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21st century Indian Teacher education system is facing multiple 
challenges in view of innovations, research, professionalism, and changing 
demands of society. Traditions and technological advancements both are 
clashing. Our educationists are continuously thriving towards providing an 
Indian model of teacher Education incorporating both Indian Knowledge 
system and technological advancements for 21st century classrooms. 

The National Education Policy (NEP) 2020 has introduced 
transformative reforms, including the Integrated Teacher Education 
Programme (ITEP), to revolutionize how teachers are trained holistically. 

Alongside structural changes, blending of Indian Knowledge system, innovative practices and the 
professionalization of teaching are reshaping the landscape of teacher education in Indian Teacher 
Education scenario now. 

ITEP is a major paradigm shift in Teacher Education. The NEP 2020's introduction of ITEP marks 
a significant departure from conventional teacher training models, integrating disciplinary knowledge, 
pedagogical skills, practical training, school connectedness into a single four-year undergraduate 
program, replacing the fragmented B.Ed. system. Technology based learning, experiential and reflective 
practices are into practice now.

This holistic approach ensures that prospective teachers develop subject expertise alongside 
essential teaching competencies from the outset, but at the same time, posing several practical 
challenges too. Still there is a long way for incorporating emerging innovations in teacher preparation 
along with age-old Indian value system.

Under the backdrop of innovations in teacher education under NEP 2020, present volume reflects 
on teachers' language attitudes and biases in multilingual education, which is important in Indian 
contexts. Innovative strategies for enhancing quality school education adds to the ongoing discussion on 
improving educational practices in India. Paper on training on leadership skills and school management 
skills discusses enhancing professional capability of school teachers. Under this premise, effect of 
teachers' training under Samagra Shiksha Yojana has been analysed here. Besides these, role of social 
media in technology education in the new education policy, composite Indian culture are some of the 
pertinent issues that are discussed at length by the authors. 

Value of instructional aids for student engagement in mathematics classrooms, related problems 
and suggestions for maximising impact have been thoroughly discussed. Paper on reimagining women 
in media breaks the stereotypes, and proposes gender-inclusive life skill education as a transformative 
intervention. Another paper focuses on invoking gender-sensitive responses and LGBTQs. 

I extend best wishes to all the contributors for bringing forth their research ideas through this 
journal. I also congratulate the editorial team for their constant efforts in bringing forth the present issue. 

Jai Hind 

Editorial

Prof. Seema Singh
(Managing Editor)
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Human Rights and Constitutional Values: Perspectives of Great Indian Muslim 
Leaders in Light of the National Education Policy 2020

Ikhlas Ahmad, Research Scholar, Faculty of Education, BHU

Prof. Alok Gardia, Associate Professor, Faculty of Education, BHU

Abstract  

The National Education Policy (NEP) of 2020 in India signifies a pivotal shift in the educational 
landscape, aiming to foster holistic development and instill constitutional values among its 
citizens. In this context, exploring the perspectives of great Indian Muslim leaders on human 
rights and constitutional values becomes imperative. This paper gives insights provided by these 
leaders, shedding light on their understanding and emphasis on upholding fundamental rights 
and constitutional principles within the framework of the NEP 2020. This paper elucidates the 
significance of human rights and constitutional values within the teachings and ideologies of 
prominent Indian Muslim leaders such as Maulana Abul Kalam Azad, Dr. Zakir Husain, Sir Syed 
Ahmad Khan, and others. Their contributions to the Indian freedom struggle and subsequent 
nation-building efforts underscore the intrinsic connection between Islam and democratic 
principles, emphasizing the importance of equality, justice, and inclusivity. Furthermore, this 
paper examines the alignment of the NEP 2020 with the vision espoused by these leaders. It 
analyzes the policy's provisions about the promotion of diversity, pluralism, and secularism, 
which resonate with the ideals upheld by Indian Muslim luminaries. Additionally, the NEP's 
emphasis on promoting critical thinking, empathy, and ethical reasoning aligns with the values 
advocated by these leaders, emphasizing the cultivation of informed and responsible citizens 
committed to upholding constitutional principles. This paper also highlights potential areas of 
convergence and divergence between the perspectives of Indian Muslim leaders and the NEP 
2020. It explores the nuances surrounding issues such as cultural representation, language 
diversity, and historical narratives within the educational framework, considering the 
perspectives of diverse stakeholders.

Keywords- Constitutional Values, Indian Muslim Leaders, NEP-2020

The National Education Policy (NEP) 2020 in India has been a topic of discussion and debate 
among various stakeholders, including Indian Muslim leaders. When it comes to human rights and 
constitutional values, many Indian Muslim leaders have expressed their perspectives on the NEP 
2020.Some leaders have raised concerns about the potential impact of the NEP on the rights and 
interests of minority communities, including Muslims. They have highlighted the importance of 
ensuring that the policy is inclusive and respects the diversity of the Indian population. At the same 
time, some leaders have also acknowledged the positive aspects of the NEP, such as its focus on 
promoting critical thinking, creativity, and holistic development among students. They have 
emphasized the need to ensure that the policy is implemented in a way that upholds the principles of 
equality, justice, and non-discrimination.Overall, Indian Muslim leaders have called for a balanced 
approach to implementing the NEP 2020, one that takes into account the concerns and aspirations of 
all communities, including minorities. They have stressed the importance of safeguarding human 
rights and constitutional values in the context of education policy formulation and implementation.

Prominent Indian Muslim figures, such as A.P.J. Abdul Kalam and Sir Syed Ahmed Khan, 
highlighted several fundamental principles that are essential to the country's development and unity. 
These are a few of the principal principles they promoted secularism, brotherhood, and socialism. 
A.P.J. Abdul Kalam, Sir Syed Ahmed Khan, and many others upheld India's secular fabric, which 
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accords equal respect to all.

Indian Muslim Leaders and their Perspectives

The general attitudes of Indian Muslim leaders towards human and constitutional values, 
particularly in the context of policies like the National Education Policy 2020 (NEP 2020).

Eminent Muslim Leaders and their Perspectives

In India, there were many Muslim leaders and scholars like Sir Syed Ahmad Khan, Maulana 
Abul Kalam Azad, Mohd Ali Jauhar, Allama Iqbal, and others. Their ideologies and views regarding 
humans and constitutional values can be seen as follows-

(Nasrin, 
2012).

Inclusivity and Diversity: Indian Muslim leaders often emphasize the importance of 
inclusivity and diversity in the country's educational framework. They advocate for educational 
policies that cater to the needs of all communities, including Muslims, and promote a sense of 
belonging and equal opportunity.

Constitutional Values: Muslim leaders in India generally uphold constitutional values such as 
equality, secularism, and social justice. They emphasize the need for educational policies that align 
with these values and ensure equal access to quality education for all citizens, regardless of their 
religious or cultural background.

Concerns about NEP 2020: While NEP 2020 aims to reform India's education system and 
promote holistic development, some Muslim leaders have expressed concerns about certain aspects 
of the policy. They fear that provisions like the promotion of Sanskrit and the emphasis on traditional 
knowledge systems might marginalize minority languages and cultures, including those of the 
Muslim community.

Advocacy for Representation: Muslim leaders often advocate for increased representation of 
Muslims in educational institutions and decision-making bodies. They highlight the importance of 
diverse perspectives in shaping educational policies and curriculum to reflect the multicultural fabric 
of Indian society.

Dialogue and Engagement: Many Muslim leaders stress the importance of dialogue and 
engagement with government authorities and educational policymakers to address concerns 
regarding NEP 2020 and ensure that the interests of the Muslim community are adequately 
represented and safeguarded.

It's important to note that perspectives may vary among different Muslim leaders and 
organizations, and opinions on NEP 2020 could evolve as its implementation progresses and its 
impact becomes clearer.

Sir Syed Ahmad Khan,a great intellectual, thinker, and forward-lookingeducationalist 
emphasized that for smooth functioning of educational institutions, a sympathetic and democratic 
system of administration is essential. He believed that it would be easier for Indians to study 
different disciplines of studies through a vernacular medium. His vision on the link between 
traditional and modern education. Sir Syed Ahmad Khan firmly believed in fostering unity and 
harmony between Hindus and Muslims. He emphasized the need for mutual understanding, 
cooperation, and peaceful coexistence. His efforts to promote interfaith dialogue and bridge the gap 
between communities laid the groundwork for communal harmony and national integration

Maulana Abul Kalam Azad, an apostle of Hindu-Muslim unity believed that the materialization 
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of India as a developed nation is possible only through union, solidarity, and communal harmony. He 
was not learning only about nationalist ethos but was a great builder of modern India. His dedication 
to the pluralist ethos of the independence movement. Azad refused to accept any narrow view of 
thinking means he supported a kind of accommodative model in which each culture, tradition, 
nationalistic, chauvinism, and religious fundamentals could be fitted. Azad went beyond the 
divisions and disintegration caused by race, nationality, and religion. Azad's thought and the way he 
learned and interpreted Islammight serve as a counter –narrated to such evil ideologies. His message 
of tolerance, discussion, interfaith harmony, and cohabitation is still alive and it must be spread 
throughout the Muslim community in particular, as well as among the extremist mindset, to bring 
peace and harmony to the world today ( .Chaudhari, 2021)

Dr. APJ Kalam –Education is the most powerful weapon that you can use to change the world. 
Kalam highlights the importance of education in making positive changes in the world. Education 
gives us the knowledge and tools to make a difference in our communities and our world. If we want 
to make the world a better place, we need to start by investing in education. APJ  Kalam said that the 
Earth is the only livable planet in our solar system. Humanity is duty-bound to protect and preserve 
the earth. Our society and governance systems recognize this and have become more sensitive to the 
fact that even small delays in action can cause unrepairable consequences. Kalam dreamt of a 
developed democratic India in which dominancy of constitutional values and humanities (Meghwal, 
2020).

Educational Implications of Muslim leader's perspective in respect to NEP 2020

The perspectives of Muslim leaders on the National Education Policy 2020 (NEP 2020) can 
have several educational implications, particularly concerning the inclusion, representation, and 
preservation of cultural diversity within India's education system. Here are some key implications:

Inclusive Education: Muslim leaders' emphasis on inclusivity means that educational policies, 
including NEP 2020, should ensure that the needs and perspectives of Muslim students are taken into 
account. This may involve provisions for religious and cultural sensitivity in curriculum 
development, teacher training programs, and school environments.

Cultural Preservation and Promotion: Muslim leaders may advocate for the preservation 
and promotion of Muslim cultural heritage within the education system. This could involve measures 
to include the history, literature, and contributions of Muslim communities in textbooks and 
curriculum materials, ensuring that students from all backgrounds gain a comprehensive 
understanding of India's diverse cultural landscape.

Language Policy: Language is a significant aspect of NEP 2020, with an emphasis on 
multilingualism and the promotion of regional languages. Muslim leaders may advocate for the 
recognition and inclusion of languages spoken by Muslim communities, such as Urdu, in educational 
policies and programs. They may also seek to ensure that students have the opportunity to learn and 
use their mother tongue or community language alongside the languages of wider communication.

Access and Equity: Muslim leaders may be concerned about ensuring equitable access to 
education for all segments of society, including marginalized and economically disadvantaged 
Muslim communities. They may push for policies and initiatives within NEP 2020 that address 
disparities in educational access and quality, particularly in regions with significant Muslim 
populations.

Religious and Moral Education: Given the importance of religious education for Muslim 
students, Muslim leaders may advocate for the inclusion of Islamic studies or religious education 
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programs within the broader framework of NEP 2020. They may also stress the importance of 
promoting values such as tolerance, respect, and social justice within the educational curriculum.

Representation and Diversity in Institutions: Muslim leaders may call for increased 
representation of Muslims in educational institutions, including faculty, administrators, and 
governing bodies. They may also advocate for measures to address discrimination and promote 
diversity and inclusion within schools and universities.

Overall, the perspectives of Muslim leaders on NEP 2020 highlight the importance of ensuring 
that educational policies are inclusive, equitable, and sensitive to the cultural and religious diversity 
of India's population, including its Muslim communities. These perspectives can inform discussions 
and decision-making processes regarding the implementation of NEP 2020 and its impact on the 
educational landscape of the country.

Relevance of Muslim leader's perspective in terms of NEP 2020

The relevance of Muslim leaders' perspectives in the context of the National Education Policy 
2020 (NEP 2020) lies in ensuring that the educational framework of India is inclusive, and 
representative, and respects the diversity of its population, including its Muslim communities. Here's 
why their perspectives matter:

Representation: Muslim leaders represent the interests and concerns of a significant segment 
of the Indian population. Their perspectives on NEP 2020 reflect the needs and aspirations of 
Muslim students, parents, and communities, ensuring that their voices are heard in educational 
policymaking (Ministry of Education, 2020).

Cultural Sensitivity: Muslim leaders advocate for policies that recognize and respect the 
cultural and religious diversity of India. In the context of NEP 2020, their perspectives can highlight 
the importance of incorporating diverse cultural perspectives, including those of Muslim 
communities, into the curriculum and educational practices (Ministry of Education, 2020).

Equity and Inclusion: Muslim leaders often emphasize the importance of ensuring equity and 
inclusion in education, particularly for marginalized communities. Their perspectives on NEP 2020 
can help identify areas where the policy may need adjustments to address disparities in access, 
quality, and representation, ensuring that all students have equal opportunities to succeed (Ministry 
of Education, 2020).

Language and Identity: Language is a crucial aspect of identity for many communities, 
including Muslims. Muslim leaders' perspectives on NEP 2020 can shed light on the importance of 
recognizing and preserving minority languages, such as Urdu and ensuring that students have the 
opportunity to learn and use their mother tongue or community language alongside the languages of 
wider communication (Ministry of Education, 2020).

Religious Education: Given the significance of religious education for Muslim students, 
Muslim leaders' perspectives can inform discussions on how NEP 2020 addresses the inclusion of 
religious studies or moral education within the educational framework. They can advocate for 
policies that respect the right of students to receive religious instruction while also promoting secular 
values and principles (Ministry of Education, 2020).

Social Cohesion: Education plays a crucial role in fostering social cohesion and promoting 
understanding among different communities. Muslim leaders' perspectives on NEP 2020 can 
contribute to creating an educational environment that promotes tolerance, respect, and dialogue 
among students from diverse religious and cultural backgrounds (Ministry of Education, 2020).
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In summary, the perspectives of Muslim leaders are relevant in shaping the implementation of 
NEP 2020 to ensure that it reflects the principles of equity, inclusion, and cultural sensitivity, and 
addresses the specific needs and concerns of Muslim communities in India. Their input can help 
create a more robust and responsive educational system that serves the interests of all citizens.

Conclusion

In conclusion, the examination of human rights and constitutional values through the 
perspectives of prominent Indian Muslim leaders within the framework of the National Education 
Policy (NEP) 2020 reveals multifaceted insights and challenges. This research paper exemplifies the 
rich historical contributions of Muslim leaders toward upholding human rights and constitutional 
principles within the Indian context. It underscores the importance of integrating diverse 
perspectives into educational curricula to foster a more inclusive and equitable society. Through the 
lens of the NEP 2020, the research identifies both opportunities and concerns. While the policy aims 
to promote holistic development and cultural inclusivity, it also raises questions regarding the 
adequate representation of minority voices and the preservation of their cultural heritage within the 
educational framework. Furthermore, this paper sheds light on the imperative need for 
comprehensive educational reforms that not only address academic excellence but also cultivate 
values of tolerance, pluralism, and respect for human dignity. The insights taken from the 
perspectives of great Indian Muslim leaders underscore the interconnectedness of human rights, 
constitutional values, and educational policies in context of NEP 2020. It emphasizes the pivotal role 
of education in nurturing a society grounded in principles of equality, justice, and secularism. 
Moreover, the research underscores the importance of ongoing dialogue and engagement between 
policymakers, educators, and diverse communities to ensure that educational reforms are reflective 
of India's pluralistic ethos and respect for human rights.

In essence, this research signifies integrating diverse perspectives, particularly those of Indian 
Muslim leaders, into educational discourse and policy formulation. By embracing inclusivity and 
pluralism, India can aspire towards a more harmonious and equitable society rooted in the shared 
values of human rights and constitutional principle.
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Beyond the Screen: Life Skills Education as a Catalyst for Reimagining 
Women in Media

Dr. Jooli Sonker, Assistant Professor, M.V.D.C, Lucknow

Abstract

The portrayal of women in media significantly shapes societal norms and influences the self-
perception of women and girls. Often, media narratives perpetuate restrictive 
stereotypes—depicting women as either passive and appearance-obsessed or as idealized 
figures effortlessly balancing competing demands. These representations reinforce gender 
inequities and limit the aspirations of women. This paper critically analyses the consequences of 
such portrayals and proposes gender-inclusive life skills education as a transformative 
intervention. By cultivating critical thinking, self-awareness, and resilience, life skills programs 
equip women to deconstruct harmful media constructs and advocate for equitable 
representation. Through this approach, women can reclaim agency over their narratives, 
fostering a media landscape that reflects their diverse potentials and challenges systemic biases.

Keywords: Life Skills, Gender and Media representation and Gender roles.

The portrayal of women in media has been scrutinized extensively for reinforcing narrow, 
stereotypical roles cantered on beauty, caregiving, and dependence, which shape societal views on 
gender. This influence can have lasting effects on young girls, who may adopt restricted self-
concepts due to media-driven ideals. As NCERT emphasizes, “Media holds the power to shape and 
reshape perceptions,” which becomes problematic when this power perpetuates limited images of 
women that prioritize appearance over capability (NCERT, 2023). Traditional media often depicts 
women either as passive figures or as "superwomen" juggling multiple roles flawlessly, which sets 
unrealistic standards and pressures women into narrowly defined ideals. Social media compounds 
this issue, creating what NCERT describes as “curated ideals” that can be deeply limiting, pushing 
girls and women toward restrictive norms around beauty, success, and self-worth. The Journal of 
Communication reports that exposure to such stereotypes can impact self-esteem and aspirations, 
especially among young girls, by reinforcing traditional ideals and leading to internalized biases 
about their roles and abilities (Grabe & Hyde, 2019).

In response to these pervasive stereotypes, life skills education has emerged as a transformative 
approach. Defined by the World Health Organization (WHO) as a set of skills that include self-
awareness, critical thinking, emotional regulation, and decision-making, life skills education equips 
individuals to “analyse, question, and reshape the messages they receive from media” (WHO, 1999). 
This approach is integral in addressing the critical gap between media portrayal and self-
empowerment. According to the American Journal of Public Health, implementing life skills 
education has shown significant benefits in helping young people resist negative stereotypes, build 
resilience, and foster a more positive self-concept (Botvin & Griffin, 2020). The National 
Curriculum Framework (NCF) 2023 reinforces this, emphasizing that "education must actively 
dismantle stereotypes and empower individuals to challenge biased narratives." Integrating media 
literacy into life skills education in schools enables students to "deconstruct media messages" 
critically and question portrayals that reinforce narrow ideals about women (NCF, 2023).

The impact of life skills education goes beyond individual resilience; it also contributes to 
broader social change. A report by UNESCO highlights that life skills training can empower 
individuals to “participate actively in reshaping media and societal views” by fostering critical 
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engagement and self-advocacy (UNESCO, 2018). The NCERT underscores that these programs can 
“help students develop the mental framework necessary to recognize and resist harmful stereotypes” 
(NCERT, 2023). Studies from the Psychology of Women Quarterly indicate that young people 
exposed to life skills and media literacy training are better equipped to challenge traditional gender 
norms, leading to a more inclusive culture and a balanced representation of women in media (Levine 
& Murnen, 2020).

In conclusion, combining media literacy and life skills education offers a powerful intervention 
against stereotypical portrayals of women in media, preparing young individuals to redefine their 
self-image and contribute to societal progress. This approach, as highlighted by NCERT, NCF 2023, 
WHO, UNESCO, and supporting studies, empowers young people to see themselves as capable 
beyond media-imposed roles, fostering a culture that values inclusivity, diversity, and equality for all 
genders.

·Comprehending the concept of Gender and Life Skills

·Critically examine how media representations of women perpetuate stereotypical images and 
reinforce traditional gender roles

·Exploring the strategies employed in facilitating the acquisition of life skills through exemplar 
gender-inclusive activities.

Need of the study

The portrayal of women in media significantly impacts societal norms and individual self-
concept, often reinforcing narrow stereotypes that undermine women's diversity and potential. 
Research shows that these portrayals can lead to body dissatisfaction, low self-esteem, and limited 
career aspirations among young women (Grabe, Ward, & Hyde, 2019). The rise of digital media 
further exacerbates these issues by normalizing unrealistic beauty standards and curated images 
(Perloff, 2021).Life skills education, which emphasizes critical thinking, self-awareness, and media 
literacy, offers a vital opportunity to counter these stereotypes. As highlighted by the National 
Curriculum Framework (NCF) 2023, "education must actively dismantle stereotypes and empower 
individuals to challenge biased narratives." By equipping young people with the tools to analyse and 
resist limiting media portrayals, life skills education can foster a more inclusive understanding of 
gender.

Objectives

Research Methodology and Data Collection

The research in this paper was mostly based on theoretical analysis. The data for this study was 
gathered from both primary and secondary sources and analysed utilizing qualitative methodologies. 
Data was collected from texts, research articles, journals, documents, and e-papers.

Gender: A Conceptual Understanding

The socially produced disparities between males and females are referred to as gender, whereas 
the biological differences between them are referred to as sex. These socially created characteristics 
are likely to differ throughout communities and cultures and are subject to change over time. 
Humans are capable of creating mental images of a wide range of things, events, and phenomena 
that take place in our collective world. The term "gender" can occasionally be misinterpreted by 
people who mistake it for "sex." Gender is something that we do and perform, not something that we 
own. In other words, it suggests that sex is something that a person is born with. Based on 
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characteristics such as genitalia and reproductive organs, a person might be classified as male or 
female. Gender can be viewed as something that does not exist at birth, rather than something that is 
created by humans socially and psychologically in conformity with their norms and beliefs when 
they interact or communicate with one another. To put it another way, gender is the social construct 
that distinguishes men and women, whereas sex is a biological difference between men and women. 
These social injustices can differ between cultures and within a particular society, and they can also 
evolve with time. As men and women, our gender identification affects how we are viewed and what 
is expected of us. The primary distinctions between these two 

Table-1

ideas are listed in the table-1 below:

Socialization, which passes habits and attitudes down through generations, causes our self-
concept and views to shift as we become older. Stereotypes are socially manufactured and ubiquitous 
in culture, education, media, and proverbs. They are set, frequently incorrect ideas about gender 
roles. Our perceptions of different professions are influenced by these preconceptions; for example, 
we associate "teacher" with "women" and "surgeon" with "men."Stereotypes are common, but they 
don't always represent reality. The media, in addition to peers and family, is also important in 
establishing and maintaining certain gender norms.

 

Sex

 

Gender

 

Sex is a biologically determined 

classification.
 Gender is socio-cultural construct. 

 

 

It points to obvious variations in the 

genitalia and associated variations in the 

procreative processes.
 

It refers to the socially upheld male and 

feminine traits, proclivities, roles, and 

obligations.
 

Sex is a universal constant that never 

changes.      
 

Gender varies; it alters from time to time, 

depending on the society and even the 

family. 

Sex cannot be changed unless arduous 

medical procedures are performed. 
Gender can be reoriented or modified. 

For example, suppose parents give their daughter a doll and a pink shirt, and their son a car and a blue shirt. 
Parents of different genders tend to raise their children differently, as these examples demonstrate. Imagine a 
little youngster strutting around and puffing out his chest in an attempt to replicate his father's machismo. 
While his father is unlikely to be so self-assured, the child is forming a personality that reflects his respect for 
his masculine adult role model. In a similar vein, a young girl might apply cosmetics and try on her mother's 
high-heeled shoes. These behaviours do point to some characteristics that will probably show up in their 
behaviour as men and women, even though they might not continue into maturity. Additionally, the girl might 
occasionally exhibit swagger-like confidence, which adults might not find as charming as her light-hearted 
presentation. However, it is unlikely that the boy would be viewed as cute if he displayed more feminine 
behaviours. Essentially, gendered performances both permit participation and restrict who is able to publicly 
adopt particular personas. As society works to match gender roles with social standards, this is where gender 

and biological sex meet.
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Life Skill: A conceptual Understanding

There is no universally agreed upon definition for Life Skills. Various organizations have 
provided different interpretations. One such definition comes from the World Health Organization 
(WHO) in 1993, which defines life skills as the capabilities to exhibit adaptable and positive 
behaviour that allows individuals to effectively handle the demands and difficulties of daily life.The 
development of life skills in Indian society should consider the various social, cultural, and regional 
differences. It is important to recognize that both rural and urban children have their own strengths, 
experiences, and needs. A one-size-fits-all program will not be effective for everyone. The life skills 
identified for them should be relevant to their specific needs and goals. It is also important to 
consider that students at different stages of development have different needs and emotions that 
affect their behaviour. Additionally, it is important to understand that life skills are not gender-
specific and should be equally applicable to boys and girls. A gender-inclusive approach should be 
used in schools to teach life skills.

The portrayal of women in media often perpetuates stereotypical images, reinforces 
traditional gender roles, and includes derogatory depictions

Gender roles are societal norms defining behaviours deemed suitable for men and women. 
Traditionally, women were homemakers and men breadwinners, though urban shifts—driven by 
constitutional efforts, academia, and NGOs—are changing this landscape. Still, these roles deeply 
influence family dynamics, career paths, and emotional expression, beginning in childhood: boys are 
nudged toward active play and resilience, while girls are steered toward nurturing activities and 
emotional openness. Such roles spark debate on fairness and their effects on gender equality, either 
restricting societal progress or reflecting perceived innate gender differences. Understanding these 
norms is key to promoting equity.

Men and women face distinct roles across social, educational, political, and economic spheres. 
Socially, women are often viewed as caregivers, while men are seen as leaders and primary earners. 
Educationally, boys may receive more financial support and be encouraged toward challenging 
paths, while girls may face limited expectations. Politically, men dominate national-level roles, 
whereas women participate more in local, community-focused politics. Economically, men generally 
have greater access to financial resources, credit, and property ownership. Reproduction remains the 
only biological distinction between genders, underscoring that most disparities arise from societal 
constructs.

Biological roles contribute to societal 
expectations: women are often seen as caregivers, 
while men are viewed as protectors and leaders. This 
extends into the workplace, with women frequently in 
caregiving professions like teaching and nursing, and 
men in decision-making roles in business and the 
military. Addressing these roles is essential for change, 
with educators fostering gender sensitivity and equality 
in learning environments. Quantitative analysis requires 
counting examples of stereotypical roles and 
depictions, while qualitative analysis involves 
examining them against definitions of stereotypes and 
traditional roles. This combined approach is key to 
understanding and reducing gender biases.

Source: Gender and Schooling Process, 

(Vol: II), NCERT
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When selecting themes for primary education, it is essential to avoid any portrayal that may 
demean or stereotype women. Educational content should respect women's dignity, steering clear of 
narratives that could reinforce harmful societal views. While some stories reflect specific socio-
cultural or historical contexts, educators must carefully evaluate whether these narratives perpetuate 
stereotypes, such as portraying women as possessions or objects of desire. Depictions of women in 
submissive roles—especially those where they are treated as prizes to be won—can contribute to 
negative perceptions and normalize outdated gender dynamics. Instead, educational themes should 
inspire students with examples that uphold respect, equality, and personal agency for all genders. 
Educators and curriculum designers bear the responsibility of promoting a balanced and inclusive 
portrayal of women, encouraging young learners to value dignity and mutual respect in their 
understanding of others.

Source: Gender and Schooling Process, (Vol: II), NCERT

The portrayal of women in political agreements as commodities is considered offensive and 
disrespectful. In media representations, women are often categorized into 'good' and 'bad' archetypes, 
with 'good' women typically depicted as submissive, sensitive, and primarily focused on domestic 
responsibilities, while 'bad' women are shown as rebellious, independent, and self-centred. 
Additionally, the media promotes a 'dream-girl' stereotype characterized by gentleness, demureness, 
and dependence on others, lacking competitiveness. In contrast, male protagonists in television 
shows and films are portrayed with traits such as physical strength, aggression, assertiveness, and 
independence. These male heroes are often depicted as initiators and competitive, associated with 
qualities like power, control, confidence, and success, which reinforces the notion that they are well-
suited to thrive in a competitive economic landscape. This aggressive portrayal of masculinity is 
further reflected in representations of men as warlords who perpetuate crime and violence, 
influencing many young boys to imitate these aggressive behaviours. The focus on gender roles in 
advertising is deeply connected to the significant economic role women play as consumers. 
Traditionally, women in advertisements were confined to domestic settings, often isolated from other 
women and primarily depicted with men. However, recent trends indicate a shift in this 
representation, warranting further investigation and analysis.

Research reveals that only 30% of media professionals in India are women, which limits the 
diversity of perspectives in news and entertainment (UNESCO & IFJ). Additionally, women are 
underrepresented in leading roles, with only 37% of lead roles in Indian films and television held by 
female characters (Geena Davis Institute). When women are featured, their roles are often confined 
to traditional stereotypes; 80% of female characters are portrayed in conventional roles, such as 
mothers, wives, or homemakers, reinforcing outdated gender norms (Centre for Media Studies).
In advertising, the representation of women often emphasizes appearance over character depth. 40% of 
advertisements depict women in a sexualized manner, emphasizing physical beauty or submissiveness 
rather than professional achievements (Population First). This pattern extends to the portrayal of 
violence, where 44% of media content includes normalized violence against women, trivializing these 
depictions and contributing to harmful social attitudes (Oxfam India). Finally, in advertisements that 
could depict professional success, only 18% feature women in professional or leadership roles, with the 
majority still shown in domestic or beauty-related product ads (Kantar Study). These trends underscore 
the need for more equitable and multifaceted portrayals of women across Indian media.
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An approach utilized in promoting the development of essential life skills through gender-
inclusive activities that serve as exemplars

Title : Rejecting Stereotypical and Derogatory Portrayals of Women in Media: Challenging 
Traditional Gender Roles

Goal : To empower students with the ability to critically analyse and challenge stereotypical portrayals 
of women in media, promoting gender equity and fostering a respectful, inclusive perspective. This will 
involve developing life skills such as self-awareness, critical thinking, decision-making, stress 
management, problem-solving, and empathy.

Strategies

Media Analysis and Categorization

• Students will be introduced to examples of media content (movies, advertisements, TV 
shows, and social media posts) that perpetuate stereotypes about women or include 
derogatory depictions.

• Content will be analysed and categorized into themes such as beauty standards, gender 
roles, victimization, or empowerment.

Discussion on Real-Life Examples

• Teachers will facilitate discussions using real-life Indian examples like Pink, Thappad, 
Balika Vadhu, the "Fair & Lovely" campaign, and movements such as #MeToo India and 
#ShareTheLoad.

• The discussions will emphasize how these portrayals affect societal attitudes and 
individual behaviours toward women.

Role-Playing Scenarios

• Students will role-play as media creators, critics, and consumers to explore the dynamics 
of content creation and its impact on perceptions of women.

Interactive Quizzes and Debates

• Conduct interactive quizzes to identify stereotypes and their hidden messages in media.

• Organize debates on the ethical responsibility of media in representing women.

Creative Content Creation

• Students will design alternative media content, such as posters, short films, or social 
media campaigns, that challenge stereotypes and promote diverse, positive images of 
women.

Case Studies of Positive Campaigns

• Analyse successful campaigns like Dove's Real Beauty, Tanishq's interfaith ad, and 
Chhapaak to learn about their approaches and impact.

  Collaboration with NGOs and Experts

• Invite speakers from organizations like Breakthrough India or SEWA to discuss media's 
role in reinforcing or challenging gender stereotypes.

Stress Management and Empathy Building

• Incorporate mindfulness activities and storytelling sessions to help students develop 
emotional resilience and empathy for diverse perspectives.
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The outlined strategies aim to cultivate a comprehensive set of life skills in students, preparing 
them to critically assess media portrayals and advocate for gender equity. Activities such as media 
analysis and discussions on real-life examples enhance critical thinking and media literacy, enabling 
students to deconstruct stereotypical and derogatory representations of women and understand their 
broader societal impact. Through debates, role-playing scenarios, and case studies, students 
strengthen their communication skills, decision-making capabilities, and interpersonal competence, 
fostering empathy and the ability to consider diverse perspectives. Creative tasks like designing 
alternative media content encourage problem-solving and collaboration, as students work in teams to 
create inclusive narratives. Exposure to positive campaigns and interactions with organizations or 
experts further develop leadership skills, knowledge synthesis, and a proactive approach to 
addressing social challenges. Additionally, mindfulness activities and storytelling sessions provide 
opportunities for students to enhance their emotional resilience, self-awareness, and empathy, 
equipping them with the emotional intelligence needed to navigate complex social issues effectively. 
This professional and multifaceted framework ensures that students are empowered with the 
cognitive, emotional, and social tools necessary to challenge gender norms, promote equality, and 
contribute meaningfully to a more inclusive society.

Below is a table format highlighting gender-neutral activities and the corresponding life skills 
they foster to address the rejection of stereotypical portrayals of women in the media, which often 
reinforce traditional gender roles and include derogatory depictions:

Table-2

Media Literacy 
Workshops

Debates on Gender 
Representation

Content Creation 
Projects

Role-Playing 
Media Scenarios

Group Discussions 
on Gender 
Stereotypes

Survey and 
Analysis of Media 

Preferences

Case Study 
Discussions on 

Media Campaigns

Interactive Quiz on 
Media Stereotypes

Analyse advertisements, movies, or TV shows to 
identify and discuss stereotypical depictions of women 

and their impact on societal perceptions.

Organize debates where students argue for or against the 
portrayal of women in various media, encouraging them 

to analyse the causes and implications critically.

Encourage students to create alternative media (videos, 
posters, articles) that challenge stereotypes and promote 

positive, diverse images of women.

Assign roles such as a media creator, activist, or 
audience member to explore the dynamics of creating 

and reacting to media representations of women.

Facilitate discussions on traditional gender roles in 
media and their influence on career aspirations, 
relationships, and self-esteem for all genders.

Students survey their peers on favorite shows or ads and 
analyze the gender portrayals in these media, presenting 

findings in class.

Analyze successful media campaigns that challenged 
gender stereotypes (e.g., Dove's Real Beauty campaign) 

and discuss their strategies and impact.

Conduct quizzes on the prevalence of gender stereotypes 
in media and their hidden messages, followed by a 

discussion on how to reject these portrayals.

Critical thinking, self-
awareness, media 

literacy

Communication, analytical 
thinking, decision-making

Creativity, teamwork, 
problem-solving

Empathy, interpersonal 
skills, decision-making

Self-awareness, empathy, 
critical thinking

Research skills, analytical 
thinking, collaboration

Media literacy, problem-
solving, critical thinking

Knowledge acquisition, 
analytical thinking, 

teamwork



Storytelling: 
Challenging Media 

Norms

Mind Mapping 
Media Influence

Digital Campaign 
Planning

Documentary 
Viewing and 

Analysis

Conflict Resolution 
via Media

Discussions with 
Real-Life 
Examples

Share stories of individuals or groups who challenged 
and changed gender stereotypes in media industries.

Students create mind maps showing how media affects 
perceptions of gender roles and propose ways to 

counteract negative influences.
+

Students design social media campaigns promoting 
gender equity, highlighting the importance of accurate 

and respectful portrayals of women in media.

Show documentaries addressing gender stereotypes in 
media, followed by a reflective discussion on the 

learnings and actionable insights for students.

Discuss conflicts caused by derogatory media portrayals 
and role-play scenarios where students mediate and 

propose constructive solutions.

Discuss Indian examples like Deepika Padukone's "My 
Choice" campaign, portrayal of women in movies like 
Chhapaak and Pink, or harmful ads reinforcing gender 

roles (e.g., "Fair & Lovely"). Highlight progressive 
efforts such as Tanishq's inclusive advertisements or 

campaigns by NGOs like Breakthrough India.

Resilience, motivation, 
empathy

Critical thinking, creativity, 
problem-solving

Leadership, collaboration, 
creativity

Empathy, critical thinking, 
self-awareness

Interpersonal relationships, 
problem-solving, 
communication

Critical thinking, self-
awareness, empathy, media 

literacy
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This approach ensures students are equipped to critically analyse media content, challenge 
stereotypes, and contribute positively to creating a more inclusive and respectful media landscape. 
Here's the table format for discussing the real-life examples along with the appropriate life skills:

Table-3

Deepika Padukone's "My 
Choice" Campaign

Movies like Pink, 
Thappad, Chhapaak, and 
Dangal

TV shows like Balika 
Vadhu and Satyamev 
Jayate

Harmful beauty ads like 
"Fair & Lovely" (now 
"Glow & Lovely")

Progressive ads like 
Tanishq's interfaith 
marriage campaign, 
Ariel's #ShareTheLoad 
campaign, Dove's Real 
Beauty campaigns

Explores women's autonomy and societal 
reactions.

Address issues of consent, domestic 
violence, acid attacks, and empowering 
women in sports.

Highlight child marriage, gender violence, 
and societal inequality.

Perpetuating stereotypes around skin color 
and beauty standards.

Promote equality, diversity, and challenging 
gender norms.

Critical thinking, self-
awareness, empathy

Empathy, critical thinking, 
media literacy, decision-
making

Empathy, critical thinking, 
problem-solving, media 
literacy

Self-awareness, media literacy, 
critical thinking

Self-awareness, critical 
thinking, empathy, media 
literacy

Real-Life Example Description Life Skills Developed



Real-life biopics of 
women athletes like Mary 
Kom and PV Sindhu

Social media movements 
like #MeToo India and 

#GirlsWhoLead

Campaigns like Bell Bajao 
by Breakthrough India

NGO initiatives like 
SEWA (Self Employed 

Women's Association) and 
CRY (Child Rights and 

You)

Celebrates achievements and highlights 
struggles faced by women in sports.

Advocate against workplace harassment 
and promote leadership roles for women.

Address domestic violence and urge 
community action.

Fight for women's empowerment and rights 
at the grassroots level.

Empathy, self-awareness, 
critical thinking, decision-
making

Critical thinking, empathy, 
self-awareness, problem-
solving

Empathy, problem-solving, 
decision-making, 
communication

Leadership, self-awareness, 
problem-solving, empathy
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These real-life examples from various forms of media, campaigns, and social movements 
highlight the significant impact that portrayals of women have on societal attitudes and gender 
equality. By analysing and discussing these examples, students can develop critical thinking, media 
literacy, and empathy, allowing them to recognize harmful stereotypes and challenge traditional 
gender roles. Additionally, they will gain a deeper understanding of the ongoing efforts toward 
gender justice, empowerment, and the need for responsible media representation. Ultimately, 
fostering these life skills helps create a more inclusive, equitable society where both men and women 
are empowered to break free from restrictive stereotypes and contribute to positive change.

Thus, it is crucial to recognize that life skills transcend gender beliefs and are equally relevant 
and essential for both boys and girls. The objective is to cultivate equal competencies, positive 
attitudes, and mutual respect among all students, emphasizing a gender-inclusive approach in 
implementing life skills education within schools.To achieve this, teachers can incorporate 
discussions about various forms of violence, particularly crimes against women, to shed light on the 
unequal power dynamics that often exist between men and women in society. These discussions 
provide a context to understand gender-based inequality, which persists throughout a woman's 
life—from infancy to old age.Teachers can draw on examples of gender-based violence at different 
life stages, as identified by organizations such as the International Centre for Research on Women 
and the United Nations Population Fund (UNFPA). These examples serve to highlight the pervasive 
nature of inequality while also encouraging students to challenge stereotypes and work toward 
fostering gender equity.By framing such issues within a gender-inclusive lens, educators can ensure 
that students develop life skills such as self-awareness, critical thinking, and empathy—skills that 
are vital for recognizing and addressing the root causes of violence.

Conclusion

Life skills have often been incorporated into various aspects of school life, such as school 
assemblies, social and cultural activities, literary activities, and community work. The potential to 
connect life skills with gender is significant. This not only implies that both boys and girls should 
receive equal exposure to life skills education, but also suggests that gender inequalities, disparities, 
and practices that restrict opportunities and make girls vulnerable can be addressed through life skills 
education. By carefully selecting appropriate materials and providing relevant experiences for 
students, along with the guidance of sensitive teachers, schools can play a crucial role in promoting 
gender equality through life skills education. It is recommended that every school takes the initiative 
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to prioritize this important aspect of education.
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Understanding Teachers' Language Attitudes and Biases: Implications for 
Multilingual Education in Delhi

Vandana Singh, Research Scholar, National Institute of Educational Planning and Administration, New Delhi, India

Abstract

In the linguistically heterogeneous environment of Delhi's government schools, teachers' 
language attitudes significantly influence classroom dynamics, student engagement, and the 
inclusivity of educational practices. This paper examines the implicit and explicit language 
preferences, ideologies, and biases held by teachers and their impact on pedagogical decision-
making in multilingual settings. Drawing upon secondary data from government policies, 
academic literature, and research reports, the study critically analyzes how language 
hierarchies—often privileging English and Hindi—are perpetuated or resisted within 
educational institutions. It explores how deeply embedded socio-political and historical 
perspectives shape teacher beliefs and marginalize students' mother tongues, contributing to 
linguistic exclusion. The paper concludes by emphasizing the need for transformative teacher 
education that incorporates linguistic awareness, inclusive pedagogies, and culturally 
sustaining practices to ensure equity in multilingual education. The findings hold significant 
implications for teacher preparation, curriculum design, and policy formulation in linguistically 
diverse urban contexts like Delhi.

