memorization.
Multiple Intelligences Theory: By accommodating various learning styles (visual, auditory, and
kinesthetic), instructional aids increase the accessibility of mathematics for a wide range of students.

Historical Perspective of Teaching Aids in the Teaching of Mathematics

Numerous educational changes, technology developments, and changing teaching philosophies
can all be used to trace the historical evolution of instructional aids in mathematics education. Basic
physical tools have given way to increasingly complex digital technology as teaching aids over time.
The significant turning points in the development of instructional aids in mathematics education are
described in the section that follows.

Early Use of Instructional Aids in Mathematics

Math was taught in a very conventional way in the early years of formal education, especially
in the 18th and 19th centuries. Chalk, blackboards, and crude counting instruments were the only
tangible and fundamental teaching aids available. Early teaching tool's that used repetition and rote
memorization to help to children grasp basic geometry and arithmetic.

Abacus: The abacus was one of the first and most popular instruments for teaching
mathematics. The abacus was a vital tool for teaching arithmetic for centuries, helping people in
cultures all around the world (including China, Mesopotamia, and ancient Greece) to comprehend
addition, subtraction, multiplication, and division.

Counting Rods: Counting rods were utilized as teaching tools in ancient China to teach
arithmetic and basic operations. With the help of these rods, students were able to manipulate and
visualize numbers to improve their comprehension.

Geometric Models: Students were able to see geometric shapes, solids, and transformations
in a concrete form by using physical models made of clay, wood, or metal.

The Rise of Visual Aids and Graphic Representation (19th Century)

The adoption of more structured teaching techniques was one of the major advances in
education brought about by the industrial revolution by the 19th century. In order to help student's
better grasp abstract ideas, instructional aids in mathematics education have extended to include
visual aids and graphic representations.

Chalkboards

Classroom instruction was completely transformed with the advent of chalkboards, sometimes
known as blackboards. Now, teachers could show the entire class mathematical problems, equations,
and diagrams at once. This made it possible to teach more interactively and was a crucial tool for
helping students visualizes graphs, geometric forms, and algebraic concepts.

Illustrated Textbooks

Mathematical textbooks with drawings started to become increasingly important as the printing
press spread. In order to make difficult mathematical ideas like geometry, trigonometry, and calculus
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easier for pupils to understand, these textbooks included charts and diagrams.
WhatAre They?

Teaching aids are materials or instruments that help educators help pupils better grasp abstract
ideas. These might be anything from basic tangible items to cutting-edge technical instruments.

Types of Mathematics Teaching Aids
Visual Aids: Number lines, graphs, charts, and diagrams that illustrate mathematical ideas.

Manipulative Aids: Tangible items that kids can handle and manipulate to comprehend
mathematical ideas, such as counters, blocks, or geometric forms.

Technological Aids: Programs, applications, websites, and digital tools (such as smart boards
or Geo Gera) that facilitate the visualization of mathematical problems and answers.

Improvement of Conceptual Understanding: By converting abstract mathematical ideas into
concrete forms, teaching aids assist students in understanding them better.

Meeting Diverse Learning Styles: Every student has an own preferred method of learning.
While some people learn better through hands-on activities or aural cues, others are visual learners.
By accommodating these various learning preferences, instructional aids increase everyone's access
to mathematics.

Active Learning: In contrast to conventional approaches, instructional aids motivate students to
actively interact with the content, which enhances memory and problem-solving abilities.
Enhanced Motivation and Engagement: Students are more inclined to participate and learn when
mathematics is made enjoyable through the use of interactive and visual aids.

Teaching Aids' Advantages for Teaching Mathematics: Mathematical concepts like
probability models, geometric structures, and algebraic expressions can be better understood by
using visual aids and practical tools.

Student Interaction and Engagement: Interactive teaching aids in particular encourage student
interaction, which is crucial for successful learning. Online tests and arithmetic games are examples
of tools that make learning fun.

Better Retention and Understanding: Students who interact with learning materials (using
manipulative, for example) are more likely to retain and comprehend mathematical ideas over time.

Promoting Collaborative Learning: A lot of instructional tools, such group puzzles with
manipulative, help students work together and solve problems as a team.

Difficulties with Mathematical Teaching Aids

Despite their potential for great effectiveness, teaching aids present a number of difficulties
when incorporated into the classroom:

Resource Limitations: Many schools do not have the funds necessary to purchase cutting-edge
teaching tools like computer software or interactive whiteboards, particularly in underfunded areas.

Teacher Preparedness: Teachers might not always have had the necessary training to make
effective use of instructional tools. To guarantee that teachers are prepared to optimize the
advantages of teaching aids, ongoing professional development is required.

Over-Reliance on Aids: Although instructional aids are helpful, relying too much on them
might impair students' capacity for critical thought and autonomous problem-solving. Finding a
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balance between promoting individual learning and utilizing teaching tools is crucial.

Time Restraints: Teachers with busy schedules may find it difficult to devote the additional
planning time needed to incorporate teaching aids into the curriculum.

Examples and Case Studies

The usefulness of teaching aids in mathematics education is demonstrated by a number of
research and case studies:

Case Study 1: A primary school study showed that using number lines and counting blocks
improved pupils' comprehension of addition and subtraction and resulted in a 20% increase in test
scores.

Case Study 2: Students in a middle school geometry class investigated ideas like angles and
symmetry using geometric shapes and online math programs like GeoGebra. This interactive, digital
method enhanced comprehension and engagement by 30%.

Case Study 3: To teach complex algebraic problems, a high school algebra class used
interactive whiteboards and graphing calculators. This method improved understanding, especially
for those who learn best visually.

Prospects for the Future

The future of math teaching tools is bright thanks to technological breakthroughs. Among the
possible paths are:

Augmented Reality (AR) and Virtual Reality (VR): These technologies can provide students
immersive, interactive settings in which they can see and engage with mathematical topics in three
dimensions.

Gasification: Students can be encouraged to practice and advance their skills by using
instructional math games and applications to make studying more enjoyable and interesting.

Data-Driven Instruction: Teachers can tailor their lessons and pinpoint areas in which pupils
are having difficulties by using sophisticated software that gathers data on student progress.

Teacher Professional Development: To keep instructors abreast of the newest methods and
resources for teaching mathematics with teaching aids, ongoing training programs will be crucial.

Challenges and Limitations

Resource Limitations: Not all schools, especially those in disadvantaged areas, have access to
the teaching aids that are required.

Teacher Training: Appropriate teacher training is necessary for the effective use of instructional
aids, but in certain situations, it may be deficient.

Equity Concerns: Some students may not be able to take full use of digital tools due to
differences in access to technology outside of the classroom.

Conclusion

Teaching tools are essential for raising the standard of mathematics instruction. Teaching aids
improve student comprehension, motivation, and retention by giving abstract ideas a more concrete
and interesting form. However, in order to use instructional aids effectively, sufficient funding,
teacher preparation, and a balanced approach are necessary to prevent over-reliance. Teaching aids
are set to become even more essential to the teaching and learning process as a result of
technological improvements and the expanding availability of digital resources. To guarantee that
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every student has access to a top-notch, interesting, and successful math education, educational
systems should place a high priority on incorporating a variety of teaching aids within the
mathematics curriculum.
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Abstract

Education serves as a cornerstone for individual empowerment, social development and
economic advancement in contemporary societies. It plays a vital role in shaping informed,
capable and responsible citizens by fostering intellectual growth, critical thinking and lifelong
learning. Pedagogy of mathematics encompasses the theories, strategies and practices used to
teach and learn mathematical concepts effectively. This paper explores key pedagogical issues
such as the role of constructivism, the impact of technological integration, challenges in
assessment and the importance of cultural and contextual relevance. On the other hand
pedagogy of science involves the study and application of effective teaching strategies to foster
scientific temprament, higher order thinking and experiential learning among students. This
paper examines key pedagogical approaches in science teaching including inquiry-based
learning, constructivist methods, and the combination of socio-scientific issues to relevance and
engagement.

This review paper highlights the need for pedagogical reforms that promote student engagement,
contextual relevance and the integration of innovative, culturally responsive teaching strategies.
Addressing these challenges is critical for equipping learners to thrive in an increasingly
complex and technology-driven world.

In this paper, the investigator explores a systematic review of issues related to the pedagogy of
mathematics and the pedagogy of science.

Key terms: Pedagogy of mathematics, Pedagogy of Science

Mathematics is the abstract science of number, quantity, structure, space, and change. The
pedagogy of mathematics involves the design of tasks, classroom discourse, and tools that support
students' development of mathematical understanding (Phelps, 2008). The theories, methods, and
procedures used in mathematics instruction and learning are referred to as pedagogy.

Science pedagogy encompasses the teaching practices, curriculum materials, assessment tools
and theoretical frameworks that support students in learning scientific ideas and engaging in
scientific practices (Shouse, 2007). Pedagogy of science refers to the methods, strategies and
theories used to teach science effectively. It involves the design and implementation of instructional
practices that help students understand scientific concepts, processes and ways of thinking.
Pedagogical problems in science and mathematics are not just about what is taught but how it is
taught, who it is taught to, and under what social and institutional conditions. (Lerman, 2000 &
Dillon, 2008).

Concerns pertaining to science and math education refer to the challenges, barriers and debates
surrounding how these subjects are taught and learned in educational settings. These issues affect the
effectiveness of instruction, student engagement, equity, teacher preparation and overall learning
outcomes.

A systematic review on issues related to pedagogy of mathematics and pedagogy of science

A systematic review refers to identify, evaluate and summarize all available studied in the
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particular field (Higgins & Green, 2011). In this study a systematics review refers to issues,
techniques and studies related to pedagogy of mathematics and pedagogy of science. Review of
related literature helps to gather up-to-date, overall information and knowledge about the area in
which the investigator intends to study.

Review related to Pedagogy of Mathematics

Furner, (2024) studied on the pedagogical practices on teaching of mathematics to the
elementary students through the use of Geo Gebra. Math manipulative, children's literature and
technology combine together to form Geo Gebra. It makes teaching easy to understand the
mathematical concept andadditionally, it better equips them for a world in STEM.According to the
study's findings, GeoGebra helps teach arithmetic concepts and serves as a learning motivator,
preparing our children for a future in STEM.

Walia, (2020) studied on the paradigm shift in teaching methods for mathematics in light of
NEP 2020. The report of NCF (2005) and The National Achievement Survey (2017) revealed that
with rising grade levels worldwide, children' ability in mathematics declines, and their interest in the
subject wanes until secondary school. The primary goal of NEP (2020) is to shift the shift in teaching
and learning paradigms from content-based to experience-based.

Capua, (2021) identify the Math Teacher's Pedagogical Practices with reference to students
learning outcomes. The descriptive method of research is used to augment the qualitative case
approach of study.The results showed a relationship between teachers' instructional techniques and
theirTeaching mathematical knowledge (MKT). Additionally, the According to a study,
teachers'Teaching mathematical knowledge (MKT) is influenced by their ability to (a) design lesson
plans, (b) make their classrooms welcoming, (c) present their lessons, and (d) effectively explain key
mathematical ideas to their students.

Suarez, et al (2020) explored the correlational analysis between pedagogical practices and
academicmathematical performance. The objectives of the study were to study the student's
perceptions of pedagogical practice in teacher's and correlation with their academic performance in
mathematics. This study was a descriptive and correlational study. Likert scale was used for the
collection of the data. The sample 103 was collected from the students of elementary level through
convenient technique of data collection. Teachers' pedagogical approaches to teaching mathematical
operationsaffect the academic achievement of students. Teachers' pedagogical approaches to
teaching mathematical operations affect the academic achievement of students.

Benning, (2021) identify the efficient teaching of maths using GeoGebra. A software tool
called GeoGebra is used to teach and study mathematics. The study was experimental in nature. The
sample of the study was 11 in-service teachers of Ghana. Teachers were given a one year of training
program on GeoGebra based mathematics lesion plan through professional development programme.
The study's findings demonstrated that teachers could apply fundamental practices to various aspects
of mathematics, and they could be used to inform high school curricula, literature on professional
development for incorporating technology into classroom and successful pedagogy in mathematics.

Getenet, (2023) describes the pedagogical mathematical knowledge of the instructorin STEM
teaching. The teacher's mathematical content understanding was the main focus of this
investigationand pedagogical knowledge in resolving STEM problems. The result showed that gives
instances of how integrated STEM curriculum can be successfully incorporated into primary school
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classrooms and covers various KQ components in the teaching sequence.

Kingston, (2021) conducted a study on E content enhancing the achievement of pedagogy of
Mathematics education among prospective teachers. The result of the study explore that the experts
opinion on E-content for pedagogy of mathematics education is that 15% of experts opined that the
E-content is Excellent, 45% of experts stated that the E-content is Very Good, 38% of experts stated
that the E-content is Good and 6% of experts exposed that the E-content is fair.

Saini, (2018). Examine a social media-based module that teaches mathematics to B Ed students
and evaluates its efficacy.The study's conclusions showed that thepath coefficient between the goal
of social media use and educational social media use indicates that the former has a direct and
substantial impact on the latter.

Dalal, (2022) conducted a study on the Effectiveness of Constructivist Pedagogy on Students'
Achievement in Mathematics. The result of the explored that the teachers agreed that the
constructivist is an effective approach to develop understanding and for active engagement of the
child. Approximately 3/5th of the teachers believe that a previous knowledge is needed to start with
the new topic and its linking is important. Whereas, 1/5th of the participants were not sure whether
previous knowledge is required to introduce a new topic in constructivist approach. On the other
hand, approximately 1/5th of the teachers carried the opinion that even if the child doesn't have
previous knowledge, constructivist approach can be used in introduction of new topic.

Zaidi, & Ali, (2019) explore the pedagogical issues in mathematics at school level. They
identified that Knowledge of pedagogical content and misconceptions in mathematics, demographic
biases and the learner's untrained mentality, multivariate nature of mistakes by the learners, improper
training of teachers are issues related to mathematics pedagogy at school level. Numerous studies
have emphasized the enormous complexity of the teaching of mathematics and noted that the field
requires a thorough comprehension of pedagogical knowledge in a contextualized way.

Walia, (2020) explored the paradigm shift in pedagogical practices in mathematics classroom
with reference to NEP 2020. The investigator analyse the document of NEP 2020. This policy
gsuggested curriculum and pedagogical redesign and advocate for a paradigm change from content-
based to experience-based learning, constructivist approach, blended learning, e-learning, online

quest learning, technology-enabled learningproblem-based learning, inquiry-based learning, and so
forth.

Luitel, (2019) describes the nature of mathematics and pedagogical practices in mathematics.
The investigator describes the people's their experiences learning and teaching mathematics shape
their perceptions and opinions about the subject. The teacher's views on the nature of mathematics
influence their methods of instruction and evaluation. In addition to providing equity and justice for
underrepresented student groups, mathematics' fallible, impure, and cultural nature allows teachers
to integrate critical pedagogy, activity-based learning, collaborative learning, and other teaching and
learning strategies.

Review on Pedagogy of Science

Tufail et al. (2022) carried out a study on the methods used by science teachers in their
classrooms: Knowledge and abilities related to pedagogical material. This was a case study in which
two experience science teacher teaches to class
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S.No. | Name and Context Findings
Year
1 Furner The pedagogical Math manipulative, children’s literature, and
(2024) practices on technology combine together to form Geo-Gebra.
teaching of It makes teaching easy to understand the
mathematics to the | mathematical concept Additionally, it better
elementary students | prepares pupils for a world in STEM.
through the use of The result of the study explore that Geo-Gebra is
Geo-Gebra. helpful in teaching math material and serves as a
learning motivator, equipping our children for a
future in STEM.
2 Walia Paradigm shift in The report of NCF (2005) and The National
(2020) the teaching of Achievement Survey (2017) revealed that there is
mathematics in light | Students lose enthusiasm for mathematics through
of NEP 2020. secondary school and proficiency in the subject
declines as grades rise across the globe.
NEP (2020) focuses discusses the paradigm shift
from experience-based learning to content-based
learning.
3 Capua Math Teacher’s The study's findings showed thatthe relationship
(2021) Pedagogical between teachers' instructional techniques and
Practices with their MKT for teaching. The study also revealed
reference to that there is a correlation between teachers'
learning objectives | mathematical knowledge for teaching (MKT) and
for students. (a) how they structured their courses, (b) how they
made their pupils feel welcome, (c) how they
delivered their lectures, and (d) how well they
wereable to grasp and explain important
mathematical concepts to their students.
4 Suarez Study on the The academic achievement of a student is
(2020) correlational impacted by the pedagogical strategies teachers
analysis between use to teach mathematical procedures.
pedagogical
practices and
academic
performance in
mathematics
5 Benning | Effective The study's findings may be used in high school
(2021) mathematics math curricula, literature on effective math
pedagogy with Geo- | pedagogy, as well as professional training for
Gebra incorporating technology into instruction.

