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Editorial

India's education system is undergoing a significant transformation,
driven by the National Education Policy (NEP) 2020. This policy represents a
paradigm shift, emphasizing holistic learning, creativity, and multi
disciplinary approaches. The NEP aims to universalize education from pre-
school to secondary levels, focusing on foundational literacy and numeracy. It
restructures the curriculum into a 5+3+3+4 system, emphasizing higher-order
skills and vocational education. Quality enhancement, bridging social gaps,
and technology integration are central goals. Definitely, such backdrop calls
for the teacher fraternity to dedicate their services to achieve the goals of
national policy.

Today, the Indian education system is also vibrant with digital initiatives in education. The Goals
of NEP 2020 and Viksit Bharat @2047 the digital revolution have further accelerated educational
transformation. Online learning platforms, educational apps, and virtual classrooms provide accessible
content and real-time interaction.

Such, a vibrant scenario of education is posing certain challenges for the teachers. They are
grappling with shortage of resources and desire capacities to attain the set goals. Infrastructure gaps
hinder effective online teaching, especially in remote areas. Teacher training in digital pedagogies
remains inadequate. Balancing continuous evaluation with traditional exams poses an assessment
burden. Engaging students in virtual environments requires creativity and adaptability are some of the
challenges that today's teachers need to overcome and institutions like BHU should take the lead.

Thus, under such a backdrop where India's education system is at a critical juncture, with NEP
2020 and digital initiatives paving the way, the present volume of the journal is put forward so that our
alumni members and the teachers across the country may play a pivotal role in navigating challenges,
fostering innovation, and ensuring quality learning experiences for all.

There are myriad of issues that the present issue of the journal addresses. The Knitty gritty of
educating the future citizens was discussed at length along with the 2 1st-century skills of students which
provides insight into how the education system of the country is gearing up to face the challenges of
contemporary society.

Two important issues have been raised by our esteemed authors that is evolving work-life balance
and gender-based violence in our educational institutions. Definitely, working at both the issues is
seriously needed to nurture inclusivity in our society. In the same line rights of Divyangs have also been
discussed in light of NEP 2020 and post-COVID analysis of teaching learning was also done in the
presentissue. CBCS system and learning disabilities have also been addressed in other research papers.

In this way, [ hope that the present issue of the journal would definitely provide a strong knowledge
base for the academic fraternity to work upon realizing the national goals through education.

With such high optimism, I congratulate and thank the authors of different papers for extending
their valuable cooperation in the present issue and also applaud the efforts of the entire editorial team for
bringing out this quality addition of the journal.

Jai Hind

Prof. Seema Singh
(Managing Editor)
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Choice Based Credit System: A System for Uniform Recognition of
Credentials in Global Education System

Ashish Kumar Chaubey, SRF, Faculty of Education, Banaras Hindu University, Varanasi
Dr. Sunil Kumar Singh, Professor, Faculty of Education, Banaras Hindu University, Varanasi

Abstract

The Indian education system is continuously upgrading, since there is so much diversity.
Different universities/ institutions have different program structures, different curricula, and
different evaluation systems. This diversity is a problem in the recognition of degrees and the
transfer of students from one institution to another. “.... Because of the diversity in the evaluation
system followed by different universities in India, students have suffered acceptance of their
credentials, at times, across the university system, as well as the employment agencies.” (UGC,
2014) The above problem mentioned by UGC can be solved by proper and full implementation of
the Choice Based Credit System (CBCS). Because CBCS provides the guidelines for a nearly
uniform structure and curriculum of the programs and courses in different universities and
institutions. In the UGC guideline under CBCS, there is the provision that 70% of the curriculum
can be uniformly the same across the universities. This would ensure seamless mobility of
students as well as transfer and mutual recognition of credits across the higher education
institutions in the country. (UGC, 2015) The 30% flexibilities are given to institutions in
developing the curriculum according to their expertise, specialties, and capabilities. However,
the core part of the curriculum is uniform. The major flexibilities are provided to the students in
terms of course selection (in the form of electives), learning strategies, credit to learning hour
not to teaching hour, and learning across-the-classroom situations. This is why the Choice Based
Credit System (CBCS) is the need of the hour.

Keywords: Choice Based Credit System, Uniform Recognition, Credential, Global Education
System

The education system is continuously getting reformed and upgraded. In India, the autonomy
of the Universities and academic institutions supplement these reforms. The active involvement and
visionary perspective of the administrators had made different reforms. However, these reforms were
individual endeavors limited to their administrative limits. In this way, different universities
developed their academic system. The result was a diversified education system in India. The current
education system is more diversified. Education is provided at every stage of life from early
childhood to old age through informal, formal, and non-formal education systems. None of the
teachers was concerned with “Why am [ teaching this? What will students do after this
exposure?”’(Ahluwalia, 2013). There are many problems related to the education system. There are
lots of streams, and subjects of study spread throughout the whole country. But they are different in
structure, nature, functioning, and outcome. They are compartmentalized with one another and the
directions of all the streams are different but they may or may not be one-dimensional. Many of the
institutions follow the annual exam system, while many of these follow a semester system. Most
Indian Universities and Colleges have been following a marks or percentage-based evaluation
system, which is acting as a barrier to students' mobility and not letting them move from institutions
to another one to pursue the desired subjects or courses. (Hasan & Parvez, 2015). Some of these
follow a grading system while some follow a marking system. The universities that followed the
grading system were also not uniform. JNU and Mumbai University followed 10 point grading scale,
Devi Ahilya University followed 8 point grading scale, IIT Delhi, Pune University, Pondicherry
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University, and Madras University followed 6 point grading scale, Karnataka University followed 5
point grading scale and similarly many other universities followed different grading point scale.
Some of the institutions follow continuous and comprehensive evaluation while some follow final
exams only. For those who followed CCE, the proportion of external and Internal assessments also
varied. Like Madras University, Pondicherry University, Karnataka University, Devi Ahilya
University, and Madurai Kamraj University have a 60:40 proportion of external and internal
assessment, JNU and Pune University had a proportion of external and internal assessment 50:50.
(Angom, 2009). Other proportions were also practiced as 70:30, and 75:25. Course structure and
timing of the program also differ. Some of the universities have adopted credit systems like Madras
University, JNU, Pondicherry University, Karnataka University, Pune University, Devi Ahilya
University Indore, Madurai Kamraj University, IIT Delhi, Mumbai University, etc. while many were
running under the classical system. There was a further problem with the recognition of degrees and
their equivalence. The same degree of different institutions have different course structures and
different subject combinations or different weightage, this is also a greater issue for equivalence of
degrees. A student faces the problem of moving from one place to another, from one institution to
another. Many studies were left in between the sessions due to such circumstances. Not only in India
this problem is worldwide. Korean Universities have a dropout rate of about 10%. (User, 2014). The
students had to repeat the part of the course that already had been completed by him/her at any other
place. There were many problems in academic structure from admission to certification. Lack of
transparency, lack of clear guidelines, ambiguous curricular structure, and dull curricular transaction
strategies were major academic problems. These were dealt with in the forthcoming educational
reforms. The credit system is one of such reforms in the educational horizon.

Choice Based Credit System

According to Chaubey (2015), the Choice-Based Credit System (CBCS) is a system that
facilitates choices for students to earn credits in terms of courses of interest without any limitations.
CBCS has many exclusive features for example advanced learning opportunities, the ability to match
students' scholastic and non-scholastic needs and aspirations, inter-institution transferability of
students, part-completion of an academic program in the institution of enrolment and part-
completion in a specialized institution, improvement in educational quality and excellence,
flexibility for working students to complete the program over an extended period, standardization of
educational programs across the country, and international comparability etc. Higher Educational
Institutions (HEIs) have the flexibility and freedom to design the curriculum content, curriculum
transactional strategies, examination, and evaluation methods according to the curriculum, syllabi,
and teaching-learning methods. CBCS is a devised sensible system for awarding grades based on the
performance of students. Through the conventional system, the performance of the students was
reported using the marks secured in the examinations. The conversion from marks to letter grades
and the letter grades used vary widely across the HEIs in India. The grading system is supposed to be
better than the conventional marks system. Therefore, it is now followed by the top institutions in
India and abroad. However there are lot of diversity in the system of higher education and multiple
approaches are followed by universities towards examination, evaluation, and grading systems.
(UGC, 2014). So, it is desirable to introduce a uniform grading system. This will facilitate student
mobility across institutions within the country and abroad.(Hinchinalkar, 2014). To bring in the
desired uniformity, in the grading system and method for calculating the CGPA (cumulative grade
point average) based on the performance of students in the examinations. UGC has formulated the
guidelines of CBCS including these all. This has been designed keeping in mind the needs and
aspirations of the society. The CBCS imminently fits into the emerging socio-economic situations,
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and could effectively respond to the educational and occupational aspirations of the upcoming
generations. (Dutta & Dutta, 2013). CBCS has a high probability of being operated efficiently and
effectively using ICT for elevating students, institutions, and higher education. (Chaubey, 2015).