Keywords: Multilingual education, language attitudes, teacher beliefs, classroom diversity, 
Delhi schools

India is one of the most linguistically diverse nations in the world, home to 22 scheduled 
languages and hundreds of regional languages and dialects (Census of India, 2011). This linguistic 
multiplicity is not only a marker of cultural richness but also presents both opportunities and 
challenges in the realm of education. The National Education Policy (NEP) 2020 recognizes India's 
multilingual character and places strong emphasis on the use of mother tongue or regional languages 
as the medium of instruction, particularly in the foundational years (NEP, 2020). However, the 
translation of this vision into actual classroom practice is contingent upon several factors, among 
which the attitudes, beliefs, and biases of teachers toward language diversity are particularly crucial.

Delhi, the capital territory of India, offers a unique context for examining issues of language 
and education. As a cosmopolitan metropolis, it attracts migrant populations from across India, 
resulting in a linguistically diverse student body in its government schools. Children in these schools 
often speak a range of languages at home—such as Bhojpuri, Maithili, Punjabi, Bengali, Odia, 
Haryanvi, Urdu, and various tribal or regional dialects—while Hindi and English dominate as the 
official and instructional languages (Jhingran, 2009). This creates a significant gap between the 
linguistic repertoire students bring to school and the linguistic expectations within the classroom.

In such a scenario, teachers are placed at the intersection of policy vision and pedagogical 
execution. Their beliefs about the role of language in learning, their own language proficiency and 
comfort, and their unconscious preferences toward specific languages shape how linguistic diversity 
is either accommodated or suppressed in everyday classroom practices (Mohanty, 2010). For 
example, a teacher who equates fluency in English with academic excellence may unintentionally 
marginalize students who are more proficient in regional or tribal languages, leading to lowered 
participation and a weakened sense of belonging among such learners (Kumar, 2005). These biases, 
whether implicit or explicit, influence curriculum delivery, student-teacher relationships, and 
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classroom culture.

Language ideologies—defined as socially embedded beliefs about language and its 
users—play a critical role in shaping these teacher attitudes (Irvine & Gal, 2000). These ideologies 
are not neutral but are deeply intertwined with social hierarchies, power structures, and histories of 
marginalization. In the Indian context, English continues to enjoy disproportionate prestige as a 
symbol of modernity, economic mobility, and intellectual capability (Bourdieu, 1991). Consequently, 
teachers may be more inclined to favor English or Hindi in their teaching, even when a large 
proportion of their students are not fluent in these languages.

This paper seeks to examine the language attitudes and biases held by teachers in Delhi's 
multilingual government school classrooms and to analyze their implications for inclusive and 
equitable education. The study relies exclusively on secondary data sources—government policy 
documents, research reports, and peer-reviewed literature—to map current trends, challenges, and 
possibilities in this domain. The findings aim to contribute to a growing body of work that advocates 
for teacher preparation programs that are linguistically responsive and critically reflective. The 
ultimate goal is to support the development of educational spaces where linguistic diversity is not 
seen as a barrier, but as a rich pedagogical resource that can enhance learning for all.

Conceptual Framework

This study is grounded in a conceptual framework that synthesizes insights from 
sociolinguistics, critical pedagogy, and educational sociology. At its core, the framework draws from 
the concept of language ideology, the notion of linguistic capital, and the pedagogy of critical 
consciousness. Together, these theoretical perspectives help in unpacking how teachers' language 
attitudes are shaped and how they, in turn, affect pedagogical practices within multilingual 
classrooms in Delhi's government schools.

Language ideologies, as articulated by Irvine and Gal (2000), are defined as “the cultural 
system of ideas about social and linguistic relationships, together with their loading of moral and 
political interests”. These ideologies are not merely individual opinions or pedagogical preferences, 
but are deeply embedded in broader social, political, and historical structures. In the context of India, 
language ideologies often reflect colonial legacies, post-independence nationalistic agendas, and 
current neoliberal aspirations, all of which intersect in complex ways in the space of schooling 
(Mohanty, 2010).

The theoretical perspective of Pierre Bourdieu's linguistic capital offers a powerful lens to 
understand why certain languages—especially English—are privileged in educational institutions, 
while others are devalued. Bourdieu (1991) explains that language functions as a form of symbolic 
power, and proficiency in dominant languages grants individuals social mobility, cultural legitimacy, 
and access to economic capital. In the Indian context, English has acquired disproportionate 
symbolic value, often viewed as a gateway to global opportunities, whereas regional and tribal 
languages are perceived as “vernacular” or “backward” (Kumar, 2005). This hierarchical positioning 
of languages leads to the marginalization of students who speak non-dominant tongues and 
influences teachers' perceptions of student ability and potential.

Furthermore, critical pedagogy, as developed by Paulo Freire (1970), becomes central to this 
framework. Freire emphasized the need for education to be a liberatory process—one that cultivates 
critical consciousness (conscientização) among both teachers and learners. Applied to multilingual 
education, this implies that teachers must not only recognize their own language biases but also 
critically interrogate the structural inequalities that devalue certain linguistic identities. The 
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dominant “banking model” of education—where knowledge and language are deposited into passive 
learners—must be replaced by dialogic, participatory, and inclusive pedagogies that honor students' 
lived realities, including their linguistic backgrounds (Freire, 1970).

This theoretical synthesis also engages with the idea of translanguaging, a concept within 
sociolinguistics that challenges rigid boundaries between languages. García and Wei (2014) 
conceptualize translanguaging as the dynamic and fluid use of linguistic resources that multilingual 
speakers draw upon in real contexts. Although not always recognized or encouraged in formal 
schooling, translanguaging is a common reality in multilingual classrooms across Delhi. However, 
when teachers operate within rigid ideological frames that privilege monolingual norms—especially 
those of English—they may suppress these natural practices, thereby undermining students' 
cognitive and cultural identities (Jhingran, 2009).

Moreover, language policy frameworks such as the National Curriculum Framework (NCF, 
2005) and the National Education Policy (NEP, 2020) provide a normative backdrop to this 
conceptual inquiry. While both advocate multilingualism and the inclusion of mother tongues in 
early education, the actual interpretation and implementation of these policies at the classroom level 
are significantly shaped by the teachers' ideological stances and comfort with linguistic diversity. 
Teachers who view students' home languages as “deficient” or “inappropriate” are unlikely to enact 
the spirit of these progressive policies (NCERT, 2005; NEP, 2020).

In sum, this framework recognizes that teachers' language attitudes are not formed in isolation 
but are influenced by sociopolitical structures, institutional histories, and personal experiences. 
These attitudes function as filters through which educational policy, classroom diversity, and student 
identity are interpreted and acted upon. By using language ideology, linguistic capital, and critical 
pedagogy as analytical tools, this paper aims to unravel the complex ways in which teacher beliefs 
shape and constrain the possibilities of multilingual education in urban government schools.

Language in India : A brief review

The issue of language in education in India has long been intertwined with questions of access, 
identity, and social justice. A significant body of literature has established that teachers' attitudes 
towards language are critical in shaping the quality of classroom interactions, especially in 
linguistically diverse contexts such as government schools in Delhi.

One of the foundational works in this area is by Jhingran (2009), who highlights the “language 
disadvantage” faced by children whose home languages differ from the medium of instruction. 
According to his study across several Indian states, children from tribal, minority, or migrant 
communities are more likely to experience educational setbacks when teachers fail to acknowledge 
or build upon their linguistic backgrounds. This is particularly relevant in Delhi, where classrooms 
frequently include children from Hindi-speaking as well as Bhojpuri, Maithili, Bengali, Odia, and 
Urdu-speaking households. Jhingran notes that teachers often perceive such children as “slow 
learners” without recognizing the language mismatch as a contributing factor).

Similar concerns are echoed by Mohanty (2010), who critiques the dominant ideology that 
equates language diversity with pedagogical difficulty. He introduces the concept of “submersion 
education,” wherein students are expected to immediately and exclusively adapt to the school 
language, leading to alienation and academic underachievement. Mohanty's work emphasizes that 
many teachers in India, influenced by wider societal hierarchies, internalize the notion that regional 
and tribal languages are inferior or less 'developed' for academic purposes. This internalization 
directly affects classroom practices, teacher expectations, and student outcomes.
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The NCERT Position Paper on the Teaching of Indian Languages (2005) further supports these 
findings, observing that teacher training programs rarely prepare educators to handle multilingual 
classrooms or to view children's home languages as educational resources. The paper argues that 
while the Three-Language Formula was designed to promote linguistic pluralism, in practice it has 
often resulted in the mechanical inclusion of languages without pedagogical sensitivity (NCERT, 
2005. Teachers are frequently unaware of or untrained in strategies to incorporate multiple languages 
meaningfully into their teaching. As a result, students whose linguistic identities fall outside the 
dominant norms tend to be marginalized, both linguistically and socially.

The Language and Learning Foundation (LLF) has contributed substantially to recent 
empirical work in this area. In its 2022 report, LLF highlights that most in-service teachers in Delhi 
and other urban centers are monolingual in practice, even when they themselves are multilingual 
individuals. This discrepancy is partly due to the dominance of English and Hindi in curriculum 
materials and assessment standards (LLF, 2022). Teachers reported a lack of institutional support and 
pedagogical tools to validate and include students' home languages, leading to unintentional 
exclusion and a sense of linguistic inferiority among learners).

International literature has also informed our understanding of how teachers' language 
ideologies are shaped. For instance, Hornberger and Johnson (2007) propose the “continua of 
biliteracy” framework, which emphasizes the importance of acknowledging multiple languages 
across different levels of schooling to support learners holistically. In multilingual contexts like 
India, the failure to acknowledge and use the full linguistic repertoire of students means that the 
potential of biliteracy or translanguaging is largely untapped in classroom settings. Research by 
Cummins (2000) has similarly shown that when teachers adopt a “monolingual instructional 
assumption,” they limit students' cognitive engagement and identity investment in learning.

At the policy level, the National Education Policy (NEP), 2020 makes a progressive departure 
by advocating for mother tongue or regional language instruction, particularly at the foundational 
and preparatory stages of schooling. The policy states, “Children learn and grasp non-trivial concepts 
more quickly in their home language/mother tongue” (NEP, 2020). However, while the policy 
reflects an ideological shift towards linguistic inclusivity, its implementation faces several 
challenges. These include a lack of trained teachers proficient in students' home languages, 
inadequate teaching-learning materials in regional tongues, and lingering societal preference for 
English as a symbol of upward mobility (NEP, 2020).

Finally, scholarship on teacher beliefs and professional identity reveals that attitudes toward 
language are deeply entrenched and often resistant to change. Borg (2003) emphasizes that teachers' 
beliefs are shaped over time through personal experiences, education, and socialization, and they 
significantly influence classroom behavior. Therefore, unless teacher education and ongoing 
professional development address these beliefs explicitly, changes in policy or curriculum will have 
limited impact on classroom practice.

In summary, the literature consistently points to a disconnect between the multilingual realities 
of students and the monolingual norms of formal schooling. Teachers, as gatekeepers of curriculum 
and culture, play a pivotal role in either bridging or widening this gap. Their language 
attitudes—whether consciously held or subconsciously enacted—have a direct impact on the 
educational trajectories of students from linguistically diverse backgrounds. This review underscores 
the urgent need for teacher education reforms that prioritize linguistic diversity, critical reflection, 
and inclusive pedagogy.
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Teachers' Attitudes and Biases: Evidence from Secondary Sources

In multilingual education systems like India's, teachers function as both transmitters of 
knowledge and as powerful social agents whose language ideologies can either foster inclusion or 
reinforce marginalization. A close examination of secondary sources reveals a consistent pattern: 
many teachers, particularly in urban government schools, associate proficiency in English with 
intelligence, academic competence, and future potential. Conversely, students who speak regional, 
tribal, or so-called “non-standard” languages are frequently perceived as lacking linguistic 
sophistication or learning capability.

The association of English with intellectual superiority and upward mobility is not unique to 
India. However, in the Indian context, this bias is amplified by the country's colonial past and its 
current socio-economic structure. English continues to be viewed as a marker of elite status and 
global access. According to Bourdieu's theory of linguistic capital, the value assigned to languages is 
socially constructed and maintained by institutions like schools (Bourdieu, 1991). In this hierarchy, 
English occupies the top rung, often followed by Hindi, while regional and tribal languages are 
relegated to the margins or completely excluded from formal pedagogic settings (Mohanty, 2010).

Evidence from Language and Learning Foundation (LLF) reports supports this assertion. In a 
2022 study focusing on multilingual classrooms in Delhi and other urban centers, LLF observed that 
while many students in government schools were first-generation learners speaking non-dominant 
languages at home, classroom instruction remained heavily biased toward Hindi and English. 
Teachers in these contexts often lacked both the training and the mindset to accommodate linguistic 
diversity in any pedagogically meaningful way (LLF, 2022). Even when aware of students' home 
languages, teachers tended to treat them as obstacles to be “overcome” rather than assets to be 
leveraged in the learning process.

The Annual Status of Education Report (ASER), particularly in its 2021 edition, highlighted 
that students from linguistic minority groups frequently performed lower in reading comprehension 
tasks, not necessarily due to a lack of ability but due to the language gap between home and school 
(ASER, 2021). Teachers reported difficulty in engaging such students and admitted to using 
“translation” or “ignoring” as default strategies when faced with unfamiliar languages. These 
approaches neither support language development nor affirm the students' linguistic identities. In 
effect, they produce classrooms where multilingual learners feel alienated, silenced, or undervalued.

The implications of such attitudes are significant. According to Jhingran (2009), when teachers 
fail to recognize the role of language in learning, they tend to misinterpret language-related struggles 
as cognitive deficiencies. He documents cases where tribal or migrant children were labelled as 
“slow” or “unfit for higher learning” purely because they were not fluent in the school's medium of 
instruction. These classifications have long-term impacts, influencing tracking decisions, teacher 
expectations, and even dropout rates.

The internalized nature of these biases makes them particularly resistant to change. Teachers 
may not overtly express prejudice, but their classroom practices often reflect underlying ideologies. 
For instance, classroom observations have shown that teachers often respond more positively to 
students who speak fluently in Hindi or English, while correcting or ignoring those who code-switch 
or use mother tongues (NCERT, 2005). Such responses contribute to the formation of what Cummins 
(2000) calls “identity texts”—the messages students receive about whose language, culture, and 
knowledge matters in the classroom.
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This language bias is further embedded in teacher education and curriculum materials. LLF 
(2022) notes that most pre-service teacher education programs in India pay little attention to 
multilingual pedagogy. Language teaching is often limited to grammar and rote memorization, with 
no serious engagement with language as a socio-political construct or as a marker of student identity. 
Teachers enter the profession with little awareness of how their own language preferences and 
backgrounds influence their pedagogical choices. As Borg (2003) notes in his extensive review of 
teacher cognition, deeply held beliefs—particularly those formed during early schooling—continue 
to shape teaching practices long after formal training is complete.

Even well-intentioned efforts at multilingual education often falter due to these unaddressed 
attitudes. For example, the Three-Language Formula, despite being designed to promote linguistic 
plurality, is often implemented in a tokenistic manner. In practice, the third language—usually a 
classical or regional language—is taught mechanically, with no integration into everyday classroom 
discourse (NCERT, 2005). Teachers often prioritize English and Hindi for high-stakes assessment 
purposes, further discouraging the use of other languages.

One must also consider the broader societal prestige associated with English, which influences 
not only teachers but also students and parents. The demand for English-medium education, even in 
low-income communities, reflects aspirational narratives linked to global access and employability. 
In such a context, even when teachers might wish to integrate home languages, they often face 
institutional and parental pressure to “focus on English” for the child's “future success” (Kumar, 
2005). This tension between ideological belief and structural pressure creates cognitive dissonance 
for teachers, often resolved by defaulting to dominant language practices.

In sum, the evidence from secondary sources illustrates a clear pattern: teachers' language 
attitudes—whether formed through socialization, institutional training, or societal narratives—play a 
decisive role in shaping multilingual education. These attitudes are not merely personal preferences; 
they are manifestations of deeper ideological structures that privilege certain languages while 
invisibilizing others. Addressing these biases requires more than curriculum reform; it demands a 
shift in teacher consciousness, one that begins with self-reflection and is sustained through 
professional development focused on linguistic justice, inclusivity, and equity.

Implications for Multilingual Education

The evidence presented reveals that teachers' language attitudes significantly influence 
classroom dynamics, student participation, and equitable learning outcomes. When educators 
associate English with intelligence and regard mother tongues as impediments, they perpetuate 
linguistic hierarchies that marginalize a large segment of learners (Jhingran, 2009; Mohanty, 2010). 
Such biases hinder the goals of inclusive education as envisioned by NEP 2020 . Furthermore, a 
failure to affirm students' linguistic identities compromises their cognitive engagement and 
emotional well-being (Cummins, 2000). For multilingual education to be truly effective, systemic 
change is required at the level of teacher preparation, classroom practice, and institutional discourse. 
Teachers must be trained to see linguistic diversity not as a challenge, but as a pedagogical resource 
that enriches learning and supports social justice in diverse urban contexts like Delhi (LLF, 2022).

Recommendations

To ensure equitable multilingual education in Delhi's government schools, systemic 
interventions must address both structural and attitudinal gaps. First, teacher education 
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programs—both pre-service and in-service—must incorporate modules on language ideology, 
linguistic justice, and unconscious bias (Borg, 2003; NCERT, 2005). Second, curriculum developers 
should design context-specific multilingual resources that support translanguaging and recognize 
students' home languages as assets (García & Wei, 2014). Third, involving community speakers and 
parents in co-curricular language activities can affirm linguistic identities and build trust (Mohanty, 
2010). Fourth, classroom observation and teacher assessment tools must include parameters to 
evaluate inclusive language practices (LLF, 2022). Lastly, policy discourse should shift from 
tokenism toward transformative pedagogy that centers multilingualism as both a right and a resource 
in democratic education (NEP, 2020).

Conclusion

Teachers are central actors in shaping the linguistic culture of schools. Their beliefs and biases 
can either reinforce dominant hierarchies or create inclusive, affirming spaces for multilingual 
learners (Jhingran, 2009; Borg, 2003). This paper, drawing on secondary data, underscores the 
pressing need for a systemic reconceptualization of language in education—one that goes beyond 
rhetoric to inform teacher training, curriculum design, and classroom assessment. Language diversity 
should not be viewed as a problem to manage but as a pedagogical and cultural asset (Cummins, 
2000; NEP, 2020,. Transformative change will require sustained professional development, 
community partnerships, and a shift in institutional discourse. When teachers are supported to 
recognize and embrace linguistic pluralism, multilingualism in Delhi's government schools can serve 
as a foundation for equity, cognitive growth, and educational justice (Mohanty, 2010).
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Abstract

Many students find mathematics to be a difficult subject because of its abstract nature and 
complex concepts. Traditional teaching methods, while somewhat effective, fall short of meeting 
the diverse learning needs of students. It is impossible to overestimate the importance of teaching 
aids in mathematics instruction. Their advantages go beyond just delivering content. This article 
examines the significance and impact of teaching aids in mathematics education. The abstract 
offers a succinct synopsis of the study's objectives, methods, conclusions, and importance. It 
emphasizes how important teaching tools are for raising students' mathematics comprehension, 
involving them, and boosting learning results. It looks at different types of teaching aids, their 
benefits, and their role in improving students' comprehension and engagement in mathematical 
learning. It also discusses challenges in effectively implementing these aids and offers 
suggestions for maximizing their potential in the classroom.

 Key Words: History. Significance, Teaching Aids, tools.

For many students, mathematics can be intimidating due to its theoretical character and 
abstract notions. Traditional teaching techniques, such lectures and textbook exercises, frequently 
fail to take into account the various learning requirements and styles of their pupils. Learning 
mathematics might become more interesting and accessible with the use of teaching aids, which 
include technology, tangible items, and visual aids. By giving students real-world, interactive 
experiences that promote greater knowledge, teaching aids help close the gap between theory and 
practice. This study article's goal is to examine the function of teaching aids in mathematics 
education, as well as their advantages, disadvantages, and ways that their efficient use might 
improve student learning.

The foundation of education is mathematics, which is essential for many professions and 
critical thinking. However, a lot of pupils struggle with mathematics, which frequently results in low 
performance and disengagement. This gap can be closed by including teaching tools, which will 
improve the educational process.

Resources or tools (such as technology, written materials, manipulative, and visual aids) that 
teachers employ to help students better understand mathematical ideas are referred to as instructional 
aides. These tools help make abstract ideas more relatable, interesting, and understandable.

The Study's Objective: The purpose of this essay is to investigate the value of teaching aids in 
mathematics classes and how they affect students' participation, conceptual grasp, and general 
academic achievement.

Research Questions 

• What effects do teaching aids have on mathematics education and learning? 

• In mathematics classrooms, what are the advantages and difficulties of using instructional 
aids?

• How much do teaching tools enhance students' mathematical performance?
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Theoretical Structure: According to Piaget and Vygotsky's constructivist learning theory, 
instructional aids facilitate active learning by enabling students to develop their understanding 
through material investigation and engagement. 
Cognitive Load Theory (Sweller): By making difficult mathematics problems simpler, instructional aids 
assist students control their cognitive load and concentrate on understanding rather than memorization. 
Multiple Intelligences Theory: By accommodating various learning styles (visual, auditory, and 
kinesthetic), instructional aids increase the accessibility of mathematics for a wide range of students.

Historical Perspective of Teaching Aids in the Teaching of Mathematics

Numerous educational changes, technology developments, and changing teaching philosophies 
can all be used to trace the historical evolution of instructional aids in mathematics education. Basic 
physical tools have given way to increasingly complex digital technology as teaching aids over time. 
The significant turning points in the development of instructional aids in mathematics education are 
described in the section that follows.

Early Use of Instructional Aids in Mathematics

Math was taught in a very conventional way in the early years of formal education, especially 
in the 18th and 19th centuries. Chalk, blackboards, and crude counting instruments were the only 
tangible and fundamental teaching aids available. Early teaching tool's that used repetition and rote 
memorization to help to children grasp basic geometry and arithmetic.

Abacus: The abacus was one of the first and most popular instruments for teaching 
mathematics. The abacus was a vital tool for teaching arithmetic for centuries, helping people in 
cultures all around the world (including China, Mesopotamia, and ancient Greece) to comprehend 
addition, subtraction, multiplication, and division.

Counting Rods: Counting rods were utilized as teaching tools in ancient China to teach 
arithmetic and basic operations. With the help of these rods, students were able to manipulate and 
visualize numbers to improve their comprehension.

Geometric Models:  Students were able to see geometric shapes, solids, and transformations 
in a concrete form by using physical models made of clay, wood, or metal. 

The Rise of Visual Aids and Graphic Representation (19th Century)

The adoption of more structured teaching techniques was one of the major advances in 
education brought about by the industrial revolution by the 19th century. In order to help student's 
better grasp abstract ideas, instructional aids in mathematics education have extended to include 
visual aids and graphic representations.

Chalkboards

Classroom instruction was completely transformed with the advent of chalkboards, sometimes 
known as blackboards. Now, teachers could show the entire class mathematical problems, equations, 
and diagrams at once. This made it possible to teach more interactively and was a crucial tool for 
helping students visualizes graphs, geometric forms, and algebraic concepts.

Illustrated Textbooks

Mathematical textbooks with drawings started to become increasingly important as the printing 
press spread. In order to make difficult mathematical ideas like geometry, trigonometry, and calculus 
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easier for pupils to understand, these textbooks included charts and diagrams. 
What Are They?

Teaching aids are materials or instruments that help educators help pupils better grasp abstract 
ideas. These might be anything from basic tangible items to cutting-edge technical instruments. 

Types of Mathematics Teaching Aids

Visual Aids:  Number lines, graphs, charts, and diagrams that illustrate mathematical ideas.

Manipulative Aids: Tangible items that kids can handle and manipulate to comprehend 
mathematical ideas, such as counters, blocks, or geometric forms. 

Technological Aids: Programs, applications, websites, and digital tools (such as smart boards 
or Geo Gera) that facilitate the visualization of mathematical problems and answers. 

Improvement of Conceptual Understanding: By converting abstract mathematical ideas into 
concrete forms, teaching aids assist students in understanding them better. 

Meeting Diverse Learning Styles: Every student has an own preferred method of learning. 
While some people learn better through hands-on activities or aural cues, others are visual learners. 
By accommodating these various learning preferences, instructional aids increase everyone's access 
to mathematics.

Active Learning: In contrast to conventional approaches, instructional aids motivate students to 
actively interact with the content, which enhances memory and problem-solving abilities.
Enhanced Motivation and Engagement: Students are more inclined to participate and learn when 
mathematics is made enjoyable through the use of interactive and visual aids.

Teaching Aids' Advantages for Teaching Mathematics: Mathematical concepts like 
probability models, geometric structures, and algebraic expressions can be better understood by 
using visual aids and practical tools. 

Student Interaction and Engagement: Interactive teaching aids in particular encourage student 
interaction, which is crucial for successful learning. Online tests and arithmetic games are examples 
of tools that make learning fun. 

Better Retention and Understanding: Students who interact with learning materials (using 
manipulative, for example) are more likely to retain and comprehend mathematical ideas over time. 

Promoting Collaborative Learning: A lot of instructional tools, such group puzzles with 
manipulative, help students work together and solve problems as a team. 

Difficulties with Mathematical Teaching Aids

Despite their potential for great effectiveness, teaching aids present a number of difficulties 
when incorporated into the classroom:

Resource Limitations: Many schools do not have the funds necessary to purchase cutting-edge 
teaching tools like computer software or interactive whiteboards, particularly in underfunded areas.

Teacher Preparedness: Teachers might not always have had the necessary training to make 
effective use of instructional tools. To guarantee that teachers are prepared to optimize the 
advantages of teaching aids, ongoing professional development is required.

Over-Reliance on Aids: Although instructional aids are helpful, relying too much on them 
might impair students' capacity for critical thought and autonomous problem-solving. Finding a 



balance between promoting individual learning and utilizing teaching tools is crucial.

Time Restraints: Teachers with busy schedules may find it difficult to devote the additional 
planning time needed to incorporate teaching aids into the curriculum.

Examples and Case Studies

The usefulness of teaching aids in mathematics education is demonstrated by a number of 
research and case studies:

Case Study 1: A primary school study showed that using number lines and counting blocks 
improved pupils' comprehension of addition and subtraction and resulted in a 20% increase in test 
scores. 

Case Study 2: Students in a middle school geometry class investigated ideas like angles and 
symmetry using geometric shapes and online math programs like GeoGebra. This interactive, digital 
method enhanced comprehension and engagement by 30%. 

Case Study 3: To teach complex algebraic problems, a high school algebra class used 
interactive whiteboards and graphing calculators. This method improved understanding, especially 
for those who learn best visually. 

Prospects for the Future

The future of math teaching tools is bright thanks to technological breakthroughs. Among the 
possible paths are:

Augmented Reality (AR) and Virtual Reality (VR): These technologies can provide students 
immersive, interactive settings in which they can see and engage with mathematical topics in three 
dimensions.

Gasification: Students can be encouraged to practice and advance their skills by using 
instructional math games and applications to make studying more enjoyable and interesting.

Data-Driven Instruction: Teachers can tailor their lessons and pinpoint areas in which pupils 
are having difficulties by using sophisticated software that gathers data on student progress.

Teacher Professional Development: To keep instructors abreast of the newest methods and 
resources for teaching mathematics with teaching aids, ongoing training programs will be crucial. 

Challenges and Limitations 
Resource Limitations: Not all schools, especially those in disadvantaged areas, have access to 

the teaching aids that are required.
Teacher Training: Appropriate teacher training is necessary for the effective use of instructional 

aids, but in certain situations, it may be deficient.
Equity Concerns: Some students may not be able to take full use of digital tools due to 

differences in access to technology outside of the classroom.

Conclusion

Teaching tools are essential for raising the standard of mathematics instruction. Teaching aids 
improve student comprehension, motivation, and retention by giving abstract ideas a more concrete 
and interesting form. However, in order to use instructional aids effectively, sufficient funding, 
teacher preparation, and a balanced approach are necessary to prevent over-reliance. Teaching aids 
are set to become even more essential to the teaching and learning process as a result of 
technological improvements and the expanding availability of digital resources. To guarantee that 
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every student has access to a top-notch, interesting, and successful math education, educational 
systems should place a high priority on incorporating a variety of teaching aids within the 
mathematics curriculum.
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Abstract

Education serves as a cornerstone for individual empowerment, social development and 
economic advancement in contemporary societies. It plays a vital role in shaping informed, 
capable and responsible citizens by fostering intellectual growth, critical thinking and lifelong 
learning. Pedagogy of mathematics encompasses the theories, strategies and practices used to 
teach and learn mathematical concepts effectively. This paper explores key pedagogical issues 
such as the role of constructivism, the impact of technological integration, challenges in 
assessment and the importance of cultural and contextual relevance. On the other hand 
pedagogy of science involves the study and application of effective teaching strategies to foster 
scientific temprament, higher order thinking and experiential learning among students. This 
paper examines key pedagogical approaches in science teaching including inquiry-based 
learning, constructivist methods, and the combination of socio-scientific issues to relevance and 
engagement. 

This review paper highlights the need for pedagogical reforms that promote student engagement, 
contextual relevance and the integration of innovative, culturally responsive teaching strategies. 
Addressing these challenges is critical for equipping learners to thrive in an increasingly 
complex and technology-driven world.

In this paper, the investigator explores a systematic review of issues related to the pedagogy of 
mathematics and the pedagogy of science.

Key terms: Pedagogy of mathematics, Pedagogy of Science

Mathematics is the abstract science of number, quantity, structure, space, and change. The 
pedagogy of mathematics involves the design of tasks, classroom discourse, and tools that support 
students' development of mathematical understanding (Phelps, 2008). The theories, methods, and 
procedures used in mathematics instruction and learning are referred to as pedagogy.

Science pedagogy encompasses the teaching practices, curriculum materials, assessment tools 
and theoretical frameworks that support students in learning scientific ideas and engaging in 
scientific practices (Shouse, 2007). Pedagogy of science refers to the methods, strategies and 
theories used to teach science effectively. It involves the design and implementation of instructional 
practices that help students understand scientific concepts, processes and ways of thinking. 
Pedagogical problems in science and mathematics are not just about what is taught but how it is 
taught, who it is taught to, and under what social and institutional conditions. (Lerman, 2000 & 
Dillon, 2008).

Concerns pertaining to science and math education refer to the challenges, barriers and debates 
surrounding how these subjects are taught and learned in educational settings. These issues affect the 
effectiveness of instruction, student engagement, equity, teacher preparation and overall learning 
outcomes. 

A systematic review on issues related to pedagogy of mathematics and pedagogy of science 

A systematic review refers to identify, evaluate and summarize all available studied in the 
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particular field (Higgins & Green, 2011). In this study a systematics review refers to issues, 
techniques and studies related to pedagogy of mathematics and pedagogy of science. Review of 
related literature helps to gather up-to-date, overall information and knowledge about the area in 
which the investigator intends to study. 

Review related to Pedagogy of Mathematics

Furner, (2024) studied on the pedagogical practices on teaching of mathematics to the 
elementary students through the use of Geo Gebra. Math manipulative, children's literature and 
technology combine together to form Geo Gebra. It makes teaching easy to understand the 
mathematical concept andadditionally, it better equips them for a world in STEM.According to the 
study's findings, GeoGebra helps teach arithmetic concepts and serves as a learning motivator, 
preparing our children for a future in STEM.

Walia, (2020) studied on the paradigm shift in teaching methods for mathematics in light of 
NEP 2020. The report of NCF (2005) and The National Achievement Survey (2017) revealed that 
with rising grade levels worldwide, children' ability in mathematics declines, and their interest in the 
subject wanes until secondary school. The primary goal of NEP (2020) is to shift the shift in teaching 
and learning paradigms from content-based to experience-based.

Capua, (2021) identify the Math Teacher's Pedagogical Practices with reference to students 
learning outcomes. The descriptive method of research is used to augment the qualitative case 
approach of study.The results showed a relationship between teachers' instructional techniques and 
theirTeaching mathematical knowledge (MKT). Additionally, the According to a study, 
teachers'Teaching mathematical knowledge (MKT) is influenced by their ability to (a) design lesson 
plans, (b) make their classrooms welcoming, (c) present their lessons, and (d) effectively explain key 
mathematical ideas to their students.

Suarez, et al (2020) explored the correlational analysis between pedagogical practices and 
academicmathematical performance. The objectives of the study were to study the student's 
perceptions of pedagogical practice in teacher's and correlation with their academic performance in 
mathematics. This study was a descriptive and correlational study. Likert scale was used for the 
collection of the data. The sample 103 was collected from the students of elementary level through 
convenient technique of data collection. Teachers' pedagogical approaches to teaching mathematical 
operationsaffect the academic achievement of students. Teachers' pedagogical approaches to 
teaching mathematical operations affect the academic achievement of students.

Benning, (2021) identify the efficient teaching of maths using GeoGebra. A software tool 
called GeoGebra is used to teach and study mathematics. The study was experimental in nature. The 
sample of the study was 11 in-service teachers of Ghana. Teachers were given a one year of training 
program on GeoGebra based mathematics lesion plan through professional development programme. 
The study's findings demonstrated that teachers could apply fundamental practices to various aspects 
of mathematics, and they could be used to inform high school curricula, literature on professional 
development for incorporating technology into classroom and successful pedagogy in mathematics.

Getenet, (2023) describes the pedagogical mathematical knowledge of the instructorin STEM 
teaching. The teacher's mathematical content understanding was the main focus of this 
investigationand pedagogical knowledge in resolving STEM problems. The result showed that gives 
instances of how integrated STEM curriculum can be successfully incorporated into primary school 
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classrooms and covers various KQ components in the teaching sequence.

Kingston, (2021) conducted a study on E content enhancing the achievement of pedagogy of 
Mathematics education among prospective teachers. The result of the study explore that the experts 
opinion on E-content for pedagogy of mathematics education is that 15% of experts opined that the 
E-content is Excellent, 45% of experts stated that the E-content is Very Good, 38% of experts stated 
that the E-content is Good and 6% of experts exposed that the E-content is fair.

Saini, (2018). Examine a social media-based module that teaches mathematics to B Ed students 
and evaluates its efficacy.The study's conclusions showed that thepath coefficient between the goal 
of social media use and educational social media use indicates that the former has a direct and 
substantial impact on the latter.

Dalal, (2022) conducted a study on the Effectiveness of Constructivist Pedagogy on Students' 
Achievement in Mathematics. The result of the explored that the teachers agreed that the 
constructivist is an effective approach to develop understanding and for active engagement of the 
child. Approximately 3/5th of the teachers believe that a previous knowledge is needed to start with 
the new topic and its linking is important. Whereas, 1/5th of the participants were not sure whether 
previous knowledge is required to introduce a new topic in constructivist approach. On the other 
hand, approximately 1/5th of the teachers carried the opinion that even if the child doesn't have 
previous knowledge, constructivist approach can be used in introduction of new topic.

Zaidi, & Ali, (2019) explore the pedagogical issues in mathematics at school level. They 
identified that Knowledge of pedagogical content and misconceptions in mathematics, demographic 
biases and the learner's untrained mentality, multivariate nature of mistakes by the learners, improper 
training of teachers are issues related to mathematics pedagogy at school level. Numerous studies 
have emphasized the enormous complexity of the teaching of mathematics and noted that the field 
requires a thorough comprehension of pedagogical knowledge in a contextualized way.

Walia, (2020) explored the paradigm shift in pedagogical practices in mathematics classroom 
with reference to NEP 2020. The investigator analyse the document of NEP 2020. This policy 
gsuggested curriculum and pedagogical redesign and advocate for a paradigm change from content-
based to experience-based learning, constructivist approach, blended learning, e-learning, online 
quest learning, technology-enabled learningproblem-based learning, inquiry-based learning, and so 
forth.

Luitel, (2019) describes the nature of mathematics and pedagogical practices in mathematics. 
The investigator describes the people's their experiences learning and teaching mathematics shape 
their perceptions and opinions about the subject. The teacher's views on the nature of mathematics 
influence their methods of instruction and evaluation. In addition to providing equity and justice for 
underrepresented student groups, mathematics' fallible, impure, and cultural nature allows teachers 
to integrate critical pedagogy, activity-based learning, collaborative learning, and other teaching and 
learning strategies.

Review on Pedagogy of Science

Tufail et al. (2022) carried out a study on the methods used by science teachers in their 
classrooms: Knowledge and abilities related to pedagogical material. This was a case study in which 
two experience science teacher teaches to class 
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S.No. Name and 
Year 

Context Findings 

1 Furner 
(2024) 

The pedagogical 
practices on 
teaching of 
mathematics to the 
elementary students 
through the use of 
Geo-Gebra. 

 

 

Math manipulative, children’s literature, and 
technology combine together to form Geo-Gebra. 
It makes teaching easy to understand the 
mathematical concept Additionally, it better 
prepares pupils for a world in STEM. 

The result of the study explore that Geo-Gebra is 
helpful in teaching math material and serves as a 
learning motivator, equipping our children for a 
future in STEM. 

2 Walia 
(2020) 

Paradigm shift in 
the teaching of 
mathematics in light 
of NEP 2020. 

 

The report of NCF (2005) and The National 
Achievement Survey (2017) revealed that there is 
Students lose enthusiasm for mathematics through 
secondary school and proficiency in the subject 
declines as grades rise across the globe. 

NEP (2020) focuses discusses the paradigm shift 
from experience-based learning to content-based 
learning. 

3 Capua 
(2021) 

Math Teacher’s 
Pedagogical 
Practices with 
reference to 
learning objectives 
for students. 

 

The study's findings showed thatthe relationship 
between teachers' instructional techniques and 
their MKT for teaching. The study also revealed 
that there is a correlation between teachers' 
mathematical knowledge for teaching (MKT) and 
(a) how they structured their courses, (b) how they 
made their pupils feel welcome, (c) how they 
delivered their lectures, and (d) how well they 
wereable to grasp and explain important 
mathematical concepts to their students. 

4 Suarez 
(2020) 

Study on the 
correlational 
analysis between 
pedagogical 
practices and 
academic 
performance in 
mathematics 

The academic achievement of a student is 
impacted by the pedagogical strategies teachers 
use to teach mathematical procedures. 

 

5 Benning 
(2021) 

Effective 
mathematics 
pedagogy with Geo-
Gebra 

The study's findings may be used in high school 
math curricula, literature on effective math 
pedagogy, as well as professional training for 
incorporating technology into instruction. 
Teachers were able to apply fundamental methods 
to various aspects of mathematics. 
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6 Getenet 
(2023) 

The teacher’s 
pedagogical 

The result showed that gives instances of how 
integrated STEM curriculum can be successfully 

mathematical 
knowledge in 
STEM teaching. 

incorporated into primary school classrooms and 
covers various KQ components in the teaching 
sequence. 

7 Kingston 
(2021) 

Study on E content 
enhancing the 
achievement of 
pedagogy of 
Mathematics 
education among 
prospective 
teachers. 

The result of the study showed that the experts 
opinion on E-content for pedagogy of 
mathematics education is that 15% of experts 
opined that the E-content is Excellent, 45% of 
experts stated that the E-content is Very Good, 
38% of experts stated that the E-content is Good 
and 6% of experts exposed that the E-content is 
fair. 

8 Dalal 
(2022) 

A study on the 
Effectiveness of 
Constructivist 
Pedagogy on 
Students’ 
Achievement in 
Mathematics at 
Upper Primary 
Level. 

The result of the explored that the teachers agreed 
that the constructivist is an effective approach to 
develop understanding and for active engagement 
of the child. Approximately 3/5th of the teachers 
believe that a previous knowledge is needed to 
start with the new topic and its linking is 
important. Whereas, 1/5th of the participants were 
not sure whether previous knowledge is required 
to introduce a new topic in constructivist 
approach. On the other hand, approximately 1/5th 
of the teachers carried the opinion that even if the 
child doesn’t have previous knowledge, 
constructivist approach can be used in 
introduction of new topic 

9 Zaidi 
(2019) 

The pedagogical 
issues in 
mathematics at 
school level. 

They identified that Pedagogical content 
knowledge, misperception, misconception in 
mathematics, multivariate nature of mistakes by 
the learners, improper training of teachers are 
issues related to mathematics pedagogy at school 
level. Numerous studies have emphasized the 
enormous complexity of the teaching of 
mathematics and noted that the field requires a 
thorough comprehension of pedagogical 
knowledge in a contextualized way. 

10 Attard 
(2018) 

Exploration of the 
dialogic practices in 
mathematics 
classroom. 

For mathematical processes such as ‘reasoning’, 
‘explaining’ and ‘mathematical thinking’ In the 
classroom, deep and vigorous dialogic exchanges 
are necessary for development. The investigator 
explores the discourse in a normal fifth-grade 
math class by applying two distinct analytical 
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frameworks to the transcript analysis. There were 
a lot of interactions, with almost half being 
student turns, according to the study, but it was 
also clear that almost all of the interactions had a 
high degree of teacher control and followed an 
Initiation-Response-Feedback pattern. The 
lesson's dialogic pedagogies encouraged students 
to grow in their understanding of mathematical 
procedures. Therefore, it is necessary to 
comprehend the debate around mathematics 
teaching and how it affects students' overall 
mathematical learning. 