Teachers were able to apply fundamental methods
to various aspects of mathematics.
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6 Getenet The teacher’s The result showed that gives instances of how
(2023) pedagogical integrated STEM curriculum can be successfully
mathematical incorporated into primary school classrooms and
knowledge in covers various KQ components in the teaching
STEM teaching. sequence.
7 Kingston | Study on E content | The result of the study showed that the experts
(2021) enhancing the opinion on E-content for pedagogy of
achievement of mathematics education is that 15% of experts
pedagogy of opined that the E-content is Excellent, 45% of
Mathematics experts stated that the E-content is Very Good,
education among 38% of experts stated that the E-content is Good
prospective and 6% of experts exposed that the E-content is
teachers. fair.
8 Dalal A study on the The result of the explored that the teachers agreed
(2022) Effectiveness of that the constructivist is an effective approach to
Constructivist develop understanding and for active engagement
Pedagogy on of the child. Approximately 3/5th of the teachers
Students’ believe that a previous knowledge is needed to
Achievement in start with the new topic and its linking is
Mathematics at important. Whereas, 1/5th of the participants were
Upper Primary not sure whether previous knowledge is required
Level. to introduce a new topic in constructivist
approach. On the other hand, approximately 1/5th
of the teachers carried the opinion that even if the
child doesn’t have previous knowledge,
constructivist approach can be used in
introduction of new topic
9 Zaidi The pedagogical They identified that Pedagogical content
(2019) issues in knowledge, misperception, misconception in
mathematics at mathematics, multivariate nature of mistakes by
school level. the learners, improper training of teachers are
issues related to mathematics pedagogy at school
level. Numerous studies have emphasized the
enormous complexity of the teaching of
mathematics and noted that the field requires a
thorough comprehension of pedagogical
knowledge in a contextualized way.
10 Attard Exploration of the For mathematical processes such as ‘reasoning’,
(2018) dialogic practices in | ‘explaining’ and ‘mathematical thinking’ In the
mathematics classroom, deep and vigorous dialogic exchanges
classroom. are necessary for development. The investigator
explores the discourse in a normal fifth-grade
math class by applying two distinct analytical
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frameworks to the transcript analysis. There were
a lot of interactions, with almost half being
student turns, according to the study, but it was
also clear that almost all of the interactions had a
high degree of teacher control and followed an
Initiation-Response-Feedback pattern. The
lesson's dialogic pedagogies encouraged students
to grow in their understanding of mathematical
procedures. Therefore, it is necessary to
comprehend the debate around mathematics
teaching and how it affects students' overall
mathematical learning.

11 Wasserman | Exploring the In addition to identifying four PMPs from the
(2023) thoughts on how to | study data—explicit visualization, numerous
use mathematical methods, physical exemplification, and informal
practice in college | justification using the study offers a teacher's
classes, especially perspective on the PMP construct.
what have been
dubbed Pedagogical
Mathematical
Practices (PMPs).
12 Hernandez | Exploration of the With the use of the integrated qualitative approach
(2019) pedagogical and a hermeneutical historical paradigm, this
practices and study was created from an ethnographicdesign and
conception in therefore micro ethnography as a method.
teaching of
mathematics.
13 Tufail A study on the The result of the study revealed that different
(2022) pedagogical subject | combinations of two or more knowledge
knowledge and components via skills (PCK&S) were mirrored in
skills of science instructional techniques.
instructors in their
courses.
14 Cooper & | Exploration of the The study's conclusions showed that
Tang science education Presence of stereotyped items like beakers,
(2024) imaginary by goggles, and white lab coats that are connected to
artificial scientific teachers. Even though the pictures
intelligence. frequently support stereotypes, they also highlight

variety.
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15 Chen et al.

Study on the effect

The result of the research revealed that educators’

(2024) of high school chosen pedagogies, on the whole, had a stronger
science curricula on | impact on how students rated them than on
students' students' career interests. Interestingly, we also
assessments of found considerable differences between the
teacher quality and | disciplines.
interest in STEM
careers.

16 Tshuma A study on The result of the study showed that a potent

(2024) Teaching Science instrument for humanizing pedagogies is teaching

through Humanising
Pedagogies in South
African perspective.

and learning that involved placing the material to
be taught inside the students' existing knowledge.

17 | Nazirjonovi
ch (2023)

Exploration of
technology’s
contribution to the
advancement ofthe

The result of the study showed that Modern
pedagogical technology has become increasingly
important in the advancement of pedagogy
science.

pedagogy of
science.
18 Malone & | A study on effects The result of the study demonstrated believe early
Schuchardt | of modelling-based | exposure to model-based teaching is important for
(2023) teaching on student’seducation early and regularly in order to
scientific reasoning | attain equity in science instruction. It also
as a topic in science | demonstrated that early exposure to modeling-
fields and content based instruction significantly raises scientific
understanding. reasoning scores.
19 Dilek Study Research on | The result of the studydemonstrated that in terms
(2021) the TPACK of learning, the experimental group fared better
Development of than the control group how to incorporate
Pre-service Science | technology into science instruction.
Teachers in a
Course on
Technology-
Enhanced Science
Teaching Methods
Conclusion

From the above table 1 certain point emerged in the form of issues as follows.

The collective body of research reviewed highlights a significant transformation in the
pedagogical practices of mathematics education, particularly at the elementary and secondary levels.
Central to this shift is the movement from traditional, content-heavy instruction to more experiential,
constructivist, and technology-integrated approaches, as emphasized in the NEP 2020 and reinforced
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by multiple studies (Walia, 2020; Dalal, 2022). The integration of digital tools like GeoGebra
(Furner, 2024; Benning, 2021), e-content development (Kingston, 2021), and social media-based
modules (Saini, 2018) illustrates the growing role of technology in making mathematics more
accessible, interactive, and meaningful for students. The collected studies reflect a dynamic and
evolvig landscape of science pedagogy, characterized by diverse approaches that integrate
pedagogical content knowledge (Tufail et al., 2022), technological tools (Dilek, 2021;
Nazirjonovich, 2023), socio-cultural responsiveness (Tshuma, 2024; Abrha et al., 2023) and
reformed practices influenced by global events such as the COVID-19 pandemic (Mavuru&Ramaila,
2022). Several studies highlight the importance of integrating technology-enhanced methods to
strengthen teachers' instructional capabilities, such as TPACK development (Dilek, 2021) and the
broader role of Al and multimedia (Cooper & Tang, 2024; Nazirjonovich, 2023). Simultaneously, the
human dimension of teaching has gained prominence, with research showing the benefits of
humanising pedagogies (Tshuma, 2024), gender-responsive strategies (Abrha et al., 2023) and the
incorporation of indigenous knowledge systems. These pedagogies help make science more
inclusive and equaleducation environments.
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Abstract

The pursuit of high-quality education is central to educational reform worldwide.As diverse
student populations, technological breakthroughs, and changing societal demands escalate,
educational leaders must innovate to provide students with the requisite skills, knowledge, and
values to succeed in the 21st century. This article discusses innovative methods to improve
education quality, focusing on effective instructional strategies, technology integration, and
sustainable professional development for teachers. Key strategies include project-based
learning, flipped classrooms, and gamification, which enhance student engagement and
learning outcomes. Digital tools and technology can support customized learning experiences,
satisfying various student demands. Continuous professional development is crucial for
empowering educators to implement these strategies effectively. The article provides actionable
recommendations for school leadership and policymakers, emphasizing the need for a
supportive teacher development framework, collaboration through Professional Learning
Communities, and teacher autonomy for innovation. The objective is to contribute to the ongoing
discussion on improving educational practices and ensuring schools can deliver high-quality
education in the modern era.

Keywords: Innovative Teaching Strategies, Personalized Learning, Technology Integration,
Professional Development, Teacher Empowerment, Student Engagement.

The rapidly evolving environment in which we live continuously reshapes both the content and
methods of education. As such, the question arises: How can educational systems be reimagined to
prioritize learner-centric approaches while adapting to the ever-growing demands of the twenty-first
century?In an era of constant transformation, it is crucial to explore innovative strategies that can
enhance the quality of education within schools. Educational innovation is widely recognized as a
critical factor in improving educational standards and fostering social development.

Quality and innovation in public education are crucial for a country's competitive advantage in
the global market. The focus is on holistic student development and well-being, rather than financial
profit. Educational innovation is collaborative and multidisciplinary, involving various stakeholders
like teachers, administrators, policymakers, and community members. This approach fosters a
dynamic and inclusive approach to addressing challenges, especially for middle leaders who balance
educational ideals with practical implementation. National initiatives promoting quality and
innovation are essential for achieving this goal (Bernhard et al., 2024).Moreover, a systematic
review of the literature on educational innovation underscores the importance of focusing on specific
areas, such as curriculum, teaching methods, and learning environments, to optimize the impact of
innovative strategies. Online learning and intensive, accelerated learning approaches are notable
examples of innovations that have shown promise in enhancing both the efficiency and effectiveness
of the educational process (Ramirez & Soledad, 2018).

As the educational landscape continues to evolve, the need for innovative strategies that
address the diverse and complex needs of students, schools, and communities becomes increasingly
urgent. Ongoing research, collaboration, and a commitment to consistent, systemic, and scalable
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innovation are essential to ensuring quality education that equips students for the challenges of the
twenty-first century (Bernhard et al., 2024). The teaching approach adopted by educators plays a
pivotal role in motivating students to learn. Whether a teacher chooses a competitive, cooperative, or
individualistic approach can have a significant impact on students' motivation. Myths surrounding
competition and cooperation have shaped educational discourse, with some arguing that the
competitive nature of society necessitates that student be trained to thrive in a “survival of the fittest”
environment.

The National Education Policy (NEP) 2020 in India is a comprehensive framework that
promotes holistic growth, quality standards, and accessibility at all educational levels. It addresses
areas like curriculum design, technological integration, teacher training, and student safety to create
an inclusive, equitable, and knowledge-driven society. The policy aims to modernize educational
practices and create a robust foundation for lifelong learning, contributing to the nation's social,
economic, and intellectual capital. Its forward-looking strategies aim to establish a dynamic,
resilient, and adaptable education system.

Objectives
1. Identify and analyze innovative teaching strategies that improve student engagement and
learning outcomes.
2. Explore the integration of technology and digital tools in modern classrooms to support
personalized learning.

3. Provide actionable recommendations for school leadership and policymakers to support
sustainable professional development and teacher empowerment.

Innovative Teaching Strategies to Improve Student Engagement and Learning Outcomes

NEP 2020 promotes a student-centric, experiential, and inquiry-based learning approach,
aiming to shift from traditional rote learning to encourage critical thinking, problem-solving, and
creativity. It supports this through new teaching materials, textbooks, and teacher training programs,
and emphasizes continuous assessment of student progress. Student-centered learning focuses on the
individual needs, interests, and abilities of students, with the teacher acting more as a facilitator
rather than a lecturer. This approach allows students to take ownership of their learning, encouraging
independence, critical thinking, and problem-solving skills. Several key methods under this approach
include:

S.No. Strategy Outcome
1. | Project-Based | In PBL, students work A high school history | Project-based learning
Learning on long-term, complex class might study the | promotes self-regulated
(PBL) projects that require Civil Rights learning, conceptual
(Kokotsaki et | them to research, Movement by knowledge, goal-
al., 2016) collaborate, and present | researching different | setting, planning,
(DeFillippi, their findings. By events, interviewing organization,
2001) applying knowledge to community members, | collaboration, and
(Markula&Ak | real-world situations, and presenting their intrinsic motivation in
sela, 2022) students develop deeper | findings through students, fostering self-
(Almulla, understanding and retain | multimedia projects. | reliance, social skills,
2020) (Zhang | information better. This hands-on and self-reliantness
& Ma, 2023) approach helps through goal-setting,
students connect planning, and
history to their organization.
personal lives.
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(Hanus & Fox,
2014) (Robson

mechanics (e.g., points,
levels, challenges) into

quiz game, where
students earn points

2. Flipped In this model, traditional | In a flipped classroom | Studies shows that the
Classroom teaching methods are for math, students FC aligns with Bloom's
(Agyeman & "flipped," meaning watch instructional Taxonomy and
Aphane, 2024) | students learn the videos at home and positively impacts
(Ma et al., content outside of class come to class student learning
2024) (Baig (through videos, prepared to engage in | activities like academic
&Yadegarideh | readings, etc.), while problem-solving performance,
kordi, 2023) class time is used for activities with the motivation,

(Malik et al., interactive activities like | teacher's guidance. engagement, social
2018) discussions, problem- interaction, self-
solving, and hands-on directed learning,
applications. This brain-based learning,
maximizes class time for problem-based
active engagement rather learning,multipleintelli
than passive listening. gence, understanding,
participation, attitudes,
and lowering anxiety.

3. | Inquiry-Based | This strategy encourages | In a science class, Inquiry-based learning
Learning students to ask students might design | enhances critical
(Strat et al., questions, investigate experiments to thinking, problem-
2023) answers, and construct answer questions they [ solving, resilience,

their own understanding. | formulate themselves, | creativity, and

It builds curiosity and such as investigating | ownership, fostering

critical thinking skills how environmental intrinsic motivation,

while developing student | changes affect plant resilience, and

autonomy. growth creativity, ultimately
driving academic
success and personal
growth.

4. | Gamification By integrating game Ateacher might use a | Gamification in

teaching and learning
enhances motivation,

et al., 2015) the learning process, for answering engagement,

(Hamari & gamification motivates questions correctly. interaction, and
Koivisto, students to engage with | The competitive experiential learning. It
2015)(Rivera | course content in a more | nature of the game promotes

& Garden, dynamic and enjoyable encourages active communication,

2021) (Nadi- way. It also fosters participation and collaboration, and
Ravandi&Bato | friendly competition, fosters a deeper social engagement,

oli, collaboration, and a understanding of the | deepening
2022)(Khoshn | sense of achievement. content. understanding and

oodifar et al.,
2023)

retaining knowledge.
Gamification also
enhances instructional
content effectiveness,
cognitive and
curricular
competencies, and
promotes
psychological and
social well-being.
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Collaborative
Learning (Le
et al., 2017)
(Mende et al.,
2020)

This involves students
working together in
small groups to solve
problems, discuss
concepts, or complete
tasks. Collaborative
learning fosters
communication skills,
teamwork, and a shared
sense of responsibility
for learning.

In an English class,
students might
collaborate to analyze
a piece of literature,
with each group
responsible for a
different aspect (e.g.,
themes, characters,
symbolism). The
collective effort leads
to a richer
understanding of the
text.

Learning together
enhances higher-level
thinking, speaking,
self-management, and
leading skills,
promotes student
retention, self-esteem,
and duty, exposes
students to diverse
perspectives, and
prepares them for real-
world social and work
events.

Experiential
learning
(Morris,
2019)(Kong,
2021)

Experiential learning is a
hands-on, interactive
teaching approach that
encourages students to
actively participate in
their own learning,
promoting deeper
understanding and
retention through
practical application of
knowledge.

Role-playing in
education fosters
empathy and
understanding by
allowing students to
step into another's
shoes. For instance, in
social studies,
students can simulate
courtroom
proceedings to
understand the
judicial system, while
in economics or
business, they can
manage a fictional
company.

Experiential learning
improves teaching and
learning by enhancing
student engagement,
motivation, and
creativity, especially in
mathematics. It fosters
critical thinking,
problem-solving, and
reduces curriculum
burden, creating
interactive, student-
centered environments
and promoting a
successful cultural
climate.

Arts-integrated

Art Integration Learning

Integrating drama

It promotes cross-

learning (AIL) is a cross- into social science disciplinary

(Russell curricular pedagogical lessons helps students | understanding, cultural
&Zembylas, approach that understand historical | awareness, experiential
2007) (NEP incorporates various events learning, and holistic
2020) (Basu, forms of art and culture | better. For example, skill development. It
2020) into the teaching and students can reenact fosters a joyful,

learning process. By
integrating visual and
performing arts with
subjects like languages,
social studies, science,
and mathematics, AIL
enhances student
engagement and
understanding of
academic concepts. It
promotes active learning

key events of the
French Revolution,
which not only
makes the lesson
engaging but also
helps them remember
the details vividly.

inclusive learning
environment,
enhancing retention
and understanding of
subject matter.
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through art, encouraging
creativity and critical
thinking, while also
strengthening
connections to culture,
particularly Indian art
and heritage. This
method fosters a deeper,
more holistic learning
experience, making
education both
meaningful and joyful.
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8. Differentiated
Instruction

Differentiated instruction
is an educational
approach that uses
flexible grouping, tiered
assignments, and a
variety of instructional
methods to cater to
diverse learning styles
and needs. It aims to
provide personalized
experiences, challenge

In a language arts
class, students might
be grouped by
reading level for a
particular lesson,
allowing the teacher
to provide targeted
support while also
encouraging peer
collab. oration

Differentiated
instruction enhances
student engagement,
achievement,
understanding,
retention, self-efficacy,
confidence,
collaboration, and
equity by addressing
individual learning
styles, interests, and

students appropriately, abilities.
and foster deeper
understanding,
ultimately improving
learning outcomes.

Integration of Technology and Digital Tools to Support Personalized Learning

Technology has revolutionized the way we approach education, offering new opportunities for
personalized learning. Personalized learning tailors the educational experience to meet individual
students' needs, interests, and abilities, fostering engagement and maximizing learning outcomes.
The integration of technology and digital tools is pivotal in realizing this vision, providing both
flexibility and adaptability for learners. In this section, we explore how digital tools support
personalized learning and discuss specific strategies, challenges, and examples of successful
implementation.Personalized learning is an educational approach that tailors learning experiences to
each student's strengths, needs, and pace. It shifts from a one-size-fits-all model to a student-centric
approach, allowing learners greater control over their education. Key principles include personalized
learning, accommodating diverse learning styles, and fostering choice and autonomy. Technology
facilitates this model by allowing teachers to gather data, analyze progress, and offer targeted
interventions. (Basham et al., 2016; Schmid et al., 2022)

Technology serves as apowerful enabler of personalized learning in several key ways:

1. Adaptive Learning Platforms: Adaptive learning platforms, like Khan Academy and DreamBox,
utilize artificial intelligence to monitor student performance and adjust content to match their
proficiency level. These softwares can modify exercise difficulty, provide personalized
feedback, and guide students at an appropriate pace, ensuring they receive necessary support and
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appropriate challenges.

2. Learning Management Systems (LMS): Google Classroom, Moodle, and Canvas provide a
centralized platform for students to access course materials, complete assignments, and
communicate with teachers. These platforms can offer individualized assignments, assessments,
and feedback based on students' progress and needs. Teachers can use an LMS to track students'
progress, assign challenging work to advanced students, or provide extra practice for those
needing support.

3. Digital Content and Resources: Technology offers students a wide range of educational
resources beyond traditional textbooks, including interactive simulations, video lectures,
eBooks, and educational apps. These tools cater to different learning preferences and subject
areas, such as biology, where students can use PhET simulations to study molecular structures or
YouTube videos for expert lectures.

4. Data Analytics and Progress Monitoring: Digital tools like Edmodo and ClassDojo enable
teachers to track student progress, identify trends, and suggest interventions. Real-time data
allows teachers to adjust teaching strategies and provide targeted support. These tools track
participation, behavior, and academic progress, identifying students who may need extra
support or enrichment.