Some of the important aspects of CBCS are the semester system, continuous and
comprehensive evaluation system, grading system, credit system, credit transfer system, choice of
courses, i.e. elective courses and ATKT, etc. These are elaborated as Since the program is an
educational program leading to the award of a Degree, diploma, or certificate. And there are many
courses under the program. Choice Based Credit System provide the following facilities:

Choice of Courses

Course usually known as 'paper’ is a component of a program. It is not necessary for all courses
to carry the same weightage. The weightage of courses depends upon the nature of the course and
related with defined learning objectives and learning outcomes. A course may be designed to
comprise lectures, tutorials, laboratory work, field work, activities, project work, vocational training,
viva, seminars, term papers, assignments, presentations, self-study, a combination of some of these.
There is a great opportunity to opt the course according to their own interest, aptitude, ability and
objective. (UGC,2012). There are three types of the courses introduced by the UGC namely: Core,
Elective and Foundation. Further, more course category has been added by the different institutions.
A summary of these course categories are given as:

A. Core Course: There may be a Core Course in every semester. This is the compulsory
course which is to be studied by a student as a core requirement, to complete a program in a said
discipline of study.

B. Elective Course: Elective course is a course which can be chosen from a pool of papers. It
may be of several categories such as discipline supportive elective, generic elective and open
elective. Discipline supportive elective provides an expanded scope, enables an exposure to some
other discipline or domain, nurturing students' proficiency and skill. Generic Elective focuses on
those courses which add generic proficiency to the students. An elective may be chosen from an
unrelated discipline. It is known an “Open Elective.”

C. Foundation Course: The Foundation Courses may be of two kinds: Compulsory
Foundation and Elective foundation. “Compulsory Foundation” courses are mandatory for all
disciplines for the purpose of Knowledge enhancement of the learner. While Elective Foundation
courses are value and culture-based courses. These are aimed for man-making education.

D. Audit Course: A student has an option of auditing some courses, grades obtained in such a
course are not counted towards the calculation of grade point average. However, a Pass grade is
required for earning credits for an audit course.

E. Project Work: Project work/ Dissertation work is a special course involving application of
knowledge in solving/analyzing/ exploring a real life situation/difficult problem.

Semester System: The program of one, two and three years duration is divided into two, four
and six terms respectively of Approximate 6 month duration called semester. The learners have the
opportunities to select courses from a lot of courses in every semester. The result is declared at the
end of every semester. In India, Semester System has been introduced from the 1966 in IIT Delhi
and many more universities (Rao, 2002).
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Credit System

The credit semester is a redefining of the curriculum into smaller measurable entities or
'modules' with the hours required for 'learning' these — not 'teaching'. This is the primary focus of
credit system to measure the hours spent for learning. Credit system develops a mechanism such as
these modules can be combined in multiple ways to qualify for a certificate, diploma or degree.
Therefore, the completion of a single “module” of learning can pave the means for learning other
modules either in the same institution or somewhere else. A combination of modules associated with
the needs and interests of the learners illustrates about “cafeteria approach” to the learner focusing
learner as the centre state of all academic transactions. In generalized manner the sequence would

be:
Paperl * Unitl Sub-Unit1 Credits
Paper2 - Unit2 Sub-Unit2 Credits

Credit 1s a unit which 1s used to measure the course work. 1t deals with the number ot hours of
instructions required per week per semester. One credit is equivalent to one hour of teaching (lecture
or tutorial) of two hours of practical work/field work per week. This system recommends reduction
of lecture based theory classes and integration of tutorial and practical classes for reinforced
learning. The model proposed is said as L-T-P structure which focuses on learner-centered-teaching.
'L' stands for lecture classes in conventional class room contact sessions. While "T' stands for the
Tutorial classes for providing remedial learning through participatory discussion or self-study or
desk work and other novel methods. It helps the student to absorb and assimilate the content
delivered in the lecture classes more effectively. 'P' stands for Practical sessions for laboratory or
field work for strengthening then practical and life skills of the learner. According to the nature and
content of the paper these components i.e L-T-P may be recombined. However, it is evident that both
knowledge and talent for skills are gained by the learner through Tutorial and Practical sessions
while lecture highlights the content matter to be learnt. In a semester it is supposed that there are 16
weeks to complete all curricular as well as co- curricular activities of the paper. The conduction of
lecture tutorial and practical session depends upon the credit structure of the paper. To understand it
better take an example of a course containing 4 credit. Let its 3 components are distributed as
follows: L:T:P:: 2:1:1., Which represent 2 Hours Lecture Contact Hour/week, 1 hour tutorial classes
and 2 Hours Practical classes per week during whole semester. This distribution of 2 credits for
Lecture through 2 hrs of Lecture classes, one credit for Tutorial through a session of 1 hour of
tutorial and 1 credit for Practical through a session of 2 hours of practical, defines a value of 2+1+1
= 4 credits for the paper. The typical L-T-P structure, as illustrated above for a 4-credit paper is of
2:1:1 type with the split up for L, T and P sessions. It may be in different other ways like: 3:0:1 or
3:1:0.

Credit Transfer: Credit Transfer means the transfer of credits earned at one institution for one
or more courses under a given program are accepted under another program either by the same
institution or another institution (Chaubey, 2015). In practice this means that it is accepted that a
certain amount of learning has already been successfully completed by a learner. This acceptance of
earlier earned credits may be reflected in one of two ways: Direct Performance Transfer or Course
exemption.

Dimensions of Credit Transfer

Credit transfer can be categorized in two ways. 1. Nature of credit transfer, 2. Process of Credit
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Transfer. On the basis of its nature it is either Horizontal or vertical. When an individual having
successfully completed the courses included in an academic program at a certain level, is permitted
to transfer his/her achievement in some of these courses to another academic program of same level
having these courses in common, this may be called as Lateral or Horizontal credit transfer. and
when an individual's performance in some courses within a certain academic program at a particular
level is carried over to a higher-level academic program having these or equivalent courses in
common, this may be called as Vertical credit transfer or Career Laddering. The rationale behind this
dimension of credit transfer is the provision for “upward mobility” of the learner. On the basis of
process of credit transfer it is also of two type: Intra-institutional Credit transfer and Inter-
Institutional Credit Transfer. When the process of credit transfer occurs within an institution or
university, it is called as intra-institutional credit transfer. while, When the credit transfer process
operates across two or more institutions, this may be viewed as inter institutional credit transfer. For
credit transfer, there needs a credit transfer agreement or MoU. This is an agreement that must be
made between two institutions that specifies how the sending institution's course or program will be
accepted for transfer of credits at the receiving institution.

Allowed To Keep Terms (ATKT)

e A student shall be allowed to keep term for Semester II irrespective of grades obtained in each
course of Semester I.

e A student shall be allowed to keep term for Semester III if he/she passes (grade 'E' or above in
each course) each of Semester I and Semester II. OR She/he fails in not more than two
papers/courses of Semester [ and Semester II taken together.

e A student shall be allowed to keep term for Semester IV irrespective of grades obtained in each
course of Semester III. However, student has to pass either of Semester I or Semester II in order
to appear for Semester [V

e A student shall be allowed to keep term for Semester V if he/she passes Semester I, Semester 11,
Semester III and Semester IV. OR He/she has passed Semester I and Semester I and fails in not
more than two courses of Semester III and Semester IV taken together. OR He/she has passed
Semester III and Semester IV and fails in not more than two courses of Semester I and Semester
II taken together

e A student shall be allowed to keep terms for Semester VI irrespective of grades obtained in each
course of Semester V.

e  The result of Semester VI shall be kept in abeyance until the student passes each of Semester I,
Semester II, Semester I1I, Semester IV and Semester V.

Grading and Evaluation System

The word Grade is derived from the Latin root gradus, meaning, step. in the educational
context grading is a method of reporting the result of a students' performance subsequent to his /her
evaluation. There are two methods: relative grading and absolute grading for awarding grades in a
course. (Ahluwalia, 2015). The relative grading is based on the normal distribution of marks
obtained by all the students of the course and the grades are awarded based on a cut-off marks or
percentile. In absolute grading, the marks are converted to grades based on pre-determined class
intervals. To implement the grading system, the colleges and universities can use any one of the
above methods. On adopting this system, the degrees of different universities, colleges, institutions
will have a common system of education in all relations. So there not be any topic of
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miscommunications or misunderstanding of credits regarding credentials. In many of the educational
institutions formative as well as summative evaluation system is followed. The ratio of external and
internal evaluation may be 50:50 or 60:40 or 70:30 or 75:25 or any other depending upon the
guidelines of the university. Dr. HSGSU follow the ratio of 60:40. (DHSGSU,2015). The obtained
grade point is multiplied with the credit of the course and further average of these grade points are
taken. In this way two concepts are observed: SGPA and CGPA. Semester Grade Point Average
(SGPA) is a measure of the performance of work done in a semester. It is ratio of total credit points
secured and the total course credits taken in a program during that semester. It is expressed up to two
decimal places. Cumulative Grade Point Average (CGPA) is a measure of overall cumulative
performance of a student over all semesters. The CGPA is the ratio of total credit points secured by a
learner in various courses in all semesters and sum of total credits of all courses in all the semesters.
It is also expressed up to two decimal places.