 

11 Wasserman 
(2023) 

Exploring the 
thoughts on how to 
use mathematical 
practice in college 
classes, especially 
what have been 
dubbed Pedagogical 
Mathematical 
Practices (PMPs). 

 

In addition to identifying four PMPs from the 
study data—explicit visualization, numerous 
methods, physical exemplification, and informal 
justification using the study offers a teacher's 
perspective on the PMP construct. 

 

12 Hernandez 
(2019) 

Exploration of the 
pedagogical 
practices and 
conception in 
teaching of 
mathematics. 

With the use of the integrated qualitative approach 
and a hermeneutical historical paradigm, this 
study was created from an ethnographicdesign and 
therefore micro ethnography as a method. 

13 Tufail 
(2022) 

A study on the 
pedagogical subject 
knowledge and 
skills of science 
instructors in their 
courses. 

The result of the study revealed that different 
combinations of two or more knowledge 
components via skills (PCK&S) were mirrored in 
instructional techniques. 

 

14 Cooper & 
Tang 

(2024) 

Exploration of the 
science education 
imaginary by 
artificial 
intelligence. 

The study's conclusions showed that 

 Presence of stereotyped items like beakers, 
goggles, and white lab coats that are connected to 
scientific teachers. Even though the pictures 
frequently support stereotypes, they also highlight 
variety. 
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15 Chen et al. 
(2024) 

Study on the effect 
of high school 
science curricula on 
students' 
assessments of 
teacher quality and 
interest in STEM 
careers.  

The result of the research revealed that educators’ 
chosen pedagogies, on the whole, had a stronger 
impact on how students rated them than on 
students' career interests. Interestingly, we also 
found considerable differences between the 
disciplines. 

 

16 Tshuma 
(2024) 

A study on 
Teaching Science 
through Humanising 
Pedagogies in South 
African perspective. 

The result of the study showed that a potent 
instrument for humanizing pedagogies is teaching 
and learning that involved placing the material to 
be taught inside the students' existing knowledge. 

17 Nazirjonovi
ch (2023) 

Exploration of 
technology’s 
contribution to the 
advancement ofthe 
pedagogy of 
science. 

The result of the study showed that Modern 
pedagogical technology has become increasingly 
important in the advancement of pedagogy 
science. 

 

18 Malone & 
Schuchardt 

(2023) 

A study on effects 
of modelling-based 
teaching on 
scientific reasoning 
as a topic in science 

The result of the study demonstrated believe early 
exposure to model-based teaching is important for 
student’seducation early and regularly in order to 
attain equity in science instruction. It also 
demonstrated that early exposure to modeling-

fields and content 
understanding. 

based instruction significantly raises scientific 
reasoning scores. 

19 Dilek 
(2021) 

Study Research on 
the TPACK 
Development of 
Pre-service Science 
Teachers in a 
Course on 
Technology-
Enhanced Science 
Teaching Methods 

The result of the studydemonstrated that in terms 
of learning, the experimental group fared better 
than the control group how to incorporate 
technology into science instruction. 

 

Conclusion

From the above table 1 certain point emerged in the form of issues as follows.

The collective body of research reviewed highlights a significant transformation in the 
pedagogical practices of mathematics education, particularly at the elementary and secondary levels. 
Central to this shift is the movement from traditional, content-heavy instruction to more experiential, 
constructivist, and technology-integrated approaches, as emphasized in the NEP 2020 and reinforced 
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by multiple studies (Walia, 2020; Dalal, 2022). The integration of digital tools like GeoGebra 
(Furner, 2024; Benning, 2021), e-content development (Kingston, 2021), and social media-based 
modules (Saini, 2018) illustrates the growing role of technology in making mathematics more 
accessible, interactive, and meaningful for students. The collected studies reflect a dynamic and 
evolvig landscape of science pedagogy, characterized by diverse approaches that integrate 
pedagogical content knowledge (Tufail et al., 2022), technological tools (Dilek, 2021; 
Nazirjonovich, 2023), socio-cultural responsiveness (Tshuma, 2024; Abrha et al., 2023) and 
reformed practices influenced by global events such as the COVID-19 pandemic (Mavuru&Ramaila, 
2022). Several studies highlight the importance of integrating technology-enhanced methods to 
strengthen teachers' instructional capabilities, such as TPACK development (Dilek, 2021) and the 
broader role of AI and multimedia (Cooper & Tang, 2024; Nazirjonovich, 2023). Simultaneously, the 
human dimension of teaching has gained prominence, with research showing the benefits of 
humanising pedagogies (Tshuma, 2024), gender-responsive strategies (Abrha et al., 2023) and the 
incorporation of indigenous knowledge systems. These pedagogies help make science more 
inclusive and equaleducation environments. 

References

Abrha, M., & Seifu, A. (2023). Gender responsive pedagogy practices: Secondary school science 
teachers in Ethiopia. Journal of International Women's Studies, 25(1), Article 20. 
https://vc.bridgew.edu/jiws/vol25/iss1/20

Attard, C., & Groves, C. (2018). The dialogic practices in mathematics classroom. Mathematics 
Education Research Group of Australasia, 41, 122–125.

Ball, D. L., Thames, M. H., & Phelps, G. (2008). Content knowledge for teaching: What makes it 
special? Journal of Teacher Education, 59(5), 389–407.

Benning, I. (2020). Enacting core practices of effective mathematics pedagogy with GeoGebra. 
Mathematics Education Research Group of Australasia, 23(2), 101–127.

Capua, R. D. G. (2021). Math teachers' pedagogical practices: An index to students' learning 
outcomes. Educatum Journal of Social Science, 7(1), 67–76.

Cooper, G., & Tang, K. (2024). Pixels and pedagogy: Examining science education imagery by 
generative artificial intelligence. Journal of Science Education and Technology, 33, 556–568. 
https://doi.org/10.1007/s10956-024-10104-0

Chen, C., et al. (2024). The impact of high school science pedagogies on students' STEM career 
interest and on their ratings of teacher quality. Journal of Research in Science Teaching, 61, 
2535–2569.

Furner, J. M. (2024). The best pedagogical practices for teaching mathematics revisited: Using math 
manipulatives, children's literature, and GeoGebra to produce math confident young people for 
a STEM world. Journal of Pedagogical Research, 9(2). https://doi.org/10.29333/pr/14194

Hernandez, C., Prada, R., & Gamboa, A. (2019). Pedagogical practice and problem solving in 
mathematics teaching. Journal of Language and Linguistic Studies, 18(2), 1143–1154.

Luitel, L. (2019). Nature of mathematics and pedagogical practices. Mathematics Education and 
Society. https://www.researchgate.net/publication/331113612

Malone, K. L., & Schuchardt, A. (2023). Modelling-based pedagogy as a theme across science 
disciplines: Effects on scientific reasoning and content understanding. European Journal of 



38 | SPIJE, Vol.14, No.(1 & 2), January & July 2024

Science and Mathematics Education, 11(4), 717–737. https://doi.org/10.30935/scimath/13516

Mavuru, L., & Ramaila, S. (2022). COVID-19 pandemic as a catalyst for fostering reformed 
pedagogy in science education. International Journal of Higher Education, 11(4), 91–101. 
https://doi.org/10.5430/ijhe.v11n4p91

Mishra, L. (2014). Pedagogy of mathematics. Journal on Pedagogy of Learning, 2(1), 77–81.

National Research Council. (2012). A framework for K–12 science education: Practices, 
crosscutting concepts, and core ideas. The National Academies Press. 
https://doi.org/10.17226/13165

Nazirjonovich, K. Z. (2023). The role of modern pedagogical technologies in the development of the 
science of pedagogy. Journal NX: A Multidisciplinary Peer Reviewed Journal, 9(9), 103–108.

Suarez, C., Cezar, R., & Nunez, R. (2020). Pedagogical practice and academic performance in 
mathematical processes: A descriptive-correlational analysis. Journal of Physics: Conference 
Series, 6(1), 1–7. https://doi.org/10.1088/1742-6596/1514/1/012030

Tshuma, T. (2024). Science through humanising pedagogies: The South African perspective. 
Department of Mathematics, Natural Sciences & Technology Education, Walter Sisulu 
University.

Tufail, I., Eames, C., & Cheng, M. (2022). Science teachers' teaching actions in their classrooms: 
Pedagogical content knowledge and skills. Journal of Science Education, 4(1), 41–56.

Walia, P. (2020). Paradigm shift in pedagogical practices in mathematics classroom: NEP 2020. 
International Journal of Creative Research Thoughts, 8(12), 2902–2908.

Wasserman, N. (2023). Investigating a teacher-perspective on pedagogical mathematical practices: 
Possibilities for using mathematical practice to develop pedagogy in mathematical coursework. 
ZDM Mathematics Education, 55, 807–821.

Zaidi, Z., & Ali, M. (2019). Pedagogical issues of mathematics education. Journal of Emerging 
Technologies and Innovative Research, 6(6), 501–505.



© 2024 AAEBHU

Innovative Strategies for Enhancing Quality Education in Schools: Effective 
Practices and Approaches

Rashmi Singh,  Research Scholar, ICSSR Doctoral Fellow, Faculty of Education, 

Banaras Hindu University (BHU), Varanasi

Abstract

The pursuit of high-quality education is central to educational reform worldwide.As diverse 
student populations, technological breakthroughs, and changing societal demands escalate, 
educational leaders must innovate to provide students with the requisite skills, knowledge, and 
values to succeed in the 21st century. This article discusses innovative methods to improve 
education quality, focusing on effective instructional strategies, technology integration, and 
sustainable professional development for teachers. Key strategies include project-based 
learning, flipped classrooms, and gamification, which enhance student engagement and 
learning outcomes. Digital tools and technology can support customized learning experiences, 
satisfying various student demands. Continuous professional development is crucial for 
empowering educators to implement these strategies effectively. The article provides actionable 
recommendations for school leadership and policymakers, emphasizing the need for a 
supportive teacher development framework, collaboration through Professional Learning 
Communities, and teacher autonomy for innovation. The objective is to contribute to the ongoing 
discussion on improving educational practices and ensuring schools can deliver high-quality 
education in the modern era. 

Keywords: Innovative Teaching Strategies, Personalized Learning, Technology Integration, 
Professional Development, Teacher Empowerment, Student Engagement.

The rapidly evolving environment in which we live continuously reshapes both the content and 
methods of education. As such, the question arises: How can educational systems be reimagined to 
prioritize learner-centric approaches while adapting to the ever-growing demands of the twenty-first 
century?In an era of constant transformation, it is crucial to explore innovative strategies that can 
enhance the quality of education within schools. Educational innovation is widely recognized as a 
critical factor in improving educational standards and fostering social development. 

Quality and innovation in public education are crucial for a country's competitive advantage in 
the global market. The focus is on holistic student development and well-being, rather than financial 
profit. Educational innovation is collaborative and multidisciplinary, involving various stakeholders 
like teachers, administrators, policymakers, and community members. This approach fosters a 
dynamic and inclusive approach to addressing challenges, especially for middle leaders who balance 
educational ideals with practical implementation. National initiatives promoting quality and 
innovation are essential for achieving this goal (Bernhard et al., 2024).Moreover, a systematic 
review of the literature on educational innovation underscores the importance of focusing on specific 
areas, such as curriculum, teaching methods, and learning environments, to optimize the impact of 
innovative strategies. Online learning and intensive, accelerated learning approaches are notable 
examples of innovations that have shown promise in enhancing both the efficiency and effectiveness 
of the educational process (Ramírez & Soledad, 2018). 

As the educational landscape continues to evolve, the need for innovative strategies that 
address the diverse and complex needs of students, schools, and communities becomes increasingly 
urgent. Ongoing research, collaboration, and a commitment to consistent, systemic, and scalable 
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innovation are essential to ensuring quality education that equips students for the challenges of the 
twenty-first century (Bernhard et al., 2024). The teaching approach adopted by educators plays a 
pivotal role in motivating students to learn. Whether a teacher chooses a competitive, cooperative, or 
individualistic approach can have a significant impact on students' motivation. Myths surrounding 
competition and cooperation have shaped educational discourse, with some arguing that the 
competitive nature of society necessitates that student be trained to thrive in a “survival of the fittest” 
environment.

The National Education Policy (NEP) 2020 in India is a comprehensive framework that 
promotes holistic growth, quality standards, and accessibility at all educational levels. It addresses 
areas like curriculum design, technological integration, teacher training, and student safety to create 
an inclusive, equitable, and knowledge-driven society. The policy aims to modernize educational 
practices and create a robust foundation for lifelong learning, contributing to the nation's social, 
economic, and intellectual capital. Its forward-looking strategies aim to establish a dynamic, 
resilient, and adaptable education system. 

Objectives
1. Identify and analyze innovative teaching strategies that improve student engagement and 

learning outcomes.
2. Explore the integration of technology and digital tools in modern classrooms to support 

personalized learning.
3. Provide actionable recommendations for school leadership and policymakers to support 

sustainable professional development and teacher empowerment.

Innovative Teaching Strategies to Improve Student Engagement and Learning Outcomes 

NEP 2020 promotes a student-centric, experiential, and inquiry-based learning approach, 
aiming to shift from traditional rote learning to encourage critical thinking, problem-solving, and 
creativity. It supports this through new teaching materials, textbooks, and teacher training programs, 
and emphasizes continuous assessment of student progress. Student-centered learning focuses on the 
individual needs, interests, and abilities of students, with the teacher acting more as a facilitator 
rather than a lecturer. This approach allows students to take ownership of their learning, encouraging 
independence, critical thinking, and problem-solving skills. Several key methods under this approach 
include:

S.No. Strategy                  Outcome 

1.  Project-Based 
Learning 
(PBL) 
(Kokotsaki et 
al., 2016) 
(DeFillippi, 
2001) 
(Markula&Ak
sela, 2022) 
(Almulla, 
2020) (Zhang 
& Ma, 2023)  

In PBL, students work 
on long-term, complex 
projects that require 
them to research, 
collaborate, and present 
their findings. By 
applying knowledge to 
real-world situations, 
students develop deeper 
understanding and retain 
information better. 

A high school history 
class might study the 
Civil Rights 
Movement by 
researching different 
events, interviewing 
community members, 
and presenting their 
findings through 
multimedia projects. 
This hands-on 
approach helps 
students connect 
history to their 
personal lives. 

Project-based learning 
promotes self-regulated 
learning, conceptual 
knowledge, goal-
setting, planning, 
organization, 
collaboration, and 
intrinsic motivation in 
students, fostering self-
reliance, social skills, 
and self-reliantness 
through goal-setting, 
planning, and 
organization.  
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2.  Flipped 
Classroom 
(Agyeman & 
Aphane, 2024) 
(Ma et al., 
2024) (Baig 
&Yadegarideh
kordi, 2023) 
(Malik et al., 
2018) 

In this model, traditional 
teaching methods are 
"flipped," meaning 
students learn the 
content outside of class 
(through videos, 
readings, etc.), while 
class time is used for 
interactive activities like 
discussions, problem-
solving, and hands-on 
applications. This 
maximizes class time for 
active engagement rather 
than passive listening. 

In a flipped classroom 
for math, students 
watch instructional 
videos at home and 
come to class 
prepared to engage in 
problem-solving 
activities with the 
teacher's guidance. 

Studies shows that the 
FC aligns with Bloom's 
Taxonomy and 
positively impacts 
student learning 
activities like academic 
performance, 
motivation, 
engagement, social 
interaction, self-
directed learning, 
brain-based learning, 
problem-based 
learning,multipleintelli
gence, understanding, 
participation, attitudes, 
and lowering anxiety. 

3.
 

 Inquiry-Based 
Learning 
(Strat et al., 
2023) 

This strategy encourages 
students to ask 
questions, investigate 
answers, and construct 
their own understanding. 
It builds curiosity and 
critical thinking skills 
while developing student 
autonomy. 

In a science class, 
students might design 
experiments to 
answer questions they 
formulate themselves, 
such as investigating 
how environmental 
changes affect plant 
growth 

Inquiry-based learning 
enhances critical 
thinking, problem-
solving, resilience, 
creativity, and 
ownership, fostering 
intrinsic motivation, 
resilience, and 
creativity, ultimately 
driving academic 
success and personal 
growth. 

4.  Gamification 
(Hanus & Fox, 
2014) (Robson 
et al., 2015) 

By integrating game 
mechanics (e.g., points, 
levels, challenges) into 
the learning process, 

A teacher might use a 
quiz game, where 
students earn points 
for answering 

Gamification in 
teaching and learning 
enhances motivation, 
engagement, 

(Hamari & 
Koivisto, 
2015)(Rivera 
& Garden, 
2021) (Nadi-
Ravandi&Bato
oli, 
2022)(Khoshn
oodifar et al., 
2023)  

gamification motivates 
students to engage with 
course content in a more 
dynamic and enjoyable 
way. It also fosters 
friendly competition, 
collaboration, and a 
sense of achievement. 

questions correctly. 
The competitive 
nature of the game 
encourages active 
participation and 
fosters a deeper 
understanding of the 
content. 

interaction, and 
experiential learning. It 
promotes 
communication, 
collaboration, and 
social engagement, 
deepening 
understanding and 
retaining knowledge. 
Gamification also 
enhances instructional 
content effectiveness, 
cognitive and 
curricular 
competencies, and 
promotes 
psychological and 
social well-being. 
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5.  Collaborative 
Learning (Le 
et al., 2017) 
(Mende et al., 
2020)  

This involves students 
working together in 
small groups to solve 
problems, discuss 
concepts, or complete 
tasks. Collaborative 
learning fosters 
communication skills, 
teamwork, and a shared 
sense of responsibility 
for learning. 

In an English class, 
students might 
collaborate to analyze 
a piece of literature, 
with each group 
responsible for a 
different aspect (e.g., 
themes, characters, 
symbolism). The 
collective effort leads 
to a richer 
understanding of the 
text. 

Learning together 
enhances higher-level 
thinking, speaking, 
self-management, and 
leading skills, 
promotes student 
retention, self-esteem, 
and duty, exposes 
students to diverse 
perspectives, and 
prepares them for real-
world social and work 
events. 

6.  Experiential 
learning 
(Morris, 
2019)(Kong, 
2021) 

Experiential learning is a 
hands-on, interactive 
teaching approach that 
encourages students to 
actively participate in 
their own learning, 
promoting deeper 
understanding and 
retention through 
practical application of 
knowledge.  

Role-playing in 
education fosters 
empathy and 
understanding by 
allowing students to 
step into another's 
shoes. For instance, in 
social studies, 
students can simulate 
courtroom 
proceedings to 
understand the 
judicial system, while 
in economics or 
business, they can 
manage a fictional 
company. 

Experiential learning 
improves teaching and 
learning by enhancing 
student engagement, 
motivation, and 
creativity, especially in 
mathematics. It fosters 
critical thinking, 
problem-solving, and 
reduces curriculum 
burden, creating 
interactive, student-
centered environments 
and promoting a 
successful cultural 
climate. 

7.  Arts-integrated 
learning 

Art Integration Learning 
(AIL) is a cross-

Integrating drama 
into social science 

It promotes cross-
disciplinary 

(Russell 
&Zembylas, 
2007) (NEP 
2020) (Basu, 
2020) 

curricular pedagogical 
approach that 
incorporates various 
forms of art and culture 
into the teaching and 
learning process. By 
integrating visual and 
performing arts with 
subjects like languages, 
social studies, science, 
and mathematics, AIL 
enhances student 
engagement and 
understanding of 
academic concepts. It 
promotes active learning 

lessons helps students 
understand historical 
events 
better. For example, 
students can reenact 
key events of the 
French Revolution, 
which not only 
makes the lesson 
engaging but also 
helps them remember 
the details vividly. 

understanding, cultural 
awareness, experiential 
learning, and holistic 
skill development. It 
fosters a joyful, 
inclusive learning 
environment, 
enhancing retention 
and understanding of 
subject matter. 
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through art, encouraging 
creativity and critical 
thinking, while also 
strengthening 
connections to culture, 
particularly Indian art 
and heritage. This 
method fosters a deeper, 
more holistic learning 
experience, making 
education both 
meaningful and joyful.  

8.  Differentiated 
Instruction 

Differentiated instruction 
is an educational 
approach that uses 
flexible grouping, tiered 
assignments, and a 
variety of instructional 
methods to cater to 
diverse learning styles 
and needs. It aims to 
provide personalized 
experiences, challenge 
students appropriately, 
and foster deeper 
understanding, 
ultimately improving 
learning outcomes. 

In a language arts 
class, students might 
be grouped by 
reading level for a 
particular lesson, 
allowing the teacher 
to provide targeted 
support while also 
encouraging peer 
collab. oration 

Differentiated 
instruction enhances 
student engagement, 
achievement, 
understanding, 
retention, self-efficacy, 
confidence, 
collaboration, and 
equity by addressing 
individual learning 
styles, interests, and 
abilities. 

Integration of Technology and Digital Tools to Support Personalized Learning

Technology has revolutionized the way we approach education, offering new opportunities for 
personalized learning. Personalized learning tailors the educational experience to meet individual 
students' needs, interests, and abilities, fostering engagement and maximizing learning outcomes. 
The integration of technology and digital tools is pivotal in realizing this vision, providing both 
flexibility and adaptability for learners. In this section, we explore how digital tools support 
personalized learning and discuss specific strategies, challenges, and examples of successful 
implementation.Personalized learning is an educational approach that tailors learning experiences to 
each student's strengths, needs, and pace. It shifts from a one-size-fits-all model to a student-centric 
approach, allowing learners greater control over their education. Key principles include personalized 
learning, accommodating diverse learning styles, and fostering choice and autonomy. Technology 
facilitates this model by allowing teachers to gather data, analyze progress, and offer targeted 
interventions. (Basham et al., 2016; Schmid et al., 2022)
Technology serves as a powerful enabler of personalized learning in several key ways:

1. Adaptive Learning Platforms: Adaptive learning platforms, like Khan Academy and DreamBox, 
utilize artificial intelligence to monitor student performance and adjust content to match their 
proficiency level. These softwares can modify exercise difficulty, provide personalized 
feedback, and guide students at an appropriate pace, ensuring they receive necessary support and 



44 | SPIJE, Vol.14, No.(1 & 2), January & July 2024

appropriate challenges. 
2. Learning Management Systems (LMS): Google Classroom, Moodle, and Canvas provide a 

centralized platform for students to access course materials, complete assignments, and 
communicate with teachers. These platforms can offer individualized assignments, assessments, 
and feedback based on students' progress and needs. Teachers can use an LMS to track students' 
progress, assign challenging work to advanced students, or provide extra practice for those 
needing support. 

3. Digital Content and Resources: Technology offers students a wide range of educational 
resources beyond traditional textbooks, including interactive simulations, video lectures, 
eBooks, and educational apps. These tools cater to different learning preferences and subject 
areas, such as biology, where students can use PhET simulations to study molecular structures or 
YouTube videos for expert lectures. 

4. Data Analytics and Progress Monitoring: Digital tools like Edmodo and ClassDojo enable 
teachers to track student progress, identify trends, and suggest interventions. Real-time data 
allows teachers to adjust teaching strategies and provide targeted support. These tools track 
participation, behavior, and academic progress, identifying students who may need extra 
support or enrichment.

Challenges in Technology Integration
While technology can significantly enhance personalized learning, several challenges must be 
addressed to ensure successful implementation:

·Digital Divide: The digital divide, a significant obstacle to technology integration, is a 
significant issue in underfunded schools and low-income communities. To overcome this, 
policymakers and school leaders should invest in infrastructure, provide devices for all students, 
and ensure reliable internet connectivity. 

·Teacher Training and Support: Teachers require comprehensive training to effectively integrate 
technology into their classrooms, especially if they are unfamiliar with advanced digital tools. 
Schools should offer ongoing professional development programs to help teachers use digital 
tools effectively and personalize learning. 

·Privacy and Security Concerns: Digital tools, particularly those tracking student data, raise 
concerns about student privacy and security. Schools must ensure they comply with privacy laws 
like FERPA (Family Educational Rights and Privacy Act) and COPPA (Children's Online 
Privacy Protection Act). To address this, schools should prioritize selecting secure platforms and 
ensure educators and parents are aware of privacy policies.

Recommendations for School Leadership and Policymakers to Support Sustainable Professional 
Development and Teacher Empowerment
To adapt to modern student demands, education leaders and policymakers must acknowledge the 
importance of teachers in the success of new initiatives. Empowering teachers and promoting 
continuous professional development are crucial for creating a culture of growth, collaboration, and 
innovation that enhances the quality of education over time (Basham et al., 2016). To achieve long-term 
sustainability of innovative teaching strategies and technology integration, school leaders and 
policymakers must collaborate to design systems that support educators and invest in their professional 
growth.

1. Establish Continuous, Job-Embedded Professional Development Programs

Professional development should be a long-term, evolving process that is woven into the fabric 



of teachers' daily work rather than a one-off event. It should be embedded into teachers' regular 
schedules and designed to respond to emerging needs, innovations in teaching, and evolving 
educational standards.

·Job-Embedded Learning Opportunities: Traditional professional development (PD) often 
lacks alignment with teachers' immediate classroom needs, while job-embedded PD allows 
teachers to engage in learning experiences directly related to their teaching contexts. This 
may involve observing colleagues, collaborative planning, or receiving feedback after 
applying new strategies. To promote ongoing learning, a PD structure should include 
"learning labs" or "lesson study groups," where teachers implement new strategies and 
reflect on their impact. This approach can focus on blended learning or project-based 

learning, aligning with the school's broader goals(Pacchiano et al., 2016). 

·Differentiated PD Programs: Teachers' needs vary based on experience, subject area, and 
innovative practices. To cater to these differences, professional development programs 
should offer personalized options. Schools should provide tiered PD opportunities, 
allowing teachers to choose sessions that align with their individual growth stages. For 
instance, novice teachers might attend basic learning management system sessions, while 
experienced teachers may explore advanced tools for adaptive learning and data-driven 
instruction(Smets & Struyven, 2020).

2. Foster Teacher Collaboration Through Professional Learning Communities (PLCs)

Collaboration among educators is a powerful driver of professional growth and the exchange 
of ideas. By building a supportive community of practice, teachers can share insights, 
collaborate on challenges, and improve collectively. Research has shown that teachers working 
in collaborative teams are more likely to implement innovative practices successfully 
(Admiraal et al., 2019; Clark et al., 2023).

·Cross-Disciplinary Collaboration: Teachers from different disciplines can provide unique 
insights into engaging students across the curriculum. For instance, math and history 
teachers could design interdisciplinary projects that integrate both subjects. To facilitate 
interdisciplinary collaboration, schedule regular meetings for teachers across subjects. 
Structured Professional Learning Communities (PLCs) can focus on common educational 
goals like student engagement, technology integration, and personalizing learning 
experiences. These groups can share resources, strategies, and reflect on teaching practices. 

·Coaching and Mentorship Programs: Mentorship programs, where experienced teachers 
guide new teachers, are crucial for professional development. These programs help new 
teachers overcome challenges in classroom management, lesson planning, and innovative 
strategies. It's recommended to establish formal mentorship programs, where experienced 
educators provide guidance, feedback, and resources. Additionally, instructional coaching, 
where coaches work with teachers individually, can help them integrate technology and use 
data to drive instruction, boosting their confidence and competence.

3. Empower Teachers with Autonomy and Flexibility

Empowering teachers to make decisions about their own professional development and 
teaching practices is essential for fostering a culture of innovation. Teachers who are trusted to 
make decisions about what works best for their students are more likely to experiment with 
new methods, take risks, and ultimately improve student learning outcomes.
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·Teacher Autonomy in Curriculum Design: Many teachers feel constrained by standardized 
curricula and assessments, suggesting that offering more flexibility in lesson design and 
content delivery can enhance creativity and student engagement. The school leadership 
should adopt a flexible curriculum model, allowing teachers to adapt resources, use diverse 
teaching methods, and incorporate student feedback.

·Encouraging Experimentation and Risk-Taking: In today's educational landscape, fostering 
a culture of experimentation is crucial. Teachers should feel empowered to explore new 
teaching strategies or technologies without fear of failure. This environment encourages 
risk-taking, leading to more innovative and refined practices. School leaders can support 
experimentation by providing time and space for teachers to try new methods, even if 
they're uncertain about the results. For example, a teacher might pilot a new digital tool for 
personalized learning.

4. Align Teacher Evaluation with Innovative Practices

Traditional teacher evaluation models often focus on standardized metrics that do not 
adequately capture the nuances of innovative teaching practices or the effectiveness of 
personalized learning strategies. For teachers to feel supported in adopting new methods, 
evaluation systems must be reformed to align with the goals of innovation and student-
centered learning.

·Comprehensive and Growth-Oriented Evaluation: Evaluations should evaluate teachers' 
use of innovative strategies, professional development, and impact on student learning. 
They should emphasize growth and refine practices. The recommendation is to develop 
evaluation frameworks that go beyond test scores, assessing teachers' ability to use project-
based learning, differentiated instruction, and personalized learning through technology. 
Teachers should be evaluated for adapting content to student needs, effectively using 
digital tools, and fostering critical thinking skills. 

·Student-Centered Evaluation Metrics: Teachers should be evaluated for their ability to 
create student-centered learning environments, focusing on engagement, personalized 
experiences, and student voice integration. The recommendation is to create evaluation 
rubrics that assess teachers' lesson design, technology support, and real-time feedback for 
student growth.

5. Policy Support for Long-Term Sustainability

While teachers' daily experiences in the classroom are crucial, policymakers must also create 
systems and policies that support long-term, sustainable innovation in education. This includes 
providing funding for PD, ensuring equity in access to resources, and fostering a culture that 
values teacher growth.

·Adequate Funding for Professional Development: To drive change, schools need to allocate 
sufficient resources to professional development (PD), especially in technology integration 
and innovative teaching practices. Prioritizing PD funding in education budgets is crucial, 
ensuring schools receive the necessary resources for high-quality, sustained PD programs. 
This may include grants for conferences, online training, and purchasing materials and 
technology.

·Equitable Access to Resources: Effective PD requires tools and resources, which are 
sometimes not easily available. Underfunded schools could not have access to top-notch 
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PD programs or technologies meant to improve learning. Policymakers should prioritize 
equitable access to resources for all teachers, regardless of their school's location or 
funding, to ensure high-quality professional development opportunities and technological 
resources.

·Support for Teacher Leadership: Teachers should be not only recipients of professional 
development (PD) but also leaders of change within their schools, leading professional 
learning communities, designing PD programs, and mentoring new teachers. Implement 
pathways for teachers to become instructional leaders in their schools, including leadership 
training, workshops, PD sessions, and involvement in decision-making regarding teaching 
practices.

Conclusion

Quality education in schools requires innovative teaching strategies, technology integration, 
and sustainable professional development opportunities for educators. Active learning, project-based 
learning, and gamification are effective tools for student engagement, while personalized learning, 
facilitated by technology, supports diverse student needs. Digital resources like Learning 
Management Systems (LMS), adaptive learning platforms, and educational apps are essential for 
this. Continuous, high-quality professional development is crucial for teachers, requiring job-
embedded learning opportunities that align with their personal teaching contexts. Professional 
Learning Communities (PLCs), mentoring programs, and collaborative teacher networks foster 
shared knowledge and support. Teacher empowerment is essential, providing autonomy, trust, 
leadership opportunities, and experimentation. Schools can foster a culture of innovation by allowing 
instructors to modify curricula, try new teaching strategies, and effectively use technology. Aligning 
teacher evaluation systems with these practices ensures recognition and support for their efforts. 
Policymakers must create a supportive framework for professional development, ensuring equitable 
access to high-quality training, technology, and teaching resources. 
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Climate Change, Gender, and Poverty: Affected Areas and Responses
Aditi Singh Kaushik

Abstract

Climate is an average weather condition of a particular place and climate change is a shift in 
those average conditions. The rapid climate change we are witnessing today is hugely Man-
made. The effects of climate change can be felt through landslides, floods and hurricanes, and 
various other natural hazards. A report published by the United Nations Development Program 
highlights that women are more vulnerable to the effects of climate change than men. Women in 
various countries, especially those who live in poverty, face the adverse effects of climate change 
more. This change amplifies gender inequalities and overall safety. Thus, this paper aims to 
highlight the gendered effects of climate change and those areas where women face the 
consequences of the same the most. It presses upon the need to view this impending crisis through 
an intersectional lens to develop gender-sensitive responses.

This paper also aims to cover many such areas of concern namely, - Agriculture, Education, 
Water Management, Health, and Human Rights. It is in these areas that many women face the 
adverse effects of climate change more. Lastly, the paper also focuses on invoking gender-
sensitive responses, and the need for intersectional representation of women in decision-making, 
policy-making, and other such areas to mitigate the impending crisis.

Keywords: Climate Change, Displacement, Food Security, Inequality, Intersectionality, 
Violence. 

Climate Change is a long-term- alteration of temperature and typical weather patterns in a 
place. It refers to a shift in the normal weather condition of a particular place. This shift is felt 
throughout the world, and its effects are not limited to a specific location. A common snide remark 
that scientists usually face is how they can predict climate years from now when they cannot predict 
the weather weeks from now. 

An appropriate and correct answer is that the chaotic nature of weather makes it unpredictable 
beyond a few days while projecting changes in climate are very different and more manageable. It is 
no secret that the causes of climate change are hugely man-made. Burning fossil fuels, like natural 
gas, and oil releases greenhouse gases into the atmosphere which traps the sun's heat and causes 
Earth's temperature to rise.

It has been witnessed that human activities “intensify the blanketing effect” through the release 
of greenhouse gases. The glass walls in a greenhouse reduce airflow and increase the temperature of 
the air inside. Among the important greenhouse gases are Water Vapor, and other gases like Methane, 
Nitrous Oxide, Ozone, and several other gases like Carbon Dioxide. In the industrial era, the amount 
of carbon dioxide has increased by about 35%. 

This is hugely owed to human activities, such as cutting forests and the combustion of fossil 
fuels. Snow and ice have begun to melt as rising concentrations of greenhouse gases warm Earth's 
climate. This melting reveals darker surfaces that are below the surface of Earth which absorb more 
of the Sun's heat, causing more warming and more melting. The cycle continues in a loop and results 
in a feedback loop, known as the 'ice-albedo feedback', which amplifies the initial warming caused 
by rising levels of greenhouse gases.
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Gender, Poverty and Climate Change

The relationship between gender and climate change is complex, yet vital to navigate. 
Scientists, Researchers, and Policymakers find it difficult to find a link between gender, social 
equity, and climate change. Nevertheless, increasing research has been able to develop a clear 
linkage between the two. Such research enables us to understand how Climate Change deepens the 
existing inequalities.

With further warming, some regions of the world could become inhabitable, as farmland turns 
into desert, as increasing drought and increasing flooding affects agrarian and the people who will 
suffer the most are those living in developing countries, especially people whose livelihoods depend 
upon agriculture the most. The UNFCCC highlights that women commonly face higher risks and 
greater burdens from the impact of climate change than men, especially in situations of poverty, and 
the majority of the world's poor are women.

It becomes more complex and difficult for women who live in patriarchal societies to cope 
with the effects of climate change due to a lack of human rights which restricts much of their 
activities and puts restrictions on their ability to make their own decisions in climate change 
adaptation, mitigation and ability to come up with practical solutions. Four areas of concern – such 
as agriculture, Water Management, Health, and Human Rights have been discussed in the sections 
ahead.

Agriculture 

About 2/3rds of the female labor force in developing countries and more than 90 percent in 
many African countries are engaged in agricultural work. Women's contribution to agriculture is 
immense and is highlighted in their work from cropland preparation, and sowing to harvesting and 
post-harvest activities. Due to climate change, traditional food sources become scarce, which results 
in loss of harvests and livelihood. Various studies have highlighted that women farmers have 
different abilities to cope with the changes brought by climate change, with women in many cases 
being affected more than men due to climate change-related shocks and stresses. 

This is hugely attributed to women's limited access to timely weather forecast information; 
limited available options for crop and livelihood and low decision-making power. Women, especially 
in developing countries are often excluded from decision-making on access to the use of land and 
resources. Due to the changes manifested by climate change, those engaged in agriculture experience 
unpredictable weather conditions such as prolonged drought and excessive rainfall. Extreme weather 
conditions like these have the most impact on the poor and vulnerable. These unpredictable weather 
events lead to increasing crop failure and food insecurity. 

In these dire circumstances, food sources tend to become scarce which leads to a rise in the 
prices of food, thereby leading the same to become inaccessible to poor people. Many women in 
rural communities around the world are engaged in the labor of gathering food, and other energy 
resources. In periods of drought, they cover long distances to collect these raw materials which put 
their health at risk. A report published by the UNDP highlights that the health of girls and women 
has seen to decline more than male health in times of food shortages.

What generally has been a pattern in periods of prolonged drought is that the quality of soil 
worsens as water becomes meager, and in these circumstances many women farmers find themselves 
unable to adapt to the changing conditions due to lack of finances. Thus, many women farmers are 
reluctantly stuck with their deteriorated lands. In the context of the above situation, it becomes vital 
to involve women in the decision-making process by providing them equitable participation and 



non-discriminatory access to resources. 

This stands true for a large number of rural women whose voices are often excluded in these 
processes. Strengthening the capacity of women farmers, therefore, is an essential step toward 
building resilient farm households, agricultural communities, and food systems.

 Climate change and Water Management

Climate Change gravely affects the availability of water consumed for domestic and productive 
tasks. Droughts and extreme temperatures dry up sources of water. Women, especially in rural areas 
of developing countries travel long distances to collect water for agricultural production, care for 
livestock, cooking, cleaning, and do other tasks. 

In many developing countries young girls and women bear the burden of fetching water from 
distant sources. Traveling long distances (mostly on foot) doesn't only put their safety at risk but the 
fetched water is often found to be contaminated and a host of various diseases. Water shortages may 
lead to exposure to waterborne diseases. Arsenic contamination of groundwater and increased flood 
levels cause a host of problems such as skin lesions and swollen limbs. In many cases, it leads to 
arsenic poisoning.

A fact sheet produced by UNDP highlights those arsenic exposure victims, especially women, 
face the consequence of such exposure as many of these women can be shunned, excluded, and 
stigmatized based on physical appearance. Water Insecurity invariably affects the education of girls, 
especially those who live in developing countries. A report finds that young girls who are burdened 
with the responsibility of traveling long distances to procure water spend less time in school and may 
even drop out.

There exists a link between water scarcity and women's economic independence. Although 
women make up 43 percent of the global agricultural workforce, many are still finding ways to 
become financially independent. When women travel long distances to procure water, they no longer 
have the time to pursue other sources of income, which prevents them from becoming financially 
independent. Decreasing water availability reduced women's ability to invest in their careers. An 
article that focuses on the 'sustainability of gendered agricultural income activities in Sonora, 
Mexico, in the context of climate change found that women who sold cheese to procure an additional 
source of income found it hard to acquire milk because livestock owners replaced cows which 
needed less water, thus the new cows produce less milk. (Buechler, 2009).

Climate change and Health 

Increased heat waves, floods, storms, fires, and drought limit accessibility to emergency 
services and basic healthcare facilities. Extreme heat waves increase the incidence of stillbirth. The 
research found that in some areas of the world, like Mabvuku in Zimbabwe, women who traveled 
long distances four or five times a day to fetch water faced various health implications like chest and 
back pains. This is attributed to them either waiting in long lines or covering long distances to 
procure water. The city of Mabvuku experienced a water shortage for a prolonged period, causing 
exposure to several diseases, like Cholera, a deadly virus disease common during the period of water 
shortage. ( Pahwaringira, Chaminuka, Muranda – Kaseke). Climate change is also increasing the risk 
of exposure to a set of diseases like Dengue, Malaria, and Zika virus.

Climate change threatens the health of women in times of both peace and conflict. In 2019, 
researchers found that climate change will most likely increase the future risk of violent armed 
conflict, which in turn will create a situation where women's health would be the most at risk. When 
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pregnant women are displaced in situations of conflict, both their lives and their baby's health can be 
impacted negatively.

The basic Infrastructure of any country facing armed conflict collapses due to the pressures of 
internal and external forces involved in the conflict. It is naturally assumed that the basic healthcare 
infrastructure also comes to the brink of collapse due to the existing stressors. Under these 
circumstances, it becomes difficult for a woman to give birth in a safe and hygienic environment. 
Over half of the world's maternal deaths occur in countries torn apart by conflict.

 With the growing number of conflicts around the world, most women have no choice but to 
stay in refugee camps where health services are either delayed or completely disrupted. Food 
shortage and water insecurity could also impact the health of pregnant women, as they wouldn't be 
able to get the sufficient nutrients that they need. Women who travel long distances to procure 
resources, especially in conditions of extreme heat waves, are also at great risk of developing health 
issues like dehydration and heat stroke.

Climate change and Human Rights 

Climate change affects social and economic rights, as well as rights to procure necessities like 
food, clothing, and shelter. As a result of climate change, the right to human dignity of women and 
girls all around the world has been threatened. Conflict driven by climate change has caused women 
to face sexual violence, human trafficking, child marriage, and other forms of violence. According to 
a report, women and girls also face higher rates of child marriage and human trafficking as 
consequences of climate change.