Challenges in Technology Integration
While technology can significantly enhance personalized learning, several challenges must be
addressed to ensure successful implementation:

e Digital Divide: The digital divide, a significant obstacle to technology integration, is a
significant issue in underfunded schools and low-income communities. To overcome this,
policymakers and school leaders should invest in infrastructure, provide devices for all students,
and ensure reliable internet connectivity.

e Teacher Training and Support: Teachers require comprehensive training to effectively integrate
technology into their classrooms, especially if they are unfamiliar with advanced digital tools.
Schools should offer ongoing professional development programs to help teachers use digital
tools effectively and personalize learning.

e Privacy and Security Concerns: Digital tools, particularly those tracking student data, raise
concerns about student privacy and security. Schools must ensure they comply with privacy laws
like FERPA (Family Educational Rights and Privacy Act) and COPPA (Children's Online
Privacy Protection Act). To address this, schools should prioritize selecting secure platforms and
ensure educators and parents are aware of privacy policies.

Recommendations for School Leadership and Policymakers to Support Sustainable Professional
Development and Teacher Empowerment

To adapt to modern student demands, education leaders and policymakers must acknowledge the
importance of teachers in the success of new initiatives. Empowering teachers and promoting
continuous professional development are crucial for creating a culture of growth, collaboration, and
innovation that enhances the quality of education over time (Basham et al., 2016). To achieve long-term
sustainability of innovative teaching strategies and technology integration, school leaders and
policymakers must collaborate to design systems that support educators and invest in their professional
growth.

1.  Establish Continuous, Job-Embedded Professional Development Programs

Professional development should be a long-term, evolving process that is woven into the fabric
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of teachers' daily work rather than a one-off event. It should be embedded into teachers' regular
schedules and designed to respond to emerging needs, innovations in teaching, and evolving
educational standards.

e Job-Embedded Learning Opportunities: Traditional professional development (PD) often
lacks alignment with teachers' immediate classroom needs, while job-embedded PD allows
teachers to engage in learning experiences directly related to their teaching contexts. This
may involve observing colleagues, collaborative planning, or receiving feedback after
applying new strategies. To promote ongoing learning, a PD structure should include
"learning labs" or "lesson study groups," where teachers implement new strategies and
reflect on their impact. This approach can focus on blended learning or project-based

learning, aligning with the school's broader goals(Pacchiano et al., 2016).

e Differentiated PD Programs: Teachers' needs vary based on experience, subject area, and
innovative practices. To cater to these differences, professional development programs
should offer personalized options. Schools should provide tiered PD opportunities,
allowing teachers to choose sessions that align with their individual growth stages. For
instance, novice teachers might attend basic learning management system sessions, while
experienced teachers may explore advanced tools for adaptive learning and data-driven
instruction(Smets & Struyven, 2020).

Foster Teacher Collaboration Through Professional Learning Communities (PLCs)

Collaboration among educators is a powerful driver of professional growth and the exchange
of ideas. By building a supportive community of practice, teachers can share insights,
collaborate on challenges, and improve collectively. Research has shown that teachers working
in collaborative teams are more likely to implement innovative practices successfully
(Admiraal et al., 2019; Clark et al., 2023).

e Cross-Disciplinary Collaboration: Teachers from different disciplines can provide unique
insights into engaging students across the curriculum. For instance, math and history
teachers could design interdisciplinary projects that integrate both subjects. To facilitate
interdisciplinary collaboration, schedule regular meetings for teachers across subjects.
Structured Professional Learning Communities (PLCs) can focus on common educational
goals like student engagement, technology integration, and personalizing learning
experiences. These groups can share resources, strategies, and reflect on teaching practices.

e Coaching and Mentorship Programs: Mentorship programs, where experienced teachers
guide new teachers, are crucial for professional development. These programs help new
teachers overcome challenges in classroom management, lesson planning, and innovative
strategies. It's recommended to establish formal mentorship programs, where experienced
educators provide guidance, feedback, and resources. Additionally, instructional coaching,
where coaches work with teachers individually, can help them integrate technology and use
data to drive instruction, boosting their confidence and competence.

Empower Teachers with Autonomy and Flexibility

Empowering teachers to make decisions about their own professional development and
teaching practices is essential for fostering a culture of innovation. Teachers who are trusted to
make decisions about what works best for their students are more likely to experiment with
new methods, take risks, and ultimately improve student learning outcomes.
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e Teacher Autonomy in Curriculum Design: Many teachers feel constrained by standardized
curricula and assessments, suggesting that offering more flexibility in lesson design and
content delivery can enhance creativity and student engagement. The school leadership
should adopt a flexible curriculum model, allowing teachers to adapt resources, use diverse
teaching methods, and incorporate student feedback.

e Encouraging Experimentation and Risk-Taking: In today's educational landscape, fostering
a culture of experimentation is crucial. Teachers should feel empowered to explore new
teaching strategies or technologies without fear of failure. This environment encourages
risk-taking, leading to more innovative and refined practices. School leaders can support
experimentation by providing time and space for teachers to try new methods, even if
they're uncertain about the results. For example, a teacher might pilot a new digital tool for
personalized learning.

Align Teacher Evaluation with Innovative Practices

Traditional teacher evaluation models often focus on standardized metrics that do not
adequately capture the nuances of innovative teaching practices or the effectiveness of
personalized learning strategies. For teachers to feel supported in adopting new methods,
evaluation systems must be reformed to align with the goals of innovation and student-
centered learning.

e Comprehensive and Growth-Oriented Evaluation: Evaluations should evaluate teachers'
use of innovative strategies, professional development, and impact on student learning.
They should emphasize growth and refine practices. The recommendation is to develop
evaluation frameworks that go beyond test scores, assessing teachers' ability to use project-
based learning, differentiated instruction, and personalized learning through technology.
Teachers should be evaluated for adapting content to student needs, effectively using
digital tools, and fostering critical thinking skills.

e Student-Centered Evaluation Metrics: Teachers should be evaluated for their ability to
create student-centered learning environments, focusing on engagement, personalized
experiences, and student voice integration. The recommendation is to create evaluation
rubrics that assess teachers' lesson design, technology support, and real-time feedback for
student growth.

Policy Support for Long-Term Sustainability

While teachers' daily experiences in the classroom are crucial, policymakers must also create
systems and policies that support long-term, sustainable innovation in education. This includes
providing funding for PD, ensuring equity in access to resources, and fostering a culture that
values teacher growth.

e Adequate Funding for Professional Development: To drive change, schools need to allocate
sufficient resources to professional development (PD), especially in technology integration
and innovative teaching practices. Prioritizing PD funding in education budgets is crucial,
ensuring schools receive the necessary resources for high-quality, sustained PD programs.
This may include grants for conferences, online training, and purchasing materials and
technology.

e Equitable Access to Resources: Effective PD requires tools and resources, which are
sometimes not easily available. Underfunded schools could not have access to top-notch
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PD programs or technologies meant to improve learning. Policymakers should prioritize
equitable access to resources for all teachers, regardless of their school's location or
funding, to ensure high-quality professional development opportunities and technological
resources.

e Support for Teacher Leadership: Teachers should be not only recipients of professional
development (PD) but also leaders of change within their schools, leading professional
learning communities, designing PD programs, and mentoring new teachers. Implement
pathways for teachers to become instructional leaders in their schools, including leadership
training, workshops, PD sessions, and involvement in decision-making regarding teaching
practices.

Conclusion

Quality education in schools requires innovative teaching strategies, technology integration,
and sustainable professional development opportunities for educators. Active learning, project-based
learning, and gamification are effective tools for student engagement, while personalized learning,
facilitated by technology, supports diverse student needs. Digital resources like Learning
Management Systems (LMS), adaptive learning platforms, and educational apps are essential for
this. Continuous, high-quality professional development is crucial for teachers, requiring job-
embedded learning opportunities that align with their personal teaching contexts. Professional
Learning Communities (PLCs), mentoring programs, and collaborative teacher networks foster
shared knowledge and support. Teacher empowerment is essential, providing autonomy, trust,
leadership opportunities, and experimentation. Schools can foster a culture of innovation by allowing
instructors to modify curricula, try new teaching strategies, and effectively use technology. Aligning
teacher evaluation systems with these practices ensures recognition and support for their efforts.
Policymakers must create a supportive framework for professional development, ensuring equitable
access to high-quality training, technology, and teaching resources.
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Abstract

Climate is an average weather condition of a particular place and climate change is a shift in
those average conditions. The rapid climate change we are witnessing today is hugely Man-
made. The effects of climate change can be felt through landslides, floods and hurricanes, and
various other natural hazards. A report published by the United Nations Development Program
highlights that women are more vulnerable to the effects of climate change than men. Women in
various countries, especially those who live in poverty, face the adverse effects of climate change
more. This change amplifies gender inequalities and overall safety. Thus, this paper aims to
highlight the gendered effects of climate change and those areas where women face the
consequences of the same the most. It presses upon the need to view this impending crisis through
an intersectional lens to develop gender-sensitive responses.

This paper also aims to cover many such areas of concern namely, - Agriculture, Education,
Water Management, Health, and Human Rights. It is in these areas that many women face the
adverse effects of climate change more. Lastly, the paper also focuses on invoking gender-
sensitive responses, and the need for intersectional representation of women in decision-making,
policy-making, and other such areas to mitigate the impending crisis.

Keywords: Climate Change, Displacement, Food Security, Inequality, Intersectionality,
Violence.

Climate Change is a long-term- alteration of temperature and typical weather patterns in a
place. It refers to a shift in the normal weather condition of a particular place. This shift is felt
throughout the world, and its effects are not limited to a specific location. A common snide remark
that scientists usually face is how they can predict climate years from now when they cannot predict
the weather weeks from now.

An appropriate and correct answer is that the chaotic nature of weather makes it unpredictable
beyond a few days while projecting changes in climate are very different and more manageable. It is
no secret that the causes of climate change are hugely man-made. Burning fossil fuels, like natural
gas, and oil releases greenhouse gases into the atmosphere which traps the sun's heat and causes
Earth's temperature to rise.

It has been witnessed that human activities “intensify the blanketing effect” through the release
of greenhouse gases. The glass walls in a greenhouse reduce airflow and increase the temperature of
the air inside. Among the important greenhouse gases are Water Vapor, and other gases like Methane,
Nitrous Oxide, Ozone, and several other gases like Carbon Dioxide. In the industrial era, the amount
of carbon dioxide has increased by about 35%.

This is hugely owed to human activities, such as cutting forests and the combustion of fossil
fuels. Snow and ice have begun to melt as rising concentrations of greenhouse gases warm Earth's
climate. This melting reveals darker surfaces that are below the surface of Earth which absorb more
of the Sun's heat, causing more warming and more melting. The cycle continues in a loop and results
in a feedback loop, known as the 'ice-albedo feedback', which amplifies the initial warming caused
by rising levels of greenhouse gases.
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Gender, Poverty and Climate Change

The relationship between gender and climate change is complex, yet vital to navigate.
Scientists, Researchers, and Policymakers find it difficult to find a link between gender, social
equity, and climate change. Nevertheless, increasing research has been able to develop a clear
linkage between the two. Such research enables us to understand how Climate Change deepens the
existing inequalities.

With further warming, some regions of the world could become inhabitable, as farmland turns
into desert, as increasing drought and increasing flooding affects agrarian and the people who will
suffer the most are those living in developing countries, especially people whose livelihoods depend
upon agriculture the most. The UNFCCC highlights that women commonly face higher risks and
greater burdens from the impact of climate change than men, especially in situations of poverty, and
the majority of the world's poor are women.

It becomes more complex and difficult for women who live in patriarchal societies to cope
with the effects of climate change due to a lack of human rights which restricts much of their
activities and puts restrictions on their ability to make their own decisions in climate change
adaptation, mitigation and ability to come up with practical solutions. Four areas of concern — such
as agriculture, Water Management, Health, and Human Rights have been discussed in the sections
ahead.

Agriculture

About 2/3rds of the female labor force in developing countries and more than 90 percent in
many African countries are engaged in agricultural work. Women's contribution to agriculture is
immense and is highlighted in their work from cropland preparation, and sowing to harvesting and
post-harvest activities. Due to climate change, traditional food sources become scarce, which results
in loss of harvests and livelihood. Various studies have highlighted that women farmers have
different abilities to cope with the changes brought by climate change, with women in many cases
being affected more than men due to climate change-related shocks and stresses.

This is hugely attributed to women's limited access to timely weather forecast information;
limited available options for crop and livelihood and low decision-making power. Women, especially
in developing countries are often excluded from decision-making on access to the use of land and
resources. Due to the changes manifested by climate change, those engaged in agriculture experience
unpredictable weather conditions such as prolonged drought and excessive rainfall. Extreme weather
conditions like these have the most impact on the poor and vulnerable. These unpredictable weather
events lead to increasing crop failure and food insecurity.

In these dire circumstances, food sources tend to become scarce which leads to a rise in the
prices of food, thereby leading the same to become inaccessible to poor people. Many women in
rural communities around the world are engaged in the labor of gathering food, and other energy
resources. In periods of drought, they cover long distances to collect these raw materials which put
their health at risk. A report published by the UNDP highlights that the health of girls and women
has seen to decline more than male health in times of food shortages.

What generally has been a pattern in periods of prolonged drought is that the quality of soil
worsens as water becomes meager, and in these circumstances many women farmers find themselves
unable to adapt to the changing conditions due to lack of finances. Thus, many women farmers are
reluctantly stuck with their deteriorated lands. In the context of the above situation, it becomes vital
to involve women in the decision-making process by providing them equitable participation and
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This stands true for a large number of rural women whose voices are often excluded in these
processes. Strengthening the capacity of women farmers, therefore, is an essential step toward
building resilient farm households, agricultural communities, and food systems.

Climate change and Water Management

Climate Change gravely affects the availability of water consumed for domestic and productive
tasks. Droughts and extreme temperatures dry up sources of water. Women, especially in rural areas
of developing countries travel long distances to collect water for agricultural production, care for
livestock, cooking, cleaning, and do other tasks.

In many developing countries young girls and women bear the burden of fetching water from
distant sources. Traveling long distances (mostly on foot) doesn't only put their safety at risk but the
fetched water is often found to be contaminated and a host of various diseases. Water shortages may
lead to exposure to waterborne diseases. Arsenic contamination of groundwater and increased flood
levels cause a host of problems such as skin lesions and swollen limbs. In many cases, it leads to
arsenic poisoning.

A fact sheet produced by UNDP highlights those arsenic exposure victims, especially women,
face the consequence of such exposure as many of these women can be shunned, excluded, and
stigmatized based on physical appearance. Water Insecurity invariably affects the education of girls,
especially those who live in developing countries. A report finds that young girls who are burdened
with the responsibility of traveling long distances to procure water spend less time in school and may
even drop out.

There exists a link between water scarcity and women's economic independence. Although
women make up 43 percent of the global agricultural workforce, many are still finding ways to
become financially independent. When women travel long distances to procure water, they no longer
have the time to pursue other sources of income, which prevents them from becoming financially
independent. Decreasing water availability reduced women's ability to invest in their careers. An
article that focuses on the 'sustainability of gendered agricultural income activities in Sonora,
Mexico, in the context of climate change found that women who sold cheese to procure an additional
source of income found it hard to acquire milk because livestock owners replaced cows which
needed less water, thus the new cows produce less milk. (Buechler, 2009).

Climate change and Health

Increased heat waves, floods, storms, fires, and drought limit accessibility to emergency
services and basic healthcare facilities. Extreme heat waves increase the incidence of stillbirth. The
research found that in some areas of the world, like Mabvuku in Zimbabwe, women who traveled
long distances four or five times a day to fetch water faced various health implications like chest and
back pains. This is attributed to them either waiting in long lines or covering long distances to
procure water. The city of Mabvuku experienced a water shortage for a prolonged period, causing
exposure to several diseases, like Cholera, a deadly virus disease common during the period of water
shortage. ( Pahwaringira, Chaminuka, Muranda — Kaseke). Climate change is also increasing the risk
of exposure to a set of diseases like Dengue, Malaria, and Zika virus.

Climate change threatens the health of women in times of both peace and conflict. In 2019,
researchers found that climate change will most likely increase the future risk of violent armed
conflict, which in turn will create a situation where women's health would be the most at risk. When
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pregnant women are displaced in situations of conflict, both their lives and their baby's health can be
impacted negatively.

The basic Infrastructure of any country facing armed conflict collapses due to the pressures of
internal and external forces involved in the conflict. It is naturally assumed that the basic healthcare
infrastructure also comes to the brink of collapse due to the existing stressors. Under these
circumstances, it becomes difficult for a woman to give birth in a safe and hygienic environment.
Over half of the world's maternal deaths occur in countries torn apart by conflict.

With the growing number of conflicts around the world, most women have no choice but to
stay in refugee camps where health services are either delayed or completely disrupted. Food
shortage and water insecurity could also impact the health of pregnant women, as they wouldn't be
able to get the sufficient nutrients that they need. Women who travel long distances to procure
resources, especially in conditions of extreme heat waves, are also at great risk of developing health
issues like dehydration and heat stroke.

Climate change and Human Rights

Climate change affects social and economic rights, as well as rights to procure necessities like
food, clothing, and shelter. As a result of climate change, the right to human dignity of women and
girls all around the world has been threatened. Conflict driven by climate change has caused women
to face sexual violence, human trafficking, child marriage, and other forms of violence. According to
a report, women and girls also face higher rates of child marriage and human trafficking as
consequences of climate change.

In a study conducted by Plan International, a humanitarian organization, girls in Ethiopia and
South Sudan are being sold off in marriage during extreme droughts, in exchange for cattle. Malawi,
a country in East Africa is another place where minors are being married off against their wishes for
their families to survive climate disasters. In many countries, girls no longer have access to the right
to education as displacement caused by climate change debarred them from going to school. It has
been reported that refugee girls are half as likely to be in school as refugee boys.