Global Education System

All the major Higher Education Institutions (HEIs) across the globe have a system of credits.
The European Credit Transfer System (ECTS) is followed in European countries. The National
Qualifications Framework (NQF) in Australia, the Pan-Canadian Protocol on the Transferability of
University Credits in Canada, the Credit Accumulation and Transfer System (CATS) in the UK as
well as the Semester Credit Hour (SCH) in the US, National Education System in Japan, etc are
examples of global credit system. Asian Academic Credits (AACs) can serve as one of the vital
components for a new era of Asian higher education that provides a regionally aligned, flexible, and
innovative learning environment for students throughout the entire Asian region. (Hotta, 2019).
Globally, it is a provision to maintain an account of credits earned by a student over a period of time
for a wide range of courses. This wide range of courses provide the opportunity to choose the course
as per need, aspiration, interest and ability of the student. In general, all global institutions follow a
certain grading system and there is an equivalence among different grading system. This all will
support in the transferability of the learners within and across the countries.

Measure of Uniform Recognition of Credentials: Most of the global institutions have a
common academic structure in terms of following components:

1. Semester/Trimester System: this divide the one academic year into 2 semesters of 6 month
each. Each semester has 16 weeks for the teaching learning process. Some institutions have
trimester system, in which an academic year is divided into three parts. But the important issue
is that total teaching learning time does not differ entirely.

2. Credit System and Modular curriculum: all of the institution have the modular curriculum
structure. A program is divided into different courses or papers, these courses/ papers are
divided into different units, these units are further classified into different sub-units and each
sub-unit has a certain credit in terms of learning teaching contact hour. Thus, the measurement
of the program is credit in terms of contact hour.

3. Course Choice: this facility provides the flexibility for the learner to choose the courses from
any institutions as per their suitability and needs of the learner. Choices may be
interdisciplinary or intra-disciplinary, inter institutional or intra-institutional.

4.  Credit Bank and Credit Transfer: Credit Bank is the academic corpus earned by a learner in
terms of credits in different subjects and skills. This facilitates transferability of students. credit
transfer is the key element of the credit system. This will create the acceptable rules and
regulations for the transfer of the students from one institution to another within and across the



SPUJE, Vol.12,No.(1 & 2), January & July 2022 | 7

countries. Policies related to credit system determines the possibilities for credit transfer.

5. CCE and Grading System: Continuous and Comprehensive Evaluation (CCE) is another
feature of the institutions that maintains the uniformity across the world. These evaluations are
performed in terms of grades. Grades are the system of evaluation which is recognized
internationally. Although, these grading systems are of different types, but their standardized
structure make it globally accepted unanimously.

6.  An Umbrella System: the education system containing all above specialties have a system of
interconnectedness and ample freedom and flexibilities in terms of pace and place of learning
as well as course of learning.

Conclusion

Choice based credit system is an innovation for establishing Indian education system with the
global education system. Semester system and credit system is the pivotal of CBCS. This provides
common curricular structure worldwide. The 70% uniform curricular structure provides the back
bone for strengthening the system. While 30% variation maintains the individuality and local
specificity of different geographical regions and specific discipline. The present educations system is
trying to develop the best in the individual through broad and diversified system. The conventional
education system failed to cumulate learners' abilities due to its one-dimensional and unidirectional
nature. For example, there was negligible opportunity to participate a medical student (cognitive
dimension) in sports and physical development, a science student could not opt subject of arts
streams according to their interest. In this way education in its true meaning was not fruitful. But
Now this problem is being solved by CBCS, which provides not only inter-disciplinary course
choice but inter-institutional course choices are also available. The holistic development of
individual is desirable and it can be only when appropriate opportunity is provided according to the
interest, aptitude, need and ability of individual across the subject, stream etc. borderline. In this way
the individual is recognized as specialist as well as truly educated. For the recognition of the
educational credentials, there should be a uniform pattern. These most of the problems can be solved
by accommodating and assimilating a new system i.e. Choice Based Credit System. Implementing
CBCS reflects that all universities follow a similar grading and assessment pattern. Which facilitate
students' mobility across institutions within and across countries similar to the global systems. CBCS
would also enable potential employers to assess the performance of students graduating from
different institutions. (Mishra, 2015)This multifaceted learning experience of the CBCS has led to
the holistic learning of the learners. It has facilitated the scope for employment. There are many
learners who become first generation entrepreneur after successful completion of their Degree
Program. The extra credit papers provided under CBCS have also helped the learners who pursue
higher education(Kaur & Sharma, 2016). Inthis way, CBCS provides a standardized educational
system recognized internationally and fulfilling the needs of employment.
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The little child in the nursery class today is the future citizen of India. Her conduct,
competence and attitude will shape the future. The quality of individual and collective life will
largely depend on how well she performs her social, economic and human responsibilities. Therefore
it is of utmost importance that she receives a good education today so that we may have a better
future tomorrow. That is why it is said that education is an investment in the future. The first task of
good education is to impart the knowledge, skill and attitudes needed to engage affectively with life
and to be a productive member of the society. A well educated person should be competent enough
to handle the problems of his own life and to improve its quality. He should also be able to perform
well the socio-economic tasks demanded of him by the modern society. The society in turn rewards
the competent by economic and social success. The second task of good education should be to make
the educated good citizens of their country. That is, to make them engaged, vigilant and responsible
citizens of the democratic and fast developing modern India. They should be aware of India's history
and culture, its past achievement, present problems and its future aspirations. The third and perhaps
the most important task of good education should be to make the young grow up as good human
beings. That is it should developed their character and value temper so as to make them honest, just,
fair, caring and compassionate persons.

This holistic vision of good education has four main components: capacity building, skill
development, citizenship education and value education. Let us briefly examine them so as to
identify the action points on which we should focus our efforts.

1. Capacity Building

Education is popularly viewed as the process of acquainting the present generation with
knowledge built up by the human civilization. That makes us knowledgeable. However, the greater
importance of this process is in developing human capacities of the learner. Two of these basic
capacities are: (i) Cognitive capacity, and (ii) Emotional capacity.

(i) Cognitive Capacity

This capacity enables one to ask questions and seek answers. These may be questions about the
particular problem at hand or general philosophical questions about nature, society, human
conditions, etc. Development of cognitive capacity makes us competent to learn, understand,
analyze, assess and to make informed choices and decisions. It gives us the ability to think, to reflect
and to create new knowledge. This process of knowledge creation is very necessary for advancement
in any field. Cognitive or intellectual competence is the very basis of growth of modern
technological society and its socio-economic progress. Unfortunately our present system of
education is largely focused on imparting knowledge with little concern for developing cognitive
capacity.

(ii) Emotional Capacity

Important as it is for techno-economic progress, cognitive capacity itself is not sufficient for
leading a good life or for creating a good society. By good life I mean a life that is not only
materially comfortable and enjoyable but is also a happy and meaningful life. Similarly a good
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society is not merely economically prosperous but is also a civilized and humane society. That kind
of goodness - in personal life and collective life of the society - requires many other values and
virtues, apart from intellectual competence. One of these is the ability to from warm, caring and
mutually nurturing relationship with others - other persons, other groups and other nations.

It requires a capacity to relate with others emotionally: to feel, recognize understand and to
respond to the emotional needs of others. It also means understanding our own emotions, regulating
them and expressing them appropriately. Building such emotional capacity in the young is essential
for living and working together harmoniously in our diverse society and diverse world.

2. Skill Development

Both the cognitive and emotional capacities are attributes of mental development. Such
mentally developed persons are well suited to go on to higher studies and to the learned professions.
They usually occupy positions of power and authority. However, the modern society needs the
services of a large number of persons who are more skillful in working with their hands. Such jobs
are less well-paid but they enable those who cannot pursue higher education to earn a decent living.
Therefore, we urgently need institutionalized skill training programmes, either as a part of regular
schooling or as standalone programmes after the school education. This is especially important for a
fast developing country like ours. The objective of the programme will be to make school leavers
ready for employment immediately after the school. The programme would have three components:
(1) Soft skills needed at workplace to deal with customers, colleagues and employers, (i1) Hard skills
or trade related technical skills and (iii) Entrepreneurial skills to set up their own business.

3.  Citizenship Education

The first virtue of a citizen is to be engaged with the society, i.e. to take an active interest in the
collective life of the society. When the citizens withdraw themselves only to their own personal
interests and concerns, society decays. This tendency is clearly discernable in the attitudes of a large
number of persons in the successful middle class in our country. The surest way to arrest this decline
is to introduce an affective component of citizenship education, both at the school level and
university level. Its objective should be to turn out good citizen who own their society and are
committed to work for its well being. It is these good citizens who will build a better future for us.

The second virtue of good citizen is to know his rights and also his duties to the society. Rights
of others can be secured only if we perform our duties well. A good citizen is ready to subordinate
his personal interests for the sake of collective good of the society. He is ever ready to protect and
advance the common good. In a democracy the citizen is the primary stakeholder in the social
systems. The government is formed by his vote and 'derives its just powers from the consent of the
governed'. To give that vote and consent in a responsible manner and to demand accountability from
those who exercise state power is the duty of a vigilant and responsible citizen. Affective
communication of these citizenship values through discussion and debates constitutes citizenship
education.

4. Value Education

The quality of personal life of an individual as well as the collective life of the society is
largely dependent on the character structure and value temper of the members of the society. Honesty
and integrity, justice and fairness, caring and compassionate attitude towards others are the hallmarks
of a man of character. Sadly these human virtues are on decline in the self-centered and materialistic
temper of the modern times. Virtues and values are considered as hindrance in the race for money
and power. Attaining economic and social success may provide comforts, riches and glory. But in the
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absence of ethical and human values it produces many tensions, conflicts and strife. There is a little
inner peace, happiness and self-fulfillment. Similarly the public life marred by lack of values
produces ill effects in the form of rampant corruption, callousness, exploitation of the weak by the
strong, social tensions and disharmony. It also produces an atmosphere of distrust between the
citizens and the social systems. With all the emphasis on technological and economic growth, we
may become a five trillion economy and a super power but without values it is doubtful if we can
build a good society.