In a study conducted by Plan International, a humanitarian organization, girls in Ethiopia and 
South Sudan are being sold off in marriage during extreme droughts, in exchange for cattle. Malawi, 
a country in East Africa is another place where minors are being married off against their wishes for 
their families to survive climate disasters. In many countries, girls no longer have access to the right 
to education as displacement caused by climate change debarred them from going to school. It has 
been reported that refugee girls are half as likely to be in school as refugee boys.

Gender inequality has been seen to deepen during and after the onset of a crisis caused by 
climate change. Coupled with climate change, it poses a threat to the Right to life and Right to 
livelihood. According to UN Women, women are less likely to survive and more likely to be injured 
due to the existing gender inequalities which minimize their ability to gain access to relief and 
assistance, well-being, and recovery, thereby turning them more vulnerable and less prepared for 
future disasters.

Climate Change activists also face threats as they work toward combating climate change. 
According to a study conducted by the International Union for Conservation of Nature (IUCN), 
threats of sexual violence are often used to target environmental activists to prevent other women 
from working to preserve the environment. Even in industrialized nations of the West, women who 
work for environmental issues are threatened with rape on social media, often aimed to intimidate 
and silence them.

Discussion

Although the issue of Gender and Climate has been a prominent feature of UN Climate 
Conferences for a long time now, we need to view the impending crisis through an intersectional lens 
– meaning how various forms of inequalities operate together. When one views the crisis through an 
intersectional lens, one finds that Climate Change risks are acute for women in developing countries, 
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like India and Bangladesh where rising sea levels have tarnished water quality, making rivers saltier 
and diminishing the economic prospects of many women of remote rural communities employed in 
the agricultural sector. The risks are also acute for Indigenous women, women with disabilities, poor 
and migrant women, and members of the LGBTIQ+ community.

Women can play a critical role in combating climate change and can be effective leaders in 
combating various gender-based issues that are caused due to climate change. The United Nations 
Development Program highlights that women's traditional knowledge and perceptions are very 
useful in the analysis and adoption of gender-sensitive responses, coping strategies, and solutions. 
The need for transparent financial mechanisms has also been brought into focus, which must be 
flexible enough to reflect women's priorities and needs. Some gender-sensitive responses and 
suggestions have highlighted encouraging active participation of women in the development of 
funding criteria and allocation of resources.

Technology often serves as a roadblock in the way of women getting access to resources. Thus, 
the focus must be on technological developments as well. These developments must be user-friendly, 
affordable, effective, and sustainable, taking into account their indigenous knowledge and traditional 
practices. To be effective, these technological developments need to reach the poor and vulnerable, 
as they are those who are most in need. Women in leadership positions have made a visible 
difference in contributing gender-sensitive responses, such as in the management of essential natural 
resources, such as fresh water.

Conclusion

Policymakers and politicians must put women on an equal footing on all levels of climate 
policy – in institutions, but also individual climate protection projects. The policies made at local, 
national, and international levels must be flexible enough to reflect women's safety, priority, needs, 
and management of natural resources. After all, women are not only vulnerable to climate change 
but they can also be effective agents of change. 

Various areas of concern – such as agriculture, water resources, health, and human rights 
prevent women from becoming potential actors in climate action. It cannot be reiterated enough that 
women's participation in climate policymaking, which directly or indirectly affects them, is vital. 
Moreover, the humanitarian programs intended to reduce the existing inequalities must be structured 
diversely, and prioritize the needs of women from all walks of life, especially those who face the 
disproportionate effects of climate change. Women's participation and leadership can have 
transformative effects in the longer run.
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Sustainable happiness for Vikshit Bharat : A comprehensive approach
Hema Upadhyay, Research Scholar, Faculty of Education, Banaras Hindu Universty. 

Abstract

Acknowledging the vital role that human capital plays in propelling sustainable growth and 
development, Viksit Bharat aspires to become a worldwide economic force. However there have 
been various issues whether it is skill development, socio economic disparities, quality education 
or any other challenge. Through this paper pathways are explored to achieve the development of 
India framed within the context of Viksit Bharat. The study suggests the role of sustainable 
happiness which leads towards sustainable development. O'Brien (2005) defined sustainable 
happiness as the pursuit of happiness that does not exploit other people, the environment, or 
future generations. Instead it preserves, protects and promotes the holistic well being leading 
towards a better tomorrow where the global call to accomplish the agenda of SDGs will make 
India a developed country from a developing country. The paper throws light on the role of 
education based on positive psychology. The study is based on secondary sources, review of 
literature and reports generated by government and other organizing bodies. The result shows 
that how small changes can bring big difference if implemented in right direction.

Keywords: Happiness Curriculum, Holistic, Sustainable development, Well-Being

The people are the foundation of the nation. Our only chance for a lasting peace on earth: the 
release of the strength of the common man.–Y. C. James Yen

India is a country rich of culture, customs, traditions, language, heritage and diverse 
population. The population of any country is its foundation and economists term it as human capital. 
As published by Trading economies, according to world bank 68.03% of India's population lies 
within the age group of 15-64 which is popularly known as working age. For the development of any 
nation the role of its population cannot be underrated, and the same applies in case of India. A report 
(VIKSIT BHARAT, 2022) claims that India is among the youngest countries in the world, with a 
median age of 29 making up over 20% of all young people in the world and this huge potential 
which will probably endure till 2047 when used properly as dividend can transform India into Viksit 
Bharat. Viksit Bharat 2047 is not just a catchphrase but a Sankalp, or determination, that appeals to 
Indians, particularly younger generation, who want to improve the future of both their nation and 
themselves as mentioned by Chavan (2024) in his book 'A Pathways of Viksit Bharat @2047'. 

According to Prime Minister Shri Narendra Modi's vision, India is about to enter a 
revolutionary era known as "Viksit Bharat." The term signifies progress and a call for a strong, 
affluent India. As India completes 100 years of freedom by 2047, it is making every effort to fulfill 
this lofty objective in accordance with the common commitment. The principles of resilience, 
inclusivity, and sustainability are the driving forces behind "Viksit Bharat." India is actively shaping 
the future via infrastructure development, economic empowerment, and environmental care.  As 
addressed by Prime Minister Narendra Modi in 'Mann ki Baat' in October 2023 “MY Bharat 
Organization will provide an opportunity to the youth of India to play an active role in various nation 
building events. This is a unique effort of integrating the youth power of India in building a 
developed India.” The four major pillars of 'Viksit Bharat' are Yuva (Youth), Garib (Poor), Mahila 
(Women), and Kisan (Farmers) which again holistically talks about the role and power of population 
in development of the nation as supported by the lines given in Viksit Bharat@2047 by Mohan 
(2024) that the institute (ICSI) is committed to developing a culture of good governance, advocating 
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for responsible governance, sound policies, and accountability, with the goal of transforming society 
and advancing people-centered development.

Background and concept of Vikshit Bharat

The trajectory of India's development has been characterized by significant advancements 
alongside enduring challenges. Since 1947, India has advanced substantially in the areas of industry, 
healthcare, education, and agriculture. Growth was hastened by economic liberalization in the 1990s, 
yet enduring issues including poverty, income inequality, and environmental degradation still exist.  
However after 7 decades of struggle for growth the scenario seems to be changing with the 78th 
Independence theme, Viksit Bharat, which intends to analyze India's development to date and predict 
its future expansion by 2047. By taking a comprehensive strategy and emphasizing infrastructure, 
education, healthcare, technology, and sustainable development, the campaign seeks to address a 
number of socioeconomic issues. The vision covers a number of development-related topics, such as 
social advancement, economic expansion, environmental sustainability, and sound governance. 
Viksit Bharat is a call for transformative change, aiming for inclusive and sustainable development. 
(VIKSIT BHARAT, 2022) specifies that many countries like Japan, Germany , Singapore and South 
Korea has witnessed such turning points and are economic giant at present time. India too is at a 

th th
stage of turning point by taking a leap from 10  position to 5  largest economy within a decade as 
mentioned  in (Vision of Viksit Bharat @2047 an Approach Paper, 2024). The foundation of Viksit 
Bharat rests on sustainable practices that balance economic growth with environmental stewardship.

Linking Viksit Bharat and sustainable development

The concept of Viksit Bharat provides a long-term perspective for the country's all-
encompassing and sustainable progress as well as much-needed inspiration to generate new 
innovations and varied pathways to sustainable development as mandated by the UN Sustainable 
Development Goals (SDGs). These goals are also commonly known as global goals. According to 
IISD (2022) sustainable development is growth that satisfies current demands without jeopardizing 
the capacity of future generations to satisfy their own needs. Sustainability, according to 
Mollenkamp (2023), is the capacity to continue or uphold a procedure over an extended period of 
time. The notion of sustainability is not a new term but has been around for millennia. According to 
(Leal Filho et al., 2018) it has gained international attention due to the fact that human actions are 
having a greater influence on nature than its natural renewal process as cited by Bhanja(2020). 

In order to eradicate poverty, safeguard the environment, and maintain peace by 2030, the 
United Nations approved the Sustainable Development Goals (SDGs) in 2015. UNDP (2024) 
determines that the 17 integrated goals provide a strong emphasis on environmental, social, and 
economic sustainability. In order to eradicate poverty, hunger, inequality in the distribution and 
allocation of resources, and discrimination against women and girls, nations place a high priority on 
making progress for those who are left behind. These 17 goals are interlinked to each other and 
Parekh (2021) adds that SDGs offer immense optimism for the future of humanity.  The Sustainable 
development goals pertain to environment, social and economic sphere. Among these social sector 
mainly deals with the humanity, well being of humans and forms a major role in development of a 
nation as it fosters unity, promotes accessibility for those with limited mobility, social interaction, 
and information sharing.

Contribution of sustainable happiness in sustainable development

Happiness is a subjective term and is an emotional state which can be described by every 
individual in different way as it differs from person to person. According to thoughts of Freud 
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happiness is pleasure while Maslow considers happiness in self actualization and Rogers considers a 
fully functioning person as happy as described by Criag (2019). Happiness can be understood as high 
life satisfaction, regular good emotions and minimal negative emotions.  It is the ultimate aim of life 
and also serves as the tool for achieving other goals of life. Researches show that a happy person has 
positive outlook towards everything, they appreciate good things in their life and in others, are full of 
confidence and positive energy, practice gratitude, have good social relationships and many such 
characteristics described by Krishna (2013). Happiness is a condition of mental and emotional well 
being accompanied by pleasant and good feelings as described by Sundriyal and Kumar (2014) with 
three basic elements comprising of physical, mental and social health. United Nations declares good 
health and well being as 3rd sustainable goal. Well being is a quite broad term where physical well-
being is dependent on the body's basic necessities mental well-being is dependent on harmony with 
others and the environment Guégan et al. (2018). We get to the conclusion that psychological and 
physical well-being are the cornerstones of social health after looking at the basic, interrelated 
elements. A direct consequence of social health is the stage of joy and well-being. These three 
elements have a major impact on the development of positive emotions, strength, happiness, and 
wellbeing. The World Health Organization states that health is not just the absence of disease or 
impairment but also a state of complete physical, mental, and social well-being (WHO, 1948), it also 
states that components of health and well-being are interconnected. Human well-being is one's 
greatest asset; healthy individuals think critically and logically, work efficiently, and behave 
appropriately and with self-control.

Happiness being an important component of well being is very much required for sustainable 
development. The term sustainable happiness was developed by O'Brien (2005) as cited by O'Brien 
in 2010 and is explained as the pursuit of happiness that does not exploit other people, the 
environment, or future generations. Instead it preserves, protects and promotes the holistic well being 
leading towards a better tomorrow where the global call to accomplish the agenda of SDGs will 
make India a developed country from a developing country. Sustainability in happiness can be 
maintained when people are satisfied with themselves and their lives. After our fundamental 
requirements are met, intrinsic elements like love, meaning, and self-acceptance have a bigger role in 
determining our level of genuine pleasure (Seligman 2004). Social bonds play a crucial role for 
maintaining sustainability in happiness. According to (Demir and Özdemir 2010, Diener and Ryan 
2009, Roszkowski and Grable 2007, Diener and Seligman 2004), happiness is also linked to a stable 
political system, a strong family bond and a dedication to spending time with them, momentous 
friendships, economic success, high levels of education, freedom of choice, and demographic 
variables like social relationships, employment, income, culture, and religion or spirituality. Nagraj 
(1999) describes happiness as a condition of harmony, approval and  lack of conflict.Additionally, he 
said that when one is in balance both inside and externally, there is no longer any conflict or synergy 
and a sense of urgency to maintain and expand this condition as indicated in Happiness Curriculum 
Framework (SCERT, Delhi et al., 2019) happiness on an internal level also fosters the conditions 
necessary for people, groups, and society to prosper.

Educating Sustainable Happiness through Happiness Curriculum

It is no doubt that sustainable happiness can make a person a better citizen and a good human 
being, who can further work for the progress and betterment of society, nation and the world. 
However it cannot be infused in a day but can be gained through understanding and practice. At this 
place the role of education cannot be underrated.  Human mind is very fertile so the quality of seeds 
we nurture, our mind and personality later reflects the same. For shaping one education is the most 
influential device. One such example is the Happiness curriculum of Delhi which was inaugurated 

58 | SPIJE, Vol.14, No.(1 & 2), January & July 2024



on 2nd July, 2018 in presence of his holiness the 14th Dalai Lama. The curriculum is designed for 
nursery to grade 8 which is a compulsory everyday classs with duration of 40 minutes. Khanna and 
Peterson (2023) describe it as a large scale intervention which the instructional and pedagogical 
approach is shifted from pure academic to holistic orientation. 

Happiness curriculum is based on co-existential philosophy theory of A. Nagraj planned on the 
model of Happiness Triad which consists the root formula of Happiness as follows: 

1. Momentary Happiness which one acquire through their five senses, are extremely enjoyable 
but have very small life span.

2. Deeper Happiness which one acquire through harmony in relations and feelings. It stays for 
quite longer time and is helpful to develop feelings and maintain relations.

3. Sustainable Happiness which develops through understanding and awareness and stays for 
very long time.

Source: Happiness Curriculum Framework, 2019

The Happiness Curriculum aims to foster self-awareness and mindfulness, instill critical 
thinking and inquiry, promote effective communication, cultivate empathy while ensuring healthy 
relationships, apply life skills, and enhance social awareness and values, all within a holistic 
educational framework on a universal scale (SCERT-Delhi & DoE, 2019, p. 14).The Happiness 
Curriculum syllabus is structured in such a way that students achieve lasting happiness and overall 
well-being through mindful practices, storytelling, engaging activities, and self-expression. The 
syllabus is age-appropriate. The Teacher's Handbook for Happiness Classes is utilized solely by 
teachers, while students are encouraged not to use any books or notebooks during these sessions. It 
adopts a child-centered teaching approach that allows students the freedom to express, elaborate on, 
and investigate their thoughts and ideas. One of the most commendable aspects of the curriculum is 
that the Happiness teacher ensures all children are included in class activities for happiness. Student 
evaluation occurs through observation and monitoring rather than through formal examinations. 
Insights are gathered from weekly reflections, focusing on assessing the happiness status in the 
learners' lives. (Happiness Curriculum Framework, 2019).

Holistic development through Happiness Curriculum

The pre-defined objectives of Happiness Curriculum ( SCERT-Delhi & DoE, 2019) directs to build 
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necessary life skills which ensures holistic development of the learners which are as follows:

· Cultivation of self-awareness and conscientious among students

· Instilling the ability to think critically and to ask questionsin the students 

· Empowering students to communicatefreely, successfully and express themselvesartistically

· Assisting students in developing empathy, understanding their expectations in relationships, 
and maintaining positive relation with class fellows, family, and teachers

· Encouraging students to apply life skills while dealing with challenging and contradictory 
circumstances in their environment

· Enabling students to acquire human values and social awareness to make them become 
significant contributors to society.

· Providing ancomprehensive approach to education in a worldwide setting. 

For fulfillment of its objectives and developing learners holistically Happiness curriculum 
offers a variety of activity-based interventions which are as follows-

·Meditation has been incorporated to encourage mental wellness and tranquilly of mind

·Increase involvement via the use of fun learning activities.

·Indoor games ought to be started to promote active and honest listening skills.

·Group conversation to encourage free speech and tolerance for others.

·Practice of skits/role play in order to develop habit of empathy.

·Incorporation of group presentation / self reflection into the curriculum to improve public 
speaking and reduce stage fear.

·Other initiatives to foster teamwork and rapport have also been started.

Approach towards Vikshit Bharat

Relating to the concept of Education it can be said that education is the course of learning, 
developing thought process and giving aim to one's life. It is through education that a child can 
understand the difference between momentary and sustainable happiness and the practice to achieve 
sustainability in happiness. Happiness through Education is possible when instead of focusing on just 
what to learn, focus should be on How to learn and Why to learn. “Needless to say that the 
experiences gained in school play a major role in determining a person's success and well-being later 
in life. Hence, it is essential for a learning environment to be safe, healthy, happy and encouraging.” 
(Admin, 2023). Happiness curriculum is the intervention which makes the learners develop 
holistically and understand the real meaning of happiness. This sustainable happiness when gained 
by a person can change their outlook towards the world. The outcomes can be seen as follows:

1. Mindfulness : Mindfulness helps inmaintaining  awareness of our thoughts, feelings,  senses, 
environment . It helps the person to stay in present and focus on the work and activities, 
keeping the mind calm and have the feeling of happiness. 

2. Awareness: It is the state of being conscious towards the present situation without being 
judgmental. 
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a) Self –awareness means paying attention to one's thoughts and actions and understands the 
potencies and flaws.

b) Awareness of others means Being socially aware. It requires competency in inference, 
conception, and interaction with others. It leads to better social adjustment and capacity to 
comprehend and respond aptly to societal and interpersonal difficulties.

3. Social-Emotional Skills: It helps to maintain emotional balance where the person sets 
positive goals and understands viewpoint of others. It helps to maintain positive relationship 
and interpersonal well-being.

4. Empathy: It is the ability to understand and feel the emotional status of others without losing 
emotional balance. 

5. Critical Thinking: Here the learner learns to think intellectually on the gathered or observed 
or experienced information by the methods of application, analysis, synthesis, evaluation.

6. Communication: Learners are able to express the ideas clearly and confidently. They are 
able to understand the concepts through communication and apply it as per need.

Such outcomes make a person more socially and emotionally strong. One can focus and while 
performing a task uses resources mindfully. A happy person is happy even in limited resources and 
also understands the requirement of others without being selfish. They live in today and have 
positive approach towards future. A happy person has good social relations and when someone gains 
intrinsic satisfaction, they care for others, care for environment which builds up socio- 
environmental satisfaction; and when one protects the environment has good social bonding than 
they contribute towards economic growth thus gaining socio-economic satisfaction and economic-
environmental satisfaction. In nutshell they altogether help in management of water, waste, food, 
energy and eco system, along with it play role in business and economic development. Thus 
sustainable happiness can help India to become Viksit Bharat @2047 if proper education is given to 
the new generation which supports holistically and develops their skills. Nontheless NEP 2020 talks 

th
about sustainablilty as education is the 4  goal of SDG so it should be imparted towards attainment 
of sustainable living, sustainable society, sustainable environment , greenery, environment and 
sustainable reforms for sustainable development of the country and making it a global knowledge 
superpower.
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lexz f'k{kk ;kstuk esa f'k{kdksa ds çf'k{k.k dk jk"Vªh; f'k{kk uhfr 2020 
ds ifjçs{; esa fo'ys"k.kkRed vè;;u
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Abstract

The Samagra Shiksha scheme is a flagship program in India aimed at providing education from 
pre-nursery to class 12. The primary objective of this policy is to ensure quality education for all 
students. To achieve this goal, the scheme emphasizes the recruitment of trained teachers and the 
provision of regular training to them so that students continue to receive quality education. The 
National Education Policy 2020 (NEP 2020) has established standards for the recruitment of 
teachers, which include traditional teacher education programs such as B.Ed., M.Ed., B.A.-
B.Ed., and B.Sc.-B.Ed., along with the introduction of multidisciplinary and integrated teacher 
education programs. Regular programs for continuous professional development (CPD) are 
being organized to ensure that teachers remain updated on the latest teaching methodologies, 
co-curricular activities, assessment techniques, and various skill sets (NEP 2020).  To support 
the skill development of in-service teachers, training is provided at various levels such as the 
National Council of Educational Research and Training (NCERT), State Councils of 
Educational Research and Training (SCERTs), District Institutes of Education and Training 
(DIETs), Block Resource Coordinators (BRCs), and Cluster Resource Centres (CRCs). Through 
an exploratory approach, the researcher gathered data from 30 teachers in 30 different schools 
using a self-developed rating scale with a non-probability purposive sampling method. The 
results indicated that in-service teachers had training in leadership skills, professional 
competencies, technology-enhanced teaching, blended learning methods, and school 
management. This training has positively impacted their teaching abilities. This research paper 
highlights the role of teacher training under the Samagra Shiksha scheme in the context of the 
National Education Policy 2020.

Key note: Samagra Shiksha scheme, NEP-2020, Teachers training institute. 

Hkkjr dh lexz f'k{kk ;kstuk vkSj jk"Vªh; f'k{kk uhfr 2020 nksuksa gh ns'k dh f'k{kk ç.kkyh esa O;kid 
cnyko ykus ds fy, egRoiw.kZ dne viuk jgh gSaA bu nksuksa uhfr;ksa dk dsaæfcanq fo|kFkÊ ,oa f'k{kd gSaA 
f'k{kd u dsoy Kku nsrs gSa cfYd fo|kfFkZ;ksa ds lexz fodkl esa Hkh egRoiw.kZ Hkwfedk fuHkkrs gSaA lexz f'k{kk 
;kstuk dk eq[; mís'; lHkh fo|kfFkZ;ksa dks xq.koÙkkiw.kZ f'k{kk çnku djuk gSA lexz f'k{kk ;kstuk ,oa jk"Vªh; 
f'k{kk uhfr 2020 esa f'k{kdksa dks ubZ f'k{k.k i)fr;ksa] rduhdksa vkSj midj.kksa ls voxr djkrh gSAÞfo|ky; 
f'k{kk ds {ks= esa O;kid lqèkkjksa dks tSls fd rkfdZd lksp] jpukRedrk vkSj leL;k lekèkku ds fy, rS;kj 
djuk gSß¼jk"Vªh; 'kSf{kd vuqlaèkku vkSj çf'k{k.k ifj"kn~] 2009½A

lexz f'k{kk ;kstuk esa çf'k{k.k dk çkoèkku ,oa fØ;kUo;u% lexz f'k{kk ;kstuk esa lsokdkyhu f'k{kdksa 
dks le;&le; ij orZeku ifjçs{; dks è;ku esa j[kdj f'k{k.k dkS'ky] usr`Ro dkS'ky] çcaèku dkS'ky] 
vkdyu ,oa ewY;kadu] rduhdh f'k{k.k'kkL= ,oa rduhdh dk çf'k{k.k feyrk gSA blds lkFk gh fu"Bk 
¼NISHTHA½ ds ekè;e ls çkFkfed f'k{kdksa dks çf'kf{kr e‚Mîwy dh lgk;rk ls fn;k tkrk gSAjkT; 'kSf{kd 
vuqlaèkku vkSj çf'k{k.k ifj"kn~ ¼SCERT½ }kjk uksMy laLFkku ds :i ;kstuk cukrk gS] e‚Mîwy fodflr 
djrk gSvkSj çf'k{k.k dk;ZØeksa dk vk;kstu djrs le; ftyk f'k{kk vkSj çf'k{k.k laLFkku ¼DIET½ ,oa Cy‚d 
lalkèku dsaæ ¼BRC½ dh lgk;rk ysrs gq, f'k{kdksa ds çf'k{k.k dk çkoèkku djrk gSaA
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'kksèk vè;;u dh lkFkZdrk

çLrqr 'kksèk i= f'k{kdksa ds f'k{k.k dkS'ky] O;kolkf;d mUu;u ,oa n{krk fodkl ds fy, ljdkj }kjk 
lexz f'k{kk ;kstuk ,oa jk"Vªh; f'k{kk uhfr 2020 tSls ;kstukvksa dh lkFkZdrk ds vè;;u ls lEcfUèkr gSA  
f'k{k.k çf'k{k.k dk;ZØe esa rduhfd dkS'ky] usr`Ro {kerk] fefJr mikxe] ,oa vkèkqfud f'k{k.k i)fr ls 
v|ru gksus ds fy, f'k{kdksa dks le;&le; ij çf'k{k.k çnku djuk vko';d gSA ÞçkFkfed ,oa 
ekè;fedfo|ky;ksa ds f'k{kdksadks le;&le; ij çf'k{k.k dksfeyus lslHkh f'k{kd vkèkqfud d{kk ds tfVy 
eqíksa dks csgrj rjhds ls le>us esa l{ke gksxsa]lHkh fo|kfFkZ;ksa esa lg;ksx dh Hkkouk dks çksRlkfgr djsxsa] 
laL—fr;ksa dh fofoèkrk dks le>rs gq, fo|kfFkZ;ksa dks mldh egRork dks d{kk esa crk;saxsa ,oa fo|kFkÊ dsafær 
f'k{kk fo|ky; esa çnku djsxsaß ¼oekZ] 2018½A fo|ky;ksa esa f'k{kd çf'k{k.k dk;ZØe csgrj gksus ls fo|kfFkZ;ksa 
ds Hkfo"; ds fuekZ.k esa f'k{kd vHkwriwoZ ;ksxnku ns ldrs gSaA ÞçkFkfed ,oa ekè;fed fo|ky;ksa ds f'k{kdksa 
dk çf'k{k.k vc igys ls dgha T;knk egRoiw.kZ gS D;ksafd vkt f'k{kd fo|kfFkZ;ksa esa lh[kus dh dfe;ksa dks 
igpkuus vkSj mUgsa vxyh d{kk rd ykus ds fy, la?k"kZ dj jgs gSa lkFk gh lkFk orZeku o"kZ dk ikBîØe 
Hkh iwjk djus esa la?k"kZ djuk iM+rk gSß ¼jk"Vªh; vè;kid f'k{kk ifj"kn~] 2014½A vr% çh&ulZjh ls d{kk&12 
rd ds fo|ky;ksa ds f'k{kdksa dks le;&le; ij çf'k{k.k çnku djrs jguk pkfg,A 

'kSf{kd mUu;u ds fy, mÙkj&çns'k esa lexz f'k{kk ;kstuk ykxw gq, 6 o"kZ chr pqds gSaA fo|ky; f'k{kk 
ds varxZr lexz f'k{kk ;kstuk ds ifjçs{; esa jk"Vªh; f'k{kk uhfr 2020 esa f'k{kd çf'k{k.k dk vkdyu fd;k 
tkuk çklafxd gSA

'kksèk ç'u 

1- jk"Vªh; f'k{kk uhfr 2020 ds lUnHkZ esa lexz f'k{kk ;kstuk ds varxZr f'k{kd çf'k{k.k dh çfØ;k dSlh 
gksuh pkfg,\

'kksèk mís';

1- jk"Vªh; f'k{kk uhfr 2020 ds ifjçs{; esa lexz f'k{kk ;kstuk ds vUrxZr f'k{kd çf'k{k.k dk;ZØeksa ds 
Lo:i dk vè;;u djukA 

lEcfUèkr lkfgR; leh{kk 

çtkifr ,oa 'kekZ ¼2017½us vius 'kksèk i= ^flfXufQdsaV v‚Q ykbQ fLdy ,tqds'ku*dks o.kkZRed loZs 
fofèk dk mi;ksx djrs gq, mís';iw.kZ çfrn'kZ dks viukrs gq, 3 fo|ky; ds 45 f'k{kdksa ls LofufeZr 
lk{kkRdkj ds ekè;e ls vkdM+ksa dks ladfyrfd;k vkSj vè;;u esa ik;k fd d{kkesaf'k{kd ikBîØe dks iwjk 
djus ds fy, ,oa fo|kfFkZ;ksa ds ikBîØe dks nSfud thou ls tksM+us ds fy, d{kk esa ifjppkZ djuk] lewg 
esa Hkwfedk dk fuèkkZj.k djuk] ukVd] dgkuh dgus okys [ksy vk;ksthr djuk] [ksy]leL;k dk fo'ys"k.k 
djuk vkSjokn&fookn dk vk;kstu djrs gSA f'k{kd le;&le; ij vius f'k{k.k dkS'ky dks lqèkkjus ds 
fy, dsl LVMht Hkh djrs gSA 

vlyu ,oa lh ¼2018½ us vius 'kksèk i= ^LVkfVZax Vhpj baVhxzs'ku v‚Q vkbZlhVh bu Vw n Vhfpax 
çsfDVl bt bu n yksvj lsdsaMjh Ldwy bu rqdÊ* fo"k; ij vè;;u fd;kA fefJr 'kksèk i)fr ds varxZr 
loZs fofèk dk ç;ksx djrs gq, mís';iw.kZ çfrn'kZu fofèk ds ekè;e ls15 f'k{kdksa ls LofufeZr lk{kkRdkj djds 
vkdM+ksa dks ladfyr fd;k vkSj vè;;u esa ik;k fd ekè;fed fo|ky;ksa ds f'k{kd d{kk esa vkbZlhVh dk 
mi;ksx djrs gSA f'k{kdksa esavkbZlhVh ls rkRi;Z daI;wVj tfur Kku ls gSA f'k{kd leL;k ds lekèkku ds 
fy, bUVjusV dh lgk;rk ysrs gS vkSj f'k{k.k dkS'ky dks Hkh lh[krs gS vkSj ekè;fed fo|ky;ksa ds f'k{kd 
ikBîØe dks nSfud thou ls tksM+rs gq, d{kk esa f'k{k.k ds le; çkstsDVj] ikoji‚baV çtsaVs'ku] fQYe 
çtsaVs'ku ij ç'uksÙkjh bR;kfn dks 'kkfey djrs gSA dqN f'k{kdksa esa 'kSf{kd rdfudh dh lkekU; tkudkjh 



gksus dh otg ls d{kk esa f'k{k.k djrs le; vkbZlhVh dk mi;ksx cgqr gh de djrs gS blfy, f'k{kdksa dks 
le;&le; ij çf'k{k.k feyrs jguk pkfg,A  

vjksjk ,oa ckjsxkek ¼2021½ us vius 'kksèk i= ^, fjO;q v‚Q LVMh v‚u VsDuks isMx‚ftdy ,aM daVsaV 
daiVsalht* ij 'kksèk fd;k vkSj vè;;u esa ik;k fd ,d vPNk f'k{kd d{kk esa f'k{k.k ds fy, vius O;kid 
vuqHko dk ç;ksx djrk gSA f'k{kd 'kS{kf.kd fodkl ds {ks=ksa esa fo|kfFkZ;ksa ds O;fäRo dh igpku djds 
mudksa muds fo"k; xf.kr] foKku] vaxzsth] fganh vkSj lkekftd foKku esa f'k{k.k dk;Z lapkfyr djrk gSA 
f'k{kd d{kk esa rduhdh&'kS{kf.kd n{krkvksa dk ç;ksx f'k{k.k ds le; djrk gSA f'k{kdksa us dksfoM &19 ds 
le; ij fofHkUu rduhdh IysVQ‚eZ tSls xwxy ehV] flLdks& osc ,Dl] twe bR;kfn dk ç;ksx f'k{k.k ds 
fy, fd;k gSA f'k{kdksa dks le;&le; ij rduhd :i ls çf'kf{kr fd;k tk;s rks fo|ky;ksa dh d{kkvksa dk 
lapkyu rdfudh :i ls fd;k tk ldrk gSA 

'kksèk çfofèk  

bl 'kksèk vè;;u dh i`"BHkwfe 'kSf{kd ,oa lkekftd gS] ftlds varxZr vUos"k.kkRed 'kksèk fofèk dk 
mi;ksx fd;k x;k FkkA 

'kksèk vè;;u ds fy, tula[;k

çLrqr 'kksèk vè;;u esa tula[;k ds :i esa mÙkj&çns'k ds foUè;kpy eaMy ds rhu ftys fetkZiqj] 
lar jfonkl uxj Hknksgh ,oa lksuHkæ ds ifj"knh; çkFkfed fo|ky; ds f'k{kdksa dks tula[;k ds :i esa 
fy;k x;kA 

çfrn'kZu ,oa çfrn'kZ çfofèk

çLrqr 'kksèk esa 'kksèk ds mís';ksa dks è;ku esa j[krs gq, vlaHkkfork çfrn'kZu fofèk ds vUrxZr mís';iw.kZ 
çfrn'kZu çfofèk dk ç;ksx djrs gq, çfrn'kZ ds :i esa mÙkj&çns'k ds foUè;kpy eaMy ds rhu ftys 
fetkZiqj] lar jfonkl uxj Hknksgh ,oa lksuHkæ ds ifj"knh; çkFkfed fo|ky; dks fy;k x;k gS ftles 
fetkZiqj ds 10 fo|ky; ds 10 f'k{kd] lar jfonkl uxj Hknksgh ds 10 fo|ky; ds 10 f'k{kd ,oa lksuHkæ 
ds 10 fo|ky; ds 10 f'k{kd dks mís';iw.kZ çfrn'kZu çfofèk dk ç;ksx djrs gq, vè;;u ds fy, p;u fd;k 
x;k FkkA

'kksèk midj.k

çLrqr 'kksèk vè;;u esa 'kksèkdrkZ }kjk 'kksèk dh ç—fr ds vkèkkj ij 'kksèk ls lEcfUèkr vkadM+ksa ds 
ladyu dks çkIr djus ds fy, LofufeZr fuèkkZj.k ekiuh fofèk dk ç;ksx fd;k x;k FkkA

fuèkkZj.k ekiuh 

'kksèkdrkZ us vius 'kksèk mís'; dks è;ku esa j[kdj fuèkkZj.k ekiuh ds fuekZ.k ds fy, loZçFke Fkhe dk 
fuèkkZj.k fd;kA 'kksèkdrkZ us fuèkkZj.k ekiuh ls lEcfUèkr ç'uksa ds çFke çk:i dks lq>ko ds fy, foHkkx ds 
fo'ks"kKksa dks fn;k x;k fo'ks"kKksa }kjk fn, x, lq>ko ij 'kksèk funZs'kd ds lkFk feydj fopkj&foe'kZ djus 
ds ckn vk;s lq>koksa dks fuèkkZj.k ekiuh esa 'kkfey djrs gq, f}rh; çk:i cukdj oká fo'ks"kKksa ds ikl 
lq>ko ds fy, 'kksèkkFkÊ }kjk fn;k x;k oká fo'ks"kKksa ds lq>ko dks 'kksèk funZs'kd ds lkFk ckrphr djus ds 
ckn 'kksèkkFkÊ us fuèkkZj.k ekiuh ds vafre çk:i dks rS;kj djus ds ckn 'kksèk funZs'kd dh vuqefr ysus ds 
ckn 'kksèk vkadM+ksa dk ladyu fd;k x;kA 

çnÙkksa dk ladyu 

çLrqr 'kksèk vè;;u esa 'kksèkdrkZ }kjk vkadM+ksa ds ladyu ds fy, mÙkj&çns'k jkT; ds foUè;kpy 
eaMy dsrhu ftys ds fetkZiqj ds 10 fo|ky; ds 10 f'k{kd] lar jfonkl uxj Hknksgh ds 10 fo|ky; ds 

66 | SPIJE, Vol.14, No.(1 & 2), January & July 2024



SPIJE, Vol.14, No.(1 & 2), January & July 2024 | 67

10 f'k{kd ,oa lksuHkæ ds 10 fo|ky; ds 10 f'k{kd ls LofufeZr fuèkkZj.k ekiuh fofèk dk mi;ksx djds 
vkdM+ksa dk ladyu fd;k x;k gSA
ç;qä lkaf[;dh; fofèk;k¡

fo|ky; ds f'k{kdksa ds çf'k{k.k ls lEcfUèkr çkIr vkdM+ksa dks fuEufyf[kr lkaf[;dh fofèk;ksa ds ekè;e 
ls n'kkZ;k x;k gSA

çfr'kr % fo|ky; ds f'k{kdksa ds çf'k{k.k ls lEcfUèkr çkIr vkdM+ksa ds Fkhe dk çfr'kr Kkr djrs 
gq, fo'ys".k fd;k x;k gSA 

naMkjs[k% f'k{kdksa ds çf'k{k.k ls lEcfuèkr vk¡dM+ksa dks naMkjs[k ds ekè;e ls çnf'kZr fd;k x;k gSA 
¼vkÑfr&1½ 
vkdM+ksa dk fo'kys"k.k ,oa O;k[;k

'kksèk mís'; 01% jk"Vªh; f'k{kk uhfr 2020 ds ifjçs{; esa lexz f'k{kk ;kstuk ds vUrxZr f'k{kd 
çf'k{k.k dk;ZØe dh #ijs[kk dk vè;;u djukA

ifj.kke% ^jk"Vªh; f'k{kk uhfr 2020 ds ifjçs{; esa lexz f'k{kk ;kstuk ds vUrxZr f'k{kd çf'k{k.k 
dk;ZØe dh #ijs[kk dk vè;;u djuk*FkkA vr% lEcfUèkr çnÙkksa dk fo'ys"k.k rFkk ifj.kkeksa dk fuoZpu 
vèkksfyf[kr :i esa çLrqr fd;k tk jgk&

Øe la[;k dHkh ugha dHkh&dHkh vfuf'pr vDlj lnSo 

1- vè;kiu ds nkSjku vkidks leL;kvksa dk lkeuk 
djuk iM+rk gS\ 

3-33% 60% 10% 23-33% 3-33%

2- vè;kiu ds nkSjku leL;k vkus ij vkidks ;g 
vuqHko gqvk fd vkidks çf'k{k.k dh 
vko';drk gS\  

10% 56-67% 10% 16-67% 6-67%

3- vkids çf'k{k.k esa Cy‚d lalkèku dsaæ ¼BRC½ 
Hkwfedk fuHkk jgh gS\  

0% 20% 6-66% 20% 53-33%

4- vkids çf'k{k.k esa ftyk f'k{kk ,oa çf'k{k.k 
laLFkku ¼DIET½ Hkwfedk fuHkk jgh gS\  

0% 26-67% 10% 16-66% 46-66%

5- vkids çf'k{k.k esa jkT; 'kSf{kd vuqlUèkku ,oa 
çf'k{k.k ifj"kn~ ¼SCERT½ Hkwfedk fuHkk jgh gS\ 