Gender inequality has been seen to deepen during and after the onset of a crisis caused by
climate change. Coupled with climate change, it poses a threat to the Right to life and Right to
livelihood. According to UN Women, women are less likely to survive and more likely to be injured
due to the existing gender inequalities which minimize their ability to gain access to relief and
assistance, well-being, and recovery, thereby turning them more vulnerable and less prepared for
future disasters.

Climate Change activists also face threats as they work toward combating climate change.
According to a study conducted by the International Union for Conservation of Nature (IUCN),
threats of sexual violence are often used to target environmental activists to prevent other women
from working to preserve the environment. Even in industrialized nations of the West, women who
work for environmental issues are threatened with rape on social media, often aimed to intimidate
and silence them.

Discussion

Although the issue of Gender and Climate has been a prominent feature of UN Climate
Conferences for a long time now, we need to view the impending crisis through an intersectional lens
— meaning how various forms of inequalities operate together. When one views the crisis through an
intersectional lens, one finds that Climate Change risks are acute for women in developing countries,
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like India and Bangladesh where rising sea levels have tarnished water quality, making rivers saltier
and diminishing the economic prospects of many women of remote rural communities employed in
the agricultural sector. The risks are also acute for Indigenous women, women with disabilities, poor
and migrant women, and members of the LGBTIQ+ community.

Women can play a critical role in combating climate change and can be effective leaders in
combating various gender-based issues that are caused due to climate change. The United Nations
Development Program highlights that women's traditional knowledge and perceptions are very
useful in the analysis and adoption of gender-sensitive responses, coping strategies, and solutions.
The need for transparent financial mechanisms has also been brought into focus, which must be
flexible enough to reflect women's priorities and needs. Some gender-sensitive responses and
suggestions have highlighted encouraging active participation of women in the development of
funding criteria and allocation of resources.

Technology often serves as a roadblock in the way of women getting access to resources. Thus,
the focus must be on technological developments as well. These developments must be user-friendly,
affordable, effective, and sustainable, taking into account their indigenous knowledge and traditional
practices. To be effective, these technological developments need to reach the poor and vulnerable,
as they are those who are most in need. Women in leadership positions have made a visible
difference in contributing gender-sensitive responses, such as in the management of essential natural
resources, such as fresh water.

Conclusion

Policymakers and politicians must put women on an equal footing on all levels of climate
policy — in institutions, but also individual climate protection projects. The policies made at local,
national, and international levels must be flexible enough to reflect women's safety, priority, needs,
and management of natural resources. After all, women are not only vulnerable to climate change
but they can also be effective agents of change.

Various areas of concern — such as agriculture, water resources, health, and human rights
prevent women from becoming potential actors in climate action. It cannot be reiterated enough that
women's participation in climate policymaking, which directly or indirectly affects them, is vital.
Moreover, the humanitarian programs intended to reduce the existing inequalities must be structured
diversely, and prioritize the needs of women from all walks of life, especially those who face the
disproportionate effects of climate change. Women's participation and leadership can have
transformative effects in the longer run.
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Abstract

Acknowledging the vital role that human capital plays in propelling sustainable growth and
development, Viksit Bharat aspires to become a worldwide economic force. However there have
been various issues whether it is skill development, socio economic disparities, quality education
or any other challenge. Through this paper pathways are explored to achieve the development of
India framed within the context of Viksit Bharat. The study suggests the role of sustainable
happiness which leads towards sustainable development. O'Brien (2005) defined sustainable
happiness as the pursuit of happiness that does not exploit other people, the environment, or
future generations. Instead it preserves, protects and promotes the holistic well being leading
towards a better tomorrow where the global call to accomplish the agenda of SDGs will make
India a developed country from a developing country. The paper throws light on the role of
education based on positive psychology. The study is based on secondary sources, review of
literature and reports generated by government and other organizing bodies. The result shows
that how small changes can bring big difference if implemented in right direction.

Keywords: Happiness Curriculum, Holistic, Sustainable development, Well-Being

The people are the foundation of the nation. Our only chance for a lasting peace on earth: the
release of the strength of the common man.—Y. C. James Yen

India is a country rich of culture, customs, traditions, language, heritage and diverse
population. The population of any country is its foundation and economists term it as human capital.
As published by Trading economies, according to world bank 68.03% of India's population lies
within the age group of 15-64 which is popularly known as working age. For the development of any
nation the role of its population cannot be underrated, and the same applies in case of India. A report
(VIKSIT BHARAT, 2022) claims that India is among the youngest countries in the world, with a
median age of 29 making up over 20% of all young people in the world and this huge potential
which will probably endure till 2047 when used properly as dividend can transform India into Viksit
Bharat. Viksit Bharat 2047 is not just a catchphrase but a Sankalp, or determination, that appeals to
Indians, particularly younger generation, who want to improve the future of both their nation and
themselves as mentioned by Chavan (2024) in his book 'A Pathways of Viksit Bharat @2047'.

According to Prime Minister Shri Narendra Modi's vision, India is about to enter a
revolutionary era known as "Viksit Bharat." The term signifies progress and a call for a strong,
affluent India. As India completes 100 years of freedom by 2047, it is making every effort to fulfill
this lofty objective in accordance with the common commitment. The principles of resilience,
inclusivity, and sustainability are the driving forces behind "Viksit Bharat." India is actively shaping
the future via infrastructure development, economic empowerment, and environmental care. As
addressed by Prime Minister Narendra Modi in 'Mann ki Baat' in October 2023 “MY Bharat
Organization will provide an opportunity to the youth of India to play an active role in various nation
building events. This is a unique effort of integrating the youth power of India in building a
developed India.” The four major pillars of 'Viksit Bharat' are Yuva (Youth), Garib (Poor), Mahila
(Women), and Kisan (Farmers) which again holistically talks about the role and power of population
in development of the nation as supported by the lines given in Viksit Bharat@2047 by Mohan
(2024) that the institute (ICSI) is committed to developing a culture of good governance, advocating
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for responsible governance, sound policies, and accountability, with the goal of transforming society
and advancing people-centered development.

Background and concept of Vikshit Bharat

The trajectory of India's development has been characterized by significant advancements
alongside enduring challenges. Since 1947, India has advanced substantially in the areas of industry,
healthcare, education, and agriculture. Growth was hastened by economic liberalization in the 1990s,
yet enduring issues including poverty, income inequality, and environmental degradation still exist.
However after 7 decades of struggle for growth the scenario seems to be changing with the 78th
Independence theme, Viksit Bharat, which intends to analyze India's development to date and predict
its future expansion by 2047. By taking a comprehensive strategy and emphasizing infrastructure,
education, healthcare, technology, and sustainable development, the campaign seeks to address a
number of socioeconomic issues. The vision covers a number of development-related topics, such as
social advancement, economic expansion, environmental sustainability, and sound governance.
Viksit Bharat is a call for transformative change, aiming for inclusive and sustainable development.
(VIKSIT BHARAT, 2022) specifies that many countries like Japan, Germany , Singapore and South
Korea has witnessed such turning points and are economic giant at present time. India too is at a
stage of turning point by taking a leap from 10" position to 5" largest economy within a decade as
mentioned in (Vision of Viksit Bharat @2047 an Approach Paper, 2024). The foundation of Viksit
Bharat rests on sustainable practices that balance economic growth with environmental stewardship.

Linking Viksit Bharat and sustainable development

The concept of Viksit Bharat provides a long-term perspective for the country's all-
encompassing and sustainable progress as well as much-needed inspiration to generate new
innovations and varied pathways to sustainable development as mandated by the UN Sustainable
Development Goals (SDGs). These goals are also commonly known as global goals. According to
IISD (2022) sustainable development is growth that satisfies current demands without jeopardizing
the capacity of future generations to satisfy their own needs. Sustainability, according to
Mollenkamp (2023), is the capacity to continue or uphold a procedure over an extended period of
time. The notion of sustainability is not a new term but has been around for millennia. According to
(Leal Filho et al., 2018) it has gained international attention due to the fact that human actions are
having a greater influence on nature than its natural renewal process as cited by Bhanja(2020).

In order to eradicate poverty, safeguard the environment, and maintain peace by 2030, the
United Nations approved the Sustainable Development Goals (SDGs) in 2015. UNDP (2024)
determines that the 17 integrated goals provide a strong emphasis on environmental, social, and
economic sustainability. In order to eradicate poverty, hunger, inequality in the distribution and
allocation of resources, and discrimination against women and girls, nations place a high priority on
making progress for those who are left behind. These 17 goals are interlinked to each other and
Parekh (2021) adds that SDGs offer immense optimism for the future of humanity. The Sustainable
development goals pertain to environment, social and economic sphere. Among these social sector
mainly deals with the humanity, well being of humans and forms a major role in development of a
nation as it fosters unity, promotes accessibility for those with limited mobility, social interaction,
and information sharing.

Contribution of sustainable happiness in sustainable development

Happiness is a subjective term and is an emotional state which can be described by every
individual in different way as it differs from person to person. According to thoughts of Freud
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happiness is pleasure while Maslow considers happiness in self actualization and Rogers considers a
fully functioning person as happy as described by Criag (2019). Happiness can be understood as high
life satisfaction, regular good emotions and minimal negative emotions. It is the ultimate aim of life
and also serves as the tool for achieving other goals of life. Researches show that a happy person has
positive outlook towards everything, they appreciate good things in their life and in others, are full of
confidence and positive energy, practice gratitude, have good social relationships and many such
characteristics described by Krishna (2013). Happiness is a condition of mental and emotional well
being accompanied by pleasant and good feelings as described by Sundriyal and Kumar (2014) with
three basic elements comprising of physical, mental and social health. United Nations declares good
health and well being as 3rd sustainable goal. Well being is a quite broad term where physical well-
being is dependent on the body's basic necessities mental well-being is dependent on harmony with
others and the environment Guégan et al. (2018). We get to the conclusion that psychological and
physical well-being are the cornerstones of social health after looking at the basic, interrelated
elements. A direct consequence of social health is the stage of joy and well-being. These three
elements have a major impact on the development of positive emotions, strength, happiness, and
wellbeing. The World Health Organization states that health is not just the absence of disease or
impairment but also a state of complete physical, mental, and social well-being (WHO, 1948), it also
states that components of health and well-being are interconnected. Human well-being is one's
greatest asset; healthy individuals think critically and logically, work efficiently, and behave
appropriately and with self-control.

Happiness being an important component of well being is very much required for sustainable
development. The term sustainable happiness was developed by O'Brien (2005) as cited by O'Brien
in 2010 and is explained as the pursuit of happiness that does not exploit other people, the
environment, or future generations. Instead it preserves, protects and promotes the holistic well being
leading towards a better tomorrow where the global call to accomplish the agenda of SDGs will
make India a developed country from a developing country. Sustainability in happiness can be
maintained when people are satisfied with themselves and their lives. After our fundamental
requirements are met, intrinsic elements like love, meaning, and self-acceptance have a bigger role in
determining our level of genuine pleasure (Seligman 2004). Social bonds play a crucial role for
maintaining sustainability in happiness. According to (Demir and Ozdemir 2010, Diener and Ryan
2009, Roszkowski and Grable 2007, Diener and Seligman 2004), happiness is also linked to a stable
political system, a strong family bond and a dedication to spending time with them, momentous
friendships, economic success, high levels of education, freedom of choice, and demographic
variables like social relationships, employment, income, culture, and religion or spirituality. Nagraj
(1999) describes happiness as a condition of harmony, approval and lack of conflict. Additionally, he
said that when one is in balance both inside and externally, there is no longer any conflict or synergy
and a sense of urgency to maintain and expand this condition as indicated in Happiness Curriculum
Framework (SCERT, Delhi et al., 2019) happiness on an internal level also fosters the conditions
necessary for people, groups, and society to prosper.

Educating Sustainable Happiness through Happiness Curriculum

It is no doubt that sustainable happiness can make a person a better citizen and a good human
being, who can further work for the progress and betterment of society, nation and the world.
However it cannot be infused in a day but can be gained through understanding and practice. At this
place the role of education cannot be underrated. Human mind is very fertile so the quality of seeds
we nurture, our mind and personality later reflects the same. For shaping one education is the most
influential device. One such example is the Happiness curriculum of Delhi which was inaugurated
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on 2nd July, 2018 in presence of his holiness the 14th Dalai Lama. The curriculum is designed for
nursery to grade 8 which is a compulsory everyday classs with duration of 40 minutes. Khanna and
Peterson (2023) describe it as a large scale intervention which the instructional and pedagogical
approach is shifted from pure academic to holistic orientation.

Happiness curriculum is based on co-existential philosophy theory of A. Nagraj planned on the
model of Happiness Triad which consists the root formula of Happiness as follows:

1. Momentary Happiness which one acquire through their five senses, are extremely enjoyable
but have very small life span.

2. Deeper Happiness which one acquire through harmony in relations and feelings. It stays for
quite longer time and is helpful to develop feelings and maintain relations.

3. Sustainable Happiness which develops through understanding and awareness and stays for
very long time.

Learning
and Sustainable Happiness

Awareness

e

H .

Happiness (Harmony  Decper Happiness
Through e

the Senses Momentary Happiness

Source: Happiness Curriculum Framework, 2019

The Happiness Curriculum aims to foster self-awareness and mindfulness, instill critical
thinking and inquiry, promote effective communication, cultivate empathy while ensuring healthy
relationships, apply life skills, and enhance social awareness and values, all within a holistic
educational framework on a universal scale (SCERT-Delhi & DoE, 2019, p. 14).The Happiness
Curriculum syllabus is structured in such a way that students achieve lasting happiness and overall
well-being through mindful practices, storytelling, engaging activities, and self-expression. The
syllabus is age-appropriate. The Teacher's Handbook for Happiness Classes is utilized solely by
teachers, while students are encouraged not to use any books or notebooks during these sessions. It
adopts a child-centered teaching approach that allows students the freedom to express, elaborate on,
and investigate their thoughts and ideas. One of the most commendable aspects of the curriculum is
that the Happiness teacher ensures all children are included in class activities for happiness. Student
evaluation occurs through observation and monitoring rather than through formal examinations.
Insights are gathered from weekly reflections, focusing on assessing the happiness status in the
learners' lives. (Happiness Curriculum Framework, 2019).

Holistic development through Happiness Curriculum
The pre-defined objectives of Happiness Curriculum ( SCERT-Delhi & DoE, 2019) directs to build
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necessary life skills which ensures holistic development of the learners which are as follows:

e  Cultivation of self-awareness and conscientious among students

. Instilling the ability to think critically and to ask questionsin the students

. Empowering students to communicatefreely, successfully and express themselvesartistically

e  Assisting students in developing empathy, understanding their expectations in relationships,
and maintaining positive relation with class fellows, family, and teachers

J Encouraging students to apply life skills while dealing with challenging and contradictory
circumstances in their environment

e  Enabling students to acquire human values and social awareness to make them become
significant contributors to society.

J Providing ancomprehensive approach to education in a worldwide setting.

For fulfillment of its objectives and developing learners holistically Happiness curriculum
offers a variety of activity-based interventions which are as follows-

J Meditation has been incorporated to encourage mental wellness and tranquilly of mind
. Increase involvement via the use of fun learning activities.

. Indoor games ought to be started to promote active and honest listening skills.

o Group conversation to encourage free speech and tolerance for others.

. Practice of skits/role play in order to develop habit of empathy.

. Incorporation of group presentation / self reflection into the curriculum to improve public
speaking and reduce stage fear.

. Other initiatives to foster teamwork and rapport have also been started.
Approach towards Vikshit Bharat

Relating to the concept of Education it can be said that education is the course of learning,
developing thought process and giving aim to one's life. It is through education that a child can
understand the difference between momentary and sustainable happiness and the practice to achieve
sustainability in happiness. Happiness through Education is possible when instead of focusing on just
what to learn, focus should be on How to learn and Why to learn. “Needless to say that the
experiences gained in school play a major role in determining a person's success and well-being later
in life. Hence, it is essential for a learning environment to be safe, healthy, happy and encouraging.”
(Admin, 2023). Happiness curriculum is the intervention which makes the learners develop
holistically and understand the real meaning of happiness. This sustainable happiness when gained
by a person can change their outlook towards the world. The outcomes can be seen as follows:

1. Mindfulness : Mindfulness helps inmaintaining awareness of our thoughts, feelings, senses,
environment . It helps the person to stay in present and focus on the work and activities,
keeping the mind calm and have the feeling of happiness.

2. Awareness: It is the state of being conscious towards the present situation without being
judgmental.
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a) Self —awareness means paying attention to one's thoughts and actions and understands the
potencies and flaws.

b) Awareness of others means Being socially aware. It requires competency in inference,
conception, and interaction with others. It leads to better social adjustment and capacity to
comprehend and respond aptly to societal and interpersonal difficulties.

3. Social-Emotional Skills: It helps to maintain emotional balance where the person sets
positive goals and understands viewpoint of others. It helps to maintain positive relationship
and interpersonal well-being.

4. Empathy: It is the ability to understand and feel the emotional status of others without losing
emotional balance.

5. Ciritical Thinking: Here the learner learns to think intellectually on the gathered or observed
or experienced information by the methods of application, analysis, synthesis, evaluation.

6. Communication: Learners are able to express the ideas clearly and confidently. They are
able to understand the concepts through communication and apply it as per need.