That is a society which is not merely prosperous but is also harmonious and humane. Value
education is not merely a matter of communicating ethical and human values or emphasising their
significance to the learners. Instead it should arouse self-reflection, dialogue and discussion that can
transform their character structure and seek their commitment to the virtues, values and ideals. It
should be given at all levels, from school to college. However, it is a challenging task to design such
a programme of value education suited to different levels of learners. It is equally challenging to
train teachers for value education and provide them with suitable teaching- learning material.
Difficult they may be but these challenges have to be met if we want a better education for our future
citizens and a better future.

Possible role of Rotary Club in promoting good education for future citizens of India

(1) Find sponsors for research to develop programmes for capacity building, citizenship education
and value education.

(i1)) Sponsor training workshop of teachers to implement these programmes of good education.
(ii1)) Provide support for infrastructure and man power for programmes of skill development

A beginning can be made with the three schools represented in the 'Round Table on Education'
organized by the Rotary Club, Varanasi Central on April 7, 2022.
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Abstract

This experimental study aimed to investigate the impact of differentiated instruction on the grade
achievements of students with specific learning disabilities (SLD) in Environmental Studies
(EVS) at the primary level. The research involved adapting the chapter on "Means of
Transportation and Communication” from the EVS curriculum for class 3, implementing
differentiated instruction techniques, and evaluating its effects on students' academic
performance. The study utilized a pre-test/post-test control group design, with one group
receiving traditional instruction (control) and the other group receiving instruction using
differentiated approaches (experimental). The results indicated that differentiated instruction
significantly improved grade achievement in students with specific learning disabilities in EVS.

Keywords: Specific Learning Disabilities, Achievement, Primary level, Differentiated
Instruction

Environmental Studies (EVS) at the primary level encompasses a multi disciplinary approach
to education that focuses on developing young learners' understanding and awareness of the
environment and its interconnectedness with human life. This subject introduces children to various
aspects of the natural world, including plants, animals, ecosystems, weather, and climate. It also
covers human-made environments, such as communities and settlements, and the impact of human
activities on the environment. EVS aims to sensitize children to environmental issues, fostering a
sense of responsibility and empathy towards nature. Through hands-on activities, nature walks, and
experiential learning, students develop observation skills and a deeper connection with the natural
world. The scope of EVS extends from local to global perspectives, encouraging children to
understand the environmental challenges faced by different communities around the world. By
cultivating eco-friendly habits and promoting critical thinking about sustainable solutions, EVS at
the primary level lays the foundation for environmentally conscious and responsible citizenship.

Differentiated instruction is a student-centered educational approach that recognizes and
addresses the diverse learning needs of individuals within a classroom. Instead of adhering to a one-
size-fits-all teaching method, this approach seeks to create an inclusive and supportive learning
environment where every student has an opportunity to thrive. By employing ongoing assessment
and flexible grouping, teachers gain insights into each student's abilities, interests, and learning
styles. Through differentiated instruction, students are encouraged to actively engage with the
learning material, leading to increased motivation and a deeper understanding of the subject matter.
By presenting information in multiple ways and providing scaffolding and support when needed,
teachers empower their students to overcome challenges and reach their full potential. The emphasis
on high expectations ensures that each student is appropriately challenged, fostering growth and
academic achievement (Auranidis & Voulagka, 2018); Hamman, 2014; Bender, 2002).

Furthermore, differentiated instruction nurtures a positive classroom environment that values
diversity and celebrates individual differences. It encourages critical thinking and problem-solving
skills, preparing students for the complexities of the real world, where they will encounter diverse
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research is being conducted. The population includes all students with SLD who meet the criteria for
inclusion in the study, regardless of their grade level or specific learning disability diagnosis.

Sample and Sampling Technique

The sample for this study comprises 10 students diagnosed with specific learning disabilities
(SLD) from a local primary school in Noida, Uttar Pradesh. These students were selected using a
purposive sampling method, which involves deliberately selecting participants who meet specific
criteria, in this case, having a diagnosis of SLD. The purposive sampling method allows the
researchers to focus on a specific group of individuals, ensuring that the sample consists of
individuals with characteristics relevant to the study's objectives. Purposive sampling enables
researchers to target and include the exact population they want to study, which is essential when
investigating a specific group with unique characteristics.

Design of the Study

The study utilizes a quasi-experimental design, which is a research design that lacks random
assignment to groups. In this study, the participants are divided into two groups: the control group
and the experimental group (five participants in each group). The assignment of participants to these
groups is done randomly, ensuring that each participant has an equal chance of being in either group.
This random assignment helps to reduce potential biases and ensures that the two groups are
comparable at the start of the study.

Tool for the Study

This research study utilized a self-made adapted module designed specifically for children with
specific learning disabilities (SLD) in Environmental Studies (EVS) at the primary level. The
module was developed based on the principles of differentiated instruction, aiming to cater to the
diverse learning needs and styles of students with SLD. It incorporated modified content,
instructional strategies, and learning activities to address the challenges these students face in
understanding environmental concepts. The module was customized to suit the specific learning
profiles and needs of the participants in the study, employing visual aids, simplified language, hands-
on activities, and other accommodations to enhance their learning experiences.

The adapted module consisted of a set of questions taken from Unit 5, Chapter 14, 'Means of
Transport and Communication' of the EVS book MY VIBRANT PLANET-3' from the Amity
University series. This allowed the researcher to provide individualized support and intervention to
the students with SLD, with the primary goal of improving their academic performance in the
subject of environmental studies.

To assess the effectiveness of the adapted module, pre- and post-test assessments were
conducted to measure the impact of differentiated instruction on the academic performance of the
students with SLD. The achievement test used in the study had three sections, each containing two
questions completed by the child participants. The design of the test followed a correct teaching
strategy by gradually increasing the complexity of the questions. The first section of the test included
"match the column" and "fill in the blanks" type questions, aimed at evaluating the students'
foundational knowledge and understanding. The second section contained true/false and short-
answer questions to assess the students' ability to recall and apply knowledge. The final section
involved pictorial representations and a long-answer question, requiring the child to interpret and
analyze visual information, thereby challenging their higher-order thinking skills. This approach of
progressing from simpler to more challenging concepts allowed for a comprehensive evaluation of
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perspectives and challenges. While implementing differentiated instruction may require careful
planning and flexibility, the benefits are evident: increased student engagement, improved learning
outcomes, and a classroom that embraces the uniqueness of each learner. In this way, differentiated
instruction lays the foundation for a more inclusive, dynamic, and successful learning experience for
all students (Koeze, 2007).

A learning disability is a neurological disorder. In simple terms, a learning disability results
from a difference in the way the person's brain system works. Children with learning disabilities are
as smart or smarter than their peers. But they have difficulty reading, writing, spelling, reasoning,
and recalling the information themselves. A learning disability can't be cured or fixed; it is a lifelong
issue. With the right support and intervention, children with learning disabilities can succeed in
school and go on to successful careers. The concept of learning disabilities remained hidden for
centuries. It did exist but was not recognized. However, it is possible to look back and trace its
multiple origins. Learning disability refers to delays, deviations, and performance discrepancies in
the basic academic subjects, e.g., arithmetic, reading, writing, spelling, and speech, and cannot be
attributed to mental retardation, sensory deficits, emotional disturbances, or learning disabilities
(Szklut, Cermak, & Henderson, 1995).

Unfortunately, most of these children are never identified as learning disabled. Due to a lack of
awareness among teachers, parents, and school authorities, these children are usually labeled as slow,
behind, incapable, and failures. Students with specific learning disabilities (SLD) face challenges in
various academic areas, including environmental studies (EVS). Differentiated instruction has
emerged as a promising approach to address the diverse needs of learners and cater to the unique
requirements of students with SLD (Sawhney & Bansal, 2014).

Objective of the Study

* To explore the potential benefits of differentiated instruction in enhancing the learning
experience and academic outcomes of students with SLD in the specific subject of
Environmental Studies.

Research Hypotheses
Null Hypothesis

There is no significant difference in grade achievement between the experimental group, taught with
differentiated instruction in environmental studies (EVS), and the control group, taught using traditional

methods of teaching.

Alternative Hypothesis

The grade achievement of the experimental group, taught with differentiated instruction in
environmental studies (EVS), will be significantly greater than that of the control group taught using
traditional methods of teaching.