13-32% 13-32% 13-32% 13-32% 46-66%

6- çf'k{k.k ds le; vkidks f'k{k.k dkS'kyksa dk 
çf'k{k.k fn;k tkrk gS\ 

6-66% 16-66% 10% 36-66% 30%

7- vkidks rduhdh f'k{k.k'kkL= dk çf'k{k.k fn;k 
x;k gS\ 

13-32% 30% 13-32% 33-33% 10%

8- çf'k{k.k ds le; vkidks rduhdh f'k{k.k 
dkS'kyksa dk çf'k{k.k fn;k x;k gS\ 

16-65% 13-32% 10% 36-66% 23-33%

rkfydk 01 f'k{kd çf'k{k.k dk;ZØeksa ds lc Fkhe dk çfr'kr



vk—fr 01 f'k{kd çf'k{k.k dk;ZØeksa ds lc Fkhe dk çfr'kr

vk—fr 01 ls Li"V gS fd jk"Vªh; f'k{kk uhfr 2020 ds varxZr lexz f'k{kk ;kstuk esa f'k{kdksa ds 
çf'k{k.k ls lacafèkr dk;ZØeksa dk :ijs[kk cuk;k x;k gS ftlesa f'k{kdksa esa vè;kiu djrs le; leL;kvksa dk 
lkeuk djuk] vè;kiu ds le; çf'k{k.k dh vko';drk eglwl djuk] çf'k{k.k esa Cy‚d lalkèku dsaæ] 
ftyk f'k{kk ,oa çf'k{k.k laLFkku ,oa jkT; 'kSf{kd vuqlUèkku ,oa çf'k{k.k ifj"kn~ dh Hkwfedk ds lkFk f'k{k.k 
dkS'kyksa dk çf'k{k.k] rduhdh f'k{kk'kkL=] rduhdh f'k{k.k dkS'ky dk çf'k{k.k fn;k tkrk gSA 60 çfr'kr 
f'k{kdksa us crk;k fd vè;kiu ds nkSjku dHkh&dHkh leL;kvksa dk lkeuk djuk iM+rk gS blds lkFk gh 
lkFk&lkFk 23-33 çfr'kr f'k{kdksa us crk;k fd vDlj vè;kiu djrs le; leL;kvksa dk lkeuk djuk 
iM+rk gSA tc 'kksèkkFkÊ us ;g tkuus dk ç;kl fd;k fd vè;kiu ds le; fdl çdkj dh leL;kvksa dk 
lkeuk djuk iM+rk gS rc f'k{kdksa us crk;k fd fo|kFkÊ fofHkUu i`"BHkwfe;ksa tSls lkekftd] vkfFkZd] fofHkUu 
Hkk"kk;h i`"BHkwfe ls vkrs gSa ftlls d{kk&d{k esa vè;kiu djrs le; leL;kvksa dk lkeuk djuk iM+rk gSA 
vè;kiu ds nkSjku vfèkdka'k 56-67 çfr'kr f'k{kdksa us crk;k fd vè;kiu ds le; leL;k vkus ij Lo;a 
vuqHko djrs gS fd çf'k{k.k dh vko';drk gSA f'k{kdksa ds çf'k{k.k esa Cy‚d lalkèku dsaæ dh Hkwfedk ds 
lacaèk esa 53-33 çfr'kr f'k{kdksa us crk;k fd Cy‚d lalkèku dsaæ lnSo çf'k{k.k esa viuh Hkwfedk fuHkk jgh 
gSAtc 'kksèkkFkÊ us f'k{kdksa ls ;g tkuuk pkgk fd Cy‚d lalkèku dsaæ fdl çdkj dh Hkwfedk fuHkk jgh gS 
rc f'k{kdksa us crk;k fd le;&le; ij Cy‚d lalkèku dsaæ jksVs'ku djrs gq, f'k{kdksa dks çf'k{k.k ds fy, 
laxks"Bh dk vk;kstu djrh gS blds lkFk gh 46-66 çfr'kr f'k{kdksa dk dguk gS fd ftyk f'k{kk ,oa 
çf'k{k.k laLFkku jkT; 'kSf{kd vuqlaèkku ,oa çf'k{k.k ifj"kn~ Hkh lnSo f'k{kd çf'k{k.k dk;ZØe esa viuh 
vxz.kh Hkwfedk fuHkk jgs gSaAtc 'kksèkkFkÊ us f'k{kdksa ls iwNk fd çf'k{k.k ds le; vkidks f'k{k.k dkS'kyksa dk 
çf'k{k.k fn;k tkrk gS rc 36-66 çfr'kr f'k{kdksa us dgk fd çf'k{k.k ds le; vDlj ;g çf'k{k.k fn;k 
tkrk gS blds lkFk gh 36-66 çfr'kr f'k{kdksa us dgk fd f'k{kd çf'k{k.k dk;ZØeksa esa f'k{k.k dkS'kyksa dk 
vDlj çf'k{k.k feyrk jgrk gS ;g f'k{k.k dkS'ky çLrkouk dkS'ky] mnkgj.k dkS'ky] ';keiê dkS'ky ds 
lkFk&lkFk fo|kfFkZ;ksa dks nSfud thou ls tksM+rs gq, vè;kiu dk Hkh çf'k{k.k feyrk gS bl ifj.kke dk 
leFkZuçtkifr ,aM 'kekZ ¼2017½ ds 'kksèk dk;Z ls gksrh gS fd fo|kfFkZ;ksa ds ikBîØe dks nSfud thou ls 
tksM+us ds fy, d{kk esa ifjppkZ djuk] lewg esa Hkwfedk dk fuèkkZj.k djuk] ukVd] dgkuh dgus okys [ksy 
vk;ksthr djuk] [ksy] leL;k dkfo'ys"k.k djuk vkSjokn&fookn dk vk;kstu djrs gSA f'k{kd le;&le; 
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ij vius f'k{k.k dkS'ky dks lqèkkjus ds fy, dsl LVMht Hkh djrs gSA tc 'kksèkkFkÊ us f'k{kdksa ls iwNk fd 
rduhdh f'k{k.k'kkL= dk çf'k{k.k vkidks feyrk gS rc 13-32 çfr'kr f'k{kdksa us dgk fd dHkh&dHkh 
rduhdh f'k{k.k'kkL= dk çf'k{k.k fey tkrk gS blds lkFk gh 36-66 çfr'kr f'k{kdksa us dgk fd f'k{kd 
çf'k{k.k dk;ZØe esa vDlj rduhdh f'k{k.k'kkL= dk çf'k{k.k fn;k tkrk gSA tc 'kksèkkFkÊ us f'k{kdksa ls 
tkuuk pkgk fd ;g rduhdh f'k{k.k'kkL= dk çf'k{k.k fdl çdkj ls vki yksxksa dks feyrk gS rc f'k{kdksa 
us crk;k fd ikBîØe ls lacafèkr ikBksa dks tks rduhdh ls tqM+ jgs gSa mudks vyx djds dSls bu ikBksa 
dks rduhdh ls tksM+k tk, bl rjg dk çf'k{k.k feyrk gSA çf'k{k.k ds le; rduhdh :i ls f'k{k.k ds 
dkS'kyksa dk çf'k{k.k feyrk gSa rc 16-65 çfr'kr f'k{kdksa us dgk fd f'k{kd çf'k{k.k dk;ZØe ds varxZr 
rduhdh f'k{k.k dkS'ky dk dHkh ugha çf'k{k.k feyrk gS lkFk gh lkFk&lkFk 23-33 çfr'kr f'k{kdksa us dgk 
fd lnSo rduhdh f'k{k.k dkS'ky dk çf'k{k.k feyrk gS bl ifj.kke dk leFkZu vjksjk vkSj ckjsxkek ¼2021½ 
ds 'kksèk dk;Z ls gksrh gS ftles crk;k x;k fd f'k{kdksa dks le;&le; ij rduhd :i ls çf'kf{kr fd;k 
tk;s rks fo|ky;ksa dh d{kkvksa dk lapkyu rdfudh :i ls fd;k tk ldrk gSA tc 'kksèkkFkÊ us iwNk fd 
rduhdh f'k{k.k dkS'ky dk çf'k{k.k fdl çdkj ls feyrk gS rc f'k{kdksa us crk;k fd ikBîØe esa fn, x, 
ikBksa dks 'kkfey djrs gq, t+we ,oa xwxy ehV dks fdl çdkj ls d{kk&d{k esa mi;ksx djsa bldk çf'k{k.k 
feyrk gS lkFk gh lkFk vè;kiu ds le; dEI;wVj lapkyu] çkstsDVj lapkyu] ikoji‚baV çtsaVs'ku] fQYe 
çtsaVs'kuds ç;ksx djus ds fy, Hkh çf'k{k.k feyrk gS bl ifj.kke dk leFkZu vlyu vkSj lh ¼2018½ ds 
'kksèk dk;Z ls gksrh gS fd f'k{kd leL;k ds lekèkku ds fy, bUVjusV dh lgk;rk ysrs gS vkSj f'k{k.k 
dkS'ky dks Hkh lh[krs gS blds lkFk gh fo|ky;ksa ds f'k{kd ikBîØe dks nSfud thou ls tksM+rs gq, d{kk 
esa f'k{k.k ds le; çkstsDVj] ikoji‚baV çtsaVs'ku] fQYe çtsaVs'ku ij ç'uksÙkjh bR;kfn dks 'kkfey djrs gSA 
dqN f'k{kdksa esa 'kSf{kd rdfudh dh lkekU; tkudkjh gksus dh otg ls d{kk esa f'k{k.k djrs le; vkbZlhVh 
dk mi;ksx cgqr gh de djrs gS blfy, f'k{kdksa dks le;&le; ij çf'k{k.k feyrs jguk pkfg,A

fu"d"kZ

lexz f'k{kk ;kstuk ,oa jk"Vªh; f'k{kk uhfr 2020 us lsokjr f'k{kdksa dk le;&le; ij çf'k{k.k dk 
çkoèkku fd;k gSA fo|ky; ds f'k{kdksa ds çf'k{k.k dks vfèkd O;kogkfjd cukus ds fy,lexz f'k{kk ;kstuk 
,oa jk"Vªh; f'k{kk uhfr 2020 us orZeku le; dks è;ku esa j[krs gq, dbZ flQkfj'kksa dks ykxw fd;k gSA 
lsokjr f'k{kd çf'k{k.k esa dbZ pqukSfr;ksa dk lkeuk djuk iM+rk gS] ftuesa foÙkh; lalkèkuksa dh deh] 
xq.koÙkkiw.kZ f'k{kd f'k{kk laLFkkuksa dh deh vkSj f'k{kdksa dh çsj.kk dh deh 'kkfey gSaAlexz f'k{kk ;kstuk ,oa 
jk"Vªh; f'k{kk uhfr 2020 esa f'k{kd çf'k{k.k dk;ZØe f'k{kk ç.kkyh dks etcwr djus esa egRoiw.kZ Hkwfedk fuHkk 
jgh gSA ;g dk;ZØe f'k{kdksa dks usr`Ro {kerk] O;kolkf;d {kerk] rduhfd f'k{k.k] fefJr mikxe] fo|ky; 
çcUèku çf'k{k.k] f'k{k.k dkS'ky vkSj nSfud thou ls lEcfUèkr Kku çnku djrk gS ftlls f'k{kd fo|kfFkZ;ksa 
ds O;kogkfjd] laosxkRed vkSj laKkukRedrk dks è;ku esa j[kdj d{kk esa okn&fookn vk;ksftr djuk]lewg 
esa dk;Z djus dh {kerk dks fodflr djuk] ukVd fofèk] dgkuh fofèk] [ksy fofèk]leL;k ds fo'ys"k.k djus 
dk fodkl djrs gS ftlls fo|kFkÊ csgrj f'k{k.k ifj.kke lqfuf'pr dj jgs gSA 

lanHkZ lwph 

vjksjk] vkSj lSuh-¼ekpZ] 2019½-, LVMh v‚Q vos;jusl v‚Q çkbejh Ldwy Vhpj vckmV daVhU;wvl ,aM 
dafçgsaflo bosyq,'ku- baVjus'kuy tujy bu eSustesaV ,aM lks'ky lkbal] 5¼7½- 243&247 

vlyu],- vkSj tw] lh- ¼ Qjojh] 2018½ LVkfVZax Vhpj baVhxzs'ku v‚Q vkbZ lhVh bu Vw n Vhfpax çsfDVl 
bt bu n yksvj lsdsaMjh Ldwy bu rqdÊ],tqds'kuy lkbal fFkvjh,aM çSfDVlst] 18¼1½- 23&45-

Hkkjr ljdkj- ¼2017½- lexz f'k{kk ;kstuk m}fjr- https://www.samagra-shiksha-abhiyan-portal-mhrd/



Hkkjr ljdkj- ¼2020½- lexz f'k{kk ;kstuk m}fjr https://www.education.gov.in.  

,u-lh-bZ-vkj-Vh- ¼2009½- ikBîp;kZ cnyko ds fy, O;oLFkkxr lqèkkj % jk"Vªh; Qksdl lewg dk vkèkkj i=- 
ubZ fnYyh % jk"Vªh; 'kSf{kd vuqlaèkku vkSj çf'k{k.k ifj"kn~-

çtkifr] 'kekZ] ,aM 'kekZ- ¼ekpZ] 2017½ flfXufQdsal v‚Q ykbQ fLdy ,tqds'ku daVsaijsjh b'kwt bu 
,tqds'kuy fjlpZ] 10¼1½- 1&6-

iks[kfj;ky] vkj- ¼2021½- u;s Hkkjr dh f'k{kk- ;kstuk-u;h fnYyh % 648] lwpuk Hkou] lhthvks- ifjlj- yksèkh 
jksM-

jk"Vªh; 'kSf{kd ;kstuk ,oa ç'kklu foÜofo|ky;- ¼2014½- jk"Vªh; 'kSf{kd ;kstuk ,oa ç'kklu foÜofo|ky; 
okf"kZd fjiksVZ- u;h fnYyh % Jh vjfoUn ekxZ-

jk"Vªh; vè;kid f'k{kk ifj"kn~- ¼2014½- fjdksfXu'ku ukaeZl ,aM çksfltlZ & jsX;qys'ku 2014- u;h fnYyh % 
,u-lh-Vh-bZ-

oekZ] ljyk- ¼2018½- lexz f'k{kk fo|ky;h f'k{kk esa ,d ,dh—r ;kstuk- çkFkfedf'k{kd f'k{kk- jk"Vªh; 'kSf{kd 
vuqlUèkku vkSj çf'k{k.k ifj"kn~- u;h fnYyh % Jh vjfoUn ekxZ-

'kekZ] ds-] xk¡èkh] vkj-vkSj 'kekZ] ,e- ¼2019½-Þ, LVMh v‚Q+ lexz f'k{kk vfHk;ku % ,ubaVhosVsM Vw bugsal 
fMftVy ,tqds'ku bu ,fj;k v‚Q+ çrkix<+ fMfLVd jktLFkkuß-

LVsfcUl] vkj-,- ¼2014½- vkèkkjHkwr fl)kar fodkl dh vuqnSè;Z çfØ;k % vuqlaèkku esa ,d dsl vè;;u- lst 
çdk'ku] fyfeVsM-
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YeejleerÙe mebmke=âefle ceW kÙeehle meeceeefmekeâ mebmke=âefle: mebØelÙeÙe, efkekeâeme Skeb ØeYeeke
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Abstract

Indian culture is a unique amalgamation of diverse traditions, shaped by centuries of 
interaction between various religious, linguistic, and ethnic groups. The concept of composite 
culture in India refers to the harmonious blending of different cultural elements, leading to the 
creation of a shared societal identity. This synthesis is evident in various aspects of Indian life, 
including art, architecture, literature, music, and festivals, which reflect the coexistence of 
multiple traditions. The formation of India's composite culture has occurred through 
continuous cultural exchanges over centuries. Influences from Hindu, Muslim, Buddhist, Sikh, 
Jain, and other traditions have merged to shape an inclusive and evolving cultural landscape. 
This process has been facilitated by trade, migration, interfaith dialogues, and political 
developments, fostering mutual respect and adaptation among diverse communities. The 
impact of composite culture is profound, as it promotes social cohesion, tolerance, and a sense 
of unity among different communities. It has played a crucial role in shaping India's pluralistic 
society, ensuring the preservation and evolution of its cultural heritage. Furthermore, it 
strengthens national identity while allowing for regional and community-specific expressions 
of culture. Understanding the dynamics of composite culture is essential for fostering cultural 
harmony and preserving India's rich heritage for future generations. This paper aims to 
explore the concept and evolution of India's composite culture, analyzing its historical roots 
and various forms of cultural synthesis. It seeks to understand how the confluence of religious, 
cultural, and ethnic influences has shaped a vibrant and dynamic Indian society.

Key Words: Indian culture, Composite Culture, Concept, Development, Impact

YeejleerÙe mebmke=âefle mecemle ceeveke peeefle keâe keâuÙeeCe Ûeenleer nw~ YeejleerÙe mebmke=âefle ceW  ØeeÛeerve ieewjkeMee}er ceevÙeleeDeeW Skeb 
hejbhejeDeeW kesâ meeLe ner vekeervelee keâe meceekesMe Yeer efoKeeF& oslee nw~ YeejleerÙe mebmke=âefle efkeefYeVe meebmke=âeflekeâ OeejeDeeW keâe cenemebiece nw, efpemeceW 
meveeleve mebmke=âefle mes }skeâj Deeefokeemeer, efleyyele, cebiees}, õefkeÌ[, nÌ[hheeF& Deewj ÙetjesheerÙe OeejeSB meceeefnle nQ~ Ùes OeejeSB YeejleerÙe mebmke=âefle 
keâes FbõOeveg<eerÙe mebmke=âefle Ùee iebiee-pecegveer lenÌpeerye ceW heefjkeefle&le keâjleer nw~Deiej Fme mebmke=âefle kesâ meceefvkele ™he hej efkeÛeej keâjW lees FmeceW 
efkeefYeVe efkeMes<eleeSB osKeves keâes efce}leer nQ~ GoenjCe kesâ ™he ceW DeOÙeelce Skeb Yeeweflekeâlee’ ceW mecevkeÙe efoKeeF& oslee nw~ Gu}sKeveerÙe nw efkeâ 
YeejleerÙe mebmke=âefle ves Deveskeâ peeefleÙeeW kesâ ßes… efkeÛeejeW keâes Deheves Deboj meceeefnle keâj ef}Ùee nw~ Ùeneb kesâ cet} efvekeeefmeÙeeW kesâ mecevkeÙe keâer 
Øeef›eâÙee kesâ meeLe ner yeenj mes Deeves kee}s Mekeâ, ntCe, Ùetveeveer Skeb kegâ<eeCe Yeer Ùeneb keâer mebmke=âefle ceW Ieg}-efce} ieS nQ~ DejyeeW, legkeâeX Deewj 
cegie}eW kesâ ceeOÙece mes ÙeneB Fm}eceer mebmke=âefle keâe Deeieceve ngDee~ Fmekesâ yeekepeto YeejleerÙe mebmke=âefle ves Dehevee he=Lekeâ Deefmlelke yeveeS jKee 
Deewj vekeeiele mebmke=âefleÙeeW keâer DeÛÚer yeeleeW keâes Goejleehetke&keâ «enCe efkeâÙee~ Fme efyebog hej efkeÛeej keâjvee pe™jer nw efkeâ nÌ[hheekeâe}erve 
meYÙelee keâer hebjhejeSB Skeb ØeLeeSB Deepe Yeer YeejleerÙe mebmke=âefle ceW osKeves keâes efce} peeleer nw, ÙeLee-ceele=oskeer keâer Gheemevee, heMegheefleveeLe keâer 
Gheemevee, Ùeebie-Deemeve keâer hejbheje FlÙeeefo~ Fmekesâ De}ekee YeejleerÙe mebmke=âefle ceW ‘Øeke=âefle ceeveke menmebyebOe’ hej ye} efoÙee ieÙee nw~Fme 
meYeer keâes OÙeeve osles ngS je<š^erÙe efMe#ee veerefle (2020) ceW yengYee<ee Deewj mebmke=âefle keâes yeÌ{eves keâer yeele keâer ieF& nw ~ efpememes mebmke=âefle keâe 
mebj#eCe, mebkeOe&ve Deewj efkekeâeme nes mekesâ~

nceejer mebmke=âefle ceeveke, Øeke=âefle Deewj heÙee&kejCe kesâ Deštš Skeb meenÛeÙe& mebyebOeeW keâes }skeâj Ûe}leer nw~ YeejleerÙe mebmke=âefle ceW 
ØeeÛeervekeâe} ceW ceveg<Ùe kesâ Ûeej heg™<eeLeeX Oece&, DeLe&, keâece, cees#e Skeb Ûeej DeeßeceeW- yeÇÿeÛeÙe&, ie=nmLe, keeveØemLe Skeb mebvÙeeme keâe 
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Gu}sKe nw, pees DeeOÙeeeflcekeâlee Skeb Yeeweflekeâ he#e ceW mecevkeÙe }eves keâe ØeÙeeme nw~YeejleerÙe Gheefve<eoeW ceW ‘F&MeekeemÙeFbo meke&c’ DeLee&led 
peieled kesâ keâCe-keâCe ceW F&Õej keâer kÙeehlelee keâes mkeerkeâej efkeâÙee ieÙee nw~ÙeneB kesâ efkeefYeVe efkeÛeejkeâeW Skeb ceneheg™<eeW ves YeejleerÙe mebmke=âefle keâes 
meceefvkele ™he Øeoeve keâjves kee}s efkeÛeej Øemlegle efkeâÙes nQ~ efheâj Ûeens yegæ, leg}meeroeme nes Ùee ieebOeer peer, Fve meYeer keâes YeejleerÙe mebmke=âefle 
kesâ veeÙekeâ kesâ ™he ceW Øemlegle efkeâÙee ieÙee nw leLee Ùes meYeer Ûeefj$e YeejleerÙe mebmke=âefle keâes meceefvkele mke™he osles nQ~ Yeejlekeâer efkeefYeVe 
keâ}eDeeW, pewmes- cetefle&keâ}e, ve=lÙekeâ}e, efÛe$ekeâ}e, }eskeâmebmke=âefle FlÙeeefo ceW mebmke=âefle kesâ meceefvkele mke™he keâes osKee pee mekeâlee nw~ 
efkeefYeVe Oece&, hebLeeW Skeb keieeX kesâ }esieeW keâe vesle=lke Fve keâ}eDeeW ceW Âef<šieesÛej neslee nw, pewmes- ceOÙekeâe} ceW Fb[es-Fm}eefcekeâ mLeehelÙe 
keâ}e Deewj DeeOegefvekeâ keâe} ceW efkekeäšesefjÙeve Mew}er~ YeejleerÙe mebmke=âefle keâe meceefvkele ™he kesâke} Yeewieesef}keâ-jepeveereflekeâ meerceeDeeW ceW ner 
veneR nw yeefukeâ Gmekesâ yeenj Yeer nw~ Yeejle kesâ Deboj yeewæ, pewve, efnbot, efmeKe, cegefm}ce, F&meeF& Deeefo OeceeX kesâ }esie Skeb Gvekesâ hetpÙe-
mLe} nQ, pees ‘MeebeflehetCe&’ menDeefmlelke keâes oMee&les nQ~efkeefole nes efkeâ mebmke=âefle keâe mke™he ‘meeefnlÙe’ ceW meyemes DeefOekeâ meceLe&ÙehetCe& lejerkesâ 
mes DeefYekÙebefpele neslee nw~ mebmke=âefle meeefnlÙe keâe ØeeCe nw~ meeefnlÙe keâer efkeefYeVe efkeOeeDeeW ceW mebmke=âefle kesâ ØeYeeke keâes osKee pee mekeâlee nw~ 
ÙeneB keâer mebmke=âefle kesâ DeeOeejYetle cetuÙe oÙee, keâ™Cee, Øesce, Meebefle, meefn<Ceglee, }Ûeer}eheve, #eceeMeer}lee FlÙeeefo keâes YeejleerÙe meeefnlÙe 
ceW mecegefÛele ®he  mes DeefYekÙeefòeâ oer ieÙeer nw~ YeejleerÙe mebmke=âefle keâe Ùen meceefvkele ™he mebmke=âefle Yee<ee kesâ ceeOÙece mes jeceeÙeCe, ceneYeejle, 
ieerlee, keâeef}oeme-YekeYetefle-Yeeme kesâ keâekÙeeW Deewj veeškeâeW, kesâ ceeOÙece mes yeej-yeej kÙeòeâ ngDee nw~ leefce} keâe mebiece meeefnlÙe, les}gieg keâe 
DekeOeeve meeefnlÙe, efnboer keâe Yeefòeâ meeefnlÙe, ceje"er keâes heeskeeÌ[e, yebie}e keâe cebie} veerefle Deeefo YeejleerÙe GÅeeve kesâ Devecees} heât} 
nQ~Fvekeâer mebÙegòeâ cee}e efveMÛeÙe ner ‘meeceeefmekeâ YeejleerÙe mebmke=âefle’ keâe ØeefleefveefOelke keâjleer nw~ leg}meeroeme ceOÙekeâe} ceW YeejleerÙe mebmke=âefle 
kesâ mecevkeÙe kesâ meyemes yeÌ[s keâefke kesâ ™he ceW vepej Deeles nQ~ jeceÛeefjle ceeveme ceW Fmekeâe megvoj GoenjCe Øemlegle efkeâÙee ieÙee nw -

‘‘mkeheÛemeyej Keme peceve peÌ[, heeBkej keâes} efkeâjele~

jeceg keânle heekeve hejce, nesle Yegkeve efkeKÙeele~~’’

YeejleerÙeeW ves ieefCele ke Keiees} efke%eeve hej ØeeceeefCekeâ ke DeeOeejYetle Keespe keâer~ MetvÙe keâe Deeefke<keâej, heeF& keâe Megælece ceeve, 
meewjceb[} hej mešerkeâ efkekejCe Deeefo keâe DeeOeej Yeejle ceW ner lewÙeej ngDee~ leelkeâeef}keâ kegâÚ vekeâejelcekeâ IešveeDeeW ke ØeYeekeeW ves pees OegbOe 
nceejer meebmke=âeflekeâ peerkeve-Mew}er hej Deejesefhele keâer nw, Gmes meekeOeeveer hetke&keâ nševee nesiee~ Deepe DeekeMÙekeâlee nw efkeâ nce Deleerle keâer 
meebmke=âeflekeâ Oejesnj keâes menspeW Deewj mekeejW leLee Gmekeâer cepeyetle DeeOeejefMe}e hej Ke[sÌ neskeâj veS cetuÙeeW ke veF& mebmke=âefle keâes efveefce&le Skeb 
efkekeâefmele keâjW~Yeejle Skeâ DelÙeefOekeâ efkeefkeOelee kee}s osMe kesâ ™he ceW peevee peelee nw, peneB efkeefYeVe Oece&, peeefleÙeeB, Yee<eeSB, jerefle-efjkeepe, 
Deewj hejbhejeSB Skeâ meeLe peerefkele jnleer nQ~ ÙeneB keâer mebmke=âefle Skeâ otmejs mes efyeukegâ} efYeVe nesles ngS Yeer Skeâ efkeMes<e meecebpemÙe ceW yebOeer 
jnleer nw~ YeejleerÙe mebmke=âefle keâer Ùen efkeefMe<šlee hetjer ogefveÙee ceW Øeefmeæ nw Deewj YeejleerÙe meceepe keâer efkeefkeOeleeDeeW keâe meefcce}ve ner Fmes 
Skeâ DeefÉleerÙe henÛeeve Øeoeve keâjlee nw~ Fme meboYe& ceW, ‘meeceeefmekeâ mebmke=âefle' (keâbheesefpeškeâuÛej) kesâ mebØelÙeÙe keâes mecePevee cenlkehetCe& nes 
peelee nw~meeceeefmekeâ mebmke=âefle keâe leelheÙe& Gve efkeefkeOe mebmke=âefleÙeeW kesâ ces} mes nw pees efkeefYeVe OeceeX, peeefleÙeeW, Deewj mebmke=âefleÙeeW kesâ ØeYeekeeW mes 
GlheVe nesleer nQ~ Yeejle ceW efkeefYeVe keâe}Keb[eW ceW efkeefYeVe mebmke=âefleÙeeW, efkeÛeejOeejeDeeW, Deewj hejbhejeDeeW keâe mebiece ngDee nw, efpemeves Skeâ 
Ssmeer mebmke=âefle keâe efvecee&Ce efkeâÙee pees ve kesâke} efkeefkeOeleeDeeW keâe mecceeve keâjleer nw yeefukeâ GvnW Skeâ meeLe }ekeâj meceepe keâer mebjÛevee keâes 
ceÌpeyetle keâjleer nw~

Fme }sKe kesâ Deie}s Yeeie ceW nce YeejleerÙe mebmke=âefle ceW efveefnle meeceeefmekeâ mebmke=âefle kesâ mebØelÙeÙe Skeb heefjØes#Ùe keâes efkemle=le ™he mes 
Gu}sKe efkeâÙee ieÙee nw :

meeceeefmekeâ mebmke=âefle keâe DeeMeÙe nw Skeâ Ssmeer mebmke=âefle, efpemeceW efkeefYeVe meebmke=âeflekeâ Deewj Oeeefce&keâ mecetneW kesâ ØeYeekeeW keâe meefcce}ve 
neslee nw~ Ùen efkeÛeej cegKÙe ™he mes Yeejle kesâ Ssefleneefmekeâ Deewj meeceeefpekeâ meboYe& ceW GYejlee nw, peneb De}ie-De}ie OeceeX Deewj mebmke=âefleÙeeW 
ves Skeâ-otmejs kesâ meeLe efce}keâj YeejleerÙe meceepe keâer henÛeeve yeveeF& nw~pee@vemeve (2015) Skeb  ngmewve (1955) ves 'meeceeefmekeâ 
mebmke=âefle' Meyo keâe leelheÙe& Skeâ Ssmeer mebmke=âefle mes yeleeÙee nw pees efkeefYeVe mebmke=âefleÙeeW kesâ ces}pees} Deewj efceßeCe mes GlheVe nesleer nw~ Ùen 

1. meeceeefmekeâ mebmke=âefle keâe mebØelÙeÙe Deewj heefjØes#Ùe
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mebmke=âefle Skeâ Ssmeer efmLeefle keâes oMee&leer nw efpemeceW efkeefYeVe meebmke=âeflekeâ, Oeeefce&keâ, Yee<eeF& Deewj meeceeefpekeâ lelke Skeâ otmejs kesâ meeLe men-
Deefmlelke ceW jnles nQ, Deewj Skeâ veF&, mece=æ meebmke=âeflekeâ henÛeeve keâe efvecee&Ce keâjles nQ~ Yeejle ceW Ùen mebkeâef}le mebmke=âefle npeejeW ke<eeX keâer 
Ssefleneefmekeâ Ùee$ee keâe heefjCeece nw, efpemeceW efkeefYeVe peeefleÙeeB, Oece&, Deewj meYÙeleeSB Deeheme ceW efce}keâj Skeâ meePee meebmke=âeflekeâ ™he ceW 
™heebleefjle ngF& nQ~Mecee& (1995) ves meeceeefmekeâ mebmke=âefle kesâ meboYe& ceW keâne nw efkeâ nceejs osMe ceW Yee<ee, mebmke=âefle, peeefle, Oece& Deewj #es$e 
keâer efkeefkeOeleeSb nQ, Fmekesâ yeekepeto Yeer mebhetCe& Yeejle keâe efÛebleve Skeâ pewmee nw~ Ùeefo nce Fve meYeer kesâ efÛebleve kesâ cet} ceW osKes lees keâe} 
Deewj #es$e keâer efkeefYeVeleeDeeW kesâ yeekepeto GveceW Skeâ DeefkeYeepÙe Skeâlee efoKeeF& heÌ[leer nw~meeceeefmekeâ mebmke=âefle keâe efkekeâeme Yeejle ceW Skeâ 
}byeer Øeef›eâÙee kesâ heefjCeecemke™he ngDee nw, efpemes efkeefYeVe meceÙeeW ceW efkeefYeVe meeceÇepÙeeW, OeceeX Deewj efkeosMeer Dee›eâceCeeW ves ØeYeeefkele efkeâÙee~ 
Fmekesâ Debleie&le ve kesâke} mebmke=âefleÙeeW keâe Deeoeve-Øeoeve ngDee, yeefukeâ meeceeefpekeâ Deewj meebmke=âeflekeâ cetuÙeeW keâe Yeer mecevkeÙe ngDee~ Ùen 
mebmke=âefle Yeejle keâer meeceeefpekeâ Deewj meebmke=âeflekeâ leeves-yeeves keâes mecePeves kesâ ef}S cenlkehetCe& nw, pees Skeâlee Deewj efkeefkeOelee keâe DeÆgle 
efceßeCe Øemlegle keâjleer nw~ceesnve, jeOes (1984,1985) ves yeleeÙee nw efkeâ ‘meeceeefmekeâ mebmke=âefle’Ùen heo YeejleerÙe mebefkeOeeve kesâ efnvoer 
Devegkeeo mes Gæ=le nw~ Ùeneb Ùen heo Deb«esÌpeer kesâ ‘keâbheesefpemš keâuÛej’ kesâ ef}S ØeÙegòeâ neslee nw~ meceeme keâe DeLe& neslee nw Ùeesie Ùee ces}~ 
meeceeefmekeâ mebmke=âefle oes Ùee oes mes DeefOekeâ mebmke=âefleÙeeW keâe efce}vecee$e veneR nw~ meeceeefmekeâ keâe DeLe& nw - efce}keâj Skeâ nes peeves kee}er~ 
peye oes Ùee oes mes DeefOekeâ mebmke=âefleÙeeb efce}leer nQ leye oes Øekeâej keâer ef›eâÙeeSb nesleeR nQ~ mebmke=âefleÙeeW kesâ kegâÚ lelke Ssmes nesles nQ - Ûeens ken 
Oece&Yeekevee nes, keâ}e ®efÛe nes, meeefnlÙe hejbheje nes Ùee Yee<ee nes - pees efce}ves kee}er efkeefYeVe mebmke=âefleÙeeW ceW meceeve ™he mes mkeerke=âle nes 
peeles nQ~ Gve lelkeeW keâe Depeveyeerheve peelee jnlee nw~ kes Fve meYeer mebmke=âefleÙeeW ceW Kehe peeles nQ~ otmejer Deesj kegâÚ lelke Ssmes Yeer nesles nQ pees 
keâYeer mebmke=âefleÙeeW ceW meceeve ™he mes mkeerke=âle veneR nesles kes efkeefYeVe mebmke=âefleÙeeW ceW De}ie De}ie Ùee lees yeves jnles nQ Ùee keâe}eblej ceW efke}erve 
nes peeles nQ~ kÙeehekeâ ™he mes pees efkeefYeVe lelke meYeer mebmke=âefleÙeeW ceW mkeerke=âle nes peeles nw, Ùeefo Gvekesâ heefjCeece Deewj Øekeâej Devegkeât} ngS lees 
kes kegâ} efce}ekeâj Skeâ Dehes#eeke=âle veF& mebmke=âefle Ûeslevee keâes ™he osles nQ, efpemes nce meeceeefmekeâ mebmke=âeflekeâ Ûeslevee keân mekeâles nQ~Yeer<ce 
meenveer (2000) ves Gu}sKe efkeâÙee nw efkeâ mebmke=âefleÙeeW kesâ meceeme nesves hej keâesF& DeekeMÙekeâ veneR nw efkeâ mecemle mebmke=âefle (meeceeefmekeâ 
mebmke=âefle) ceW efkeefYeVe hetke&keleer& mebmke=âefleÙeeW kesâ DekeMes<eebMe De}ie De}ie efoKeeF& heÌ[W~ meeceeefmekeâlee meehes#e Meyo nQ - ‘ØeOeevÙesve kÙeheosMee 
Yekeefvle~’  mebmke=âefle (·meced±ke=â±efòeâved±megšd) kÙeefòeâ Ûeslevee keâer mecÙekeâd ef›eâÙeeMeer}lee keâe meeceeefpekeâ leLee meeceeefmekeâ ™he nw~ Ssmee Yeer 
neslee nw efkeâ kÙeefòeâ Ûeslevee Deheves Glkeâ<e& leLee Tpee& kesâ heâ}mke™he meceepe Ûeslevee hej DeeÛÚeefole nes peeS, pewmes leye neslee nw peye keâesF& 
yeÌ[e oeMe&efvekeâ, efkeÛeejkeâ, cenef<e& DeLekee Ùegie heg®<e veslee meceepe keâes efkeMes<e efoMee ceW ieefleMeer} keâjves ceW meceLe& neslee nw, yegæ, Mebkeâj, 
leg}meeroeme, YeejleWog, ieebOeer Ssmes ner Ùegieheg®<e Les~ kÙeefòeâ ceW pees meke&ßes… nw, peye ken meceepeerke=âle neslee nw lees mebmke=âefle kesâ lelke ™heeefÙele 
nesles nQ~ efkeÛeej kewÙeefòeâkeâ Øeef›eâÙee nw~ kÙeefòeâ efkeMes<e kesâ peeie®keâ ceve ces efkeÛeej GlheVe nesles nQ~ Yee<ee leLee DevÙe meeOeveeW Éeje Ùes efkeÛeej 
kÙeòeâ neskeâj mecepeerke=âle nesles nQ~ efÛebleve OeejeDeeW keâes Øekeefle&le keâjves kee}s Ùee efkeÛeejpeieled ceW vesle=lke keâjves kee}s ceveeref<eÙeeW keâer kÙeefkeâle 
Ûeslevee meceepe Éeje mkeerke=âle neskeâj meceepe Ûeslevee yeve peeleer nw, Deewj meeceeefpekeâ mebmke=âefle keâes ™he osleer nw~ Deveskeâ meeceeefpekeâ mebmke=âefleÙeeW 
keâe peye Ùeesie neslee nw, Gvekeâe Ssmee efce}ve neslee nw efpemeceW yengle otj lekeâ oesveeW Ùee Deveskeâ mebmke=âefleÙeeb efce}keâj Skeâ nes peeSb meeceeefmekeâ 
mebmke=âefle keâe mke™he meeceves Deelee nw~ meeefnlÙe kesâ Thej mebmke=âefleÙeeW keâer meceeefmekeâlee keâe ØeYeeke heÌ[s efyevee veneR jnlee Deewj Fmeeref}S 
mebØeefle meeefnlÙe ken menpe meeOeve nw, efpemekesâ Éeje meeceeefmekeâ mebmke=âefle kesâ ØecegKe lelkeeW keâes nce Skeâ meerce lekeâpeevevesmecePeves keâe ØeÙelve 
keâj mekeâles nQ~

nceeje osMe Yeejleke<e& Deveskeâ mebmke=âefleÙeeW keâer efce}ve Yetefce jne nw~ DeeÙe& DeveeÙe& (efkeMes<ekeâj õefkeÌ[), efnvot-cegefm}ce, heeÛÙe-
heeMÛeelÙe ØeYe=efle Deveskeâ mebmke=âefleÙeeb Ùeneb heveheeR Deewj Skeâ otmejs keâes ØeYeeefkele leLee DevegØeeefCele keâjleer jneR~ Fveces hejmhej efkeâme Øekeâej keâe 
cespe pees}, meecebpemÙe -mecevkeÙe Ieefšle ngDee nw Deewj efkeâve efkeMes<e lelkeeW keâes }skeâj cee$e mebleg}ve Ùee meceenej keâer efmLeefle yeveer jner, 
Fmekeâe mecÙekeâd efoioMe&ve efnvoer meeefnlÙe kesâ Fefleneme kesâ he=…eW ceW Dehesef#ele nw~ efkeâbleg Keso nw efkeâ Deye lekeâ efpeleves meeefnlÙesefleneme «ebLe 
ef}Kes ieÙes nQ GveceW mes efkeâmeer ceW Yeer Fme Âef<škeâesCe keâe mecÙekeâd DevegmejCe veneR ngDee nw~ DeleŠ Ùen mebef#ehle ØeÙeeme, pees Deheveer }Ieglee kesâ 
keâejCe Fme efoMee ceW mebkesâlekeâ cee$e nes mekeâlee nw~ efnvoer meeefnlÙe kesâ Fefleneme keâe Deeefokeâe} osKeW~ Deeefokeâe} ceW nce Skeâ meeLe Deveskeâ 
meeefneflÙekeâ Øeke=efòeÙeeW kesâ oMe&ve keâjles Les - yeewæ, yeÇpeÙeeveer meeefnlÙe hejbheje ceW ef}efKele DeheYeÇbMe efmeæ meeefnlÙe (mejnhee Deeefo) DeheYeÇbMe 
pewve ØeyebOe keâekÙe (mkebÙeYet, heg<heobòe Deeefo) DeheYeÇbMe efkeMegæ ßebieej keâekÙe (Deyog} jnceeve), DekeOeer ØeceeKÙeeve keâekÙe (cegu}e oeGo), 



cewefLe}er ke=â<Ce keâekÙe (efkeÅeeheefle), jepemLeeveer ÛejCe keâekÙe, (ÛeboyejoeF&, peieeflekeâ), KeÌ[er yees}er ceveesjbpeve keâekÙe (Deceerj Kegmejes 
Deeefo) Fve Deveskeâ Øeke=efòeÙeeW ceW Deveskeâ Oeeefce&keâ meebmke=âeflekeâ efÛeblee OeejeDeeW kesâ Skeâ meeLe Deefmlelke keâe heefjÛeÙe lees efce}lee ner nw~ YeejleerÙe 
meeceeefpekeâ peerkeve ceW Ùen keâe} efkeefYeVe mebmke=âefleÙeeW kesâ efce}ve keâe keâe} keâne pee mekeâlee nw, meceeme keâe veneR~ mebmke=âefleÙeeb Skeâ otmejs mes 
efce}eR, Gvekesâ yeerÛe men Deefmlelke keâer efmLeefle yeveer jner, hetjer lejn ve lees efkeâmeer Skeâ mebmke=âefle ceW otmejer keâe DeOÙeenej ngDee, ve Gvekesâ lelke 
efce}keâj Skeâ mecemle mebmke=âefle keâes pevce os mekesâ~ Fme meb›eâebefle keâe} ceW mebmke=âefleÙeeW keâe meceeme hetCe&leÙe: Ieefšle ngDee veneR oerKelee nw~ 
kesâke} mecemle mebmke=âefle kesâ efvecee&Ce keâer hetke& heeref"keâe Øemlegle oerKeleer nw~ ye»eÙeeveer yeewæ efmeæ meeefnlÙe Deewj DeheYeÇbMe pewve meeefnlÙe Skeâ 
meeLe ef}Kes pee jns Les, keâYeer keâYeer lees Skeâ ner YetYeeie ceW, efheâj Yeer FmeceW oes efkeefYeVe meebmke=âeflekeâ ÛesleveeSb kÙeòeâ ngFË nQ~ efmeæ meeefnlÙe ceW 
F&Õej keâe mLeeve MetvÙe ves ef}Ùee nw~ ye»eÙeeveer efmeæeW ves Oece& kesâ ™Ì{ hejbhejeiele yee¢ee[byejeW hej n"hetke&keâ kegâ"ejeIeele Yeer efkeâÙee nw~Fme 
}sKe kesâ Deie}s Yeeie ceW nce YeejleerÙe mebmke=âefle ceW efveefnle meeceeefmekeâ mebmke=âefle kesâ Ssefleneefmekeâ meboYe& kesâ efkemleej keâe efkemle=le ™he mes keCe&ve 
efkeâÙee ieÙee nw~ peesefkeâ Fme Øekeâej nw -