Such outcomes make a person more socially and emotionally strong. One can focus and while
performing a task uses resources mindfully. A happy person is happy even in limited resources and
also understands the requirement of others without being selfish. They live in today and have
positive approach towards future. A happy person has good social relations and when someone gains
intrinsic satisfaction, they care for others, care for environment which builds up socio-
environmental satisfaction; and when one protects the environment has good social bonding than
they contribute towards economic growth thus gaining socio-economic satisfaction and economic-
environmental satisfaction. In nutshell they altogether help in management of water, waste, food,
energy and eco system, along with it play role in business and economic development. Thus
sustainable happiness can help India to become Viksit Bharat @2047 if proper education is given to
the new generation which supports holistically and develops their skills. Nontheless NEP 2020 talks
about sustainablilty as education is the 4" goal of SDG so it should be imparted towards attainment
of sustainable living, sustainable society, sustainable environment , greenery, environment and
sustainable reforms for sustainable development of the country and making it a global knowledge
superpower.
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Abstract

The Samagra Shiksha scheme is a flagship program in India aimed at providing education from

pre-nursery to class 12. The primary objective of this policy is to ensure quality education for all
students. To achieve this goal, the scheme emphasizes the recruitment of trained teachers and the
provision of regular training to them so that students continue to receive quality education. The
National Education Policy 2020 (NEP 2020) has established standards for the recruitment of
teachers, which include traditional teacher education programs such as B.Ed., M.Ed., B.A.-

B.Ed., and B.Sc.-B.Ed., along with the introduction of multidisciplinary and integrated teacher
education programs. Regular programs for continuous professional development (CPD) are
being organized to ensure that teachers remain updated on the latest teaching methodologies,

co-curricular activities, assessment techniques, and various skill sets (NEP 2020). To support
the skill development of in-service teachers, training is provided at various levels such as the
National Council of Educational Research and Training (NCERT), State Councils of
Educational Research and Training (SCERITS), District Institutes of Education and Training
(DIETs), Block Resource Coordinators (BRCs), and Cluster Resource Centres (CRCs). Through

an exploratory approach, the researcher gathered data from 30 teachers in 30 different schools
using a self-developed rating scale with a non-probability purposive sampling method. The
results indicated that in-service teachers had training in leadership skills, professional
competencies, technology-enhanced teaching, blended learning methods, and school
management. This training has positively impacted their teaching abilities. This research paper
highlights the role of teacher training under the Samagra Shiksha scheme in the context of the
National Education Policy 2020.

Key note: Samagra Shiksha scheme, NEP-2020, Teachers training institute.
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Abstract

Indian culture is a unique amalgamation of diverse traditions, shaped by centuries of
interaction between various religious, linguistic, and ethnic groups. The concept of composite
culture in India refers to the harmonious blending of different cultural elements, leading to the
creation of a shared societal identity. This synthesis is evident in various aspects of Indian life,
including art, architecture, literature, music, and festivals, which reflect the coexistence of
multiple traditions. The formation of India's composite culture has occurred through
continuous cultural exchanges over centuries. Influences from Hindu, Muslim, Buddhist, Sikh,
Jain, and other traditions have merged to shape an inclusive and evolving cultural landscape.
This process has been facilitated by trade, migration, interfaith dialogues, and political
developments, fostering mutual respect and adaptation among diverse communities. The
impact of composite culture is profound, as it promotes social cohesion, tolerance, and a sense
of unity among different communities. It has played a crucial role in shaping India's pluralistic
society, ensuring the preservation and evolution of its cultural heritage. Furthermore, it
strengthens national identity while allowing for regional and community-specific expressions
of culture. Understanding the dynamics of composite culture is essential for fostering cultural
harmony and preserving India's rich heritage for future generations. This paper aims to
explore the concept and evolution of India's composite culture, analyzing its historical roots
and various forms of cultural synthesis. It seeks to understand how the confluence of religious,
cultural, and ethnic influences has shaped a vibrant and dynamic Indian society.

Key Words: Indian culture, Composite Culture, Concept, Development, Impact
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ST3he o Qe & el § S AT ¥, BT, AN Td oo oft Tl A Gepla § so-faes T § 1 S, gl i
T & ATEAH § F87 S Wi 1 ST 3T | Tk aas[E A FEH{ + 3791 goeh e a1 T
SR AT TRl ST Al Bl SARATIAS TV fRaT| 39 g W R e SEd 6 sewree
el 1 WG T FTE 3T off IR HEpfe H <@ 1 e St 8, ger-Aged i sureE, gty &
SUTGAT, -3 S TR 301 | 3 37Tl 9T T&pfd § ‘Tohfa U gedsy’ W 9 faar T 2 159
Tt I I & g UL e A (2020) F TEAT S GEH B a2 B a6 BT @ | R GeHh
TTEIUT, e AR b & 9 |

TS GEhiel Rl TR

g TEHfa AE, T 3R qHeReT % o Ud "ewd el B S Fodl 81 URdT Hehfd #
yEe § T & 9] qewdl g, o7, FW, o T 9R Temi- geed, PR, aEved TE €9 @
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Ie3T 8, S TeAfcaehdT U ifeeh U7 § T o 1 YA g I9RAE Sufal # Fererags gar ereiq
ST % HUT-HUT § ST T A B EHR a1 T 2 176t % Al R ud wergest T aReda Sepia B
HAf-ad 9 ¥ F a0 faR v qd e §) R 9R g8, qedes & @ me S, 5 ad ar arcder s
F T & & H Y& A w8 au F ot 9y el gt @ wufan wE 9 €1 aRas
Foell, SG- giide, JoFe], THaFe, SHEEH s § GwHd & GHfad WET B 3@ S GHd 7 |
faftr ed, deff wg At % S F AgA 37 bl H TR Ba1 7, - e § {SI-3ihe W
FA SN ST Fo § RN VS| TG TP F qulad & Fae Gfos-Tomiian Gmst & &
Tl ? afeeh IU aTeL off 81 WA & IR dg, 9, g, fawm, qRen, T o udl % o v 39 -
e &, S ‘wifeqel’ gesiiae i qwid € ifafed & 5 G & @ g’ § ged s gadagel ais
§ i 8 8| epla wifee & 907 8| Wiieed & fafe el § wenla % 99 S @ S gl 2 |
TgT 1 IR h SMERT T AT, FHEO, ¥, Wifd, AW, FHom, sareiea s S TR g
§ g 9 9 ifeafs & T 8| IR Sl 1 g5 gaiEd ©9 GEh 9T % wreay ¥ quien, HeTd,
AT, SHifsard- T arg % et X A, % AT Y TH-GN 26 g 8 | A B G Wi, qG7 H
I e, T @1 aft T, TE &I qare], S & He i A IR 3UE & e 1o
& 15T Weh ol frve & qrife AR Gepl s s S @1 qodiey g § 9y gest
& THE & T 9 BT F &Y § AR 3 § | YHART T H ST Gral ISSTe0T T BT T & -

‘UGS T ST S, TR Hio fhUd |

Y F& 96 T, B 95 faed 11

AT | O T T B R IS § SR Wis &1 Y[ 1 SR, I B YSad 9H,
HRHEE T el fFawor S o SER 9Rd & & TR g3 | AIehicsh F ThRIHS TS g J9mEl 4 S gy
TUN WiEHfeh Saa-Te | ARG &1 8, 3§ GEu qde g1 gl | 31 YEvashdr @ f6 g9 ordia &
Hiehfeh elied B TR S GaR o1 I Ao SRR W T @6 T godl g 7% gephd i Ffd
fershferer % 19 Wb Feaifereh fafdier a1 291 & &9 & 1 e 2, St fafye e, sferad, ammd, GfF-Rar,
S RE T T S et §1 76t H Gt U TR 9 facpe e 2 gu off s faew e # o
& 21 R wepla # g faferear o gfen § sfug @ ok el gue # et & aftred & 9
TS NEda TEa Yo FAT 21 39 Tod #, i T (FUeHeR) & WIET Hf FUHT HeeTqol &
ST & 1ETeIfeh Teptal 1 areqd S+ fafae geplaat & do @ 2 S fafte gu, sfee, ot Sepfadt & s @
39 B &1 9ra # e Frodst § e depirE, ferewsi, st wowsdt &1 @ gan 8, e
it G 1 mfor fban it 7 Fae fafaummeil &1 gwe w3l @ afeh 3% U WY S 99 ) ST
TS HE 2

TH BE & IS 90 H g RdTg Sepfa # ffgq arfs S9pfa & 9ver 1@ uived @ fawga §9 9
Wﬁwwé
1. WTATHTR TERT ol Gyea™ 3R aRye

AR ST Bl 39 & Ueh U Sl v fafier wieplaes i anffes Tl & gt o it
T 21 T8 R T §Y ¥ 9RA % Uiy i gt gad § Swiar 8, ST 31oT-37e7 ¥t S Hepfaat
T TH-TR F Y Tow IRdE TS # 99 a1 E ¢ ISiE (2015) TE gET (1955) F @HIis
HEH e & A U U S aare @ Sl gehe & feste st b § 3ad a8 | e
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T T T Rt = T § f R S, S, T s S T T T8 F 9 T
e T 3, i U 7, Tgg W e Wi A § 1 wnd § o g seph s A
Ut amn &1 uiemy 2, e e Sifeet, o, o g o H o Uk 9iEn ispas &9 §
AR g2 & 19l (1995) 7 Wi Wepfa & Taof # e ¢ o6 gAR 3w H oo, Teph, wfd, o o am
&1 fafaward €, s amasE o Gqul 9Ra @ e w St @1 AR g g w5 i % go # 39 a1 B
R & i R F e 390 UE AT Tl fows sl @ 19miias whfa & e 9w § s
@t wfshar % TRoTEEY gan 7, o faft wwal & fafte wmrsa, el ok faaeft smewwei 3 wenfam fopam
THH T T Hao TEHAl PN AEH-YIH g3, dfcsh T 3R Tipfass gedi &1 ff TH= gam| 98
S T F) G 3 G AR-A T A % U Teq 8, S e SR A 5 oA
frsroT S A 8 19, TS (1984,1985) = I 8 fF Grifis Gwpfrag g IR WEuE & fFh
AR T 3G 8| Fel I8 UG S & FURHE Foa & BT g a1 & | T i 374 S g A A1 Ao |
Qs Tl & a1 & T 3ifers Gl o o T2 @1 g @ ord 2 - freet U @ 9H At
S &1 A1 & ¥ e Sepfaa fresd € a9 & SR A fhArd 2t § | Sl % 3 e U9 2 § - =R 98
ST 31, B 1 @, Wifecd WO g A1 9T @ - S o 9o e dwsfidl § we ' 9 9 i @
S & | 3T Tl ST ST el & 1 F 3 9 Tl # @y 9 | g oI $% a @ off g § S
F9 Gplol § G ® Y wWihd TeT @i o [ Gt § e e A1 dl 94 @ @ A1 B § fHE
g1 S & | e ®9 § S e 7 ot gepiial § wied @ 9 7, 3 3 IR SR YR e g
3 3o oM TF STUTHd 98 G5Hd Ja-1 B §9 3 ¢, (59 50 Gy Gpfash Ja-T Hig Thd & 1o
TR (2000) 7 So@ fFar @ 5 Tepfaal % TUg 2 W I avas TE 2 5 e 9l (I
Tepfan) & fafte qdaedl Sepfi & srmenier 37T 7o et g AT Qe ek € - S SR
e TR (= P+ e+ ge) ARF A 1 e, Frareiodr &1 S a9 g ®9 81 T o
2T 8 o =6 ST 379 by AT Foll & GSEET THNS = R Yresifed & S¢, S a9 3ia1 & I g
g1 qreifeh, o, Wi srger I gy A GEs @ e e § oo @ wwd € 2, T8, v
qodiad, qRdg, T T & e 41 Al § S TS 7, 6 98 GHS a1 & df HIhid & ae S
g €1 famR daftess ufshan 21 =aRe 9 % Sress 79§ SR Seae gid €1 Ao qe or el 5 4 R
=Ith Bt TASHA 8id ¢ | FiaT amisit &1 yafdd s are a1 faReT # Ige S are Tt & sfea
=TT TS ST Tl BIo AN =1 o ST &, 37 TTHIfoh TEhid T &9 It @1 37 SIS Gehferat
1 ST A AT &, AT T e B & RO 9gd X A Q1 A1 3T TEhfadr Mot U &l St I
TP H1 EET GHT 1 2| T b SR Tl B FHIGhT B F9E 92 fo T T i swifoy
T Wfecd 98 Teet e 8, T 1 Wi §5pfa o SqE dl S g9 Ueh T dehal-qug 1 e
G |

TR AT ARASY 3T Hepfodl i oA qfy wr g1 o s (e 3fe), Re-qfo, we-
Qe TR 3T TEpfaal J8l T 3K Ueh TH bl FT o ST el W | g e R Yo B
U Sie, gHSE -gHad gfed gan @ R R e a1 S A Wed o1 9ueR @ Reufa o @,
T T, faraefa e Wit % sfoe & gt # s1uferd 21 g @k @ 6 9@ a9 e wiitifter oy
foe M § 30 9 fopelt & off 3 gftesioT o Trre ST AL g3 71| oTT I% ThIw WA, St ST SHA %
BT 39 e § Hohdeh A & T 2 | e weew & 3foRr o nfihe 3@ | anfahe # g6 T 91 3w
qifefeares gl & < T 9 - g, ToEE A W | fofad sy fag ofeer (Tew 3nfR) srage
S Y FF (T, TS 3R STTHY A SR B (3750 WHM), el SHRSAH 1 (Yoot 3=3),
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AT FwT HF (Framafer), TSI =0T F, (FEERER, ), T A FAReH w1 (3R gEd
e g e gl § e aifties Wiehiaes f=idT Gt & U 919 e &1 G=d ot el & 8 | 9
e Sita | g5 ®1e fafs Sepfad & Mo &1 S el 91 Ghdl ¢, THE H T | HEpad Th T 9
e, 377 o9 wg i &t fafq o+t @, o T 7 @ 5l s d5pfa § SO0 &1 78RR g7, 7 39k ad
frcseht Weh AT GEHH Bl S0 < Goh | 59 Tshife i H GEpfeal b1 GEg quiea: wfed gan e dwar 21
IS T G & o g dfow s e 71 s at fas ke Sk sy S afee s
Y e o @ 9, Foft Foft ot s & s H, R off 3o @ ffte i S o g8 © )| s e §
FR F WH Y A oA 31 T Al T o % T W JRiEsl R g3yde FerEn of S 1w
B F S 9 H g0 A T § ffed g S5pfa & e gedf & famn o1 fasga &9 9 auiq
feparm 7T 2 1 6 59 JhR & -

2. ST wTTR T % AT des

AT T bl YRS g T He g2, 3 THF & 919 390 fafes Seapferal &1 9919 9211 9na
&1 gfeere fafes ayhAvil, saRes Huehl, 3R TiEHfas MEH-YeH § 9 U9l 8, e 9™ 99 1 T
T feem & unE (2017) T amn @ 5 9Ra § wfs 9wpfa 1 fmfor e tfeefs geel o
ksl % WeAH ¥ g3 21 9@ g9 AR & e H awd §, af of fafue wmred, omf el iepfis
AT HT THAT &I &, FIaie I areT oi H5pfa 1 TR 37 H weeyu! gt e |

3T ATSHATT 3T ISt Skt =T

TR § T 15 921 & &9 § uftie ok Sienfs e w1 e gan, e o St 1y e
o 3 % e ¥ 9t A § enfifes, Qi o iepfie feRemd wehe g8 1 grwite, 9§ § off 3w
o= TEHE h T9E U S €, e 2l @ik e st dept )

AT T 1 YA e T T Eeft &, S ARA o S enfties, Hiehfass 3R e Sia-
&1 MR 21 39 A &, TeHeT I HeTaRA AR TErEer § off e defaat ot fraremuett @ fisor
femar 3a &1 3 Tl & & fafte et ot s & Rt @ aftae e #i fied 7 |
R STTsRAT X T Qe

12 v § qRow SHAU F 918 ARG § ST TWhid S 9T ¢l | e godd iR el &
A & 9TE, TG H Th T Hipfrsh HSS[eT TR 1 8 | T b T BRUT HEHfy, HoT SN Afeed i
T H I G| TS o ARG H AReAT T, Wieed, Tiid, Tqehel 3 WY | T80 J919 IeT|
IR WEY, TS, $ad AR, 3R e 1 oo fhor 99 Ufrias @Re TTol HoT 3R & &
fersror <61 efeh &1 AT WEST % T # 9IRS 9AS § qReH Y919 ¥ AR S B U b €9 39|
TG THIE 3Tha < SH{eTr s Hife e1aere, e g o gftew gerl & fiw aipiis S § gmee
M gaT | TR A R ST, Wit IR Hii § st ik g @t @ aftne e dee
TR (2016) 7 I & 7 9RG & G W o1 o9 T § T YRAT AT & 915 g3T | 5 Toh
3R HTH IMHH 9IRA 3T, a7 3=l F8T I W T&Hfa & T A7 fFan| 39 9! & 99 =K,
for, shost, ST Tfeed o & § 9 STaERoMei 1 T4 g3T | 3 §18 TS THST o Q- TR HEpfa &
I oft SAfereh WtHe gaT | 1o THIE STsha o SHARUSTT T SER fSha 3 aRed wue # ffte ot 3 o
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g1 BT AAER0T 30 6T 39 Sl H hol, I, Wi, Wieed, S 31 Wil &l § T 4
firsmT S # e IS aqweT, S IR 3R ST Sifedl S GitHed 8, U e ST § arl
|

fafeer oS ot Tiepfas T Rd Sufaei @1 TRdE FE R e y9E el ey e 3
TG TEHfa | T 91 A TR G ferems, fen vgfidt, 3 For &1 ard gee | sy gan)
Y A TATS H i Seshal SR TaeTROT &1 SR ST fSfewr #re & off arda ga o/ 95
W TR g wen | ffeer foven srawen, FA, YO SR ST Wi T wRdE TS S T Fae T2 faensi
¥ dree R AR fopen, afess aRdta i fart & off ufyerd gficdior @ Siga &1 ya A g,
TH PG H 9IRS A § UH Giphos SR Ff g, 99 IRdd 99 5 319 IRuRe gedi i R 9
TEIHT ST SR & TN 3HT WS FE1 19RG § RS I & v, SR fafe ey faaeh
Topfal & TUeh 7 TR T o G O H TS haT1 39 FehR, qRdTS epfa ° fafie sl e
3{idRe et T STeETd X fosa 3 U fufya gl 1 w9 fosam