Methodology of the Study
Population of the Study

The population of the study refers to the larger group of individuals from which the sample
was drawn. In this study, the population would be all students diagnosed with Specific Learning
Disabilities (SLD) at the primary level in the local primary school in Noida, Uttar Pradesh, where the
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the students' learning outcomes in Environmental Studies (EVS). The maximum score for the test
was 30, and the results of the pre-test and post-test were used to gauge the improvement in the grade
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Abstract

This paper explores the complex factors affecting women teachers' work-life balance (WLB) in
secondary education, illuminating the particular difficulties they encounter in this setting. The
study conducts a thorough analysis of intrinsic factors that affect the delicate balance between
professional and personal obligations, such as lesson planning, grading, and the demanding
nature of the teaching profession. In the context of secondary education, societal elements like
cultural norms and traditional gender roles are investigated in order to reveal their impact on the
work-life experiences of female educators. In order to understand how family-related factors,

such as support networks and childcare duties, influence work-life balance, the study also
explores these topics. This paper delves into the multifaceted factors that influence the work-life
balance of women secondary school teachers. Comprehending educators' critical role in

shaping the future necessitates an understanding of the factors influencing their work-life
balance. The study aims to add to the existing literature by delving into the varied dimensions of
this phenomenon, with a focus on varied factors influencing the women teachers in secondary
education to balance their professional and personal lives. The organizational culture and
workplace regulations in secondary schools are carefully reviewed, with a focus on the possible
effects of flexible work schedules and institutional support systems. The paper also examines the
consequences of technological developments, acknowledging their dual function as enablers of
adaptability and possible agents of the permeability of work into personal life. The research

yields valuable insights into the factors influencing work-life balance (WLB) among female
secondary school teachers. These insights can be used to formulate targeted interventions and
policies that prioritize the well-being and professional fulfillment of educators in this particular
context.

Keywords: Work-life Balance, Women Teachers, Secondary Schools

In the dynamic landscape of secondary education, the teaching profession stands as a pillar of
knowledge dissemination, with secondary school women teachers playing a pivotal role in shaping the
minds of the future generation. However, this noble pursuit is not without its challenges, particularly
concerning the elusive concept of work-life balance (WLB). The intersection of professional
responsibilities and personal life becomes even more intricate for women educators in secondary
schools, where the demands of lesson planning, grading, and student engagement often intertwine with
societal expectations and familial obligations. This article seeks to delve into the diverse factors that
contribute to the delicate equilibrium—or lack thereof—between work and personal life for secondary
school women teachers. Due to specific challenges that come with teaching in the context of secondary
education, a careful analysis is necessary. Outside of the classroom, female educators have to balance
extracurricular activities, administrative duties, and the emotional commitment needed to create a
stimulating learning environment. In addition, these educators may face additional pressure to adhere to
traditional gender roles and expectations due to the significant influence of societal norms and cultural
expectations.
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For women teachers, issues of complexity are frequently exacerbated by the expectations of
society, family obligations, and gender stereotypes. As a result, understanding the intricate web of
factors influencing women teachers' work-life balance in secondary schools is critical for creating a
supportive and sustainable educational environment. According to Caven and Raiden (2010), work-life
balance refers to an individual's ability to balance work and non-work responsibilities. Teaching is a
demanding profession, and women teachers in secondary schools frequently face unique challenges that
affect their work-life balance.

A healthy work-life balance can help individuals and organizations achieve their goals.
Balancing work and family life is crucial for working individuals, as imbalances can negatively impact
their personal lives (Bannur & Patil, 2015). According to Padma and Reddy (2013), teachers must work
extra hours daily to meet higher expectations and navigate challenging environments. Women struggle
more than men to balance work and family responsibilities by (Duxbury & Higgins,1991). According to
spill over theory by Staines (1980), happiness at work can lead to happiness at home due to similarities in
family dynamics. The research paper aims to delve into the multifaceted dimensions of work-life
balance among female teachers, recognizing the unique challenges they face and shedding light on the
interplay of various factors. From the complexities of workload distribution to the impact of family
responsibilities, career development opportunities, organizational support, leadership, and
technological integration, each factor influences the overall work-life balance of female teachers.

Literature Review

Madhumathi & Dayakar (2020) conducted an in-depth survey study on Work-Life Balance
among Secondary School Teachers in Nalgonda, YadadriBhongir, and Suryapeta Districts of
Telangana based on their age and teaching experience, selecting a sample of 480 secondary school
teachers using proportionate stratified random sampling. Ravichandran and Rajendran (2007)
investigated the various causes of stress that higher secondary teachers may experience in balancing
work and family goals. Wheatley (2012) defines work-life balance as the ability to successfully
balance work and family responsibilities, regardless of age or gender. Todd (2004) states that the
employers who do not provide adequate support for managing work and home demands are more
likely to encourage women to work part-time or quit their jobs entirely. Absenteeism and turnover
are significant business costs that limit women's participation in the labor force, preventing
organizations from hiring the best candidate for each job. Liz (2004) identified long working hours
as a significant barrier to women's advancement in managerial roles. The research highlights the
business case for diversity management and suggests that voluntary work-life balance (WLB) may
only benefit women in a tight labor market. However, the benefits for women in management have
yet to be demonstrated. A strong equal opportunities approach can be problematic as it emphasizes
women's difference from men and their need for special treatment. More work with male managers
is needed to create a more inclusive workplace for both men and women seeking a balanced lifestyle.

There are numerous factors influencing work-life balance that have been studied by various
researchers. These factors may be individual, family, or work-related. Several researchers, including
Adams et al. (1996), Duxbury and Higgins (2001), Martins et al. (2002), Fisher-McAuley et al. (2003),
Schieman et al. (2022), Ezzedeen and Swiercz (2002), Haar and Bardoel (2008), discovered that work-
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life balance/work-family conflict influences job satisfaction, family satisfaction, life satisfaction, career
satisfaction, and job stress.

Factors affecting Work-Life Balance among Women Teachers

Poulose and Sudarsan's (2014) conceptual review of work-life balance identified four main
factors: individual, organizational, societal, and other. Individual factors include personality, well-
being, and emotional intelligence. Organizational factors include work arrangements, work-life balance
policies, support from superiors and colleagues, job stress, role conflict, ambiguity, overload, and
technology. Social factors are child care setups, spouse and familial assistance, personal and household
needs, caregiver issues, and disagreements between families. Other factors to consider include age,
gender, marital status, parental status, experience, job level, income, and family type. According to
Reddy et al (2012) factors like family size, child age, work hours, and social support can affect work-
family conflict and family-work conflict experiences.

While these variables have been linked to work-family conflict and family-work conflict, it's
important to also consider their impact on working women's psychological distress and wellbeing. The
professional and personal lives of female teachers are impacted by a multitude of factors that intersect
and affect work-life balance. Achieving a harmonious balance is often hampered by the demanding
nature of the teaching profession, which includes long work hours, lesson planning, and grading.
Furthermore, women teachers may face pressure to balance their home and professional obligations due
to cultural norms and traditional gender roles, which could result in burnout. The dynamics of the family,
including childcare duties and support networks, are important factors that impact how well a woman
teacher manages her time and energy. Workplace practices that support women educators' work-life
balance include flexible work schedules, paid maternity leave, and a positive company culture.

Furthermore, the development of technology and the popularity of remote work may help to blur
the lines between work and personal life or promote flexibility. In order to address these complex factors
and create an environment that enables women teachers to better balance their personal and professional
lives, a comprehensive strategy involving institutional and societal changes is needed.

Theoretical model of the variables influencing Work-life Balance

The conceptual theory of work-life balance factors affecting women teachers entails a thorough
analysis of interrelated components that impact the balance between their personal and professional
lives. Starting with the inherent nature of teaching, which includes workload, administrative demands,
and the emotional labor involved in fostering students, this theoretical framework covers a number of
dimensions. Women teachers' work-life balance is greatly shaped by societal factors, including
stereotypes, cultural expectations, and gender norms that are currently in place. In this conceptual
framework, family-related factors like childcare duties, marital status, and support networks are crucial.
The work-life balance is greatly influenced by workplace policies and organizational culture, which
include things like maternity leave, flexible work schedules, and career advancement opportunities.
Theoretical model also considers technological developments, since the growing adoption of digital
platforms can intensify the permeability of work into personal life or improve flexibility. Essentially, the
conceptual theory offers a sophisticated comprehension of the complex interactions among these
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various elements, directing efforts to develop practical tactics for encouraging a better work-life balance
among female educators.

The connections and interactions between different components can be better understood by
looking at a conceptual model of the factors influencing work-life balance. Although the precise details
of amodel of this kind can differ, the following is a basic conceptual framework:

Core Elements : At the centre of model 'Work-Life Balance' represents the ultimate goal and outcome
that individuals strive to achieve.

Individual Factors : Core is surrounded by individual factors, such as personal values, priorities, and
lifestyle choices. These elements influence an individual's perception of balance and guide their
decisions.

Workplace Factors : The model is extended to include elements related to the workplace, such as
organizational culture, policies, and work environment. These factors significantly impact an
individual's ability to balance work and personal life.

Feedback Loop : Feedback loops between various elements represent the dynamic and iterative nature
of work-life balance. For example, the impact of individual factors on work-life balance may influence
one's perception of workplace satisfaction, and vice versa.

Work-life Balance factors and their relationship

Work-life balance is influenced by a variety of factors, some of which are complex and
interconnected. Here are a few important factors and their relationships:

Effective Time Management and WLB

Effective time management is critical for achieving work-life balance. Poor time management can result
in longer work hours, increased stress, and less time for personal activities.

Adaptable working arrangements and WLB

Adaptable working conditions, such as teleworking or flexible schedules, can help improve work-life
balance. It allows people to better manage their time, reduce commuting stress, and focus on
personal responsibilities.

Optimal Working Conditions and WLB

A welcoming workplace atmosphere encourages work-life balance. Organizations that prioritize
employee well-being, provide support services, and promote a healthy work culture help to improve
work-life balance.