YeejleerÙe meYÙelee keâer Meg®Deele yengle ØeeÛeerve keâe} mes ngF&, Deewj meceÙe kesâ meeLe FmeceW efkeefYeVe mebmke=âefleÙeeW keâe ØeYeeke heÌ[e~ Yeejle 
keâe Fefleneme efkeefYeVe Dee›eâceCeeW, kÙeeheeefjkeâ mebhekeâeX, Deewj meebmke=âeflekeâ Deeoeve-Øeoeve mes Yeje heÌ[e nw, efpemeves YeejleerÙe meceepe keâes Skeâ 
veF& efoMee oer~ heefCe«ener (2017) ves yeleeÙee nw efkeâ Yeejle ceW meeceeefmekeâ mebmke=âefle keâe efvecee&Ce efkeefYeVe Ssefleneefmekeâ IešveeDeeW Deewj 
Øeef›eâÙeeDeeW kesâ ceeOÙece mes ngDee nw~ peye nce Yeejle kesâ Fefleneme keâes osKeles nQ, lees nceW efkeefYeVe meeceÇepÙeeW, OeceeX Deewj meebmke=âeflekeâ 
Deeboes}veeW keâe meecevee neslee nw, efpevneWves YeejleerÙe meceepe Deewj mebmke=âefle keâes Deekeâej osves ceW cenlkehetCe& Yetefcekeâe efveYeeF&~

DeeÙe& Dee›eâceCe Deewj kesoeW keâer jÛevee

Yeejle ceW meyemes hen}s kesoeW kesâ ™he ceW Oeeefce&keâ Deewj meebmke=âeflekeâ meeefnlÙe keâe me=peve ngDee, efpemeceW DeeÙe& mebmke=âefle keâe ØecegKe mLeeve 
Lee~ kesoeW kesâ ceeOÙece mes YeejleerÙe meceepe ceW Oeeefce&keâ, oeMe&efvekeâ Deewj meebmke=âeflekeâ efkeÛeejOeejeSB Øekeâš ngFË~ ne}ebefkeâ, kesoeW ceW Yeer kegâÚ 
DevÙe mebmke=âefleÙeeW kesâ ØeYeeke heeS peeles nQ, efkeMes<ekeâj õefkeÌ[ Deewj DevÙe Deeefokeemeer mebmke=âefleÙeeW keâe~

kewefokeâ mebmke=âefle Deewj efceßeCe: 

YeejleerÙe meYÙelee keâer Meg®Deele kewefokeâ mebmke=âefle mes nesleer nw, pees Yeejle kesâ ØeeÛeervelece Oeeefce&keâ, meebmke=âeflekeâ Deewj meeceeefpekeâ peerkeve 
keâe DeeOeej nw~ Fmekesâ meeLe ner, cenekeâekÙe pewmes ceneYeejle Deewj jeceeÙeCe ceW Yeer efkeefYeVe mebmke=âefleÙeeW Deewj efkeÛeejOeejeDeeW keâe efceßeCe 
efoKeeF& oslee nw~ Fve «ebLeeW ceW nceW efkeefYeVe mecegoeÙeeW Deewj peeefleÙeeW kesâ efkeÛeejeW keâe meefcce}ve osKeves keâes efce}lee nw~

cegefm}ce Dee›eâceCe Deewj cegie} meeceÇepÙe

12keeR Meleeyeoer ceW cegefm}ce Dee›eâceCeeW kesâ yeeo Yeejle ceW Fm}eefcekeâ mebmke=âefle keâe ØeYeeke yeÌ{e~ efou}er meulevele Deewj cegie}eW kesâ 
Deeieceve kesâ yeeo, Yeejle ceW Skeâ veÙee meebmke=âeflekeâ efce}epeg}e vepej Deelee nw~ cegie}eW kesâ meeLe heâejmeer mebmke=âefle, keâ}e Deewj meeefnlÙe keâe 
Yeejle ceW ØekesMe ngDee~ cegie}eW kesâ Meemevekeâe} ceW YeejleerÙe keâ}e, meeefnlÙe, mebieerle, keemlegkeâ}e Deewj Keeveheeve hej ienje ØeYeeke heÌ[e~ 
GoenjCe mke™he, leepecen}, kegâlegye ceerveej, Deewj efou}er keâe }e} efkeâ}e pewmes Ssefleneefmekeâ mceejkeâ cegie}er keâ}e Deewj mebmke=âefle kesâ 
efceßeCe keâe Øeleerkeâ nQ~ cegie} meeceÇepÙe kesâ meceÙe ceW YeejleerÙe meceepe ceW cegefm}ce ØeYeeke mes YeejleerÙe mebmke=âefle keâe Skeâ veÙee ™he GYeje~ 
cegie} meceÇeš Dekeâyej ves Oece&efvejhes#elee keâer veerefle DeheveeF&, efpememes efnbot Deewj cegefm}ce mecegoeÙeeW kesâ yeerÛe meebmke=âeflekeâ mebyebOeeW ceW meecebpemÙe 
mLeeefhele ngDee~ Dekeâyej ves YeejleerÙe keâ}e, meeefnlÙe, Deewj mebieerle ceW Fm}eefcekeâ Deewj efnbot mebmke=âefleÙeeW keâe meefcce}ve efkeâÙee~ mewÙÙeo 
Ìpenerj (2016) ves yeleeÙee nw efkeâ Yeejle ceW meeceeefmekeâ mebmke=âefle keâe pevce cegKÙe ™he mes cegefm}ce Dee›eâceCeeW kesâ yeeo ngDee~ peye legke&â 
Deewj Deheâieeve Meemekeâ Yeejle DeeS, lees GvneWves Ùeneb keâer mLeeveerÙe mebmke=âefle kesâ meeLe efceßeCe efkeâÙee~ Fve MeemekeâeW kesâ meeLe kÙeeheej, 
efke%eeve, keâ}e, Deewj meeefnlÙe kesâ #es$e ceW veF& DekeOeejCeeDeeW keâe ØekesMe ngDee~ Fmekesâ yeeo cegie} meeceÇepÙe kesâ oewjeve YeejleerÙe mebmke=âefle ceW 
Deewj Yeer DeefOekeâ meefcce}ve ngDee~ cegie} meceÇeš Dekeâyej ves Oece&efvejhes#elee keâe ØeÛeej efkeâÙee Deewj YeejleerÙe meceepe ceW efkeefYeVe OeceeX kesâ yeerÛe 

2. YeejleerÙe meeceeefmekeâ mebmke=âefle kesâ Ssefleneefmekeâ meboYe&
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meÆeke keâe keeleekejCe GlheVe efkeâÙee~ Fme DekeefOe ceW keâ}e, keemlegkeâ}e, mebieerle, meeefnlÙe, Deewj DevÙe meebmke=âeflekeâ #es$eeW ceW Skeâ veÙee 
efceßeCe osKeves keâes efce}e~ cegie} keemlegkeâ}e, pees YeejleerÙe Deewj Fm}eceer Mewef}ÙeeW keâe meefcce}ve nw, Fmekeâe yesnlejerve GoenjCe nw leepe 
cen}~

efyeÇefšMe meeceÇepÙe Deewj meebmke=âeflekeâ ØeYeeke:ÙetjesheerÙe GheefvekesMeeW keâe YeejleerÙe meceepe hej ienje ØeYeeke heÌ[e~ efyeÇefšMe meeceÇepÙe ves 
YeejleerÙe mebmke=âefle ceW Skeâ veÙee ceesÌ[ }eÙee~ ÙetjesheerÙe efkeÛeejOeejeDeeW, efMe#ee heæefleÙeeW, Deewj keâ}e keâe YeejleerÙe meceepe ceW efceßeCe ngDee~ 
Fmemes YeejleerÙe meceepe ceW meebmke=âeflekeâ peeie™keâlee Deewj vekepeeiejCe keâe oewj DeeÙee~efyeÇefšMe keâe} ceW Yeer YeejleerÙe meceepe Deewj mebmke=âefle 
hej ienje ØeYeeke heÌ[e~ efyeÇefšMe efMe#ee kÙekemLee, keâevetve, ØeMeemeve Deewj DeewÅeesefiekeâ ›eâebefle ves YeejleerÙe meceepe keâes ve kesâke} veF& efoMeeDeeW 
ceW meesÛeves hej cepeyetj efkeâÙee, yeefukeâ YeejleerÙe meebmke=âeflekeâ efkeÛeejeW keâes Yeer heefMÛeceer Âef<škeâesCe mes peesÌ[ves keâe ØeÙeeme efkeâÙee~ ne}ebefkeâ, 
Fme keâe} ceW YeejleerÙe meceepe ceW Skeâ meebmke=âeflekeâ peeiejCe Yeer ngDee, efpememes YeejleerÙe meceepe ves Deheves heejbheefjkeâ cetuÙeeW keâes efheâj mes 
henÛeevee Deewj DeeOegefvekeâlee kesâ meeLe Gvekeâe meecebpemÙe yew"eÙee~Yeejle ceW ÙetjesheerÙe GheefvekesMeeW keâe ØeYeeke, Deewj efkeefYeVe DevÙe efkeosMeer 
mebmke=âefleÙeeW kesâ mebheke&â ves YeejleerÙe meceepe keâer meebmke=âeflekeâ Oeeje keâes ØeYeeefkele efkeâÙee~ Fme Øekeâej, YeejleerÙe mebmke=âefle ves efkeefYeVe yeenjer Deewj 
Deebleefjkeâ ØeYeekeeW keâes Deelcemeele keâj ef}Ùee Deewj Skeâ efceefßele mebmke=âefle keâe ™he ef}Ùee~

DeeOegefvekeâ Yeejle Deewj je<š^keeo

mkeleb$elee meb«eece Deewj YeejleerÙe je<š^erÙe Deeboes}ve ves YeejleerÙe meceepe ceW meefcceef}le mebmke=âefle kesâ cenlke keâes Gpeeiej efkeâÙee~ cenelcee 
ieebOeer Deewj pekeenj}e} vesn™ pewmes vesleeDeeW ves YeejleerÙe meceepe keâer Skeâlee Deewj meebmke=âeflekeâ efkeefkeOelee keâes yeÌ{ekee efoÙee~ GvneWves YeejleerÙe 
je<š^erÙelee keâes efkeefYeVe OeceeX, peeefleÙeeW, Deewj mebmke=âefleÙeeW keâe meefcce}ve ceevee~

meeceeefmekeâ  mebmke=âefle YeejleerÙe meceepe keâer meeceeefpekeâ, meebmke=âeflekeâ Deewj Oeeefce&keâ efkeefkeOelee keâes mecePeves kesâ ef}S Skeâ cenlkehetCe& 
efkeÛeejOeeje nw~ Fmekeâe DeeOeej Ùen nw efkeâ YeejleerÙe meceepe ceW efkeefYeVe OeceeX, peeefleÙeeW, Deewj mebmke=âefleÙeeW kesâ yeerÛe Skeâ Deehemeer mebyebOe Deewj 
menÙeesie nw, pees DebleleŠ Skeâ efceefßele mebmke=âefle keâe efvecee&Ce keâjlee nw~Fme }sKe kesâ Deie}s Yeeie ceW nce YeejleerÙe mebmke=âefle ceW efveefnle 
meeceeefmekeâ mebmke=âefle efvecee&Ce kesâ efkeefYeVe ™hekeâe efkemle=le ™he mes keCe&ve efkeâÙee ieÙee nw~ peesefkeâ Fme Øekeâej nw -

YeejleerÙe mebmke=âefle ceW meefcceef}le mebmke=âefle kesâ keâF& ™he osKeves keâes efce}les nQ~ Ùeneb nce kegâÚ ØecegKe ™heeW keâe efkeM}s<eCe keâjWies~

1. Oece& Deewj Oeeefce&keâ hejbhejeSb

Yeejle ceW efkeefYeVe OeceeX kesâ meefcce}ve mes ve kesâke} meebmke=âeflekeâ mece=efæ DeeF&, yeefukeâ Oeeefce&keâ mebkeeo Deewj meefn<Ceglee keâer Yeer Skeâ 
hejbheje efkekeâefmele ngF&~ GoenjCe kesâ ef}S, ieg® veevekeâ oske Éeje mLeeefhele efmeKe Oece& ves efnbot Deewj cegefm}ce oesveeW kesâ Oeeefce&keâ lelkeeW keâes 
Deelcemeele efkeâÙee~ meeLe ner, efnbot Oece& ves Yeer meceÙe-meceÙe hej yeewæ, pewve, Deewj DevÙe Oeeefce&keâ hejbhejeDeeW kesâ ØeYeeke keâes mkeerkeâej 
efkeâÙee~mewÙÙeo Ìpenerj (2016) ves yeleeÙee efkeâ Yeejle ceW efkeefYeVe OeceeX keâe meefcce}ve YeejleerÙe mebmke=âefle keâe Skeâ cenlkehetCe& hen}t nw~ efnbot 
Oece&, Fm}ece, efmeKe Oece&, yeewæ Oece& Deewj pewve Oece& kesâ Oeeefce&keâ lelkeeW keâe efceßeCe YeejleerÙe meceepe ceW ngDee~ 

2. Yee<ee Deewj meeefnlÙe

Yeejle ceW mebmke=âle, heâejmeer, Dejyeer, Deewj DevÙe Yee<eeDeeW keâe efce}epeg}e ØeYeeke YeejleerÙe meeefnlÙe keâes veÙee DeeÙeece oslee nw~ Go&t 
Yee<ee keâe pevce efnboer Deewj heâejmeer kesâ efceßeCe mes ngDee, Deewj Ùen Deepe YeejleerÙe meeefnlÙe keâe cenlkehetCe& efnmmee yeve Ûegkeâer nw~ efnboer 
meeefnlÙe ceW Yeer Dejyeer Deewj heâejmeer MeyoeW keâe meceekesMe ngDee~ Fmeer lejn, hebpeeyeer, yebiee}er, iegpejeleer Deewj DevÙe #es$eerÙe Yee<eeDeeW ceW Yeer 
efkeefYeVe mebmke=âefleÙeeW keâe meefcce}ve ngDee~Mecee& (1995) ves yeleeÙee nw efkeâ Deceerj Kegmejes meeceeefmekeâ mebmke=âefle kesâ De«eotle Les ~ Kegmejes ves 
meYeer mebmke=âefleÙeeW kesâ Deeoeve-Øeoeve ceW cenlkehetCe& Yetefcekeâe efveYeeF& ~ GvneWves mebmke=âefleÙeeW ceW Skeâlee keâe cegKÙe keâejCe Yee<ee keâes mecePee Deewj 
meeceevÙe peve Éeje yees}ves, ef}Keves kee}er Yee<ee keâes DeheveeÙee ~ GvneWves meYeer Yee<eeDeeW keâes Fme Øekeâej efce}ekeâj DeheveeÙee efpememes 

meeceeefmekeâ  mebmke=âefle efvecee&Ce kesâ efkeefYeVe ™he



meebmke=âeflekeâ meeceeefpekeâ meecebpemÙe mLeeefhele keâjves ceW ceoo efce}er ~ Kegmejes ves Skeâ Ssmes Meyo Yeb[ej keâe efvecee&Ce efkeâÙee efpemeceW meeOeejCele: 
lees mecePeer peeveer kee}er heâejmeer Deewj mebmke=âle oesveeW Yee<eeDeeW kesâ Meyo Les, efheâj Gve MeyoeW keâes ØeÛeef}le yees}Ûee} keâer Yee<ee ceW kÙekenej 
keâjles ngS Gme Mew}er keâe efvecee&Ce efkeâÙee pees DeeOegefvekeâ efnboer Deewj Go&t Yee<eeDeeW keâer peveveer nw~  Yeejle Deewj Gmekesâ meeefnlÙe kesâ ef}S 
Deeefcej Kegmejes keâer Ùen meyemes yeÌ[er osve nw Deewj Gvekeâe meeefnlÙe meeceeefmekeâ mebmke=âefle Skece yengYeeef<ekeâlee keâe meyemes Gòece GoenjCe ~

3. mebieerle Deewj ve=lÙe

YeejleerÙe mebieerle Deewj ve=lÙe ceW Yeer meefcceef}le mebmke=âefle kesâ ØeYeeke osKes peeles nQ~ efnvogmleeveer Meem$eerÙe mebieerle ceW heâejmeer, Dejyeer 
Deewj YeejleerÙe mebieerle keâer Oeeje keâe meefcce}ve ngDee~ keneR, megheâer mebieerle ves Yeer YeejleerÙe mebieerle ceW Deheves ØeYeeke ÚesÌ[s~ Fmekesâ meeLe ner, 
YeejleerÙe ve=lÙe Mewef}ÙeeW ceW Yeer efkeosMeer ØeYeekeeW keâe meefcce}ve ngDee, pewmes keâlLekeâ ve=lÙe ceW cegefm}ce mebmke=âefle kesâ ØeYeeke keâes osKee pee mekeâlee 
nw~

4. Keeveheeve

YeejleerÙe Yeespeve ceW Yeer efkeefYeVe mebmke=âefleÙeeW keâe efceßeCe ngDee nw~ cegie} meeceÇepÙe kesâ oewjeve heâejmeer, legkeâer& Deewj Dejyeer, Ùetjeshe 
mkeeoeW keâe YeejleerÙe Keeveheeve ceW ØeYeeke heÌ[e pewmes- efyejÙeeveer, Meerjcee}, keâyeeye, n}kee, heje"s, heemlee Deeefo  Megæ YeejleerÙe 
kÙebpeveefceßeCe keâe heefjCeece nQ~ 

5. kem$e Deewj nmleefMeuhe

Yeejle ceW kem$eeW Deewj nmleefMeuhe keâe Yeer DevÙe mebmke=âefleÙeeW mes ces}pees} ngDee nw~ YeejleerÙe keâÌ{eF&, jsMeceer keâheÌ[s, Deewj keâe}erveeW ceW 
Fm}eceer Deewj heâejmeer ØeYeeke mhe<š ™he mes osKes pee mekeâles nQ~ Fmekesâ De}ekee, cegÌie} keâe} ceW YeejleerÙe nmleefMeuhe ceW pees efMeuhekeâ}e 
Deewj mepeekešer lelke Meeefce} ngS, kes Deepe Yeer YeejleerÙe mebmke=âefle keâe DeefYeVe efnmmee nQ~keâewve keânsiee efkeâ me}keej-metš F&jeveer Ùee peeRme 
Meš& yeenjer henveekee nw~

meeceeefmekeâ mebmke=âefle keâe YeejleerÙe meceepe hej ienje ØeYeeke heÌ[e nw~ Fmemes ve kesâke} keâ}e Deewj meeefnlÙe ceW mece=efæ DeeF&, yeefukeâ 
meceepe ceW Yeer meebmke=âeflekeâ efkeefkeOelee kesâ meeLe-meeLe Deehemeer meefn<Ceglee Deewj mecejmelee keâe efkekeâeme ngDee~ YeejleerÙe meceepe keâer Ùen 
efkeMes<elee Deepe Yeer peerefkele nw, peneb efkeefYeVe Oece&, peeefle Deewj mebmke=âefle kesâ }esie Skeâ meeLe jnles nQ Deewj Skeâ-otmejs keâe mecceeve keâjles 
nQ~meefcceef}le mebmke=âefle ves YeejleerÙe meceepe ceW meeceeefpekeâ Deewj Oeeefce&keâ meewneo& keâe keeleekejCe hewoe efkeâÙee~ Ùen mebmke=âefle ve kesâke} 
efkeefYeVelee keâes mkeerkeâej keâjleer nw, yeefukeâ Gmes Deheveekeâj Skeâ efceefßele YeejleerÙe henÛeeve keâe efvecee&Ce keâjleer nw~ meeceeefmekeâ mebmke=âefle ves ve 
kesâke} keâ}e Deewj meeefnlÙe, yeefukeâ meceepe kesâ meeceeefpekeâ leeves-yeeves keâes Yeer ØeYeeefkele efkeâÙee~ yeefukeâ Ùeneb kesâ }esie efkeefYeVe mebmke=âefleÙeeW 
Deewj hejbhejeDeeW keâe mecceeve keâjles ngS Deeheme ceW efce}peg} keâj jnles nQ~ Fmemes YeejleerÙe meceepe ceW meefn<Ceglee Deewj mecejmelee keâe 
keeleekejCe yevee~ meeceeefmekeâ mebmke=âefle ves YeejleerÙe meceepe keâes Ùen mecePeves keâe Dekemej efoÙee efkeâ efkeefYeVe Oece&, peeefle Deewj mebmke=âefleÙeeW kesâ 
yeekepeto nce meYeer Skeâ meceeve nQ~ Ùen mebmke=âefle meceepe keâes Skeâpegš keâjves kesâ ef}S Øesefjle keâjleer nw Deewj YesoYeeke keâes otj keâjves keâe 
ØeÙeeme keâjleer nw~Yeejle keâer meeceeefmekeâ mebmke=âefle ves YeejleerÙe meceepe ceW Skeâlee Deewj efkeefkeOelee kesâ yeerÛe meecebpemÙe mLeeefhele efkeâÙee nw~ Ùen 
efkeefYeVe OeceeX, Yee<eeDeeW, peeefleÙeeW, Deewj mebmke=âefleÙeeW kesâ yeerÛe mebkeeo Deewj mecePe keâes yeÌ{ekee osleer nw~ YeejleerÙe meceepe ceW Ùen mebmke=âefle ve 
kesâke} }esieeW keâes Skeâ-otmejs mes peesÌ[leer nw, yeefukeâ Ùen efkeefYeVe meebmke=âeflekeâ Deewj Oeeefce&keâ mecetneW kesâ yeerÛe meefn<Ceglee, men-Deefmlelke Deewj 
menÙeesie keâes yeÌ{ekee osleer nw~Fmekesâ De}ekee, meeceeefmekeâ mebmke=âefle ves YeejleerÙe meceepe keâes Skeâ veF& meesÛe, Âef<škeâesCe Deewj kewefÕekeâ Âef<š oer 
nw~ Ùen YeejleerÙe mebmke=âefle keâes ve kesâke} YeejleerÙe GheceneÉerhe ceW, yeefukeâ ogefveÙee Yej ceW heâw}eves ceW meneÙekeâ jner nw~ YeejleerÙe efheâuce 
GÅeesie, mebieerle, meeefnlÙe Deewj keâ}e ves mebkeâef}le mebmke=âefle keâes yeÌ{ekee osves ceW cenlkehetCe& Yetefcekeâe efveYeeF& nw~ne}eBefkeâ YeejleerÙe mebkeâef}le 
mebmke=âefle ves YeejleerÙe meceepe ceW Skeâlee Deewj efkeefkeOelee kesâ yeerÛe meecebpemÙe mLeeefhele efkeâÙee nw, }sefkeâve Fmes kegâÚ ÛegveewefleÙeeW keâe Yeer meecevee 
keâjvee heÌ[e nw~ Oeeefce&keâ Deewj Yee<eeF& Demenceefle, meebmke=âeflekeâ mebIe<e&, Deewj meceepe ceW Demeceevelee pewmeer mecemÙeeSB keâYeer-keâYeer meeceeefmekeâ  

meceepe Deewj mebmke=âefle ceW meeceeefmekeâ mebmke=âefle keâe ØeYeeke
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mebmke=âefle kesâ efkekeâeme ceW yeeOee [e} mekeâleer nQ~efheâj Yeer, Fve ÛegveewefleÙeeW kesâ yeekepeto, Yeejle keâer meeceeefmekeâ mebmke=âefle ves meceÙe-meceÙe hej 
Deheves meeceLÙe& Deewj efkeefkeOelee mes meceepe keâes Skeâpegš efkeâÙee nw~ Ùen YeejleerÙe meceepe keâes ve kesâke} Deheves Ssefleneefmekeâ Deewj meebmke=âeflekeâ 
cetuÙeeW keâer Ùeeo efo}eleer nw, yeefukeâ Ùen nceW Ùen Yeer efmeKeeleer nw efkeâ efkeefYeVelee ceW Skeâlee Deewj efkeefkeOelee ceW leekeâle nw~

Yeejle keâer meeceeefmekeâ mebmke=âefle ve kesâke} Gmekesâ Ssefleneefmekeâ efkekeâeme keâe heefjCeece nw, yeefukeâ Ùen Gmekeâer mece=efæ Deewj meeceeefpekeâ 
Oejesnj keâe Yeer Øeleerkeâ nw~ efkeefYeVe mebmke=âefleÙeeW, OeceeX Deewj peeefleÙeeW kesâ meefcce}ve mes YeejleerÙe meceepe ves Skeâ Ssmeer DeefÉleerÙe henÛeeve yeveeF& 
nw, pees hetjer ogefveÙee ceW GoenjCe kesâ ™he ceW Øemlegle keâer pee mekeâleer nw~

Fme Øekeâej, YeejleerÙe mebmke=âefle keâe meeceeefmekeâ mke™he meceepe keâes Skeâlee, efkeefkeOelee Deewj meefn<Ceglee keâe mebosMe oslee nw~ Ùen nceW 
Ùen efmeKeelee nw efkeâ efkeefYeVelee kesâ yeekepeto, nce meYeer Skeâ nQ Deewj nceW Skeâ-otmejs kesâ Øeefle mecceeve Deewj mecePe hetCe& DeeÛejCe keâjvee 
ÛeeefnS~ Ùener YeejleerÙe mebmke=âefle keâe cet} DeeOeej nw, pees meefoÙeeW mes peerefkele nw Deewj Deeves kee}s meceÙe ceW Yeer YeejleerÙe meceepe keâer henÛeeve 
yevesiee~Yeejle keâer meeceeefmekeâ mebmke=âefle ves Fmes Skeâ DeefÉleerÙe henÛeeve oer nw, pees ve kesâke} osMe keâer Ssefleneefmekeâ Oejesnj nw, yeefukeâ Fmekeâer 
kele&ceeve Deewj Yeefke<Ùe keâer meeceeefpekeâ mebjÛevee keâes Yeer Deekeâej osleer nw~ YeejleerÙe mebmke=âefle keâe Ùen meefcce}ve ve kesâke} efkeefkeOeleeDeeW kesâ 
yeerÛe mebkeeo keâe jemlee Kees}lee nw, yeefukeâ Ùen Skeâ Ssmeer henÛeeve yeveelee nw, efpemeceW meYeer keâes mecceeve Deewj meceevelee keâe DeefOekeâej 
efce}lee nw~kegâ} efce}ekeâj, Yeejle ceW meeceeefmekeâ mebmke=âefle keâe efkekeâeme Skeâ }byeer Deewj peefš} Øeef›eâÙee keâe heefjCeece nw, pees efkeefYeVe OeceeX, 
Yee<eeDeeW, mebmke=âefleÙeeW Deewj meeceeefpekeâ mebjÛeveeDeeW kesâ efceßeCe mes GlheVe ngDee nw~ Ùen mebmke=âefle YeejleerÙe meceepe keâer Meefòeâ, Skeâlee Deewj 
efkeefkeOelee keâe Øeleerkeâ nw, pees ve kesâke} YeejleerÙe meceepe keâes Skeâpegš keâjleer nw, yeefukeâ Fmes Skeâ kewefÕekeâ henÛeeve Yeer Øeoeve keâjleer nw~Yeejle 
ceW meeceeefmekeâ mebmke=âefle ves ve kesâke} YeejleerÙe meceepe keâes mece=æ efkeâÙee nw, yeefukeâ Ùen ogefveÙee Yej ceW Skeâ DeeoMe& kesâ ™he ceW Øemlegle nesleer 
nw efkeâ keâwmes efkeefYeVelee kesâ yeekepeto Skeâpegšlee Deewj menÙeesie keâes yeÌ{ekee efoÙee pee mekeâlee nw~Fme Øekeâej, YeejleerÙe mebmke=âefle keâer meefcceef}le 
Øeke=âefle ve kesâke} Fefleneme ceW, yeefukeâ kele&ceeve Deewj Yeefke<Ùe ceW Yeer YeejleerÙe meceepe kesâ ef}S Skeâ meMeòeâ Deewj mece=æ Oejesnj kesâ ™he ceW 
keâeÙece jnsieer~
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Abstract

The 21st century is considered to be the era of technology, internet, communication revolution, 
social media. Lack of financial capacity to mobilize resources for 'online and digital education', 
problem of network connectivity, this teaching technique being new for students as well as 
teachers, lack of necessary preparation for online education etc. can have an impact on the 
teaching and learning of students. During the global pandemic COVID-19, most of the countries 
of the world had to take the helpless decision to close their schools and institutions and during 
this time online and digital education helped in continuing education. In India too, due to 
complete lockdown, educational and economic activities came to a complete halt, which had the 
most adverse effect on the livelihood of the economically weaker section of the society and its 
effect is also seen on the education of these families (Kandpal, K. 2021). The New Education 
Policy-2020 recommended to ensure the equitable use of technology in the field of education so 
that students can get the benefit. Social media emerged in the field of education during this 
period, and it is being seen as the latest event in human history. In the social media sequence, 
platforms like Facebook, Twitter, Instagram, WhatsApp, LinkedIn, YouTube, Telegram etc. have 
covered a large chapter. From the time of the COVID-19 pandemic till now, social media has 
helped students in education through online classes, homework, webinars, workshops, online 
exams, getting teaching related help from good teachers and friends, getting information, 
learning from good coaching, sharing their own ideas with others, etc. In online education, 
students spend most of their time at home studying, so they need a good platform which is fulfilled 
by various social media sites through technology. In the presented research paper, an attempt has 
been made to explore, on the basis of review of various literature, what is the role of social media 
sites in technology education in the new education policy and how social media sites contributed 
to the online and digital education of students.

Key words – New Education Policy, Technology Education, Social Media

kele&ceeve Yeejle ØeewÅeesefiekeâer kesâ Éeje efMe#ee kesâ #es$e ceW lespeer mes Øeieefle keâj jne nw ~ efMe#ee keâeÙe&›eâceeW keâes ef[peeFve keâjves, osMe ceW 
ØeewÅeesefiekeâer efMe#ee (meesMe} ceeref[Ùee) kesâ {ebÛes keâes cepeyetle yeveeves Deewj Fmekeâe ef›eâÙeevkeÙeve keâjves kesâ ef}S efkeefYeVe Øekeâej kesâ keâeÙe&›eâceeW 
keâe MegYeejbYeefkeâÙee ieÙee nw ~ pewmes- mkeÙeb (SWAYAM), F&-Ùeb$e (e-Yantra), mkeÙeb ØeYee (SWAYAM Prabha), heerSce F&-efkeÅee 
keâeÙe&›eâce (PM eVIDYA programme), keÛe&gDe} }wye (Virtual Labs) leLee ØeeF&kesš meskeäšj ceW hen}s mes GheÙeesie ceW }eÙes pee 
jns meesMe} ceeref[Ùee meeFšdme pewmes- heâsmeyegkeâ, efšdkešj, Fbmše«eece, keešdmeShe, ef}bkeâ[erve, ÙetšŸetye, šs}er«eece, petce, ietie}ceeršDeeefo~ 
Fme Øekeâej kesâ Dee@ve}eFve FšbjÌHeâsme ØeewÅeesefiekeâer efMe#ee keâes yeefvegÙeeoer ™he mes meMeòeâ Skeb mece=æ keâjves keâe keâeÙe& kele&ceeve meceÙe ceW keâj jns 
nQ~ ØeewÅeesefiekeâer efMe#ee keâe mke™he Deheves Deehe ceW hetCe&leÙee meceekesMeer nw keäÙeeWefkeâ Fmekeâe ØeÙeeme Skeb Fmekeâer Øeke=efòe meceepe kesâ ØelÙeskeâ 
kÙeefòeâ~ lekeâ hengBÛeves keâer nw~ meesMe} ceeref[Ùee Keemekeâj keâesefke[-19 ceneceejer pewmeer Skeb DevÙe Øeeke=âeflekeâ DeeheoeDeeW mes mebIe<e&jle meceÙe ceW 
yesno GheÙeesieer meeefyele ngF& nQ~ meesMe} ceeref[Ùee efMe#ee keâer iegCekeòee Skeb efMe#ee keâer Øeef›eâÙee oesveeW keâes peerkeble jKeves ceW meneÙekeâ efmeæ ngF& 
nw~ Yeejle mejkeâej ves ØeewÅeesefiekeâer Ùee Dee@ve}eFve efMe#ee kesâ #es$e ceW DeefkeÕemeveerÙe Skeb hetCe&leÙee GheÙeesieer me=peveelcekeâ FšbjÌHeâsme keâe efvecee&Ce 
keâj ØelÙeskeâ efkeÅeeLeer& keâes meerKeves kesâ veS DeeÙeece mes peesÌ[e nw~ Ùen DeeÙeece ve efmeÌHe&â efkeÅeeefLe&ÙeeW kesâ %eeve ceW ke=efæ keâjlee nw Deefheleg Ùen 
Fvekesâ meerKeves kesâ lejerkesâ ceW Yeer mekeâejelcekeâ Skeb jÛeveekeeoer heefjkele&ve }eves ceW meneÙekeâ nw~ mejkeâej ves YeejleerÙe efkeÅeeefLe&ÙeeW Deewj efMe#ekeâeW 
kesâ ef}S F&-}efveËie keâes Deewj DeefOekeâ meg}Ye yeveeves Deewj Yeejle ceW Dee@ve}eFve/ef[efpeš} efMe#ee keâes yeÌ{ekee osves Deewj ceÌpeyetle keâjves kesâ 
ef}S ceF& 2020 ceW ØeewÅeesefiekeâer DeeOeeefjle efMe#ee h}sšheâece& heerSce F&-efkeÅee/mkeÙeced keâeÙe&›eâce keâer Meg®Deele keâer~ keâeÙe&›eâce keâe GösMÙe 
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Dee@ve}eFve efMe#ee mes mebyebefOele meYeer ieefleefkeefOeÙeeW keâes Skeâ meeLe }evee nw Deewj Fmemes }ieYeie 25 keâjesÌ[ mkeât}er Úe$eeW keâes }eYe nesves keâer 
mebYeekevee nw ~ 

Deepe kesâ kewMeef<ekeâ heefjkesMe ceW ØeeflemheOee& keâjves kesâ ef}S Dee@ve}eFve efMe#ee DelÙeble DeekeMÙekeâ nw~ ne}eBefkeâ, ÙeneB Ùen veneR ceeve }svee 
ÛeeefnS efkeâ ØeewÅeesefiekeâer kesâ Éeje efMe#ee, Deeceves-meeceves ‘F&-}efveËie’ (face to face interaction) meerKeves mes yesnlejnw~ yeefukeâ, Fme yeele 
hej Ìpeesj efoÙee peevee ÛeeefnS efkeâefMe#eCe Deewj meerKeves ceW meesMe} ceeref[Ùee keâe GheÙeesie keâjves kesâ ÌHeâeÙeos Deewj vegkeâmeeve ncesMee nesles nQ~ 
Dee@ve}eFve efMe#eCe meeceef«eÙeeW keâes efkekeâefmele keâjves Skeb Øeeslmeeefnle keâjves keâe keâeÙe& efvejblej peejer jnvee ÛeeefnS keäÙeeWefkeâ Úe$eeW keâes kele&ceeve meceÙe 
kesâ ef}S lewÙeej keâjves kesâ ef}S mkeefveo&sefMele, menkeâejer Skeb Fbšjwefkeäške Dee@ve}eFve efMe#eCe meeceef«eÙeeW keâer DeekeMÙekeâlee heÌ[leer jnsieer~ kele&ceeve 
meceÙe ceW kÙeeKÙeeveeW Deewj mebieesef‰ÙeeW keâes Dee@ve}eFve Øee™he ceW heefjkeefle&le keâjves ceW Deewj DeefOekeâebMe efkeÅeeefLe&ÙeeW kesâ DeOÙeÙeve kesâ ef}S Fmes mebYeke 
yeveeves kesâ ef}S FmeceW }Ûeer}eheve }eÙee ieÙee nw~ Ùen ØeÙeeme kÙeLe& veneR nesvee ÛeeefnS~ yengle ner keâce meceÙe ceW, ØeewÅeesefiekeâer kesâ yegefveÙeeoer {eBÛes 
ceW yengle efvekesMe efkeâÙee ieÙee nw~ keâF& efkeÕeefkeÅee}Ùe Skeb efMe#eCe mebmLeeveeW ceW Ùen cenmetme efkeâÙee ieÙee nw efkeâ Dee@ve}eFve efMe#eCe keâer Glke=â<šielee 
nsleg ØeewÅeesefiekeâer keâe {eBÛee Deefle DeekeMÙekeâ nw leLee GvnW yesnlej {bie mes cegnwÙee keâjves keâer DeekeMÙekeâlee nw~

efMe#ee ceW ØeewÅeesefiekeâer keâer DekeOeejCee – ØeewÅeesefiekeâer kesâ Éeje efMe#ee efMe#eCe Deewj meerKeves kesâ oewjeve meesMe} ceeref[Ùee meeFšdme, 
GhekeâjCeeW Deewj ØeewÅeesefieefkeâÙeeW keâe DeefYeveke GheÙeesie nw ~ Dee@ve}eFve efMe#ee keâes Deiej mej} lejerkesâmes mecePeW lees Ssmee keân mekeâles nQ efkeâ hetjs 
efMe#eCe Deewj meerKeves kesâ oewjeve lekeâveerkeâeW Deewj GhekeâjCeeWkeâe mej} Ske mebobYe&iele (contextual)  GheÙeesie nw ~ Fmes Dekeämej šskeävees}e@peer 
Fvnebm[ }efveËie (Technology Enhanced Learning) (TEL) Ùee Dee@ve}eFve/ef[efpeš}}efveËie kesâ veece mes Yeer peevee peelee nw~ 
ØeewÅeesefiekeâer kesâ GheÙeesie keâer Keespe keâjves mes efMe#ekeâeW keâes Gvekesâ Éeje heÌ{eS peeves kee}s hee"Ÿe›eâceeW ceW Deekeâ<e&keâ  meerKeves kesâ DekemejeW keâes 
ef[peeFve keâjves keâe Dekemej efce}lee nw Deewj Ùes efceefßele Ùee hetjer lejn mes Dee@ve}eFve hee"Ÿe›eâcekeâe ™he }s mekeâles nQ~ Dee@ve}eFve efMe#ee cet} 
™he mes efMe#ee keâes Skeâ keÛe&gDe} ceeOÙece ceW DeeÙeesefpele keâj efkeÅeeefLe&ÙeeW kesâ meerKeves keâes mej} Skeb }Ûeer}e yeveeleer nw~ Fve keÛe&gDe} FbšjÌHeâsme 
hej efkeÅeeLeer& kesâ meeceves Øemlegle efke<eÙe, ef[efpeš} ™he ceW Øemlegle efkeâÙee peelee nw~ Dee@ve}eFve efMe#ee Skeâ vekeerve efMe#eCe ØeÙeesie kesâ ef}neÌpe mes 
meerKeves keâer Øeef›eâÙee ceW DelÙeble meneÙekeâ nw~ Dee@ve}eFve }efveËie Skeâ GVele lekeâveerkeâer ceeOÙece nw, pees efkeÅeeefLe&ÙeeW keâes yengle DeefOekeâ }Ûeer}eheve 
Øeoeve keâjlee nw, efpememes kes efkeâmeer Yeer meceÙe, efkeâmeer Yeer mLeevemes Deheveer megefkeOeepevekeâ ieefle mes meceÙe meejCeer Deewj Mes[Ÿet} keâer efÛeblee  efkeâS 
efyevee DeOÙeÙeve keâj mekeâles nQ~ Ùen DevegYeke, Dee@ve}eFve lejerkesâ mes meerKeves Skeb efmeKeeves keâer FÛÚe kesâ ef}S Øeeslmeenve keâe keâeÙe& keâjlee nw Deewj 
efkeÅeeefLe&ÙeeW Skeb efMe#ekeâeW ceW Gcceero keâe Skeâ efveef§ele mlej Yeer yeÌ{e mekeâlee nw~

efMe#ee ceW meesMe} ceeref[Ùee keâer Yetefcekeâe - keâesefke[-19 ceneceejer, ke<e& 2020 kesâ oewjeve, ceneceejer ves meeceevÙe efMe#ee ØeCeeef}ÙeeW 
kesâ ef}S DeYetlehetke&ÛegveewefleÙeeB hesMekeâer~ Ssmeer ÛegveewefleÙeeB efpevekeâe meceeOeeve efvekeâe}vee Fleveemenpe veneR Lee~efkeâmeer Yeer heefjefmLeefle ceW efMe#ee leYeer 
hetjer lejn mes heâef}le nw peye ken meceepe kesâ ØelÙeskeâ kÙeefòeâ  kesâ ef}S menpe Ske meeceevÙe ™he mes Ghe}yOe nes ~ meesMe} ceeref[Ùee kesâ ceeOÙece mes 
Øeoeve keâer ieÙeer efMe#ee Fme Øekeâej keâer ÛegveewefleÙeeW keâe Skeâ mešerkeâ Skeb MeefòeâMee}er n} nw~ keâesefke[-19 ceneceejer kesâ oewjeve mes }skeâj Deye lekeâ 
meesMe} ceeref[Ùee ves efkeÅeeefLe&ÙeeW keâes efMe#ee ceW Dee@ve}eFve keâ#ee, nescekeke&â, kesefyeveej, keke&âMee@he, Dee@ve}eFve hejer#ee, DeÛÚs efMe#ekeâeW Skeb oesmleeW 
mes efMe#eCe mes mecyebefOele ceoo }sves ceW, metÛevee Øeeefhle, DeÛÚs keâesefÛebie mes efmeKeves, mkeÙeb kesâ efkeÛeejeW keâes otmejs kesâ meeLe meePee keâjves Deeefo ceW 
meneÙelee keâer nw~ Yeejle pewmes efkekeâemeMeer} osMeeW ceW, Dee@ve}eFve/ef[efpeš} efMe#ee ØeCeeef}ÙeeW ceW ØeewÅeesefiekeâer efMe#ee Skeb meesMe} ceeref[Ùee 
meeFšdme keâe ef›eâÙeevkeÙeve Skeâ keâef"ve keâeÙe& nw, keäÙeeWefkeâ Fmekesâ ef}S yengle DeefOekeâ Oeve keâer DeekeMÙekeâlee nesleer nw Deewj yegefveÙeeoer {eBÛee Yeer 
DeekeMÙekeâ neslee nw~ ef[efpeš} Fbef[Ùee keâeÙe&›eâce kesâ ceeOÙece mes Yeejle mejkeâejves megefveef§ele efkeâÙee nw efkeâ ØeewÅeesefiekeâer keâeÙee&vkeÙeve kesâ ef}S Oeve 
keâer Ghe}yOelee heÙee&hle  jnsieer~ meesMe} ceeref[Ùee kesâ ceeOÙece mes efMe#eecet} ™he mes yesno GheÙeesieer nw, Ùen Keemekeâj keâesefke[-19 ceneceejer 
pewmeer DevÙe Øeeke=âeflekeâ DeeheoeDeeW mes mebIe<e&jle meceÙe ceWefMe#ee keâer iegCekeòee Skeb efMe#ee keâer Øeef›eâÙee oesveeW keâes peerkeble jKeves ceW meneÙekeâ efmeæ ngF& 
nw~ meesMe} ceeref[Ùee kesâ ceeOÙece mes efMe#ee kele&ceeve meceÙe ceW efMe#ee keâes pevepeve lekeâ menpe ™he ceW hengBÛeeves keâe keâece keâj jner nw ~ Fmekeâe 
GheÙeesie keâjkesâ Menjer, «eeceerCe Skeb efkeâmeer Yeer Øekeâej kesâ Yeewieesef}keâ heefjkesMe ceW GheefmLele efkeÅeeLeer& Deheves IejeW kesâ Yeerlej jnles ngS Yeer 
iegCekeòeehetCe& efMe#ee Øeehles keâj jns nQ~ heâsmeyegkeâ ves mechetCe& }e@keâ[eGve kesâ meceÙe efMe#ekeâeW Skeb efkeÅeeefLe&ÙeeW kesâ Skeâ-otmejs mes mecØes<eCe keâjves ceW 
DelÙeefOekeâ meneÙelee Øeoeve keâer, efpememes efMe#eCe-DeefOeiece keâeÙe& megÛee™ ™he mes Ûe}lee jne nw~ keešdmeShe hej Dee@ve}eFve keâ#ee mes }skeâj 
hejer#ee mebÛee}ve lekeâ efkeÕe Yej kesâ mkeât}eW ceW efkeâÙee ieÙee ~ 
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Yeejle ceW ØeewÅeesefiekeâer efMe#ee - Yeejle mejkeâej meYeer kesâ ef}S meerKeves kesâ meceeve Dekemej megefveef§ele keâjves kesâ meeLe DekemejeW keâer 
heÙee&hle  Ghe}yOelee keâes Yeer megefveef§ele keâjves kesâ ef}S Øeefleyeæ nw~ je<š^erÙe efMe#ee veerefle 2020 ves ØeewÅeesefiekeâer kesâ Éeje efMe#ee kesâ cenlke keâes 
hetCe&leŠ jsKeebefkeâle efkeâÙee nw~ meerKeves kesâ efkeefYeVe Dee@ve}eFve h}sšÌHeâe@ce& Ghe}yOe keâjeves keâe je<š^erÙe efMe#ee veerefle 2020 ves hegjÌpeesj meceLe&ve 
efkeâÙee nw~ meeLe ner meeLe Fme yeele hej Yeer ye} efoÙee ieÙee nw efkeâ iegCekeòeehetCe& efMe#ee Øeoeve keâjves kesâ ef}S ØeewÅeesefiekeâer kesâ ceeOÙece Éeje efMe#ee 
Ùee Dee@ve}eFve/ef[efpeš} efMe#ee keâe efkemleej efkeâÙeepeevee ÛeeefnS Deewj Yeefke<Ùe keâer meYeer ÛegveewefleÙeeW keâes OÙeeve ceW jKeles ngS keâeÙe& Ùeespevee keâe 
efvecee&Ce Yeer nesvee ÛeeefnS~ efpemeceW yegefveÙeeoer ØeewÅeesefiekeâer {eBÛeW keâer mebhetCe& Ghe}yOelee, efMe#ekeâeW kesâ ef}S ØeefMe#eCe Deewj Øeeslmeenve, meece«eer 
efvecee&Ce, ef[efpeš} Deblej keâes keâce keâjvee, ef[efpeš} Yeb[ej Deewj Øemeej Skeb keÛe&gDe} }wyme keâer mLeehevee keâjvee Deeefo ØecegKe nQ (Sve.F&.heer. 
2020)~ 

meerKeves kesâ heefjCeeceeW, meerKeves keâer hengBÛe Deewj iegCekeòee ceW megOeej Skeb ØeewÅeesefiekeâer keâe meceeOeeve Øeoeve keâjves kesâ ef}S meÛetvee Skeb mebÛeej 
ØeewÅeesefiekeâer kesâ ceeOÙece mes efMe#ee hej je<š^erÙe efceMeve (Sve.Sce.F&.DeeF&.meer.šer.) The National Mission on Education through 