ML WA 3R AT

T T SR AT T Ao 3 9 quret § 9iafed 956 % ged S S9R 6| Aere
el 3R TSI "6 S TSt 7 AT FHS I ThaT N Fihfeeh fafaemr & agm@n faar| 3=ia ada
Tt = fafie e, sufert, iR depfaa 1 aftae g

Qs TP IR HuIeT &t HIIfeeh, Hikpias S aifie fafaear s gagH % fou uh meeyol
fAaeRT 81 351 3R =1 2 fob g warey & fafter omf, S, 3 Sepferat & o U omadh ey 31
A 8, S 3far U A @it 1 i B 2139 3 % ove 9 § g9 R wwpf # ffga
Qs Gepfr fomior 3 fafie wuee faega &9 @ quie fahar 7o 21 ifep 39 Jr @ -

AT GEehfa fAaioT o fafirsr &g
e G § gftafed dep % 58 w9 2@d #i fod €1 76l 89 B9 Jq@ ®U1 1 Hee F1
1. et i e TG

R § faftr ol & wfives ¥ 7 Ha9e gieplis wyfe g, afes efife dare o Sfewp @ of v
RO fesfad g2 | 3ametr % fou, T 9% 39 N @i g od 3 &g ik gfiten Il % wifife awl @
e fpar) @ &, g o 3 off gHe-wmE W odag, SH, 3R 3 e Wuwsl F y9e H Wi
feparT 18578 S (201 6) = = o w & fafer et s wftwe JRA §ehld 1 T Feayu 1w 81 &g
v, srom, g v, dig g oiR S o % aiftfes e 1 s R T H e

2. HTT 3T |l

AR H Hehd, G, SN, 3 =T S 1 o 99 YR Giiged S T4 W & 81 3
T S T Rl SR wRE % frgr § gan, R A7 oW Wl Wt 1 wewut feww aw gt 1 R
g § off srelt S R Ve 1 THIE gaN | T aXE, US, S, ORI SR 3T anfig et # off
fafirsr Sl 1 aftae garmiemt (1995) 7 aama @ & ot Tod gmifss Tepfa & smgd 4 | gad |
Toft Tepfordl o STE-YeM § Heequl it fTE | 3 Tl H WAt T T BT AT B GHIT SR
T S SR Ao, fo@d aiel 9T & IR | 3R 99 WIS # 39 YeR Homh oA e
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TiEpfae IS TS Tfud F3 § 768 AP | GO 4 & U6 ¥ 98K &1 fmfor forar e aremom:
a1 TuEh S ATt BRET SR Thd a1 el % veE 4, R 39 sl 1 Sefed sioure $ 9 H S6eR
T U G IS b1 Fwior fmar S eyl R oit 3 wriet i ST 81 9RA 3R 39k Wifged & o
MR G 1 I8 Fod T 2 § 3R SH1 TiEed THIAeh HEHf T Sgefiehall bl Tordd o] 30T |

3. Gfie R Jx

e T ok g # off gftafeq Twpla & gue 3@ 99§ | RgEr g g # wRad, el
AR el i st o 1 Sftaed gan | 3@, g S 3 o st T F ety B ) 3 9y
T 7 Vst § off faeeft s &1 wftwed gon, S S I H§ qRed R % 9 B 3T S g
2l

4. @A

AT Ao § ot fafee depfaat S e gen @1 T 9mEsT & SE R, g iR e, I
WE B AT @I § g9E el 99 R, oie, dee, ged, e, U o ¥ W
HefHT 1 9ReT §
5. T 3R AT

TR H 9 3R e 1 off 37 Wl T Hoslios gel 8 | W e, Wil U8, 3R B |
T SR R Y99 TR €Y Y W S Hhd § | 39% oA, TS HG § RATF gied § S freuswe
3R Gt o HS g, 3 oS o AT Tl b A RE & 1B Fe % GoaR-ge 0 A o
v el e B |
TS 3T WER(r H QT GEh{ Sl FHa

IR GEh F TRATT G R T8 T99 U7 2 | 399 7 590 FoT AR Ao § gyl 1%, afes
wars | ot Siepfes RHfaud & wy-wy e SR SR GEEd & GEE gan| IRdd 6 a8
fergran et oft Shifem 8, St fafter o, Sfy oiik el o @I U WY @d § N UH-gW 1 T A
& [wftafod S 3 A TE § At ik gifife died @ A ta R a%wﬁqw
fafrer & WieR Fedt 2, afcsh 3T TR U S aRdia ve= o fmfor et @1 amifies gepfa 3 7
IS Ho N e, dfcsh JuIT % TN aH-a 1 ot goifaa fvar | afess 7=t & 3 fafes deplaat
3R RISl & 9 F gC A9 F Moo # @ €1 79 a9 § A ok e &
ATATEROT ST | HITS EHf IR oIt i I8 qoe i 31w faar 6 e o, snfa i dwpferai
SIS g9 Ol U YA § | I8 HEH AN S UHOE U & fou IR Bl @ SN HeHE B g A
TG A 1R T G GEp T AT g # ushar iR fafdear & ot g wnfia e @1 9
fafrsr emf, aroneit, Sferll, o Tepferal & S Hae 3R Gt 1 agE 3 8 | RS 9 # I8 95 T
FI% B B TH-TW F St 7, qesh I8 [ Fiepfoss iR aififes Tei & e 9y, Te-aifa ik
AN I TG AT @ 15 STeSTET, T HEhid 7 AT THIS bl T =% G, giteepion i afys gfie §
21 T AR GEHf Bl 7 Fae AR TR #, afesh g X # don § gerEe @2 9 fhew
Ia, Hiid, wifeed 3R Fo 4 Thfod TEp S aeEr & 5 qeeyol qfte fe 2 Eeits arde defeq
e = aReft T | ushar 3R ffguar & fiw gre wftd e 8, i 58 3o gt @ off g
BT TSI 2 | ofifeh ST 9T orHenfa, Withfas Tod, o TA H SrEHHdr SiE THed Fefi-heft g
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TP & o o a1en 1o et © IR off, 39 FHiftdl & SR, YR 1 9Eis SEpd 4 9HE-ng W
9 T TR YT ¥ 9A I Ushae A1 @1 98 WA GHIS B T hae T URis i Sl
Tl o a1g ol 8, sfew =g 58 g7 of Ryardt & 5 fafimerar & ushar ik ffaea & a2

et

A T IS GG T Hae 3T Ui faebrg &1 ooy 2, sfes 7 gt 9y 3k g
egt o ot Tteh 2 | fafirs S, gl il snfedt % githed ¥ 9RdE 9ur 3 s UE e weee 9
2, S ot g § ST & ®9 § wEqd S Gebdl 2

5 YN, YRAT TEHi BT QA WET YA 1 Tebdl, FHfEe S GRwEr &1 g2 a1 21 98 &
78 fammr g f5 fftea & aeeg, & o uF € 3R &6 Th-gm & ufd T iR THg qul ST ST
R | L IRATT T 1 9o 3nem 2, S 9l | Sifad 8 o o1 are g9a § «off i A 9 wemm
ST IYRA & IS T 3 58 U Mg Tea & 8, S 7 $a0 <9 1 Ui e 2, dfesh 39
FAu 3R 9 & grHfers ST 1 off SRR It 71 AT S # 98 WitHed T $ae i@
e HaTE 1 T Giedl 8, dfes I8 Th UH UgEH o ¢, s Wl s S S g 1 AR
fired 2 5o Mo, R § amifas G5 & 6 uh S 3R Sfew sfpar S ok 8, s ffie ouf,
arredt, Tepfadt S A Graret % fHeT ¥ Soi gan 7| I8 HEhfa WRdT g S 9RE, Tehdar 3
faferar 1 b €, S 77 hae ARAT TH B Thele LT 8, e 38 Th a4 T off & F3ft 8 19Re
i s HEHf | 7 haw AR A w1 T9E R 8, afes a g R § s amesf % w9 F ey et
2 fop $9 fafe % STaE Tebsledr 3R TEAT I Tl X1 S Hehel € 139 YHR, AT GEpi i wfeafeq
YT 7 Fa0 3fe H, dfes adqH iR afasy § off T gure % fOU UF 99 o s R & 9 §
HEH T |
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Abstract

The 21st century is considered to be the era of technology, internet, communication revolution,
social media. Lack of financial capacity to mobilize resources for 'online and digital education’,
problem of network connectivity, this teaching technique being new for students as well as
teachers, lack of necessary preparation for online education etc. can have an impact on the
teaching and learning of students. During the global pandemic COVID-19, most of the countries
of the world had to take the helpless decision to close their schools and institutions and during
this time online and digital education helped in continuing education. In India too, due to
complete lockdown, educational and economic activities came to a complete halt, which had the
most adverse effect on the livelihood of the economically weaker section of the society and its
effect is also seen on the education of these families (Kandpal, K. 2021). The New Education
Policy-2020 recommended to ensure the equitable use of technology in the field of education so
that students can get the benefit. Social media emerged in the field of education during this
period, and it is being seen as the latest event in human history. In the social media sequence,
platforms like Facebook, Twitter, Instagram, WhatsApp, LinkedIn, YouTube, Telegram etc. have
covered a large chapter. From the time of the COVID-19 pandemic till now, social media has
helped students in education through online classes, homework, webinars, workshops, online
exams, getting teaching related help from good teachers and friends, getting information,
learning from good coaching, sharing their own ideas with others, etc. In online education,
Students spend most of their time at home studying, so they need a good platform which is fulfilled
by various social media sites through technology. In the presented research paper, an attempt has
been made to explore, on the basis of review of various literature, what is the role of social media
sites in technology education in the new education policy and how social media sites contributed
to the online and digital education of students.

Keywords— New Education Policy, Technology Education, Social Media

TAAE A Sefe o g e % & # ast ¥ Sl T @1 R | e sl i feseT &, aw d
STenfTet e (HeTe Hifsar) & @ ® A9ed s 3R 389 fharaeT w3 F fou e yeR & SrEimnt
T YARATRAT T 7 | - WF (SWAYAM), $-37 (e-Yantra), &4 9T (SWAYAM Prabha), e 2-faen
FEHA (PM eVIDYA programme), aﬁ% 39 (Virtual Labs) T Tgd< Yo § 983 T 394 § & o
TG YHR & SR 3TH ST e & afard €9 T Terd T 99 S B B aoad 90 § W ©
| St fven S @Ey o1a o9 § quiar guEeh € i S9E JA U9 gEs W9 9AS % S
AfH | T T 2| e WA e FifFe-19 TeE S T 3 T snuwei ¥ gee g §
eg Iuantt wfed gF &1 Srere e fren &t uee e fow i ufmar 4 @ Sidd wad ¥ geres s g
2| NG TSR A St a1 o fen % & § sfgea ud gquiqar Syanft gomrees sty & famfor
R Y et i e F T S @ Sier 81 98 3w | v it & 9= § 9fg wwar @ st 9
T diG & qds § o GHRcHs @ THEE TRad" o § 9@ 81 9R 3 9 faenfefer e firerpt
& fou E-ofT Fi 3R ifes god T R 9Rd § e/ fERes e 31 agm@r 37 3 aved #H &
5w 78 2020 F ST amenla R Wewrd duw -y weg FEEE S JEAE H | FHEHT B 32T
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Ao e T Hafea gt nfafafrll # UF W oM 2 3R 3Hd ST 25 FUS WS SEl H B9 B FH
HHET T |

3T & d9Ives GRAY | gfeeqet S & fou siiorR e seid savas 2 | i, T8f I8 Taf 71 &1
=R {3 STenfiest & R e, a-gme - (face to face interaction) HIGH ¥ dgaw@ | afeeh, 59 a1
R R fean S =ifew e o dee #§ e fifear #1 ST 9 Hes SN IHEE gHe 8 £
ATeTE freroT TmfirEl ST fafad 3 U Tedied s o1 i (ALt ST @1 =1feT SHifeh BET 6l a9 90
¥ U TR e & foouw Wi, Geail w8 Seifaed o R gHiEt &1 Savdehar gedt @il | adam
T & AR SR Tt i siieTE Yy # uRafia i § 3 st e & srerem & fouw 38 g
T % U 398 S o@ T R | 98 YA e T8 e =R ) agd & B9 gug §, senfie % g et
¥ g friaer fopan e 2 | % fafarey wd e S # 9 Ao fohan e @ 5 o fareyor i sepem
o STENTE T e ST STavash ¢ 79T 37 S5 &7 § 3o i S STavashe |

e © drenfirel @t e — SEnfist % g e e o dien & S givre difser agey,
SUHTOT SR SRt b SR STANT @ | SATTerE 18T Bl 3R W Aiehd G0l o THT g Tehd € o6 [
Wﬁ??ﬁ'@ﬁ%ﬁ?ﬁﬂﬁﬁﬁ(@ﬂ?@ﬁﬁ%@lﬁﬁjﬁ(contexmal) YA R | 36 R SIS
g BT (Technology Enhanced Learning) (TEL) &1 3iierg/BReasn & @ @ ot ST S 21
TN o SUATT & WIS H3 o fesehi i 36 1 UG S 91 YSTHAT H b HigH & STEEd B
fesTTe e 1 3R e 8 iR 3 s a1 7ff Tg § 3o TeThas &9 S Tohd ¢ | 3o el o
&Y I fY1eq i T I31e WIeAw | S R e % e F e T S R 2 | 37 TGS Ty
R forenedf 3 T s fova, fefSiee &9 # weqa fovan S 81 SifAore fren weh i feregor waim < foerer @
Hig &t 9T § 3T TeTa § | SIS BT Ush A qshilh! H1eaw 8, S fFnfef=i i age 1t seiom
Y HE 2, o 3 et off T, fonelt oft T o1t gfauress Tt § H gRoft 3R Sege @ A 5y
o 3Te2rE X Tehel € | T8 319, SAoTed qish T Wee T R & ges1 o o Sicdre o1 1 e & 3R
ferenfefeii we forerent & Swiia 1 weh fAfm TR off ST We 2 |

Torem o wrore hfgar ot swftrent - FifTs-19 TRME, a9 2020 F I, TN T = fYren sonfesi
& fou srqayd=Aifaat T | Tt ATt et Tt fHebreT sarest 8 o (e of uifafe 7 forem auft
T T ¥ Bferd @ T 98 YA & Yok AR 3 S Gl U9 G &9 T 3904 & | Qoo Wfgan & qeam @
AT 1 T 18T 39 YR Y Il B U TN W WRRA 8% @ | hife-19 R 3% R § B 3 7
gryre Hifean = foenfat st fren § st wer, giFas, JfedR, THer, iR e, 31 e @ i
T fareor @ graife weg 34 #, A1 Wiftd, 318 ifT ¥ faee, @ & fFERi S g & 9 9ren S o §
e | 9Ra Y faerasfie au #, siqor,/ ke e wnfed § s e o g ditea
W™ & haT=a U Hfed Hrd 8, Fifh T (3T g I 97 i TFvahar ait & iR et =r
YT B 2 | fefSee Sfean Sy o aream § YRa WRebr gffa fpar ¢ fon st Fafaad & fou o
P ST v W | W HifEen % arem § e §9 9 988 3T 8, 98 @reeR Fif6e-19 e
STt 311 WIghfaieh SMTUaTaTl o Herd T AR 3 Torer wd e i wfhar a=i b Sfed W | gere s g8
21 et Hifean % qrean & e S gHa § et F1 S 9% Ge ®9 F TG F1 b @ 2 | gGh
STANT W Wl AT wd R off weR % siiifes uRawr # Iuftyd famndf s s % iR wd gu @
TuTerTgUl TR ST R R | B  rqul Slehers & qud ferh vd el & uh-gm § gsier e §
TR erdr Se Y, forad fremr-sig S gure §9 9 Fod @ 81 9T R SAToRT H ¥ S
TTeT HTeH e 99 X o Thoo! | fopdll T |
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ORA ¥ Wrenfiret e - aRa TR ot & U @ee & T e i S & e sraed i
Tt Iqea i o g B F fou sfteg 81 T v AifT 2020 T S F g0 R F T B
quie: Twifehd foha 21 Eiea & e iR W Suesd S & Ui e Fift 2020 T ok guda
fepam @ 1 wer & W 39 A R < I @ w4 @ 5 ol e sam S & U St & wem gr e
1 3o/ feNee e 1 frear frarstr =ifee st afsy &t qeft gt &1 9 5 T gy S FeT &
fomfor oft g =nfew) fored afvrand sienfire << St Tl Suws, et % fou sfvwemr o N, g
frmfor, fefSee Sim i %1 &, ffies der iR TR T4 S37e Sod i LT ST 1S 3@ & (TH.E.1.
2020)!1

Higa & qRoms, Fee i I SR U § GUR g St 1 FEIEe Ya B o 5T G Ug guR
SNt & Arem | Ren ® adi e (w10 .37 .31.) The National Mission on Education through
Information and Communication Technology (NMEICT) &l g TSI J1ei1 & &9 § ufiefeqd foam
2 | ST fereft oft wwr fepedt off e & S=ur e Heamt  weft fRrenfefet & fveror o g & wfspan # o1 €4
(ICT) &1 @19 33 o fu @@ 71 8 | 98 feH 319 9rd & Srifies R7ef & fou U e srishd & &9 4
Hfsha 3 1 forer & 97 8 S W e ®9 § a0 & w2 @ ek Gaed o e 9 wre % et g
# STERfTR faren bt g e § e e gt | 98 W™ 8 we 7 §-98d e #¢ (Provide Access),
TUTERT Y& #X (Provide Quality), fefSe® feare &t AT (Bridge the digital divide), Sfememshi &1 Sf¥refor
(Training of trainers), §AaT ¥&H & (Provide Equity), &faefadl &= ®X (Provide Connectivity),
foreret/ ferenfefat & wemh sTE (Empower teachers/learners) | T, WEgT S <elr 9 Srenfiehy e
DM AT THIEHT H e, Hg ST ITINT A i STFeIheT H1 0T i H Teh Teequt ferer e
® &1 3 gt st senfia @ewd faft % fre ST gl % SruR e qear - & 32vd & gfd
& i Afeg § |

drefirent Brem & SRt — SifFe-19 ®ie % gug § g4 et fren § s s § S es 7
T gU & | $5 THBISH THET 1 Th g Wraiie fren & &9 7 8, wq senfiet foren & «f g gt €
St fven 9t a7 gt SeE SHEeE § U qF a1 99 Tehedl § | 37 gl Bl g & qri §
oS fopam S Wb 2, S 9% GRAfaa i & oo smmavess ¢ o 31feres T s1feyes mi @b Srenfieht foren wr o
TGN ST e | TR G Heig heqtsi o G HereH & fou ety sEvdie sete, 3Hhe e, U ifedal
e BT AT eI © | ST Ren e $ogey, Suely, diage W Hh@e dikas Sefd T 8, g sqd
2 3T TN & Ul B GHEY & | G o FooT SieH, e, W S arier) s gHedT i o fou fesea
3T TTT Ut 31 SHTeTE Tl &t SUSIAT A 8T Y Ush 3787 THE ¢ |