Technological innovation and Connections and WLB:

While technology allows for more flexible work arrangements, it can also lead to a blurring of the
lines between work and personal life. Setting boundaries for work-related communication outside of
office hours is critical for achieving balance.

Wellness and Health Promotion and WLB

Employee health and wellness programs can help improve work-life balance. Employees who are
healthy are generally more productive and better able to balance work and personal responsibilities.
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Job Demands and Pressures

Elevated workloads and inflated expectations can result in extended working hours and increased stress,
compromising work-life balance. Clear communication about expectations and realistic workload
allocation s critical.

Individual Concepts and Concerns and WLB

Personal beliefs and objectives play an important role in achieving work-life balance. Understanding
personal goals and aligning them with career options enables individuals to make decisions that promote
balance.

Supportive social relationships and WLB

It's critical to have a solid support network in both your personal and professional life. Social support can
assist people in sharing responsibilities, managing stress, and resolving work-life conflicts.

Task Allocation and Job Structure and WLB

Workloads that are reasonable and well-crafted to align with skills and abilities are factors that promote a
better work-life balance. Work that is repetitive or overly demanding can cause burnout.

Self-management Habits and WLB

People with better work-life balance are typically those who place a higher priority on self-care
activities like hobbies, relaxation, and physical activity. Ensuring one's physical and mental health is
a prerequisite for achieving overall life satisfaction.

A harmonious work-life balance is the result of a confluence of social attitudes, organizational
policies, and personal decisions. This is a continuous process that calls for flexibility and initiative on the
part of both employees and employers. Work-life balance (WLB) and the factors that affect it are
complex and intertwined; different factors shape the equilibrium between work and personal life, and
the equilibrium between work and personal life shapes various elements. The ability of a woman teacher
to attain a satisfactory work-life balance is directly impacted by the demanding nature of the profession
itself, including the workload and emotional labour involved in teaching. Women educators may face
external pressures to manage their responsibilities at work and at home due to societal factors such as
cultural expectations and traditional gender roles. Family dynamics are crucial to this interaction
because they affect how much time and energy are available for work and personal goals. These factors
include childcare duties, support networks, and the general structure of family life.

The experience of work-life balance is further influenced by organizational culture, workplace
policies, and the larger social environment. Workplace policies that are supportive, like parental leave
and flexible work schedules, can improve work-life balance. Conversely, inflexible or unsupportive
work environments can make problems worse. In essence, a complex web is formed by the relationships
and interactions between work-life balance and the factors that influence it. A shift in one component can
have a domino effect on other elements, highlighting the necessity of an integrated and holistic approach
to address these factors in their entirety. Achieving a work-life balance and promoting well-being for
female teachers, and consequently for professionals in other domains, necessitates cooperation between
individuals, employers, policymakers, and the broader community.
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Conclusion

As the educational landscape evolves, recognizing and addressing these factors becomes
increasingly important, not only to improve the professional satisfaction and well-being of female
teachers, but also to ensure that students receive a high-quality education. By unravelling the
complexities of work-life balance in the context of female secondary school teachers, this study hopes to
contribute valuable insights that can inform policies, practices, and support mechanisms, fostering an
environment in which educators can thrive both professionally and personally. Therefore, the complex
web of variables affecting women teachers' ability to maintain a work-life balance emphasizes the
necessity of an all-encompassing strategy to address the difficulties they encounter. Developing tactics
that support a more equitable division of responsibilities requires an understanding of the demanding
nature of the teaching profession as well as societal norms and traditional gender roles. Reassessing and
restructuring workplace policies and family dynamics is imperative in order to establish the support
networks that women educators need, such as flexible work schedules and policies that recognize the
particular difficulties they confront. Furthermore, it is essential to promote a culture and organizational
mindset that values and gives priority to the well-being of women teachers by altering attitudes toward
work and gender roles. It's critical to adopt technology innovations sensibly and use them to improve
flexibility rather than promoting an always-on workplace culture.

In the end, developing an ecosystem that enables women educators to successfully manage the
challenges of their personal and professional lives will require an all-encompassing and cooperative
effort from educational institutions, legislators, and society at large. Through this exploration, we aim to
contribute to the ongoing discourse on work-life balance, ultimately advocating for an educational
landscape that nurtures the well-being and professional fulfilment of secondary school women teachers.
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Abstract

21st Century skills are a collection of abilities, and competencies that graduate students need to
succeed in work and life in the 21st Century. This study determined the 21st Century skills of
students in Central University of South Bihar in the 2021-22 session. It ascertained the student's
variable and their 2 1st Century skill learning and innovation skills, digital literacy skills, and life
and career skills and relationship among their sub-dimensions. It also ascertained a significant
correlation between the student's variable and their 21st Century skills. The researcher used a
descriptive Survey method and 145 respondents under the teacher education program and
graduate students of Department of Social Science and Science were chosen using random
sampling. Quantitative data were treated as frequency, mean, t-test, and Pearson -r correlation.

Findings revealed that 21st Century skills of students are at a high level and female respondents
are at a more developed level than male respondents. Significant differences were found between
male and female students with respect to 2 1st Century skills. No Significant difference was found
between their educational stream of students with respect to 2 1st Century skills. A moderate level
of correlation exists among the sub-dimensions of 2 1st Century skills.

Keywords: - 2 st Century Skills, Learning and Innovation Skills, Digital Literacy Skills, Life and
Career Skills

In the time of enhanced technologies, fast pace, and various alternatives, 21st Century skills
become challenging and different in a way as new information and technologies emerge day by day
in the 21st century, as it require continuous modifications as computer and internet systems develop
(Dede, 2009). The abilities and expertise demanded through college students to achieve success in
the 21st century need better and enhanced skills (Saavedra & Opfer, 2012) as students have to now
be ready with expertise and abilities to do work that can be executed through machines; which
suggest the significance of 21st Century skills which represent a new 'Universal literacy' to exist in
the 21st century.

In higher education, The 21st Century Skills become important and require to include in such a
way through the curriculum that includes their past knowledge with a new way of knowledge
formation as Hadiyanto (2021) and Partnership for 21st Century Skills (2015), Internet and new
emerged technology have provided graduates with the opportunity to simply grab the knowledge of
any academic subject, but, for the employment, graduates needs to have the broader skill set of 21st
Century, which requires handling and retrieval of information, communication and presentation,
planning and problem-solving, with social collaboration and interaction. The 21st century skills are
not new skills but important and increasingly relevant over time (Silva, 2009; Rotherham &
Willingham, 2010), while Apple (2008) as cited in (Aguilla, 2015) emphasises on 21st Century skills
as necessary for ‘students strive in the future’. The rapid change and development in the 21st century
make it necessary for individuals to equip themselves with certain competencies and skills. 21st
Century skills are the combination of the knowledge, skills, and expertise that are necessary for
individuals to be successful in work and daily life. (Tooley & Bornfreund, 2014) called 21st Century
Skills as 'skills for success' so Teachers and students should utilize the 21st Century Skills
framework as a self-assessment tool to assess and monitor their performance.
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Various organizations and frameworks (P21, OECD, enGague, ATCS, APEC etc.) have been
proposing different competencies and skills for 21st century learners. In India, NEP 2020 encourages
21st century skills and says 'the aim of education will not only be cognitive development but also
well rounded individuals equipped with the keys of 21st century skills' (NEP Para 4.4) CBSE
released a handbook on 21st century skills on how to integrate 21st century skill into the formal
education system. In the present study, the concept of 21st century skill taken as per the P21
framework (Trilling & Fadel, 2009).

(i) Learning and Innovation skills: - It comprises creativity and innovation skills, critical thinking
and problem-solving skills, communication and collaboration skills. It is also known as 4C.

(i1) Digital literacy skills: - It comprises information literacy, media literacy and ICT literacy.

(ii1)) Life and Career skills: - It comprises flexibility and adaptability, initiative and self-direction,
social and cross-cultural skills, productivity and accountability, leadership and responsibility.

Rationale of the Study

In the USA, Turkey, Malaysia, Philippines, Brazil, and other countries, many researches were
conducted to measure and examine the level of engagement and incorporation of 21st Century Skills
practices. In India, the National Education Policy (NEP) 2020, shed light upon 21st Century Skills
required for students and how it would shape the whole education system in the country in terms of
21st Century Skills to make the Indian education system compete from a global perspective.

Several researches and studies were conducted to assess the level of 21st Century Skills and it
found a significant relation among students. Lai (2012) found a significant relationship between
educational outcomes and integration of 21st Century Skills at every level of schooling and different
types of education. Sunderburg (2017) found there is a significant relationship between the natures
of students' required educational level to achieve educational competencies in the 21st Century.
Derya & Kurt (2017) test the hypothesis that teachers teach the way and the students learn with the
scope of 21st Century learning skills and teaching skills in different pre-service institutions. Anthony
(2018) investigated to determine the level of 21st Century Skills available in the university curricula
from the student's point of view and found there is a significant relationship. At the University level,
Valtonen et.al (2016) found significant relationships exist between how students and teachers
perceive 21st Century Skills and what kind of disposition they have among Finnish universities. Al-
Nam & Osman (2016) found a relationship between how to teach students through a constructivist
approach and through blending methods rather than conventional ways by developing different
intervention modules and how that would enhance 21st Century Skills of the students. Gonzales
(2020) found there is a significant difference in the level of 21st Century Skills in higher education
in the Philippines. Anguilla (2015) found there is a significant relationship in the level of 21st
Century Skills and no significant difference of the level of 21st Century Skills based on profile
variables gender and age of students of Nueva Vizcaya State University Bambang Campus,
Philippines. Bakir (2019) found the use of the learner and teacher skills of the preservice teachers
differed significantly depending on different variables such as gender, grade level, and department,
and there was a positive significant correlation between their uses of learner and teacher skills.
Kundu (2020) investigated the Indian trainee teacher's perception of 21st Century Skills and found
significant differences in the integration of 21st Century Skills in teacher education
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programinstitutions.This study was oriented to assess their level of 21st Century skills and level of
relationship among themselves in Central University of South Bihar, Gaya.