Information and Communication Technology (NMEICT) keâes kesâbõ ØeeÙeesefpele Ùeespevee kesâ ™he ceW heefjkeâefuhele efkeâÙee ieÙee 
nw ~ pees efkeâmeer Yeer meceÙe efkeâmeer Yeer cees[ ceW GÛÛe efMe#ee mebmLeeveeW ceW meYeer efMe#eeefLe&ÙeeW kesâ efMe#eCe Deewj meerKeves keâer Øeef›eâÙee ceW DeeF&.meer.šer. 
(ICT) keâe }eYe G"eves kesâ ef}S }eÙee ieÙee nw~ Ùen efceMeve Deheves Yeejle ceW ØeewÅeesefiekeâer efMe#ee kesâ ef}S Skeâ kÙeehekeâ keâeÙe&›eâce kesâ ™he ceW 
meef›eâÙe nw~ efceMeve ceW cegKÙe 8 IeškeâeW hej efkeMes<e ™he mes ye} efoÙee ieÙee nw efpevekesâ mebkeOe&ve Deewj efkekeâeme mes Yeejle kesâ GÛÛeefMe#eCe mebmLeeveeW 
ceW ØeewÅeewefiekeâer efMe#ee keâes mece=æ keâjves ceW meneÙelee efce} mekesâieer~ Ùen ØecegKe 8 Ieškeâ efvecve nQ-henÛegB Øeoeve keâjW (Provide Access), 
iegCekeòee Øeoeve keâjW (Provide Quality), ef[efpeš} ef[keeF[ keâes Yejvee (Bridge the digital divide), ØeefMe#ekeâeW keâe ØeefMe#eCe 
(Training of trainers), mecelee Øeoeve keâjW (Provide Equity), keâvesefkeäšefkešer Øeoeve keâjW (Provide Connectivity), 

efMe#ekeâeW/efkeÅeeefLe&ÙeeW keâes meMeòeâ yeveeSB (Empower teachers/learners)~ mkeÙeb, mkeÙebØeYee Deewj oer#ee pewmes ØeewÅeesefiekeâer DeeOeeefjle 
h}sšÌHeâe@ce& Dee@ve}eFve mebmeeOeveeW keâes Keespeves, meerKeves Deewj GheÙeesie keâjves keâer DeekeMÙekeâlee keâes hetCe& keâjves ceW Skeâ cenlkehetCe& Yetefcekeâe efveYee 
jns nQ~ Ùes meYeer ØeewÅeesefiekeâer DeeOeeefjle h}sšheâece& efkeÅeeefLe&ÙeeW kesâ yeerÛe Gvekeâer megefkeOee kesâ Devegmeej Dekemej cegnwÙee keâjeves kesâ GösMÙe keâer hetefle& 
keâjves keâes Øeefleyeæ nQ~

ØeewÅeesefiekeâer efMe#ee keâer ÛegveewefleÙeeB – keâesefke[-19 keâe} kesâ meceÙe ceW meYeer efkeÅeeLeer& efMe#ee ceW GlheVe kÙekeOeeve mes keâeheâer no lekeâ 
ØeYeeefkele ngS nQ~ Fme mecekeâe}erve mecemÙee keâe Skeâ n} ØeewÅeesefiekeâer efMe#ee kesâ ™he ceW nw, hejbleg ØeewÅeesefiekeâer efMe#ee keâer Yeer kegâÚ ÛegveewefleÙeeB nQ~ 
ØeewÅeesefiekeâer efMe#ee keâer Ùen ÛegveewefleÙeeB Dee@ve}eFve meceekesMeve ceW Skeâ cegKÙe yeeOee yeve mekeâleer nQ~ Fve ÛegveewefleÙeeW keâes cegKÙele: oes YeeieeW ceW 
efkeYeeefpele efkeâÙee pee mekeâlee nw, pees Ùen megefveef§ele keâjves kesâ ef}S DeekeMÙekeâ nw efkeâ DeefOekeâ mes DeefOekeâ Úe$eeW lekeâ ØeewÅeesefiekeâer efMe#ee keâe }eYe 
hengBÛeeÙee pee mekesâ ~ mebmLeeveeW Éeje mepeerke keâ#eeDeeW kesâ megiece mebÛee}ve kesâ ef}S efveyee&Oe neF&mheer[ Fšbjvesš, FvØeâemš^keäÛej, Skeâ mee@ÌHeäškesÙej 
št} nesvee Deefle DeekeMÙekeâ nw~ ØeewÅeesefiekeâer efMe#ee kesâke} keâbhÙetšj, }wheše@he, ceesyeeF} hej mebkeâeÙekeâer ceewefKekeâ Øemlegefle veneR nw, Deefheleg FmeceW 
keâF& DevÙe Øekeâej kesâ IeškeâeW keâe meceekesMe nw~ meYeer kesâ ef}S meerKeves, mee#ejlee, mkeeÙeòelee Deewj Yeeieeroejer keâe meceLe&ve keâjves kesâ ef}S ef[ÌpeeFve 
efkeâS ieS Sefh}kesâMeve Deewj Dee@ve}eFve meece«eer keâer Ghe}yOelee ve nesvee Yeer Skeâ Dence mecemÙee nw~ 

• ØeewÅeesefiekeâer {ebÛes keâer Deveghe}yOelee - ØeewÅeesefiekeâer {ebÛes keâer Deveghe}yOelee ØeewÅeesefiekeâer efMe#ee kesâ ef}S ØecegKe yeeOeeDeeW ceW mes Skeâ 
nw~ ØeewÅeesefiekeâerefMe#ee keâer Deveghe}yOelee ØeewÅeesefiekeâer lejerkesâ mes meerKeves, efmeKeeves Skeb ØeewÅeesefiekeâerkeâjCe keâer hetjer Øeef›eâÙee ceW SkeâyeeOee kesâ leewj hej 
keâeÙe& keâj mekeâleer nw~ efkeÅeeefLe&ÙeeW kesâ ef}S efyevee GhekeâjCe kesâ meerKevee SkebefMe#ekeâeW kesâ ef}S efmeKeevee oesveeW ner Deheves Deehe ceW Skeâ Ûegveewleer nQ~ 
ØeewÅeesefiekeâer {eBÛee Gve ØeewÅeesefiekeâer lekeâveerkeâeW keâes meboefYe&le keâjlee nw, pees efkeâmeer mebie"ve keâer metÛeveeØeewÅeesefiekeâer Deewj mebÛee}ve kesâ ef}S DeeOeej 
Øeoevekeâjleer nw~ yegefveÙeeoer ØeewÅeesefiekeâer {eBÛes ceW kegâÚ ØecegKe Yeeweflekeâ mebmeeOeve Meeefce} nQ, pewmes-keâchÙetšjerke=âle GhekeâjCe, [sše keâveskeäMeve, 
ef[efpeš} ef[keeFme, keâbhÙetšj Deewj DevÙe meneÙekeâ ef[keeFme~ ØeewÅeesefiekeâer {eBÛes kesâ menÙeesie mes efkeÅeeefLe&ÙeeW keâes efkeâmeer Yeer ØelÙeÙe keâes Dee@ve}eFve 
lejerkesâ mes yeleeves ceW efMe#ekeâ keâes keâeÌHeâer menpelee nesleer nw~ Ùen lekeâveerkeâer {eBÛee Ìpeceerveer mlej hej ØeewÅeesefiekeâer efMe#ee keâe ef›eâÙeevkeÙeve mebYeke keâj 
mekeâles nQ leLee efkeÅeeefLe&ÙeeW keâes iegCekeòeehetCe& efMe#ee Dee@ve}eFve/ef[efpeš} ceeOÙece mes Ghe}yOe keâjves hej hetCe& menÙeesie Øeoeve keâjles nQ~ Fme 
DeeOeej hej ØeewÅeesefiekeâer {eBÛes keâes yesno meMeòeâhe Skeb ef›eâÙeevkeÙeve ™he ces Ghe}yOe keâjeves mes efkeâmeer Yeer mlej hej efMe#eCe Skeb meerKeves keâer 
Øeef›eâÙee keâes meneÙelee Øeoeve nesleer nw~



• 

ØeCee}er keâes GheÙeesieer leYeer keân mekeâles nQ, peye Gmekeâe efkeefOekele ØeÙeesie efkeâÙee peeS Ùee Gme ØeCee}er keâer ØeYeekeMeer}lee leYeer cee}tce heÌ[leer nw, 
peye Gmekeâe ÙeLeekele ØeÙeesie neslee nes~ Ùener yeele ØeewÅeesefiekeâer efMe#ee kesâ ef}S Yeer }eiet nesleer nw~ kele&ceeve meceÙe ceW ØeewÅeesefiekeâer efMe#ee kesâ keâF& 
keâeÙe&›eâce hetjs kewefÕekeâ mlej hej}eiet nQ,efkeMe<esleŠ Yeejle ceW~ Fve keâeÙe&›eâceeW keâe yesnlej Fmlescee} leYeer nes mekeâlee nw peye Fvekesâ yeejs ceW heÙee&hle 
peeie™keâlee nes~ peeie™keâlee nesves keâe heÙee&Ùe Fvekeâer yegefveÙeeoer metÛevee nesves mes nw~ ØeewÅeesefiekeâer efMe#ee DeYeer Skeâ vekeerve efMe#eCe heæefle nw 
efpemekesâ Øeefle heÙee&hleÙe peeie™keâ nesves mes efkeÅeeefLe&ÙeeW keâes Fmekeâe hetCe& }eYe nes mekeâlee nw~

• iegCekeòeehetCe& meece«eer keâe ÛeÙeve Skeb GefÛele GheÙeesie
• iegCekeòeehetCe& hee"Ÿe meece«eer keâe efkekeâeme
• ØeefMeef#ele ØeefMe#ekeâ keâe DeYeeke
• DekeOeejCe (Retention) keâjves keâer mecemÙee
• efkeâÌHeâeÙeleer Deewj ceÌpeyetle Fbšjvesš keâer Ghe}yOelee
• DeefOeiece GheÙeesieer ef[efpeš} GhekeâjCe
• ef[efpeš} mee#ejlee ØeefMe#eCe Skeb lekeâveerkeâer meneÙelee
efve<keâ<e& - efkeÕmlejerÙe efMe#ee kesâ ef}S efmeÌHe&â heejbheefjkeâ lejerkesâ , pewmes- Ûeekeâ, ceeke&âj Deewj y}wkeâ yees[& efMe#eCe hetjer lejn heÙee&hle veneR 

nw~ Deepe nce efpeme lejn mes meerKeles nQ GmeceW Skeâ hetCe& ›eâebefle ngF& nw pees ØeewÅeesefiekeâer Éeje }eÙeer ieÙeer~ meesMe} ceeref[Ùee meeFšdme-heâsmeyegkeâ, 
knešdmeShhe, ÙetšŸetye, šs}er«eece Deeefo kesâ Éeje ØelÙeskeâ yeÛÛes keâes efMe#ekeâeW mes meceeve DeeOeej hej meece«eer Deewj Fvehegš Øeehle keâjves ceW megefkeOee 
nesleer nw~ meeLe ner meeLe Ùen efkeefYeVe efveo&sMeelcekeâ Mewef}ÙeeW keâes Yeer peesÌ[lee nw~ Ùen efkeMe<eslee ØeewÅeesefiekeâer/ef[efpeš} Ùegie ceW efkeÅeeefLe&ÙeeW kesâ pegÌ[eke 
keâe ØecegKe keâejCe yeveer ngF& nw~ ØelÙeskeâ efkeÅeeLeer& Skeâ meeLe Skeâ FšbjÌHeâsme hej meerKeles nQ Skeb Deheveer ÙeesiÙelee ceW FpeeÌHeâe keâjles nQ~meerKevee hen}s 
mes keâneR DeefOekeâ jesÛekeâ, kÙeefòeâiele Deewj DeevebooeÙekeâ yeve ieÙee nw~ mkeât} efMe#eCe ceW Yeer Fme lekeâveerkeâer meceekesMe kesâ meeLe efkeÅeeLeer& DeOÙeÙeve 
keâes DeevebooeÙekeâ, Deemeeve, me#ece Deewj meyemes yeÌ{keâj cenmetme keâjkesâ mecePeves }ies nQ~ Deye meceÙe Dee ieÙee nw efkeâ kele&ceeve Ùegie ceW kegâÚ 
mewæebeflekeâ heefjkele&ve efkeâÙee peeS efpememes meerKeves ke efmeKeeves keâer Øeef›eâÙeeceW ØeewÅeesefiekeâer DeeOeeefjle efMe#eCe Skeâ yesno cenlkehetCe& Yetefcekeâe efveYee 
mekesâ~ }sefkeâve Ùen keâYeer Yeer ØelÙe#e efMe#eCe Skeb efMe#eCe Øeef›eâÙee keâes ØeeflemLeeefhele veneR keâj mekeâlee nw~ ceneceejer kesâ yeeo kesâ heefjÂMÙe ceW, 
ØelÙeskeâ mlej hej efMe#ee efveef§ele ™he mes DekemejeW Deewj ÛegveewefleÙeeW mes pegÌ[er ngF& nw~ oesveeW kesâ yeerÛe mebleg}ve yeveeves keâer meeLe&keâ hen} kesâ meeLe 
he"ve-hee"ve ceW ØeewÅeesefiekeâer efMe#ee keâe meceekesMeve efkeâÙee ieÙee nw, leeefkeâ efMe#ee-efMe#eCe kesâ efceefßele ™he kesâ Deve™he, Glke=â<šlee keâer veF& 
TBÛeeFÙeeW lekeâ hengÛeW~ ØeewÅeesefiekeâer efMe#ee ves iebYeerj ÛegveewefleÙeeW keâe meecevee keâjles ngS meerKeves Skeb efmeKeeves keâe ceeie& ØeMemle efkeâÙee nw pees Yeejle 
keâes efMe#ee peiele ceW Skeâ mLeeÙeer Skeb cet}Yetle menÙeesie Øeoeve keâj jne nw~
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Abstract

All individuals who do not identify themselves within the gender binary or as cisgender that is, 
within the categories of male and female are categorized under the non-gender binary group. 
This group of individuals is referred to as the homosexual or LGBTQIA+ community in common 
language (Verma, 2023).Each year, more and more cities across the world observe the month of 
June as Pride Month, celebrated by individuals of the LGBTQIA+ community. During this time, 
these individuals organize parades in various places carrying the rainbow flag to reduce the 
discrimination they face. In India too, Pride Month is celebrated during the month of July by 
individuals from the LGBTQIA+ community to honor the struggles of those involved in the 
Stonewall Riots. In the present research paper, the researcher has elaborated on the concept of 
the LeWian, Gay, Bisexual, Transgender, Queer, Intersex, Asexual+ (LGBTQIA+) community, as 
well as the different gender identities related to this community. The paper also includes a 
detailed analysis of their current situation. The purpose of this research paper is to explain the 
concepts associated with LGBTQIA+ individuals and to highlight their current global status.

Keywords- Gender Binary, Non - Gender Binary, Cisgender, Homosexuality, Lesbian, Gay, 
Bisexual, Transgender, Queer, Intersex, Agender, Pride Month.

SuepeeryeeršerkeäÙetDeeF&S+ (LGBTQIA+)mecegoeÙe keâe DeLe& nw ken mecetn pees efkeefYeVe ueQefiekeâ Skeb Ùeewve efkeefkeOeleeDeeW keâe ØeefleefveefOelke 
keâjlee nw~ FmeceW meceueQefiekeâ ceefnuee (Lesbian), meceueQefiekeâ heg®<e (Gay), GYeÙeefuebieer (Bisexual), š^ebmepeW[j (Transgender), 
keäkeerj (Queer), Fbšjmeskeäme (Intersex), DeueQefiekeâ (Asexual) Skeb huemekesâ Debleie&le DevÙe ueQefiekeâ henÛeeve keeues kÙeefòeâÙeeW keâes Meeefceue 
efkeâÙee peelee nw~ Ùen mecegoeÙe Gme hejbhejeiele efuebie efÉDeeOeejer kesâ oeÙejs mes yeenj nw efpemes Dekeämej meceepe ceW meeceevÙe ceevee peelee nw~ 
SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW keâer GheefmLeefle Skeb ceevÙelee efkeefYeVe meYÙeleeDeeW ceW Yeer efceueleer nw~ neueebefkeâ, meceÙe kesâ 
meeLe Oeeefce&keâ, meeceeefpekeâ Skeb meebmke=âeflekeâ ceevÙeleeDeeW kesâ keâejCe Fme mecegoeÙe keâes neefMeS hej jKee ieÙee~ meceueQefiekeâ kÙeefòeâÙeeW keâes meeceeefpekeâ 
yeefn<keâej, YesoYeeke, YeÙe, GlheerÌ[ve pewmeer Øeeflekeâtue Skeb oo&veekeâ heefjefmLeefleÙeeW keâe meecevee keâjvee heÌ[lee nw~ efpemekesâ keâejCe meceueQefiekeâ kÙeefòeâ 
meyemes Deheveer henÛeeve efÚheekeâj jKeles nQ (MesKe, 2022)~ meceepe ceW Fvekeâer mkeerkeâeÙe&lee ve nesves kesâ keâejCe meceueQefiekeâ kÙeefòeâÙeeW keâes DehejeOeer 
keâer lejn osKee peelee nw~ efheÚueer meoer ceW ogefveÙee Yej ceW meceueQefiekeâ mecegoeÙe kesâ kÙeefòeâÙeeW kesâ DeefOekeâejeW ceW efveŠmebosn Øeieefle ngF& hejbleg kewefÕekeâ 
mlej hej Fvekesâ efueS DeefOekeâejeW ceW DeYeer Yeer efYeVelee yeveer ngF& nw (heäueesjsme, 2021)~ peneb kegâÚ osMe meceueQefiekeâ mecegoeÙe kesâ ueesieeW kesâ efueS 
Goej jkewÙee Dehevee jns nQ Skeb meceueQefiekeâ kÙeefòeâÙeeW kesâ mecegoeÙe keâes meeceeefpekeâ ceevÙelee Yeer Øeoeve keâj jns nQ~ lees keneR Fmekesâ efkehejerle kegâÚ osMe 
Ssmes Yeer nQ peneb Fme mecegoeÙe keâes DeYeer Yeer YesoYeeke, efnbmee Skeb keâevetveer ØeefleyebOeeW keâe meecevee keâjvee heÌ[lee nw~ keneR kegâÚ osMeeW ceW meceueQefiekeâlee 
keâes DehejeOe ceevee peelee nw (efkeâce Skeb heâsFmee, 2021)~ Ùen efke<eÙe ve kesâkeue meeceeefpekeâ vÙeeÙe mes pegÌ[e cegöe nw yeefukeâ Ùen meceepe ceW 
efkeefkeOelee, meceevelee Skeb meceekesMe keâes mecePeves keâe ceeOÙece Yeer nw~ SuepeeryeeršerkeäÙetDeeF&S+ mecegoeÙe keâer kele&ceeve efmLeefle ve kesâkeue je<š^erÙe 
yeefukeâ Debleje&<š^erÙe mlej hej Skeâ cenlkehetCe& meeceeefpekeâ Skeb jepeveereflekeâ ÛeÛee& keâe efke<eÙe Yeer nw~

SuepeeryeeršerkeäÙetDeeF&S±(LGBTQIA+) keâe Ssefleneefmekeâ heefjØes#Ùe
Fefleneme ceW meceueQefiekeâlee keâe meke&ØeLece ØeÙeesie nccetjeyeer keâer mebefnlee ceW efceuelee nw pees ueieYeie 1700 F&mee hetke& keâer yesyeerueesve keâer 

keâevetve mebefnlee Leer efpemekesâ lenle Skeâ ceefnuee keâes ceefnuee mes efkekeen keâer Devegceefle Leer (yesiece, 2024)~meceueQefiekeâ kÙeefòeâ mes leelheÙe& Ssmes 



kÙeefòeâ mes nw, pees efkehejerle efuebie kesâ yepeeÙe meceeve efuebie kesâ Øeefle Ùeewve Deekeâ<e&Ce cenmetme keâjles nQ~meceueQefiekeâ Meyo «eerkeâ Meyo nesceesme 
(Homos)mes efueÙee ieÙee  nw efpemekeâe DeLe& nw meceeve Ùee (The Same) pees ueesie meceueQefiekeâ nQ kes mkeÙeb keâes uesefmyeÙeve, ies, GYeÙeefuebieer, 
š^ebmepeW[j Ùee  keâF& DevÙe MeyoeW mes mebyeesefOele keâjles nQ (efheÛee[e&s, 2023)~ meceueQefiekeâ mecegoeÙe kesâ efueS Suepeeryeeršer (LGBTQ) Meyo 
keâe ØeÙeesie meke&ØeLece 1990 kesâ oMekeâ mes ØeejcYe efkeâÙee ieÙee Lee ([eFefkekeâ,2024)~ efpemes SuepeeryeeršerkeäÙet+ (LGBTQ+), 

SuepeeryeeršerkeäÙetDeeF&± (LGBTQI+), SuepeeryeeršerkeäÙetDeeF&S±(LGBTQIA+)Ùee efkeäkej (Queer) mecegoeÙe kesâ veece mes Yeer peevee peelee 
nw~ uesefmyeÙeve (Lesbian)Meyo keâer Glheefòe ØeeÛeerve «eerkeâ DeeF&ueQ[ uesmyeesme (lesbos)mes ceeveer peeleer nw (Mecee& , 2022)~ peyeefkeâ, Gay 

(ies) Meyo keâer Glheefòe 12keeR Meleeyoer kesâ Deeme heeme mes ceevee peelee nw (nmkeâer, 2010)~ GYeÙeefuebieer (Bisexual) Meyo keâe henueer yeej 
ØeÙeesie meved 1892 ceW efkeâÙee ieÙee LeeSkeb š^ebmepeW[j Meyo keâe ØeÙeesie 20keeR Meleeyoer kesâ ceOÙe mes efkeâÙee peelee nw (kesâefkeue Skeb heâece&, 
2024)~ Yeejle ceW SuepeeryeeršerkeäÙetDeeF&± mecegoeÙe ceW Skeâ efkeefMe<š meeceeefpekeâ mecetn efnpeÌ[e keâes Yeer meefcceefuele efkeâÙee peelee nw (Drishti 

IAS)~ efkeÕe ceW SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe mes mebyebefOele efkeefYeVe ueQefiekeâ henÛeeve keeues kÙeefòeâÙeeW keâer Skeâ efkemle=le ße=bKeuee nw pewmes-
uesefmyeÙeve (Lesbian), ies (Gay),GYeÙeefuebieer (Bisexual), š^ebmepeW[j (Transgender), keäkeerj (Queer), Fbšjmeskeäme (Intersex), 
DeueQefiekeâ (Asexual) FlÙeeefo~

meceueQefiekeâ kÙeefòeâÙeeW keâes meeOeejCe yeesue keâer Yee<ee ceW SuepeeryeeršerkeäÙetDeeF&S+keâne peelee nw~ meceueQefiekeâ kÙeefòeâÙeeW keâer henÛeeve Gvekesâ 
henveekes Ùee jbie ™he mes veneR keâer peeleer nw yeefukeâ, Ssmes kÙeefòeâÙeeW keâer henÛeeve Gvekeâer Ùeewve kejerÙeleeDeeW mes keâer peeleer nw pewmes-pewmes ogefveÙee ves Fvekesâ 
yeejs ceW peevee, mecePee kewmes-kewmes Fvekesâ efueS veS-veS MeyoeW keâe efkekeâeme neslee ieÙee~ SuepeeryeeršerkeäÙetDeeF&S± Skeâ mebef#ehle veece nw efpemekeâe 
GheÙeesie ueQefiekeâ mebyebOeer efkeefkeOe henÛeevees keâes oMee&ves kesâ efueS efkeâÙee peelee nw~ Ssmes meYeer efkeefYeVe ueQefiekeâ henÛeeve keeues kÙeefòeâÙeeW keâe efkemle=le 
kÙeeKÙee Fme Øekeâej nw-

Ssmeer ceefnuee pees Ùeewve ™he mes heg®<e keâer Deesj veneR yeefukeâ ceefnuee keâer Deesj Deekeâef<e&le nesleer nw leelheÙe& Ùen nw efkeâ, pees ceefnueeSb Dehevee 
kewkeeefnkeâ mebyebOe efkeâmeer heg®<e keâer yepeeÙe efkeâmeer ceefnuee kesâ meeLe mLeeefhele keâjvee hemebo keâjleer nw lees Ssmeer ceefnuee uesefmyeÙeve ‘Lesbian’ Ùee 
meceueQefiekeâ ceefnuee keânueeleer nQ (Keeve, 2024)~ efkeâmeer ceefnuee keâe uesefmyeÙeve nesvee keâesF& DeeMÛeÙe& keâer yeele veneR nw~ neueebefkeâ, meceepe ceW 
Fme efke<eÙe hej Keguekeâj ÛeÛee& veneR efkeâÙee peelee nw~ efpemekesâ keâejCe uesefmyeÙeve ceefnueeSb Deheves efkeÛeej Skeb YeekeveeSb kÙeòeâ veneR keâj heeleer nQ~Ùes 
ceefnueeSb efoKeves ceW meeceevÙe ceefnueeDeeW pewmeer ner nesleer nQ, Fme keâejCe Fvekeâes henÛeeve heevee cegefMkeâue neslee nw~ yengle meer Ssmeer ceefnueeSb Yeer nQ 
efpevnW helee ner veneR neslee nw keâer kes uesefmyeÙeve nw uesefkeâve kener kegâÚ Ssmeer Yeer ceefnueeSb nQ efpevnW helee nw efkeâ ken uesefmyeÙeve nw uesefkeâve meeceeefpekeâ 
yeefn<keâjCe kesâ YeÙe kesâ keâejCe ken Deheveer Fme henÛeeve keâes Gpeeiej veneR keâjleer nQ~

Ssmes heg®<e efpevekeâe Ùeewve Deekeâ<e&Ce ceefnuee kesâ yepeeÙe heg®<e keâer Deesj neslee nw DeLee&led kes peerkeve meeLeer kesâ ™he ceW ceefnuee kesâ 
yepeeÙe efkeâmeer heg®<e keâes Ûegveles nQ, kes heg®<e meceueQefiekeâ heg®<e Ùee ies ‘Gay’ keânueeleW nw~ (YeejÉepe, 2023) ies heg®<eeW keâer Meejerefjkeâ 
mebjÛevee meeceevÙe heg®<eeW pewmeer ner nesleer nw, efpeme keâejCe Fvekeâer henÛeeve veneR nes heeleer nw~ peye lekeâ keâer kes mkeÙeb mes ve yeleeSb keâer ken 
meceueQefiekeâ heg®<e nw~ Ssmes heg®<eeW ceW ueÌ[efkeâÙeeW kesâ Øeefle keâesF& Deekeâ<e&Ce veneR neslee nw~ meceueQefiekeâ heg®<e ueÌ[keâeW kesâ Øeefle Goej nesles nQ~ 
peyeefkeâ ueÌ[efkeâÙeeW kesâ Øeefle És<e keâer Yeekevee jKeles nQ~ Fvekesâ efce$e Yeer pÙeeoelej meceueQefiekeâ kÙeefòeâ ner nesles nQ~meceepe DeYeer Yeer ™efÌ{keeoer 
ceevÙeleeDeeW mes Yeje heÌ[e nw, efpemekesâ keâejCe yengle mes meceueQefiekeâ heg®<e Deepe Yeer oyeeke ceW Dehevee peerkeve kÙeleerle keâjles nQ Skeb Deheveer 
henÛeeve keâes Úgheekeâj jKeles nQ, lees kener meceepe ceW kegâÚ Ssmes Yeer ies heg®<e nQ pees Deheveer Fme henÛeeve keâes Keguekeâj peeefnj keâjles 
nQ~mecehe&Ce cewleer pees Deheveer henÛeeve ies heg®<e kesâ ™he ceW keâjles nQ~ meved 2018 ceW GvnW ‘efcemšj ies Fbef[Ùee’ keâe efKeleeye efoÙee ieÙee 
(efmevOegkeeefmeveer, 2018)~ mecehe&Ce cewleer pees YeejleerÙe jemeeÙeefvekeâ peerke efke%eeve mebmLeeve mes MeesOe keâeÙe& keâj jns nQ Gvekesâ 
Devegmeej,‘«espegSMeve ceW ceQ ne@mšue ceW jnlee Lee~ keneb hej ceQves ueesieeW hej Yejesmee keâjkesâ Deheveer Ùeewve henÛeeve kesâ yeejs ceW yelee efoÙee Gmekesâ 
yeeo cesje keneb jnvee cegefMkeâue nes ieÙee~’ neueele Ssmes nes ieS keâer mecehe&Ce cewleer keâes ne@mšue ÚesÌ[vee heÌ[e~ uesefkeâve mecehe&Ce cewleer ves nej 

SuepeeryeeršerkeäÙetDeeF&S+ (LGBTQIA+) keâer DekeOeejCee

uesefmyeÙeve (Lesbian) Ùee meceueQefiekeâ ceefnuee

ies (Gay) Ùee meceueQefiekeâ heg®<e
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veneR ceeveer Deewj ØeÙeeme peejer jKee~ heefMÛece kesâ kegâÚ osMeeW ceW ies heg®<e keâevetve kesâ vepej ceW yejeyej nes ieS nQ, uesefkeâve meceepe ceW Gvekesâ 
meeLe YesoYeeke DeYeer Kelce veneR ngDee nw keäÙeeWefkeâ,meceepe keâer cegKÙe Oeeje mes Deueie keâj osvee GvnW yengle Dekesâuee keâj oslee nw, efpemekesâ 
keâejCe Ssmes kÙeefòeâ Dekesâuesheve keâe efMekeâej nes peeles nQ~ pees Gvekesâ DeelcenlÙee keâjves keâe keâejCe Yeer yevelee nw~

Decesefjkeâer vÙetjesuee@efpemš Ûeeume&efieuyeš& Ûew[ekeâ ves pece&ve ceveesefÛeefkeâlmekeâ efjÛe[&kee@ve›eâwheäšSefyebie keâer Skeâ ØeYeekeMeeueer hegmlekeâ 
meeFkeâeshewLeer meskeämegDeue ‘Psychopathia Sexualis’ keâe Devegkeeo efkeâÙee Lee~ Gmeer meceÙe mebYekeleŠ meved 1892 ceW Deb«espeer ceW GYeÙeefuebieer 
‘Bisexual’ Meyo keâe henuee ØeÙeesiekeâF& efuebieeW kesâ Øeefle Ùeewve ®he mes Deekeâef<e&le nesves kesâ DeLe& ceW efkeâÙee ieÙee Lee (Mee@, 2022)~ Decesefjkeâve 
meeFkeâesuee@efpekeâue SmeesefmeSMeve kesâ Devegmeej,‘GYeÙeefuebieer Meyo keâe ØeÙeesie Ssmes kÙeefòeâÙeeW kesâ efueS efkeâÙee peelee pees meceefuebieer Skeb efke<eceefuebieer 
oesveeW lejn kesâ kÙeefòeâÙeeW kesâ Øeefle Ùeewve ®he mes Deekeâef<e&le nesles nQ~’ DeLee&led pees kÙeefòeâ Deheveer henÛeeve GYeÙeefuebieer kÙeefòeâ kesâ ™he ceW keâjles nQ kes 
Deheves efuebie kesâ kÙeefòeâÙeeW kesâ Deueekee otmejs efuebie kesâ kÙeefòeâÙeeW kesâ Øeefle Yeer Ùeewve Deekeâ<e&Ce cenmetme keâjles nQ~ efÛeefkeâlmekeâ efkeâmeer ceveg<Ùe ceW 
GYeÙeefuebieerhevekesâ keâejCe keâes DevegkeebefMekeâer, necee&sveue Skeb heÙee&kejCeerÙe ØeYeekeeW kesâ peefšue hejmhej ef›eâÙee kesâ heefjCeece keâes ceeveleW nw 
(Øeâebkeâeskemkeâer,2019)~ meved 1998 ceW [e@. efØeâšdpekeäuesve Éeje mLeeefhele Decesefjkeâve FbmšeršŸetš Dee@ÌHeâ yeeÙemeskeämegSefuešer (American 

Institute of Bisexuality, AIB) veecekeâ mebmLee GYeÙeefuebieer kÙeefòeâÙeeW kesâ Øeefle peeie™keâlee yeÌ{eves kesâ GösMÙe mes keâece keâj jner nw Skeb Fme 
mebmLee keâe ue#Ùe GYeÙeefuebieerheve (Bisexuality) kesâ efke<eÙe ceW DevegmebOeeve keâeÙe& Skeb efMe#ee keâes Øeeslmeeefnle, meceLe&ve Skeb meneÙelee Øeoeve 
keâjvee nw~ GYeÙeefuebieer kÙeefòeâ ™efÌ{keeoer meeceeefpekeâ ceevÙeleeDeeW, heefjkeej Skeb efce$eeW keâer Ghes#ee Skeb eflejmkeâej kesâ YeÙe mes Deheveer efkeÛeejeW Skeb 
YeekeveeDeeW keâes Gpeeiej veneR keâjles nQ~ efkeâmeer Yeer DevÙe meceueQefiekeâ kÙeefòeâÙeeW keâer Dehes#ee Fve kÙeefòeâÙeeW keâes DeefOekeâ Ùeewve GlheerÌ[ve, Iejsuet efnbmee, 
Kejeye ceeveefmekeâ mkeemLÙe pewmeer mecemÙeeDeeW keâe meecevee keâjvee heÌ[lee nw~

š^ebmepeW[j kesâ efueS meb#eshe ceW ‘š^ebme’ Meyo keâe ØeÙeesie efkeâÙee peelee nw (S[keeskesâšdme heâe@j š^ebme Fkeäkeeefuešer, 2024)~ š^ebmepeW[j Skeâ 
kÙeehekeâ Meyo nw~ efpemekeâe ØeÙeesie Ssmes kÙeefòeâÙeeW keâe keCe&ve keâjves kesâ efueS efkeâÙee peelee nw, efpevekeâer efuebie henÛeeve Gme efuebie kesâ Devegkeâtue veneR 
nesleeR nw efpemes Gvekesâ pevce kesâ meceÙe efveOee&efjle efkeâÙee ieÙee Lee (¢etceve jeFšdme keâQhesve)~ š^ebmepeW[j kÙeefòeâÙeeW ceW heg®<e Skeb ceefnuee oesveeW ner efuebiees 
kesâ iegCe nes mekeâleW nQ~ yeenj mes heg®<e efoKeeF& osves keeues efkeâmeer kÙeefòeâ ceW Deebleefjkeâ Debie Skeb iegCe ceefnuee kesâ nes mekeâles nQ~ Ssmes ner yeenj mes 
vepej Deeves keeueer efkeâmeer ceefnuee kesâ Deebleefjkeâ Debie Skeb iegCe heg®<eeW keeues nes mekeâles nQ (efmebn,2017)~ Ssmes š^ebmepeW[j kÙeefòeâ efpevneWves  
efÛeefkeâlmeerÙe meneÙelee Éeje Deheveer efuebie henÛeeve keâes yeoue efueÙee nw kes š^ebmemeskeämegDeue kÙeefòeâ keânueeles nQ~ š^ebmemeskeämegDeue kÙeefòeâÙeeW mes 
leelheÙe& Ssmes kÙeefòeâÙeeW mes nw efpevekeâer efuebie henÛeeve, Gvekeâer Ùeewve henÛeeve mes Deueie neslee nw DeLee&led pevce kesâ meceÙe Øeoeve efkeâS ieS efuebie mes 
Deueie nesleer nQ~ ØeeÙeŠ š^ebmemeskeämegDeue kÙeefòeâ Deheves Mejerj keâes Deheveer efuebie henÛeeve kesâ meeLe ÙeLeemebiele megmebiele yeveeves kesâ efueS necee&sve, 
mepe&jer Ùee DevÙe efÛeefkeâlmeerÙe GheÛeej keâer meneÙelee mes Deheves Mejerj keâes heefjkeefle&le keâjles nQ (Decesefjkeâve meeFkeâesuee@efpekeâue SmeesefmeSMeve, 
2024)~ š^ebmemeskeämegDeue kÙeefòeâÙeeW keâes keâF& keieeX ceW efkeYeòeâ efkeâÙee ieÙee nw, pewmes- š^ebmemeskeämegDeue heg®<e Ùee š^ebme heg®<e efpemes Sheâ šerSce 
‘FtM’ keâne peelee nw Skeb š^ebmemeskeämegDeue ceefnuee Ùee š^ebme ceefnuee efpemes Sce šer Sheâ (MtF) keâne peelee nw~

ken kÙeefòeâ pees ‘ceefnuee mes heg®<e’ ceW heefjkeefle&le nes ieÙee nw DeLee&le Ssmee kÙeefòeâ efpemes pevce kesâ meceÙe ceefnuee ceevee ieÙee Lee, hejvleg 
kele&ceeve ceW Deye ken heg®<e kesâ ™he ceW Deheveer henÛeeve keâjlee nw~ Fme  Øekeâej kesâ efuebie DeefYekÙeefòeâ keeues kÙeefòeâ keâes š^ebmemeskeämegDeue heg®<e Ùee 
š^ebme heg®<e Ùee Sheâ šer Sce(FtM)kesâ ™he ceW peevee peelee nw~