« UTETiTent gier oht STTUCELIAT - STt @i &1 STIcsear St e & fesw s aensit § 9
2 | SrENfTTereT 3 S St alish ¥ Ten, R ud ST ol wfwar § usware % a8 W
&1 R Fehelt 2 | el & fou fomm Suehtor 3 T wafvrerent & fou framr 21 & oo 3 § U A § |
SRt e S SN deb=iiehi bt W shear @, St fehet TiTa ot Germantiet 3R Tere & fou emem
FESHTT @ | ST St @t § e s wifaes Suree it §, S-St SR, ST S,
ffSee feamey, Fe IR 311 Tems Sy | i 2= & Tt ¥ feafat 1 fedt o see =t o
Tk T T ¥ 318756 b BT Wil Il § | I8 eheiieb! ST ST TR WR STenfiast e o1 fepam=aa Hora e
Tebdl & T frnfefat bt TursmTqe! e tioTsa)/ fefies oA 4 Syesd F W gl 9ednT ya F3 § 1 39
YR T SN & o S8s GYRhY U f3hamad §9 ¥ Syoed U ¥ et off T w fineror we g st
SfehaTT Sl TETIT e e 8 |
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- Wrenfitent foTem o Wit STReeRalt oAt 3TTel - ST f3rem o Sf STreehel Weh 378 qey 8 1 fopelt oft
JOTH 1 YA skt e Yehel €, ST ST fafereret ST foham ST a1 39 yomedt &t gerreiiosdn ad Ared Ted g,
ST T JATT FANT ST B | Tt I Srenfrehy en & 5w o Sy S 2 | 9w g # st e & 5
IS R AFEH TR WS &, e 9 § 1 3 BredshHi T TR SR a4 & Gehdl & S g% 9k # gare
STRT&hAT &1 | SIFTEehdl 81 1 AT gl sl go1 a4 § ¢ | Sttt e anft ws i forenor usfey @
fSrereh f wafere Sree g 9 e s g quf @ & ged |

ﬁ@ﬁlﬁﬁmaﬁwmﬁﬁm
ToTERATguT | 1 = T 3 ITET

o TUTETYU! g HHH S A

o STeRT SfRTereh 1 37

e IFYRTT (Retention)aﬂﬁﬁw

o HEE SR A S H ST

. 3 3T fefSee st

o fefSree a9 ue qeHent T

Forentdt - el faren = fou i gRufss @l |, S9- 91, W6 31N 3 a1e e 5 &g gare e
21 31 & 59 e  Hied © 39H T ot ifd g8 ¢ S STl g ol | dere fifear aeey-haes,
QETCH, JS[E, SHHM I FRT T ded 1 (efhl T THH MR R T 3R 3792 I 3 | giyen
gt 2 | T & e o7 fafre frdemess wifesat w6 off Srear & 1 21 e sl fefstee o | faanfefi & Jem
BT S BT T G & | Teieh el Ueh e Wb 3eThE W U § W 319 e # IS B § 14 e
Y Fe 31T Uereh, ARKIT SN SHEETS 5 141 7 | Whos 16701 § off 59 dshieht garer o are fereneff erezam
P IS, M, TeH 3R T Tgh Heqd Fich THgH & § | 379 TH 37 71 2 % Io0H g7 & 3o
Ggifess aRard= febam S e diaw 7 faam =t afspard srnfiest smenfa e U see Aeequt it e
Tk | S 78 et ot wewrer fneror e fyreror sfepan ot Sfereenfua TEf o Hehe 8 | AR % o1E & IRy ¥,
Yoo TR R e ffem 0 § el o it 9 2 g€ @1 A % A Tqed 9 # Wds U85S & a1
USH-UIeH § STt v 1 SHEeE fohar e 7, i fnen-foreror & faftm ®9 % ey, Sopear #f
SeTEE b Uge | SN fRvenr 3 iR gt 1 AT R gU Hie e e s At e R @ S awa
1 76T ST H Wb T U o Fe T FEH A IR

Tt wEft
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Abstract

All individuals who do not identify themselves within the gender binary or as cisgender that is,

within the categories of male and female are categorized under the non-gender binary group.

This group of individuals is referred to as the homosexual or LGBTQIA~+ community in common

language (Verma, 2023). Each year, more and more cities across the world observe the month of
June as Pride Month, celebrated by individuals of the LGBTQIA+ community. During this time,

these individuals organize parades in various places carrying the rainbow flag to reduce the
discrimination they face. In India too, Pride Month is celebrated during the month of July by
individuals from the LGBTQIA+ community to honor the struggles of those involved in the
Stonewall Riots. In the present research paper, the researcher has elaborated on the concept of
the LeWian, Gay, Bisexual, Transgender, Queer, Intersex, Asexual+ (LGBTQIA+) community, as
well as the different gender identities related to this community. The paper also includes a
detailed analysis of their current situation. The purpose of this research paper is to explain the
concepts associated with LGBTQIA+ individuals and to highlight their current global status.

Keywords- Gender Binary, Non - Gender Binary, Cisgender, Homosexuality, Lesbian, Gay,
Bisexual, Transgender, Queer, Intersex, Agender, Pride Month.

TASTEIE 3L (LGBTQIA+)THRT 1 374 8 98 Wyg St fafee wifites wdl =it fafgeraneii ot wfafafere
AT 2 | S THeAT Afgen (Lesbian), AT T&Y (Gay), 3HAfT (Bisexual), ZigsieX (Transgender),
W(Queer),m(lntersex),ﬁﬁ?ﬁ (Asexual) T3 @H Sfid 31 ATk TEe a1t SAfhRal Sl IHe
feparm ST 21 98 TETE 3W W fofm femendt & 2R ¥ ot @ 9 oo gue # 9 /e S 2
TASTSISHISE T+ HUE T Haiferd =afhat &1 Suftafe s ar=m ffts geearei # o frerd 21 greifs, a9 %
19 1fieh, T Td Wi fieh HT=arsii o HRUT 39 T 1 IR T TN 7T | Fei(1eh sAfthal s qrareih
IR, FEAE, 9, Sefte STt Hferehet U qEAT TR 51 ST AT TeT @ | G HRoT Il =fth
TaE 370 T= TRt TWad € (3, 2022) | FHIS § S Tiehraidl 7 814 & ST GHeATTeh safehal shi 3Toref}
F1 TE 31 o 2 | el wdt § gfan ) H gl 9er & afhat % et § e i g Wy afas
T W g o stferepri & avedf oft forrem ot g2 @ (WeIRW, 2021) | 81 ® 39 THATS TR & AT o fog
TER AT 37T @ & U GHA T 52 o T B GrHiiTeh AT off S o @ € | o a2 gueh o g 2w
T oft € el 39 G & ot oft e, 9T Ud S e o ST BT gl 8 | o B 2 § geel i
T ST WA ST ¢ (P9 W BEE, 2021)1 98 f9g 7 F9a Gl = @ 1 95 § afcsh 98 TS §
fafererdT, FTaT U quEer 1 gHge & we o @1 Tesie et TR S adqH Reft T e T
Sifeeh RIS TR T s Heequ QrTfee U Tt == & fame off 3 |

TSI ET+H(LGBTQIA+) T Uferatiiaeh uRues
3foreTe § TSR BT HeATeH FANT RS Y Hfear # faerdr @ S e 1700 91 Q6 @ S st
A Higar 6t {59 Ted U ufgen #i afgen ¥ fHar &t swufa ff (37, 2024) Wi =R § T00d @
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=% T 8, S fagda o & aoim T fofm & 9fy Al e 7egE S € 19l ves fi v 2
(Homos)¥ ferar e %mﬂﬁéwmﬂhe Same) ST AT THATT § 3 W B A, T, st
ZiaSist A ¢ 31 WAl § Halfed & § (Rmret, 2023) | o 9qem & foe wastae! (LGBTQ) ¥
1 FAN AT 1990 & IEH T G foHAT T o1 (SEfA®,2024)1 Y wesiERE (LGBTQH),
A3 TE+ (LGBTQI+), TasaId I3 t+(LGBTQIA+)AT faR (Queer) HHR o A8 & oft ST STl
2 | AR (Lesbian) I3 1 Scfty ST e eMEels oI (lesbos)d AT St & (31, 2022) 1 &f, Gay
(1) TTex I 3T 1 27T STl % 3 U T W ST § (8%, 2010) | AT (Bisexual) T5% 1 Tl S
TN G 1892 H fo6am AT MU TGS VeE S WANT 204 A & wex § fhar S @ (He wd v,
2024)| YRA § TATSIRTE+ 9 # U fafere o Tz fster 1 of wftafer fean S @ (Drishti
1AS) | fag ¥ woeiidegemEurayeE ¥ waftm fafte e geam aret fhdl &t s faegd e € s™-
AT (Lesbian), 7 (Gay), 394 (Bisexual), 2idsiex (Transgender), T (Queer), 3238 (Intersex),
AT (Asexual) 3T |

TS IeRISE T+ (LGBTQIA+) hi STTLIRUT

HUeiiiTeh AR Bl TR ST &1 A7 § UeAsieie [ 3E WehaT ST @ | THATh Afchal I Tg=r 3k
T A1 T1 &Y § 7 Y S S afeeh, T ARl B Uga A A1 adadnst § i Sl @ S9-91 g 3 396
IR F ST, T TH-3G §h 7T TU-T WRT bT FIeBTE T T | WerSaI 3 eu+ Ueh Tfeyed = & et
SN WifiTeh Gaiet fafaer gg= i qwiie & fore o St 8 | U aeft fafe ifttss g aret safthat o fasga

T 29 TN 2-

QIS RE (Lesbian) mwﬁﬁmm

Tt A S A &9 § T # SR T afeeh Wfec i 3 Bl aidl & awed 7 2 5, S Afeerd s
Jafeeh el et g <t o feRddt e 3w Tenfd e ges sheedt @ U Afden AfteET Lesbian’ AT
AT HiZeT HBA & (T, 2024) | 3 afgel 1 ARE=H 21 S12 3Tv=d 3 o1 78l 2 | &Tetifsh, ot |
39 e W st = FE e S 8 | e SR At Afgerd 79 faeR e e sk 8 e urd § 13
TfgeTd fem o T Afgensi St & 8 €, 39 HRUT S T AT qfveha 81T 8 | 95T o Tt Afgent o
578 e & 7 gre & 1 3 e @ Al 98 Fw U off wfeed € 9= g @ o6 o8 @ifeer @ Af g
SETHT0T o 72 oh SHILUT &8 YT 59 TE bl ISR T8 el € |

T (Gay) o1 AHATTS o0

T Q&Y et a9 spdor afgen & Somg ge i S g @ i 3 e @t % wu # Afen &
a4 e T8 1 g €, 9 @Y IS TR A T ‘Gay’ FEAR 81 (REW, 2023) T el F RS
LT A e S & B 2, 9 FRoT g Tee Ad &1 Ut @1 99 A% 1 F WF § T g 98
Ui T80 g1 UH sl # defhal & 9 FIE SHHT AL Qe & | qHeA s Te% gl % Ui &N B § |
e el b A 5 P AT W & | 39 o off e quelfe afn & @ § wme o off wfeard
IS ¥ W veT 7, e SRuT 9gd § THANTS TeW o1 off qad # S7uT Sfiad i Hd § U9 T
TEdH B A W &, O 98 TS § 3@ UH off 7 qew € S o1 36 YgaH B Gee el P
& 15w A S ST TR T qEw % w9 H % ¢ 99 2018 § 3¢ ey 7 dfear & faaw fear wn
(Foafat, 2018)1 Todor &df S 9w ToEfe Sig g Som @ oy 38 = ® §
SFTER, IS § F gied | W o1l J8f | H A W R Hh AT A Tg=E & aR H o faar 56
S B 951 @ e & A1 g T @ T i wHguy Ff i g d S ggT| Afd gy & 1 g’




86 | SPUE, Vol.14,No.(1 & 2), January & July 2024

T A SR A S @ ufven & $® 49 § T (R S & FoR § sWER g T §, Al TEe § 39
o deu el We e gIN 7 i, YIS I GA U 37l L T 3 Fgd 3fhell L 3T 8, Fordh
BT TF K SFhelq b1 RIHR B ST & | S 39 TG HLH hl HROT off 5Feft 21

W(Bisexual)

AR =R AT Jelh 4 THT Tifihes RaSa-hieufsT Hi TH THaeme IwH
BIEEARE] @aﬁW‘Psychopathia Sexualis’ T STaTE fohaT o | IHT GHF HHaIT: T 1892 H STST # Ieyafeit
‘Bisexual’ s &1 YgeT TS foi7li o 9fel 419 €9 § MM 8 o 219 | fopa 7am o1 (907, 2022) 1 30RaA
TSR THITHUL & TR, ‘SHAI ¥k il T Y AfHA o (70 foham Smar st gafeiht ud fawmfe
21 G o =ARHA % Jf I 9 F STHRIA 2 &1 3verfq S A 7 Teme Swafentt Afh F wU H B A
I7u fofT o ARl o Sreian g foft o ARl & W o T BT ARG X § | Ferfehedss e wgsT A
Sfeifiash HROT I AR, g U vAtaolE e % Sied e fEar % ko & A @
(SHTshIaEh, 2019) 1 T 1998 ¥ <. fhesiaei 511 w1fyd /e SRIeIe i aeguferdl (American
Institute of Bisexuality, AIB) FTeh G 39T sAfthal & I SITEehdl @M & 3839 § H & ©I & T4 39
T 1 e Il (Bisexuality) & v § s &l wd fven &1 wewfed, wnedq v wgwE@n yam
FAT 2 | WA Afeh wfearer rHISTs wrardied, IRaR we fEl 63U ud fehr & 99 9 7o = we
AT bl SR T8 et € | et ot 311 Woped ires safehall st 3TUel 3 sAfchall i 3Af¥ieh 1 Sedte, =aie] féa,
T FHGh T S quenati &7 HraeT 3T ued 2 |

W(Transgender)

TigSiet o foTT Werg # ‘i’ 31ea 1 JANT 56T ST @ (TSdished B 219 Saa1feiet, 2024) | ZiASist T
T V153 ¢ | TRt ST T AR bt quid i o ot fopan S &, e o vee 3w o & e é
gl & Fordt 39 <17 o W FrerffRet fomam e o (R Teeq UA) | Siasiet Afhal § 7o ud wfgeln &= & fofm
& TUT &1 Hebel € | e § TEY @ 3 aret Rt =fth § otidRes 3 wd T AfEen % & Heh €1 UH & e ¥
AR 37 Irelt Rl Afge & o1idRe i US T Sl aret & wehd § (R8,2017)1 TH ZiEsiet =Afe i
fafercdier e g1/ STo o vaa &1 aed foren @ 3 ZioergeTe St dean §| Jiedegsra el 9
ead T =Afhal § @ et o7 v, SAet d19 Jge § 37T 811 § 3797 S+ & TH Y& fhu T fofm @
ST 81 € | T STUagaTd Afh 3194 YR &1 37T T Y o 19 F9rHd GEI a4 o fore g,
Tt 1 3= Fefehcdi™ STeR &1 WerEdl ¥ 3q iR &1 uRafdd wid § (SRe grEehidisehe TafiugH,
2024) | TIHIAFGHA ARHAT B FE a0 § 39k fopar 7o 7, SHH- STOUSgeTd T8 a1 219 I&Y o 1% S
‘FtM’ gl ST & Ud ZieaeryeTel Aigan a1 219 wfger o © & T (MIF) el ST & |

AU T69 AT i &Y (FtM)

98 ftp S ‘Afgen ¥ gew’ § wRafda & 7w ¢ sviq o AR 9 S % 9Ha qfeelr 94 T o, we
T # o1 98 I F §9 ¥ 70A G B 21 5T TGHR o ol 3ireafn 9t sAfth i Sradegerd @y a1
219 769 31 U% 1 TH(FIM )3 &9 & ST STl 8 |

AT WIEEAT AT S HIEET (MtF)

T Afh e w1 Tew @ Afger’ § uftafdd e o & srafe v =t Bt 5= F wma 7oy o & e
e fopam T o1, AfehT o1& § a5 319 Tge WiEE & ¥ SA%h BT § | 39 7RG o [T SA(ARE a1 AfE B
STOQRgeTel AieaT a1 279 Afge a1 T 3 Th (MIF) & &9 # off S1 S g |
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Tarferst oI 3raT a1 w9=aT=Ieh(Queer or Questioning)

T Q* VISR 3T 3T H Ueh =TI U153 8, R FX & 19 | ST SI1el1 & | 39 9Isk bl T 1990 o a9 |
Ui Frheiat SR TR fhT ST & Ugel STIHTSIe I3 o €Y § ST ST o7 (YT, 2013) | 379iq 39
6% Tl TN TS @ R3S U+ HHEH § Tae fthal bl e fa@m a1 37! 3T S o fore foha s 1
ferert w1z 7 31 ayeftar ar faferr 7 et g oft 51 © 1 R ARt 9 At T =fea 9 8, S et A Tge
TS 7T T8 1 Tioht STHHSE § & & U9 U <Afth et 1 Tee & After, 7, swafert, giasie e &
77t H e € ud A & fepe et HeRed & (I, 2018)1
@A (Intersex) AT fehRsw