Objectives of the Study
1. To assess the level of 21st Century skills and their sub-dimension skills among students of
CUSB.

2. To find out the level of difference of 21st Century skills and their sub-dimension skills of
students of CUSB on the basis of their gender and educational stream.

3. To determine the level of relationship between the dimensions of 21st Century Skills of
students.

Hypotheses of the Study

e H,- There is a significant difference in the level of difference of 21st Century skills and

their sub-dimension skills of students of CUSB on the basis of their gender at 0.05 level of
significance.

e H,- There is a significant difference in the level of difference of 21st Century skills and

their sub-dimension skills of students of CUSB on the basis of their educational streamat
0.05 level of significance.

e H,- There is an adequate level of relationship between the dimensions of 21st Century
skills.

Delimitations of the Study

This study is delimited to only five programs of M.Sc. courses which are Biotechnology,
Pharmacy, Chemistry, Life Science, and Statistics, and five programs of M.A courses which are
Sociology, History, English, Psychology, and Social work as a part of the sample.

Methodology of the Study
The present study is based on the descriptive survey method under quantitative approach.
Sample and Sampling Technique

This research comprises all enrolled students in the program B.A. B.Ed., B.Sc. B.Ed. and
M.Ed. and the students who completed their graduation course and were enrolled in any program of
post-graduation in CUSB. The researcher used the random sampling technique to collect data from
students of CUSB, Gaya for the present study. The researcher chose five programs of M.Sc. courses
which are Biotechnology, Pharmacy, Chemistry, Life Science, and Statistics, and five programs of
M.A courses which are Sociology, History, English, Psychology, and Social Work as a part of the
sample. The researcher chose 145 students randomly and collected the data using a questionnaire on
21st Century skills.

Tool used for the Study

The researcher constructed and standardized the 21st Century scale' of 5 Point Likert type to
determine the level of 21st Century Skills among prospective teachers and graduate students in the
university. The researcher used pre-tryout, tryout, and item analysis procedures with the help of
experts and made the tool consisting of 36 items and each having some alternative answers. Split-
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half reliability corrected by the spearman brown formula of the scale was established as 0.92 and the
scale has undergone a face and content validity process by experts.

A Likert scale ranging from 1 to 5 (1=strongly disagree, 2=disagree, 3=neutral, 4=agree,
5=strongly agree) was applied in this study the level of 21st Century skills was categorized into three
levels (high, moderate, low) based on the mean displayed in Table 1.

Table 1: -Level of 21st Century Skills

Level Mean
High 3.67 5.00
Moderate 2.34 3.66
Low 1.00 2.33

Data Analysis Procedure

The responses from graduate students and prospective teachers from questionnaires are
analyzed using SPSS. In this descriptive statistical study, mean and standard deviation (SD) were
calculated to assess the level of the 21st Century skills. In this inferential statistics study, a t-test was
carried out to find out the difference of level of 21st Century skills on gender and educational
stream. Pearson -r correlation coefficient is used to determine the level of relationship among 21st
Century skills.

Results and Discussion

The first objective of the study was to identify the level of 21st Century skills among students
of CUSB. The level of 21st Century skills of students were interpreted according to mean score on
the scale and sub-dimensions of the scale and these descriptive statistics are presented in Table 2.

Table 2:- 21st Century SKkills of Students (N=145)

Domain Mean SD Level

21st Century Skills 3.94 0.31 High

Learning and I nnovation skills 4.01 0.39 High

Digital literacy skills 3.8 0.39 High

Life and Career skills 4.01 0.37 High

As seen in Table 2, the students' level of 21st Century skills is seen to be high as their mean
score (3.94) is taken into account. Similarly, the student's learning and innovation skills (mean
score= 4.01), digital literacy skills (mean score=3.8), and life and career skills (mean score= 4.01)
are seen to be high according to their scores.
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Similar result is found in Augilla (2015); kanmaz(2021); kocack & Goksun(2020); Turiman,
Wooks & Osman(2019) and Varghese(2021) as these also found high levels of 21st century skills
among school students and university students. Alsana (2021) found availability of 21st Century
skills in the university courses variables is high. Hadiyanto (2021) even found that 21st Century
skills and their sub-components were greater in blended mode in comparison to conventional
learning. All these results match with the result of this study and strengthen this study.

The second objective of the study was to find out the level of difference of 21st century skill
and their sub- dimensions according to gender investigated through an independent sample t-test.

Table 3:- level of difference of 21st Century SKkills on the basis of the Gender

N [Mean| SD | df |t- value|t(Critical)[Remark

Male (86| 3.89 {0.33

21st Century Skills Femalel59| 4.01 |0.26 2.39 1.98 |s*

Male (86| 3.95 |0.44

Learning and Innovation skills|Female|59| 4.09 | 0.3 2.13 1.98 |s*

Male (86| 3.77 |0.42

Digital literacy skills Femalel59]| 3.84 0.35 0.99 1.98 [Ns#

Male |86| 3.95 |0.38

Life and Career skills Femalel59| 4.11 0.32| 143| 2.64 198 |[s*

*Significant at 0.05 level, #Not significant at 0.05 level

As seen from Table 3, it is found that the level of 21st Century skill differed significantly
according to the gender (t-value>t-critical value) and the same is the case with sub- dimensions
learning and innovation skill and life and career skill other than digital learning skill. The level of
21st century skill of female students (mean score=4.01) were determined to be higher than those of
male students (mean score=3.89). No significant difference was found between male and female
students in the level of digital learning skill (t-value<t-critical value).

Sumen & Calisici (2017), Bozkurti (2021), Maltepe & Bayrakdar (2021), Kundu (2021) found
similarity in favor of female students than male students and significant difference found in the level
of 21st Century skills but many result such as Varghese (2021), Kanmaz (2021). Alsana(2021) found
inconsistent with this result as they found no significant difference on the basis of gender.

To find out the level of difference of 21st Century skill and their sub-dimensions according to
their educational stream (Science and Art) investigated through an independent sample t-test
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Table 4:-level of difference of 21st Century SKkills on the basis of their educational stream

N [Mean| sd | df |t- value|t(Critical)|Remark

Science|55( 3.93 [0.34

21st Century Skills Art 90| 3.95 |0.28 -0.31 1.98 [Ns#

Science|55| 4.02 |0.42

Learning and Innovation skills| Art [90| 3.98 |0.38 0.35 1.98 |NS#

Science|55| 3.77 |0.45

Digital literacy skills Art |90| 3.82 10.36 -0.73 1.98 [Ns#

Science|55] 4 |0.38

Life and Career skills Art  |90| 4.02 |0.36]143]| -0.44 1.98 |NS#

*Significant at 0.05 level, #Not significant at 0.05 level

No significant difference found in the level of 21st Century skill and their sub-dimensions on
the basis of their educational stream (t-value<t-critical value).

Alhothali(2021) and Varghese(2021) also found no statistical difference between scientific and
humanities subject specialization in teacher education programs and youth students as specialization
doesn't affect this 21st Century skill. This study result strengthens this fact too.

The third objective of the study is to determine the level of relationship between the
dimensions of 21st Century Skills of students which is investigated through the pearson-r coefficient.

Table S:-Correlation between the dimensions of 21st Century skills.

Learning and Digital literacy Life and Career
Innovation skill skill skill
Learning and Innovation skill 1
Digital literacy skill 0.4 1
Life and Career skill 0.44 0.48 1

According to Best & Kahn (2006), the coefficient value of r below 0.2 defies low; coefficient
between 0.2 to 0.4 defines low; coefficient between 0.4 to 0.6 defines moderate; coefficient between
0.6 and 0.8 defines substantial, and coefficient between 0.8 to 1 defines high to very high
relationship among themselves. When interpreting the correlation coefficient in Table 5. Based on
these ranges, it has been seen that there was a moderate level correlation between all the dimensions
of 21st Century skills.
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Ball(2016) found moderate correlation between life and career skills and their variable and
21st Century skills among middle young school. A similar intermediate correlation exists between
21st Century learner skill and 21st Century Teacher skills in Kocack(2020).

Conclusion

Most of the respondents are enrolled in 4-year teacher integration program, Master in
Education, Master in Social work, and Master in Psychology. The respondents have a high level of
21st Century skills along with creativity and innovation, critical thinking and problem-solving,
communication and collaboration, information, media andICT literacy, flexibility and adaptability,
initiative and self-direction, productivity and accountability as well as leadership and responsibility
and social and cultural skills.The level of 21st Century skills of female respondents is higher than
those of male respondents. No significant difference found between male and female students in the
level of digital learning skills. No significant difference found in the level of 21st Century skills on
the basis of their educational stream.