Ssmee kÙeefòeâ efpemeves mkeÙeb keâes ‘heg®<e mes ceefnuee’ ceW heefjkeefle&le keâj efueÙee nw DeLee&led efpeme kÙeefòeâ keâes pevce kesâ meceÙe heg®<e efuebie kesâ meeLe 
mkeerkeâej efkeâÙee ieÙee Lee, uesefkeâve yeeo ceW ken Deheveer henÛeeve ceefnuee kesâ ®he kÙeòeâ keâjlee nw~ Fme lejn kesâ efuebie DeefYekÙeefòeâ keeues kÙeefòeâ keâes 
š^ebmemeskeämegDeue ceefnuee Ùee š^ebme ceefnuee Ùee Sce šer Sheâ (MtF) kesâ ™he ceW Yeer peevee peelee nw~

GYeÙeefuebieer (Bisexual)

š^ebmepeW[j (Transgender)

š^ebmemeskeämegDeue heg®<e Ùee š^ebme heg®<e (FtM)

š^ebmemeskeämegDeue ceefnuee Ùee š^ebme ceefnuee (MtF)

86 | SPIJE, Vol.14, No.(1 & 2), January & July 2024



efkeefÛe$e Ùee DeveesKee Ùee ØeMvekeeÛekeâ(Queer or Questioning)

Fbšjmeskeäme (Intersex) Ùee efkeâVej

DeueQefiekeâ (Asexual)

hueme (+)

SpeW[j (Agender)

keäÙet ‘Q’ Meyo Deheves Deehe ceW Skeâ kÙeehekeâ Meyo nw,efpemes keäkeerj kesâ veece mes peevee peelee nw~ Fme Meyo keâes meved 1990 kesâ oMekeâ ceW 
meceueQefiekeâ keâeÙe&keâlee&DeeW Éeje mkeerkeâej efkeâS peeves mes henues Deheceevepevekeâ Meyo kesâ ¤he ceW peevee peelee Lee (Metuecewve,2013)~ DeLee&led Fme 
Meyo keâe ØeÙeesie SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW keâes veerÛee efoKeeves Ùee Gvekeâe Deheceeve keâjves kesâ efueS efkeâÙee peelee Lee~ 
efkeäkej Meyo keâe DeLe& Depeerye Ùee efkeefÛe$e Ùee ØeMve hetÚvee Yeer neslee nw~ keäkeerj kÙeefòeâÙeeW mes leelheÙe& Ssmes kÙeefòeâÙeeW mes nw, pees Deheveer Ùeewve henÛeeve 
Skeb efuebie henÛeeve keâes ueskeâj Demecebpeme ceW jnleW nQ Skeb Ssmes kÙeefòeâ mkeÙeb keâer henÛeevevee ner uesefmyeÙeve, ies, GYeÙeefuebieer, š^ebmepeW[j mecegoeÙe kesâ 
keie& ceW keâjles nQ Skeb vee ner efkeâVej keie& ceWkeâjles nQ (Mecee&, 2018)~

Fbšjmeskeäme Skeâ Ssmee kÙeehekeâ Meyo nw efpemekeâe GheÙeesie kÙeefòeâ keâer efkeefYeVe Øekeâej keâer ueQefiekeâ efmLeefleÙeeW keâe keCe&ve keâjves kesâ efueS efkeâÙee 
peelee nw, efpemeceW efkeâmeer kÙeefòeâ keâer Øepeveve #ecelee Ùee Ùeewve Meejerefjkeâ jÛevee hetCe& ™he mes efkekeâefmele veneR nes heeleer nw~ Fbšjmeskeäme kÙeefòeâ Skeâ 
Ssmes Mejerj kesâ meeLe pevce uesles nw pees mhe<š ™he mes heg®<e Ùee ceefnuee efuebie kesâ Debleie&le veneR DeeleW nQ~ Ssmes kÙeefòeâ efkeke=âle peveveebie kesâ meeLe pevce 
uesles nQ~ efpemekeâe cegKÙe keâejCe iegCemet$e mecyebOeer efkekeâej, necee&sve mes mecyebefOele mecemÙeeSb Skeb Meejerefjkeâ jÛevee ceW efYeVeleeSb nes mekeâles nQ (heâiegve, 
2024)~ ØelÙeskeâ ceveg<Ùe ceW kegâue 46 iegCemet$e nesleW nQ efpeveceW 22 peesÌ[s ›eâceebefkeâle iegCemet$e (Dee@šesmeesce) kesâ Skeb Skeâ peesÌ[emeskeäme iegCemet$e 
(XX Ùee XY) keâe neslee nQ (yesšdme, 2024)~ ceefnueeDeeW ceW XX iegCemet$e Skeb heg®<eeW ceW XY iegCemet$e nesles nQ~ ceefnuee kesâ X iegCemet$e, 
heg®<e kesâ X iegCemet$e mes efceueves hej ceefnuee YeÇtCe keâe yevelee nw Skeb ceefnuee kesâ XiegCemet$e, Skeb heg®<e kesâ Y iegCemet$e kesâ efceueves hej heg®<e YeÇtCe keâe 
efvecee&Ce neslee nw~ uesefkeâve iegCemet$e mebyebOeer efkekeâej (Chromosome Disorder) kesâ keâejCe efkeâVej YeÇtCe efkekeâefmele nesves ueielee nw (vÙetpe 
18efnboer, 2018)~ ceefnuee kesâ ieYe&keleer nesves kesâ leerve ceen kesâ Deboj ner ieYe& ceW heue jnW efMeMeg kesâ efuebie yeveves keâer Øeef›eâÙee ØeejbYe nes peelee nw~ 
Fme oewjeve ceefnuee Mejerj kesâ Deboj keâF& Øekeâej kesâ necee&sveue heefjkele&ve nesles nQ~ efpemekesâ keâejCe ieYe& ceW heue jns efMeMeg kesâ efkeâVej hewoe nesves keâer 
mebYeekevee yeÌ{ peeleer nw (mesve, 2018)~ Fmekesâ Deueekee Ùeefo ceefnuee keâes ieYee&kemLee kesâ oewjeve Ûeesš ueieves Ùee yegKeej keâer mecemÙee GlheVe nesves 
Ùee ceOegcesn, LeeÙejeF[, efceieer& pewmeer efkeâmeer Yeer mecemÙee kesâ GlheVe nesves hej [e@keäšj kesâ hejeceMe& mes ner okeeF&ÙeeW keâe meskeve keâjvee ÛeeefnS~ 
DevÙeLee ieYe& ceW heue jns YeÇtCe kesâ efkeâVej yeveves keâer mebYeekevee yeÌ{ peeleer nw (meesveer, 2019)~

Ssmes kÙeefòeâ pees efkeâmeer Yeer ueQefiekeâ henÛeeve keeues kÙeefòeâÙeeW kesâ Øeefle Ùeewve Deekeâ<e&Ce keâe DevegYeke veneR keâjles nQ GvnW DeueQefiekeâ kÙeefòeâ keâne 
pee mekeâlee nw (efjÛe, 2020)~ DeueQefiekeâ Ùee Asexual kÙeefòeâÙeeW keâes Ssme (Aces) Ùee Smesme (Asses) kesâ veece mes Yeer peevee peelee nw~ 
DeueQefiekeâ kÙeefòeâ efkeâmeer DevÙe efuebie kesâ kÙeefòeâÙeeWkesâ Øeefle Deekeâ<e&Ce keâer Yeekeveelees jKeles nQ, hejbleg kes Ùeewve ieefleefkeefOeÙeeW ceW ®efÛe veneR jKeles nQ~ 
DeueQefiekeâlee Skeâ peefšue Skeb efkeefkeOe Ùeewve henÛeeve nw~ meceepe ceW peeie®keâlee Skeb efMe#ee keâer keâceer kesâ keâejCe DeueQefiekeâ kÙeefòeâÙeeW keâes DeefOekeâ 
YesoYeeke keâe meecevee keâjvee heÌ[lee nw~ efpemekesâ keâejCe kes Deheveer henÛeeve keâes meyemes efÚheekeâj jKeles nQ~

SuepeeryeeršerkeäÙetDeeF&S± ceW hueme (+) efÛevn keâe ØeÙeesie meceekesMeve keâes oMee&lee nw efpemekeâe ØeÙeesie Gve meceueQefiekeâ kÙeefòeâÙeeW keâer 
henÛeeveeW keâes oMee&ves kesâ efueS ØeÙegòeâ efkeâÙee peelee nQ pees mkeÙeb keâes SuepeeryeeršerkeäÙetDeeF&S mecegoeÙe ceW meefcceefuele veneR keâjles nQ~ Ssmes kÙeefòeâÙeeW 
keâes ueielee nw keâer Gvekesâ efkeÛeej Skeb hemebo uesefmyeÙeve, ies, GYeÙeefuebieer, š^ebmepeW[j,keäkeerj, keie& kesâ kÙeefòeâÙeeW mes veneR efceueles nQ~ Ssmes meceueQefiekeâ 
kÙeefòeâÙeeW keâer metÛeer ceW SpeW[j (Agender) efÉefuebieer (Bigender), efuebieõkÙe Genderfluid, yengefuebieer (Multigender), ieuele efuebie 
(Misgender), hewvemeskeämegDeue (Painsexual) FlÙeeefo kÙeefòeâÙeeW keâes meefcceefuele efkeâÙee peelee nw (veesume, 2023)~ efpemekeâe efkemle=le 
efkekejCe Fme Øekeâej nw-

SpeW[j Meyo keâe henueer yeej ØeÙeesie meved 2000 ceW  ÙetÌpevesš (Use Net) veecekeâ Skeâ Fbšjvesš ÌHeâesjce hej efkeâÙee ieÙee Lee~ meved 
2013 ceW vÙetÙee@ke&â šeFcme keâer ‘pevejsMeve SuepeeryeeršerkeäÙetDeeF&S’ ØeesheâeFue ceW SpeW[j Meyo keâe GheÙeesie efkeâÙee ieÙee Lee (THEM, 
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2018)~ SpeW[j kÙeefòeâÙeeW keâes ueielee nw keâer Gvekeâer keâesF& efuebie henÛeeve veneR nw~ Ssmes kÙeefòeâ mkeÙeb keâes efuebie efkeefnve Ùee efuebie lešmLe ceeveles nQ~ 
leelheÙe& Ùen nw efkeâ, SpeW[j kÙeefòeâ Deheveer henÛeeve vee ner heg®<e, vee ner ceefnuee Skeb vee ner efkeâmeer DevÙe efuebie henÛeeve keeues kÙeefòeâÙeeW kesâ 
Debleie&le keâjleW nw~ SpeW[j kÙeefòeâÙeeW keâes peW[jyueQkeâ (Gender Blank), peW[jØeâer (Gender Free), peW[j uesme (Gender Less, 
peW[jkeeF[kee@F[ (Gender Void, vee@ve-peW[[& (Non-Genderd, Deb[j peW[[& (Under Genderd), veue-peW[[& (Null-

Gendard) Yeer keânleW nw (heâiÙe&tmeve, 2021)~

efÉefuebieer Meyo keâes henueer yeej efÉleerÙe Devleje&<š^erÙe meccesueve uesefmyeÙeve Skeb ies nsuLe heâeGb[sMeve keâe@vØeâWme (2nd International 

LeWian and Gay Health Foundation Conference) ceW Sb[^esieeFve (Androgyne) Meyo kesâ Debleie&le meefcceefuele efkeâÙee ieÙee 
Lee (jsmeefvekeâ, 2023)~ pees kÙeefòeâ efÉefuebieer (Bigender) nesles nQ,Gvekeâer oes efuebie henÛeeve nesleer nw~ DeLee&led Ssmes kÙeefòeâ Deheveer henÛeeve oes 
efuebieeW kesâ ¤he ceW keâjles nQ efpemes ken Skeâ ner meceÙe ceW cenmetme Yeer keâjles nQ Skeb meebmke=âeflekeâ ¤he mes heg®<eesefÛele Skeb efm$eÙeesefÛele kÙekenej ØeoefMe&le 
keâjles nQ~

efpeve kÙeefòeâÙeeW keâer efuebie henÛeeve meceÙe kesâ meeLe yeoueleer jnleer nQ Ssmes kÙeefòeâ Deheveer henÛeeve efuebie lejue keie& kesâ Debleie&le keâjles nQ 
(keeFÌpe, 2020)~DeLee&led efkeâmeer kÙeefòeâ keâes pevce kesâ meceÙe heg®<e ceevee ieÙee Lee Skeb 20 ke<e& keâer DeeÙeg lekeâ ken Deheveer henÛeeve Skeâ ueÌ[kesâ 
kesâ ™he ceW keâjlee nw, Gmekesâ yeeo ken Deheveer henÛeeve iewj-efuebie efõDeeOejer Non-Gender Binary keie& kesâ ™he ceW keâjlee nw Skeb kegâÚ meceÙe 
kesâ heMÛeeled ken Deheveer henÛeeve hegve: ueÌ[kesâ kesâ ™he ceW keâjlee nw lees Ssmes kÙeefòeâ keâes efuebie lejue kÙeefòeâ ceevee pee mekeâlee nw keäÙeeWefkeâ GvneWves 
Deheveer efuebie DeefYekÙeefòeâ ceW Skeâ mes DeefOekeâ heefjkele&veeW keâe DevegYeke efkeâÙee nw~ 

pees kÙeefòeâ Deheveer henÛeeve yengefuebieer kesâ Debleie&le keâjles nQ Ssmes kÙeefòeâ Skeâ ner meceÙe ceW oes Ùee Fmemes DeefOekeâ efuebie henÛeeve keâe DevegYeke 
keâjles nQ~ DeLee&led pees kÙeefòeâ Deheveer efuebie henÛeeve keâYeer ceefnuee kesâ ™he ceW keâjles nQ, lees keâYeer heg®<e kesâ ™he ceW keâjles nQ, keâYeer š^ebmepeW[j Ùee 
keâYeer DevÙe ueQefiekeâ henÛeeve keeues kÙeefòeâÙeeW kesâ ™he ceW keâjles nQ~ lees Ssmes kÙeefòeâ keâes yeng efuebieer kÙeefòeâ keâne pee mekeâlee nw~

peye efkeâmeer kÙeefòeâ kesâ efueS ieuele meke&veece Ùee ieuele mecceeve metÛekeâ Meyo keâe ØeÙeesie efkeâÙee peelee nw lees Fmes ieuele efuebkeâ keâne peelee 
nw~ pewmes-efkeâmeer ceefnuee keâes Ma’am Meyo kesâ mLeeve hej sir Meyo keâe ØeÙeesie keâjkesâ mebyeesefOele keâjvee~ Fmeer Øekeâej efkeâmeer heg®<e kesâ efueS sir 
Meyo kesâ mLeeve hej Ma’am Meyo keânkeâj mebyeesefOele keâjvee~ Fme Øekeâej kesâ ieuele mebyeesOeve keâes ieuele efuebie (Misgender) ceevee peelee nw~ 
ieuele efuebie efveOee&jCe mes yeÛeves keâe meyemes meeceevÙe GheeÙe nw keâer efuebie lešmLe Yee<ee keâe GheÙeesie efkeâÙee peeS~ GoenjCe mke™he pewmes-osefkeÙeeW 
Deewj meppeveeW kesâ mLeeve hej ‘meYeer’ Meyo keâe ØeÙeesie keâjvee~ heâeÙej cewve Skeb hegefueme cewve kesâ mLeeve hej heâeÙej heâeFšj Ùee hegefueme DeefOekeâejer 
Meyo keâe ØeÙeesie keâjvee Deeefo~

hewvemeskeämegDeue kÙeefòeâ efke<eceefuebieer Skeb meceefuebieer efkeâmeer Yeer mecegoeÙe kesâ nes mekeâles nw~ kegâÚ hewvemeskeämegDeue kÙeefòeâÙeeW Éeje hewvemeskeämegDeue 
‘Pansexual’ Meyo kesâ mLeeve hej Dee@cveermeskeämegDeue (Omnisexual) Meyo efpemeceW, hewve (Pan) Skeb Deesceveer (Omni) keâe DeLe& meYeer 
nw, keâe ØeÙeesie keâjvee DeefOekeâ hemebo efkeâÙee peelee nw (uee@kesue, 2024)~ ØeeÙe: GYeÙeefuebieer Skeb hewvemeskeämegDeue kÙeefòeâÙeeW keâes Skeâ meceeve mecePe 
efueÙee peelee nw hejbleg Fve oesveeW kÙeefòeâÙeeW kesâ ueQefiekeâ henÛeevees ceW efYeVelee nesleer nw~ GYeÙeefuebieer kÙeefòeâ kesâkeue oes efuebieeW ceefnuee Skeb heg®<e keâer 
Deesj ner Deekeâef<e&le nesles nw peyeefkeâ hewvemeskeämegDeue kÙeefòeâ meYeer efuebie henÛeeve keeues kÙeefòeâÙeeW DeLee&led efuebie efÉDeOeejer (Gender Binary)Skeb 
iewj-efuebie efõDeeOejer (Non-Gender Binary)keâer Deesj Deekeâef<e&le nesles nQ~

Yeejle ceW meved 1860 mes henues meceueQefiekeâlee DehejeOe keâer ßesCeer mes cegòeâ Lee uesefkeâve Deb«espeeW kesâ Deeieceve kesâ heMÛeele meceueQefiekeâlee keâes 

efÉefuebieer (Bigender)

efuebie õkÙe (Gender Fluid)

yengefuebieer (Multi Gender)

ieuele efuebie (Misgender)

hewvemeskeämegDeue (Pansexual)

SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe keâer kele&ceeve meeceeefpekeâ efmLeefle
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DehejeOe Ieesef<ele keâj efoÙee ieÙee~ YeejleerÙe ob[ mebefnlee (Indian Penal Code, IPC) keâer Oeeje 377 Skeâ Ssefleneefmekeâ keâevetveer ØeekeOeeve 
Lee, pees ‘DeØeeke=âeflekeâ DehejeOeeW’ mes mebyebefOele Lee~ Fme ØeekeOeeve keâes 1861 ceW efyeÇefšMe Meemeve kesâ oewjeve ueeiet efkeâÙee ieÙee Lee (ceesnbleer,  
2024)~ Fme keâevetve kesâ lenled DeØeeke=âeflekeâ Ùeewve ieefleefkeefOeÙeeW keâes ob[veerÙe DehejeOe ceevee ieÙee Lee Skeb meceueQefiekeâlee keâes Yeer DehejeOe kesâ ßesCeer 
ceW jKee ieÙee Lee~Fme keâevetve kesâ GuuebIeve kesâ efueS Deepeerkeve keâejekeeme Ùee 10 meeue keâer mepee kesâ meeLe pegcee&vee keâe Yeer ØeekeOeeve efkeâÙee ieÙee 
Lee~ efpemes 17 pegueeF&, 2018 keâes cegKÙe vÙeeÙeeOeerMe oerhekeâ efceßee keâer DeiegkeeF& ceW mekee&sÛÛe vÙeeÙeeueÙe keâer mebkewOeeefvekeâ heer" Éeje Ûeej efoveeW 
keâer keâÌ[er megvekeeF& kesâ yeeo Oeeje 377 keâes meceehle keâj efoÙee ieÙee ieÙee (kesâF&Sueheer, 2023)~ pees SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe kesâ 
kÙeefòeâÙeeW kesâ efueS yengle yeÌ[er peerle Leer~ uesefkeâve Fvekesâ efueS Deeies keâer jen DeYeer Yeer cegefMkeâueeW mes Yeje nQ~ Yeejle keâer peveieCevee efkeMes<e ™he mes 
SuepeeryeeršerkeäÙetDeeF&S+ kÙeefòeâÙeeW hej keâesF& DeebkeâÌ[e Skeâef$ele veneR keâjleer nw~ uesefkeâve osMe ceW Ssmes kÙeefòeâ pees Deheveer efuebie henÛeeve ceefnuee Skeb 
heg®<e keie& kesâ Debleie&le veneR keâjles nQ, Gvekeâer pevemebKÙee keâer ieCevee kesâ GösMÙe mes Yeejle keâer peveieCevee 2011 kesâ oewjeve Yeejle kesâ jefpemš^ej 
pevejue (Registrar General of India, RJI) meer. Ûebõceewueer ves meke&ØeLece leerve keâtš mebkesâle Øeoeve efkeâS pees Fme Øekeâej nw:- heg®<e-1, 
ceefnuee- 2, DevÙe-3~ Fme Øekeâej DevÙe-3 keâtš kesâ lenled kegâue 4,87,803 kÙeefòeâÙeeW keâe DeebkeâÌ[e Øeehle ngDee pees meceueQefiekeâ mecegoeÙe mes 
mebyebefOele Les~ kewefÕekeâ mlej hej SuepeeryeeršerkeäÙetDeeF&S+ mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW keâer kele&ceeve meeceeefpekeâ efmLeefle peeveves kesâ GösMÙe mes 
mšsefšmše efjmeÛe& ef[heeš&ceWš (Statista Research Department) Éeje SuepeeryeeršerkeäÙet± mecegoeÙe kesâ kÙeefòeâÙeeW hej meved 2023 ceW Skeâ 
kewefÕekeâ meke&s#eCe efkeâÙee ieÙee~ Fme meke&s#eCe kesâ Devegmeej, efkeÕe kesâ keâF& osMeeW ceW efpemeceW oef#eCe DeØeâerkeâe Skeb Yeejle ceW, 2013 Skeb 2019 kesâ 
yeerÛe meceueQefiekeâ kÙeefòeâÙeeW keâer mkeerkeâeÙe&lee ceW 22³ keâer GuuesKeveerÙe ke=efæ ope& keâer ieF& nQ~ peyeefkeâ heefMÛeceer osMeeW ceW Fmekeâe ØeefleMele meyemes 
DeefOekeâ jne nw~ efheâpeer, vesheeue, oef#eCe DeØeâerkeâe, ceeuše, mewvecewefjvees, mkeer[ve, hegle&ieeue, cewefkeämekeâes, keäÙetyee, yeesueerefkeÙee, Skeb Fkeäkee[esj Ùes 
11 osMe Ssmes nQ efpevneWves meceueQefiekeâ kÙeefòeâÙeeW keâes Gvekesâ ueQefiekeâ Demeceevelee kesâ DeeOeej hej YesoYeeke kesâ efKeueeheâ mebkewOeeefvekeâ mebj#eCe Øeoeve 
efkeâÙee nw~ efkeÕekesâ heefMÛeceer ÙetjesheerÙe osMe keâvee[e Skeb Dee@mš^sefueÙee ceW meceueQefiekeâlee keâes meyemes DeefOekeâ ceevÙelee efceueer ngF& nw~ Gòejer Decesefjkeâer 
je<š^ SuepeeryeeršerkeäÙetDeeF&S+ kÙeefòeâÙeeW kesâ DeefOekeâejeW keâes ueskeâj efkeÕe kesâ meYeer osMeeW ceW meyemes DeefOekeâ peeie™keâ osMe nQ efpemeves Fme mecegoeÙe 
kesâ efueS meceevelee megefveefMÛele keâjves kesâ efueS keâF& keâevetveeW keâes heeefjle efkeâÙee nw efpemeceW keâer meceueQefiekeâ peesÌ[eW Éeje ieeso uesves keâer Devegceefle osvee, 
š^ebmepeW[j kÙeefòeâÙeeW kesâ DeefOekeâejeW keâer j#ee keâjvee Skeb keâvkepe&ve Lesjsheer (Conversion Therapy) hej ØeefleyebOe ueieevee pewmes keâevetve 
Meeefceue nQ~ 2020 lekeâ kesâkeue Ûeej osMe-yeÇeÌpeerue, Fkeäkee[esj, pece&veer Skeb ceeuše ves keâvkepe&ve Lesjsheer hej ØeefleyebOe ueieeÙee nw~ ogefveÙee kesâ 32 
osMe Ssmes nQ efpevneWves meceueQefiekeâ efkekeen keâes kewÅelee Øeoeve efkeâÙee nw~  efpemeceW mueeskesefveÙee henues mLeeve hej nw~ efÛeueer Ssmee keâjves keeuee otmeje 
osMe nw~ peyeefkeâ, pÙeeoelej osMe heefMÛeceer Ùetjeshe ceW efmLele nQ~ Øeâebme henuee Ssmee osMe nw efpemeves meceueQefiekeâlee keâes DehejeOe keâer ßesCeer mes yeenj 
keâj efoÙee nw~ (yeepehesF&, 2023)~ 64 osMe Ssmes nQ peneb meceueQefiekeâlee keâes DehejeOe keâer ßesCeer ceW jKee ieÙee nw FveceW mes DeefOekeâlej osMe ceOÙe 
hetke& DeØeâerkeâe Skeb SefMeÙee ceW efmLele nQ~ peyeefkeâ F&jeve, Gòejer veeFpeerefjÙee, meToer Dejye, meesceeefueÙee, Ùeceve, Deheâieeefvemleeve, yeÇtvesF&, 
cee@efjšeefveÙee, heeefkeâmleeve, keâlej, mebÙegòeâ Dejye Deceerjele Skeb Ùegieeb[e Ùes 12 osMe Ssmes nQ peneb hej meceueQefiekeâ Ùeewve ieefleefkeefOeÙeeW kesâ efueS 
ce=lÙegob[ keâe ØeekeOeeve efkeâÙee ieÙee nw~ 

(Pride Month)

vÙetÙee@ke&â Menj kesâ cewvenóve ceW ke<e& 1969 petve kesâ cenerves ceW ngS mšesvekee@ue efkeõesn mebÙegòeâ jepÙe Decesefjkeâe ceW meceueQefiekeâ cegefòeâ 
Deeboesueve kesâ efueS Skeâ cenlkehetCe& keâoce Lee~ Fme keâejCe SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW Éeje Deheves mecegoeÙe kesâ 
kÙeefòeâÙeeW kesâ meeLe Yeso Yeeke keâes keâce keâjves Skeb GvnW meceepe keâer cegKÙe Oeeje ceW meefcceefuele keâjves kesâ GösMÙe mes petve kesâ cenerves keâes ieewjke cenervee 
(Pride Month) kesâ ™he ceW ceveeÙee peelee nw~Fme ieewjke cenerves kesâ Debleie&le SuepeeryeeršerkeäÙetDeeF&S+ mecegoeÙe kesâ kÙeefòeâÙeeW Éeje FbõOeveg<eer 
Peb[s Rainbow Flag kesâ meeLe peguetme efvekeâeuee peelee nw~ henues ieewjke cenervee 28 petve, 1970 keâes vÙetÙee@ke&â Menj kesâ cewvenóve ceW 
1969 kesâ mšesvekee@ue efkeõesn kesâSkeâ ke<e& hetjs nesves kesâ Dekemej hej Skeâ efokemeerÙe keâeÙe&›eâce DeeÙeesefpele efkeâÙee ieÙee Lee (ueeF&yeÇsjer Dee@heâ 
keâeb«esme)~ Skeâ efokemeerÙe keâeÙe&›eâce Deye Skeâ efove kesâ yepeeÙe Skeâ cenerves lekeâ DeeÙeesefpele efkeâS peeles nQ efpemekesâ Debleie&le ieewjke peguetme, 
efhekeâefvekeâ,heeefš&Ùeeb, keâeÙe&MeeueeSb, mebiees…er, mebieerle meYee pewmes keâeÙe&›eâce DeeÙeesefpele efkeâS peeles nQ~ Fme keâeÙe&›eâce kesâ oewjeve Gve meceueQefiekeâ 
kÙeefòeâÙeeW kesâ Ùeeo ceW mceejkeâ yeveeS peeles nQ pees Ie=Cee, DehejeOe Ùee SÛeDeeF&keer / S[dme  keâejCeKees ieS nQ~ mceejkeâ yevekeeves keâe GösMÙe 
je<š^erÙe Skeb Debleje&<š^erÙe mlej hej Fefleneme ceW SuepeeryeeršerkeäÙetDeeF&S+ mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW kesâ ØeYeeke keâes henÛeevevee nw (ueeF&yeÇsjer 

ieewjke cenervee 
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Dee@heâ keâeb«esme, 2024)~ Decesefjkeâer je<š^heefle efyeue efkeäuebšve Éeje 1999 ceW petve kesâ cenerves keâes ies (Gay) Deewj uesefmyeÙeve (Lesbian) 
ieewjke cenervee (Pride Month) Ieesef<ele efkeâÙee ieÙee Lee~ efpemes je<š^heefle yejekeâ Deesyeecee ves  Suepeeryeeršer (LGBT) ieewjke cenervee (Pride 

Month) ceW heefjkeefle&le keâj efoÙee~ Skeb efpemes pees yeeF[sve Éeje uesefmyeÙeve, ies, GYeÙeefuebieer, š^ebmepeW[j Deewj efkeäkej (LGBTQ+) ieewjke 
cenervee (Pride Month) kesâ ™he ceW Deeies yeÌ{eÙee ieÙee (Mee@, 2023)~ ogefveÙee kesâ Deueie-Deueie osMe ceW Deueie-Deueie cenerves ceW ieewjke 
cenervee ceveeÙee peelee nw pewmes šeskeäÙees keâe jsveyees ØeeF[ (Rainbow Pride) DeØewue kesâ cenerves ceW ceveeÙee peelee nw Skeb efjÙees[er pesvesjes keâe «es 
ØeeF[efjÙees (Gray Pride), vekebyej kesâ cenerves ceW ceveeÙee peelee nw (Sve[eršerkeer, 2024)~ Yeejle ceW Yeer meceueQefiekeâ kÙeefòeâÙeeW kesâ efKeueeheâ 
YesoYeeke keâes jeskeâves Skeb meceepe ceW Gvekeâe mecceeve efoueeves kesâ GösMÙe mes 2 pegueeF& 1999 keâes heefMÛece yebieeue kesâ keâesuekeâelee Menj ceW 
meceueQefiekeâ DeefOekeâej keâeÙe&keâlee& hekeve {ue kesâ efveo&sMeve ceW ieewjke peguetme efvekeâeuee ieÙee (yeeryeermeer, 2023)~ Yeejle ceW meceueQefiekeâ kÙeefòeâÙeeW kesâ 
efueS Ùen henuee ieewjke peguetme Lee efpemeceW kegâue 15 meceueQefiekeâ kÙeefòeâÙeeW ves Yeeie efueÙee Lee~

SuepeeryeeršerkeäÙetDeeF&S± keâer DekeOeejCee efkeefkeOe Ùeewve henÛeeve Skeb efuebie henÛeeveeWkeâes meefcceefuele keâjleer nw pees hejbhejeiele ueQefiekeâ 
ceeveob[es mes efYeVe nw FmeceW uesefmyeÙeve, ies, GYeÙeefuebieer, š^ebmepeW[j, keäkeerj, Fbšjmeskeäme, DeueQefiekeâ Skeb hueme kesâ Devleie&le efkeefYeVe ueQefiekeâ 
henÛeeve keeues kÙeefòeâ pewmes-SpeW[j, efÉefuebieer, efuebie õkÙe, yengefuebieer, ieuele efuebie Skeb hewvemeskeämegDeue kÙeefòeâÙeeW keâes Meeefceue efkeâÙee peelee nQ~ 
henues Yeer SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe kesâ kÙeefòeâÙeeW keâes meeceeefpekeâ yeefn<keâjCe, GlheerÌ[ve YesoYeeke, hetkee&«en, ceevekeeefOekeâejeW mes kebefÛele, 
ceeveefmekeâ GlheerÌ[ve pewmeer mecemÙeeDeeW keâe meecevee keâjvee heÌ[lee Lee~ neueebefkeâ, DeYeer Yeer SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe kesâ kÙeefòeâÙeeW keâes keâF& 
ÛegveewefleÙeeW keâe meecevee keâjvee heÌ[lee nw~ FmeefueS Ssmes kÙeefòeâ Deheveer Skeb efuebie henÛeeve keâes efÚheekeâj jKeles nQ, efkeMes<ekeâj ™efÌ{keeoer meceepeeW 
Skeb efkekeâemeMeerue osMeeW ceW, peneb Gvekesâ DeefOekeâejeW keâes hetjer lejn mes ceevÙelee veneR efceueer nw~ efpeme keâejCe GveceW ceeveefmekeâ leveeke Skeb Demegj#ee 
keâer Yeekevee yeÌ{ peeleer nw~ efkeÕekesâ keâF& osMeeW ceW,meceepe ceW SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe kesâ kÙeefòeâÙeeW kesâ meeLe nesves keeues YesoYeekekeâes keâce 
keâjves kesâ GösMÙe mes ieewjke cenervee (Pride Month) keâeÙe&›eâce DeeÙeesefpele efkeâÙee peelee nw~ ieewjke cenervee pewmes Deewj Yeer keâeÙe&›eâce DeeÙeesefpele 
efkeâS peeves ÛeeefnS~ efpememes efkeâ, SuepeeryeeršerkeäÙetDeeF&S± kÙeefòeâÙeeW kesâ efueS meceepe ceW mekeâejelcekeâ  keeleekejCe keâe efvecee&Ce efkeâÙee pee mekesâ 
peneb hej kes Keguekeâj Deheveer ueQefiekeâ henÛeeve kesâ meeLe peerkeve peer mekesâb Skeb Deheves efkeÛeejeW Skeb YeekeveeDeeW keâe ØeoMe&ve keâj mekesâb~ efpememes keâer 
GvnW leveeke, efÛeblee Skeb Dekemeeo pewmes ceeveefmekeâ mkeemLÙe efkekeâejeW mes yeÛeeÙee pee mekesâ Skeb GveceW GlheVe nesves keeues DeelcenlÙee pewmes efkeÛeejeW keâes 
jeskeâe pee mekesâ~ kele&ceeve meceÙe ceW kewefÕekeâ mlej hej SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW keâer henÛeeve keâes Oeerjs-Oeerjs mkeerke=âefle 
efceuejner nw pees Fme efoMee ceW Skeâ mekeâejelcekeâ keâoce nw~ Deepe Yeues ner meceueQefiekeâlee keâes kegâÚ osMeeW Éeje DehejeOe keâer ßesCeer mes cegòeâ keâj efoÙee 
ieÙee nw uesefkeâve DeYeer Yeer Ùes mecegoeÙe meceepe keâer cegKÙe Oeeje ceW Meeefceue veneR nes mekeâe nw~ mebÙegòeâje<š^ mebIe Éeje meved 1945 ceW ceeveke 
DeefOekeâejeW kesâ meboYe& ceW Iees<eCee he$e peejer efkeâÙee ieÙee Skeb GmeceW keâne ieÙee efkeâ jbie, efuebie, Øepeeefle, Yee<ee, Oece&, jepeveerefle, heo, pevce, 
mecheefòe Ùee DevÙe efkeâmeer Yeer DeeOeej hej efkeâmeer Yeer  ceeveke kesâ meeLe efkeâmeer Yeer Øekeâej keâe keâesF& Yeer YesoYeeke veneR efkeâÙee peeÙesiee (kegâceej, 
2021)~ Fme Øekeâej Debleje&<š^erÙe mlej hej efuebie Yeso keâes hetCe&le: keefpe&le ceevee ieÙee nw~ ceevekeeefOekeâejeW ceW Yeer ueQefiekeâ ceewefuekeâlee keâer mkeleb$elee 
keâe DeefOekeâej Meeefceue nw~ SuepeeryeeršerkeäÙetDeeF&S± kÙeefòeâÙeeW kesâ DeefOekeâejeW kesâ efueS meyemes DeefOekeâ peeie™keâ osMe keâer ßesCeer ceW Gòejer Decesefjkeâer 
je<š^ nw~ efpemeves Fme mecegoeÙe kesâ kÙeefòeâÙeeW kesâ efueS meceevelee megefveefMÛele keâjves keâer efoMee ceW keâF& cenlkehetCe& keâevetve heeefjle efkeâS nQefpeveceW keâer 
meceueQefiekeâ peesÌ[eW keâes yeÛÛee ieeso uesves keâer Devegceefle osvee, meceueQefiekeâ kÙeefòeâÙeeW kesâ DeefOekeâejeW keâer j#ee keâjvee Skeb keâvkepe&ve Lesjsheer hej ØeefleyebOe 
ueieevee pewmes keâevetve Meeefceue nQ~DevÙe meYeer osMeeW keâes Yeer Gòejer Decesefjkeâer je<š^ mes ØesjCee uesles ngS meceueQefiekeâ kÙeefòeâÙeeW kesâ DeefOekeâejeW keâer j#ee 
kesâ efueS keâevetve yeveeS peeves ÛeeefnS~ uesefkeâve Ùen efke[byevee ner nw efkeâ, meceueQefiekeâlee keâes DeYeer Yeer keâce mes keâce 64 osMeeW ceW DehejeOe ceevee 
peelee nQ Skeb 12 osMe Ssmes Yeer nQ peneb ceW meceueQefiekeâlee kesâ efueS ce=lÙeg ob[ Yeer efoÙee peelee nw (mebIeerÙe efkeosMe keâeÙee&ueÙe, 2023)~ Yeejle osMe 
ceW Yeer SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe kesâ kÙeefòeâÙeeW keâer henÛeeve keâes Oeerjs-Oeerjs mkeerke=âefle Øeehle nes jner nw~ Fmeer efoMee ceW ke<e& 2018 ceW Oeeje 
377 keâes DemebkewOeeefvekeâ keâjej osvee, SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe mes mebyebefOele kÙeefòeâÙeeW kesâ DeefOekeâejeW kesâ efueS Skeâ cenlkehetCe& keâoce Lee~ 
efpemeves Fme mecegoeÙe keâes keâevetveer megj#ee Øeoeve keâer~Fme Øekeâej Ùen mhe<š neslee nw efkeâ, SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe kesâ kÙeefòeâÙeeW kesâ 
DeefOekeâejeW Skeb mkeerke=âefle keâer efoMee ceW cenlkehetCe& Øeieefle ngDee nw~ meceepe ceW peeie™keâlee Deewj meceLe&ve yeÌ{ves mes Gvekesâ efueS yesnlej Dekemej Skeb 
megjef#ele ceenewue yeveves keâer mebYeekevee Yeer yeÌ{er nw Skeb Yeefke<Ùe ceW Yeer Gvekeâer efmLeefle Deewj Yeer cepeyetle nesves keâer Gcceero nw hejbleg DeYeer Yeer meceevelee 

efve<keâ<e&
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Deewj vÙeeÙe kesâ efueS uebyee mebIe<e& peejer nw~ FmeefueS keemleefkekeâ meceevelee Øeehle keâjves kesâ efueS Ùen DeekeMÙekeâ nw keâer keâevetve ceW yeoueeke kesâ meeLe-
meeLe meeceevÙe kÙeefòeâÙeeW kesâ Éeje SuepeeryeeršerkeäÙetDeeF&S± kÙeefòeâÙeeW kesâ Øeefle mkeÙeb keâer ceeveefmekeâlee ceW Yeer yeoueeke efkeâÙee peeS~ Ùen yeoueeke 
kesâkeue SuepeeryeeršerkeäÙetDeeF&S±mecegoeÙe kesâ efueS ner veneR kejved Skeâ meceekesMeer, vÙeeÙe mebiele Skeb ØeieefleMeerue meceepe kesâ efvecee&Ce kesâ efueS Yeer 
DeekeMÙekeâ nw~ FmeefueS SuepeeryeeršerkeäÙetDeeF&S± mecegoeÙe kesâ kÙeefòeâÙeeW keâes meceeve DeefOekeâej Skeb mecceeve leYeer efceue mekeâlee nw peye meceepe kesâ 
meYeer kÙeefòeâÙeeW Éeje kÙeehekeâ ™he mesve kesâkeue meceekesefMekeâe Skeb mebkesoveMeeruelee keâes DeheveeÙee peeSyeefukeâ Gmekeâe ØeoMe&ve Yeer efkeâÙee peeS~
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