ST U TH ATY VIed 2 FSTHehT ST s i faf¥ s o ifiren feerferi 1 avfa e & forw fepam
ST 2, o ot =afth o Sor e a1 2 e o ot ®9 9 faesfad 8 o unlt €1 S Ak
T YRR o 1Y T oI ¢ ST T &Y § To A1 Al ot o it 8 o7 § 1 T =t fFgpd S & Wy s
A & | FoTeepT T R U wre e, gy O it g v e W H e 8 gehd § (W7,
2024) | S AT H el 46 TR Nt § (0 22 SIS HHifhd TR (HEIHIT) & T Teh ST oG
(XX 1 XY) 1 20T & (3, 2024) | Afearsit & XX ToRE T 7ot § XY TR &4 & | A % X o,
TN o X U § frer o A U 1 a1 & Td Afeel & XU, T3 769 & Y UG o e I ey 9T
femfor grar 2 | Wifeh T[T Hate R (Chromosome Disorder) o HRUT s ot frebfaa 81 e @ (gt
18f&d, 2018) | Afge & Tedaedt T & i W1E & 3t & of F ye & Foryy B ol I Y wfzpaAr yRw B I g |
9 I Al YRR % S7EX %E YR & g uiad- g1 ¢ | e oy o § ue @ fergy & fope dar B
HTE1 97 S @ (39, 2018 ) | 3% STCaT I Afee 1 THiGw & R =1 T a1 TER 3 T 3c99 314
a1 Ay, AeRiee, feft S Rl off T & e g W ey & wwe § & qagal S 9 FE A
e 7 H 4 T8 YUT o fheR S i WS 97 S @ (T, 2019) |

AR (Asexual)

U =feh St fopedt ot @ifiTeh g aret safehal o it = SehuuT sl Sgwe Tl Hid § 3% STl =Afth sl
ST "ehat 8 (R, 2020) 1 37T a1 Asexual AHAT F TH (Aces) a1 TIH (Asses) & T8 I off ST ST B |
3T =afh fopelt 31 o & =afepalieh e STeHdoT ot 1T Wad &, W o F1 fafafet #§ g 7 o )
AR Teh Sifeel U ffay I Tg=i 2 | GHIST § STHTeehdl Wo 18T 3 St & U7 37ciTiieh safehal shi 37k
TS T FHFT ST TST 2 | T HROT I T Te= i T fHue Wd 2 |

TH (1)

TASTIR RS+ & i (+) fomg o A quaee &1 quiidr @ fraer YanT 39 g9l afhar
TRl i 9 % T Sk fohan Sl € S W 1 TeSTeI ST 9 § iAo T Fd § | U At
1 I & Y 3 9N e qHE aiftaed, W, 3vafe, sigsiel, a i, a7 & safrdl @ 481 frerd § | U8 gl
=fchal sl Te | Tsist (Agender) fsfeftl (Bigender), feise Genderfluid, gfet (Multigender), et fefT
(Misgender), ‘5:1@3—'\534?{ (Painsexual) 3eaTe =62l st WEATAT foham <em 2 (Fred, 2023) 1 e fagga
fareoT 59 Jeh 2-

Qﬁ?{{' (Agender)

TSIET I1R 1 Ugell IR AN 69 2000 § g9+ (Use Net) THE T FeTHS BRA T fohar 721 o1 97
2013 H =0 TR H ‘TRYA TSR FART THEd H USieL ¥eE & TN fhal 71 o1 (THEM,
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2018) | TSI AfHAT Sl AT & 1 3T IS (o7 T =Tl & | T =Afeh w2 o fof fafe 2 fefm deer o €1
Terd 78 2 6, TSier =Afeh 7ot weae 1 & qew, 1 € Afgen wd 1 & foRelt o fof wgae aret el &
a2 1 Tolsd ARl & Sigi=ds (Gender Blank), SigTH (Gender Free), Sit @9 (Gender aq,
SigtarEediss (Gender Void, A-5ig8 (Non-Genderd, 3feT S€€ (Under Genderd), Td-3ig€ (Null-
Gendard) 9t F&d 8 (FFA, 2021)1

W(Bigender)

fafertt vreg &1 geelt ar fgdia srieta geie Afitee T8 71 309 HISSYH &i=h9 (2nd International
LeWian and Gay Health Foundation Conference) # TghmEA (Androgyne) ¥ o sit ftafera fepar mar
o (T, 2023) 1 T =R fZfeil (Bigender) @14 &, 37 &1 fof7T U 81t 2 1 314fq UH =t 1ot e &
et % &9 # e & 8 7 T & T § Hegy off F30 § U Wi 9 § e ud R saer saifd
AL
T 2 (Gender Fluid)

57 =aferal & o Te T & 9 Seerd @l § T A ST Uea o ael a7 & ofaid Fd @
(A&, 2020) 13797 et =fh BT S o FHI & AT 7 41 TH 20 TE b 3 T 98 ST T Th ASh
& F § AT 8, ITH I I8 ST Tg=H AT 33l Non-Gender Binary 37 & &9 # T € T F8 904
% Y 98 ST TEAH I TS b ®Y H B & af T Afh I o7 Tt Ak AT ST Fehell & i 3l
7ot fofr sfireafes & weh © Siferes wiad=i 1 ageE fFa g )

Elg'%i"ﬁ' (Multi Gender)

STt Afth 3T Tere SIgfeitt o ST Sid § UH Afth b & THa H & 41 39 e oA Tgae @1 sva
B 1 31T S =AfRE STat ot gee et Afeen & §9  F10 §, O ol 7ew % w9 § 5w €, Bl gigsist
St 3171 ifiTeh Tge a1et AThal % &9 § H3d § | A1 TH Afh i 7 foi7h A Fa1 1 A 2 |
T T (Misgender)

51t fepaft =afeh o foTT T e a1 Teid S e Y63 BT FANT a1 ST @ o 36 o fofeh e S
2 | STY-feeft AfEaT i Ma’am 63 3 T W sir 153 o1 ST Shieh Wl T | 34T T fohedt 7o o for sir
63 o T W Ma’am Y158 F8eh Halferd AT | $9 Feb o TTetd Gale sl Tetd foiT (Misgender) AT ST 2 |
e fofT FeieeT § s 1 Hed W U @ S O T TSI S ST SR ST | 39T WEY Si-afat
R Hoo o T R T IE T FHIAT | BIER T TS A 79 & T W BIER FIgel A1 gfery it
&3 T AT HEAT IS |
mﬁm (Pansexual)

TEeRgeTel Afh fawmfer ue wmferht foredt o Tgarr & & g 8 | 3 TaegeTe Safedl g SHegara
‘Pansexual’ ¥163 & TIH W @Tﬂﬁﬁa—'ﬁ% (Omnisexual) I 54, o (Pan) W& 3T (Omni) 31 279 Tt
R, BT AT el 1fIeh T fehal STl & (offaed, 2024 ) | M: SwAfeih Ug Gdergarel =ARhal 1 Ush JuI qgl
o ST @ W 37 a1 AReaAl % i Tee # R g 8 1| swafent At Fae o fof Aafgen vd gy
R & BT B & e g s Tt o7 vgam aret =afehat arefq o fzaremdt (Gender Binary)ud
TR-fef et (Non-Gender Binary)a 31X 3T i g1

TS TRITEU+HHETT Sl S HTH WTHTISTeh feerfa
T H T 1860 T TG HHCITshal ST 1 St § Th o1 AfehT SIS & STTHA & TT=Td GHATTHAT b
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319U =N A fea T | 9Red ™ € e (Indian Penal Code, IPC) &t €T 377 U Ufe1ies it Sraem
o, ST STIHfereh SOl T Haiferd o1 39 Y 1 1861 H f5fewr wrae & < on] fhar o (A,
2024) | 39 H % e 3T 2t TSR T <=1 STHRTE AT 47 o Ueh GHARTehT b1 4t 3797 o oft
T TG AT 91 59 HH o Iets o foTT TSl SHRaTd J1 10 Tl 31 HST o 919 S[HHT1 b o Waer fepa e
or | 9 17 SEME, 2018 i YT Ao §iueh firgm &1 ST # atea —rarerd S HaEife 9ig gry °r i
F HS! TS o 1 G 377 H GAG H AT T T (FETAT, 2023 ) | SN TS IFIBRT+ HIEH o
Al & o siga St Sfie ot | AR geh o o1 S T aneft off qfvehed & o & | 9RA S SO e ®9
TSI 3TE T+ fhal T hIg 3TiehgT Uehfd el Hidl 8 | TifehT 397 § UF =Afh S 3791 foivT v wfger wst
& 71 o ST F6l B &, SR TTHEAT HI TUMT b ILTT T ARA Sl SIUET 2011 F I HRA & TR
ST%eT (Registrar General of India, RJI) Fﬁ.ﬁﬁ?ﬁﬁﬂéﬂ@ﬁ?@ﬁﬁﬂwmﬁﬂw%— q&5-1,
Hfeell- 2, 3T-3 | 39 Wb 3-3 e & dad Bl 4,87,803 SARKAT HT ST AT G ST FHANTS FYET T
Haife 1 I TR W TSI EE TEE § Haftd sAfthal S g g fafy S 6 35vd 9
wfewer Rud feurddie (Statista Research Department) ERT TeSiae [+ THEH & Afthadl T 2023 § T
Iftgep Tdegor fopam T | 3 HlevT % STER, frw o d A | frmd afrT ankie wd yRA H, 2013 TH 2019 %
e R AR o ST § 229% & Iedi@ gig ool @i T & | Sfh afve 3 # ghen gfere gl
fereh T 2 | fpsh, TUTeA, SfRTT ST, HieeT, SR, wied, I, Afrent, 9, sefifaar, Td seer 3
11 39 UF & iR queiiiie =aRbal st 3 ifieh STaHTT % SR R 9291 3 Rget G e sem
e 2 1| forereh ofterdt 20t 31 et e St foran § THCifTeRar Bt T 3tfreh A e gd 1 Sad sTRah
TS TN T+ fpat o SARHRT i A 3 F qoft et & Tt 31ferep e 391 € 79 30 9™
% fore s giafvea s % e ¢ st ot wika e @ R it gueilies el 3Ry g o st e1gaf &,
ZigeieR Akl & BRI P &l BT U5 S 4T (Conversion Therapy) T Sfiser TRIAT ST F
I &1 2020 T HIe TR ITT-SSA, IHFATSR, SHAT Ta AIeeT 7 Heaote AT T el e 8 1 g 32
2 U & i THifiTe e st duar e frar 21 o Tt weet e w8 | el T s AT gE
I 2 | Safeh, AR <7 qreere 2R # g § 1 B veer U 27 e geetfiendr s st st aoft & et
AR 1 (AWTTE, 2023)1 64 9 TY § ST&T THATHAT b Tarer bt Syoft & T 7 2 578 F S7ferehe 391 Ao
7d a7t U ufrn # figd €1 SefE i, Sl aesiRen, ged oRe, e, aud, e i, 5,
IR, e, e, Yt 3R ST T it 4 12 29 UH § Sl W wHeii i et & o
JrIEE bl e e T & |

TR WEHT (Pride Month)

1 T F AAEET H 9% 1969 T & WM § gL LA ([I518 Tgh U7 e § gHeiis qfe
AT & foTT U Heyul SaH 971 36 HRUT TSI R g3TE U+ T ¥ Haftr =fthal g1 o1 9ar &
A % T 92 T H FH FT T 3% G i T G F GEAferd 3 & 3599 T [ & FeH B TR g1
(Pride Month) & &9 & S11 ST € 139 THE A& & Siavia Coreleie1eeIgu HHar & =fhal gRT gedst
3ies Rainbow Flag & H19 e[ febTetl ST & | et 7Rd 7T 28 S, 1970 I =Jaieh gL & Aged §
1969 %WWWﬁ@ﬁ%WW@W%MM 3T |cbq|waT(a1§§ﬁ3ﬂtﬁ
HIH) | T faawdia Sefwa o1 T & & a9 T wE qh Tt e St § s il e Jom,
foepfaren, i r, SrEiemaTd, S, Gl 9 9 HEHT ST fRT ST & | 39 HEsH % <N 3T THANT
AfhAT % I1& H TR S ST & ST GOl ST 91 TSRS / TS FRUMG! T § | WIS S b1 359
T Ud ST T W SR § Uersee oSS e § St sAthal o STl TeE @ (e
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36 HiIT, 2024 )1 TERFT T faret foreied SR 1999 § S & HEH &1 7 (Gay) 3N ARS=T (Lesbian)
T HEIAT (Pride Month) ST faham e o | S T afey sires e 3 Cetstieie (LGBT) TiNa @€ (Pride
Month) # TRafda X a1 wd 59 ST ageq 570 afteeq, 7, swafef, igsist i fmt (LGBTQ+) Tia
T (Pride Month) & &9 # 371 S/ 74T (30, 2023 ) | 3T 3 STelT-310T 391 H STel-31erT 7éH #
TET FATET ST @ S i &1 W 915€ (Rainbow Pride) 3 & AN § HAET ST € W RSt ST b1 A
MEERAT (Gray Pride), THsR & A § 11 ST 8 (THERTET, 2024) 1 9Ra § off el =afwat & faers
HRE HT Yo T AN § 31 T XA o 39T | 2 A 1999 i U¥=H e & FHichiar gL |
T TR Hrehell Ta &l o FSe H TNa Segd fehran 7 (e, 2023 ) | ¥R & THAMTE Afchi &
T =18 eett T1Nd o o1 fore et 1 5 HHelfiTes safewal 3 s foram o

fererd

TN R aTET+ &1 STaaRon fafder i e T o Teamis ftaferd Hdt @ st /e«
Tee! 9 fiet 8 598 ftaed, 7, syaferft, gisiey, F6R, $e@e, STl Td wig & er=iq fafe wifies
T AT A S9-ustey, f3fett, o so, agferh, o fom we dsegete safhat @t wnfie fhar s g |
TEet o TSI 3Te U+ WA & SAfhal &1 TSI afewhiv], Icdie Hadd, Jaiug, FHaeer § dfd,
T Icdfie St HHETati 1 a1 ST Il o7 | gTediteh, 374 off UerSa e sE T+ TR & Afhal i B2
T T AT AT TS 2 | SHITT U =Afh 379 wd fof vge @ feyaret v €, fereoent wfeardt wwmi
TS frereiier 39T H, Set 3% SHRT B T T § A T Al 7 | T HRo7 390 Hfe T Ue STer
&t AT T ST 8 | [k B <0 |, qIT § TS e [ 3E U+ HHET o Afthal o G181 aTel Yawaeh! HH
T o 329 § TG T (Pride Month) STish SIS 32T ST 2 | T Fé1 1 371 off hrefshd it
fopu s =nfew | e {35, Uarstieieiageneu+ Akl & folu TmIer § GehRiess  araraweT &1 fmfor foam s weh
St W 3§ GARL ST AT Tg= b e S Sft T T 79 SR T e o gawid R g | fed
3% 19, 21 W S7aEre SiY A @ [l § s S g T 39 399 81 a1l STcHgedn Sid 5=
el ST Goh | A G § b TR R el I 3NE T+ Gard ¥ Heiftd safthal &1 gger o dR-4R @il
forerdt 8 St 59 forem # U WehRIoTsh e ¢ | 3T W 8 FHeiRehal S F Q9 g1 37O s Svft & b e e
T @ AR 7t oft T wEr ue e O H wnfie 96 8 W 8 | HYwe S 5N 6 1945 § 7
Al & Teel H =won w S SR e wd 39H et A fo o, fol, wenfa, amn, o, e, we, S,
e A1 37 foheft off omER W foheht ff W o Ty foeelt off R @1 FE off sewE 77 foRa SR (FAR,
2021)1 39 YHR FRETT TR R T 4= i quid: IRl w1 721 8 | Feaifiesri § o A Siferenar s e
1 SAFR M § | TASN T T+ AREAT 5 MBI F o Tt 31fereh STTeeh 391 3t 9oft & Sl sTRadt
T 2| o 39 TR % sAfwal & fore wmmar gifved & ot faen § 952 weergul s wika fhe S @
AT ST bl sredl G & 1 START <A1, THANTS Al o SHRT 1 8T BEAT T sheaste] ARG TR el
T S FTT Tt & 137 Tt it ohr oft Sl SRt T T oM oI gU WHifieh Afhal o SerhRi s &
& foTT 1 ST S T | AR 77 faga & @ 5, wHcifebar i eneft off 7 T B 64 9 H ST WA
STl & W 12 391 U ot § STt § wHcifiehar o fore geg s off feran S 2 (e o wraterd, 2023) 1 9 39
T off TSI T+ TR % =Afhal sl Tear i 8- el ot & @i 21 geft feem & ad 2018 # o
377 I STEIHH B 3T, TS oI+ TR T Faifere sAfthal & bl & e Ueh wewyut haw o
e 5T IS T FH R T 3T ThR T8 W AT ¢ 6, ToreHe e+ Tqer & Afhar &
ARHR] TS WHfT 1 e § Heeaqut ST g3 € | HHIeT H SITEehdT S §Hel g+ § 3 o sgeR 31ae ud
TRl wEtet s S AT o e @ U wfay & oft s Raf sk off st 2 1 3eie @ aig el off uee
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IR =7 F FoT e e S 2 | ST STectfars THHA 1 H3 & T g 39 & I B § I8erd o 91
T WA AfHAT o R TS e+ Afhal o Ffd @ i Al § f agaa fohar ST I8 sgad
e TS+ FETE & o &t =8 9t O womaeh, = v wd yrferefier qurer 3 fomfor 3 for oft
YIS ¢ | TN TASTSIHISE T+ TR & Afhal 1 T bR T T qeft firet webar @ S oI &
Tt AR ST AMIH EY T el FHIETIIH T HGASierar i ST STuafoes 35 389i off fopar S|
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