A moderate correlation exists between learning and innovation skills with life and career skills
as well as life and career skills with digital literacy skills compared with learning and innovation
skills with digital literacy skills.

The following recommendations are offered in the light of those conclusions drawn.
» Students should be engaged in group work and discussion while interacting with each other.

» Students need to explore practical skills to enhance their knowledge rather than theoretical
knowledge.

+ Students must be exposed to digital worldwide and media connectivity of their knowledge with
skills needed to enhance their digital literacy skills.

» Students learn to be flexible and open-minded to accept any innovative ideas and develop
themselves as self-initiative, productive, and socially responsible individuals.

» Teachers need to promote creativity among students by encouraging intrinsic motivation and
inculcating a problem-solving attitude.

» Teachers need to encourage and accept the ideas in their learning environment to be creative
which would lead the studentsto becomeproduct-oriented and potential innovation among
themselves.

» Teachers need to use project-based learning and innovative methods rather than the conventional
method of teaching.

» Teachers need to include 21st Century Skills as a tool of assessment and include it as a part of
formative and summative evaluation.

» The institutions need to provide a collaborative and communicative learning environment to
learn together as it would develop learning and innovation skills, digital skills, and life and
career skills among students, which are complementary skills to each other.

» The institutions should foster communication between and among students and teachers to
provide motivation and direction to students' decisions, actions, and career development.

* Training programs and seminars for students should be conducted regularly to be aware of
industrial work and intellect with new and enhanced skills.

» The institute needs to provide a better digital environment to connect the students with the global
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world so the studentscan gather, collect, synthesize, and analyze the information to improve their
digital literacy skills.

It is essential for 21st Century learners to have 21st century skills and in light of these, our
policies and education system should reflect those attributes that enhance and effectively teach these
skills. The curriculum must be designed in that way to develop transformational competencies for
the future. The result of this study will help to determine the focus area, which should be emphasized
in different programs in the university courses.
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Abstract

Gender-based violence (GBYV) refers to any harmful act directed at an individual based on their
gender, often perpetuated by societal norms and power differentials. In educational institutions
worldwide, Although both men and women can be victims as well as perpetrators of violence but
women are at high risk to face and bear the consequences of violence.GBV is a prevalent issue
that jeopardizes the safety and well-being of students and staff members. The fear of reporting
gender-based violence contributes to its continuation, marginalisation and silencing of victims.
Preventing violence against women and girls requires addressing causes and risk factors, which
are complex and multiple, dependent on context, and can shift with broader societal changes
(SVRI, 2014). Educational institutions must take remedial measures including educational
initiatives, awareness campaigns, and the promotion of critical thinking skills among students to
challenge harmful norms and behaviour, a holistic approach and collaborative efforts among
stakeholders to combat GBV and establish safer, more inclusive learning environments that
prioritize the well-being and rights of all individuals within educational institutions. This paper
aims to develop an understanding of factors causing Gender-based Violence, its consequences
and strategies that can be used to empower women in Higher Education by scrutinizing elements
such as structural inequalities, entrenched societal norms, and the influence of media
portrayals. The paper highlights the multifaceted nature of GBV, emphasizing that it is not
attributable to a single cause but rather a complex interplay of factors and also focuses on the
critical importance of fostering a culture of non-violence and advocating for gender equality
within academic settings.

Keywords: Gender-based Violence, Educational Institutions, Gender Equality

“Violence is defined as behaviour by people against people liable to cause physical or
psychological harm” (Gulbenkian Foundation, 1995). Violence tended to be viewed as aberrations,
perpetrated by individuals, with interventions including behavioural intervention plans for children
displaying anti-social behaviour (Jimerson and Furlong 2006) or anti-bullying programmes using
peers to adjudicate between victims and perpetrators (Naylor and Cowie 1999). Gender-based
Violence (GBV) has been defined as 'the general term used to capture violence that occurs as a result
of the normative role expectations associated with each gender, along with the unequal power
relationships between the two genders, within the context of a specific society' (Bloom, 2008).

We approach the issue of GBV as a public health issue. In other words, it is ubiquitous, having
an impact at population-level, and therefore requires an upstream approach to tackle the problem at
its routes (World Health Organization, 2019). Women and girls experiencing or surviving GBV
suffer an array of impacts, ranging from financial and legal to social. However, it has particularly
devastating and often long-term effects on women's physical and mental health. Women who have
experienced GBV are significantly more likely to report overall poor health and suffer from chronic
health co- morbidities than their non-abused counterparts (Garcia-Moreno, Guedes and Knerr, 2012).
They are also at greater risk of depression, suicide attempts, post-traumatic stress disorder and
psychosomatic disorders (World Health Organization, 2013a). A UNESCO (2013) report emphasizes
the importance of raising awareness to guarantee that educational systems promote peace and
tolerance. This includes incorporating conflict avoidance and peaceful environment-building tactics
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throughout educational systems. This is a significant step forward not just in supporting the
educational system's study plan, but also in assisting students who are unable to obtain an education
due to school disputes and violence. —
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Objective of the paper

To develop an understanding of factors causing Gender-based Violence, its consequences and

strategies that can be used to empower women in Higher Education.

Causes of Gender-based Violence

Gender-based violence (GBV) is a complex issue. Various factors can cause Gender-based

violence. There is no one cause of violence. The ultimate cause of violence is the manifestation of a
number of elements. They include caste, religion, gender, social norms and patriarchy, lack of
education, economic inequality as well as the country's political realities

1.

Social Norms and Patriarchy: Societal norms that uphold male dominance and control over
women can perpetuate GBV. These norms dictate expectations about gender roles, power
dynamics, and acceptable behaviour, often reinforcing inequality and violence. One of the
major factors causing Gender-based violence is based on hierarchical patterns of dominance.
Stereotypes socialize males as aggressive and females to be submissive.

Economic Inequality: Poverty and economic dependence can exacerbate GBV. Economic
disparities may limit options for victims to leave abusive situations, while financial control by
perpetrators can further trap victims in abusive relationships.

Cultural and Religious Beliefs: Cultural practices and religious beliefs may condone or
justify violence against women, perpetuating harmful attitudes and behaviours. These beliefs
can also discourage victims from seeking help or reporting abuse due to fear of stigma or
retaliation.

Lack of Education and Awareness: Limited access to education and awareness about human
rights, gender equality, and legal protections can contribute to GBV. Ignorance about what
constitutes abuse and available support services may prevent victims from seeking assistance.

Weak Legal Frameworks and Enforcement: Inadequate laws, lax enforcement, and
impunity for perpetrators can undermine efforts to address GBV. Legal systems may fail to
provide adequate protection and justice for victims, allowing perpetrators to continue abusing
with impunity.
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Conflict and Instability: Armed conflict, displacement, and humanitarian crises can
exacerbate GBV. In such contexts, breakdowns in social order, displacement, and the presence
of armed groups can increase the prevalence of GBV as a tool of intimidation, control, and
exploitation.

Access to Services and Support: Limited access to healthcare, counselling, legal aid, and
other support services can hinder victims' ability to escape and recover from GBV. Barriers
such as geographic isolation, cost, and stigma may prevent victims from accessing essential
services.

Media and Cultural Representation: Media portrayal of gender roles and relationships can
shape societal attitudes and perceptions of violence. Misrepresentation or glamorization of
abusive behaviour in media and popular culture can normalize violence and perpetuate harmful
stereotypes.

Substance Abuse: Substance abuse, including alcohol and drug addiction, can increase the
likelihood of perpetrating GBV. Substance use can impair judgment, lower inhibitions, and
escalate conflicts, leading to violence within relationships.

Individual and Relationship Factors: Factors such as low self-esteem, unresolved trauma,
and unhealthy relationship dynamics can contribute to GBV. Perpetrators may use violence as
a means of exerting control, resolving conflicts, or expressing frustration.

Consequences of Gender-based Violence

The severity of an event can be determined by its repercussions. Gender-based Violence

violence has major consequences for individuals and the community as a whole. The consequences
can range from small injuries to psychological anguish or the financial burden of victims' treatment.
Violence can cause both apparent and invisible wounds (Whitaker & Pollard, 2013). Gender-based
violence (GBV) can have profound and long-lasting effects on the overall personality of a person,
impacting various aspects of their psychological, emotional, and social well-being.

1.

6.

Trauma and Post-Traumatic Stress Disorder (PTSD): Survivors of GBV may experience
trauma, leading to symptoms of PTSD such as flashbacks, nightmares, hypervigilance, and
emotional distress. This can significantly affect their ability to function and cope with daily life.

Low Self-Esteem and Self-Worth: GBV can undermine a person's sense of self-worth and
confidence. Constant belittlement, criticism, and abuse can erode self-esteem, making survivors
feel powerless, inadequate, and unworthy of love and respect.

Depression and Anxiety: Survivors of GBV are at increased risk of developing depression,
anxiety, and other mood disorders. The chronic stress and emotional turmoil resulting from the
trauma can manifest as persistent sadness, hopelessness, fear, and panic attacks.

Difficulty Trusting Others: GBV can shatter trust in others, particularly in intimate
relationships. Survivors may struggle to trust romantic partners, friends, or authority figures,
fearing betrayal, abandonment, or further harm. Trust issues, communication difficulties, and
fear of intimacy may hinder their ability to connect emotionally and romantically with others.

Social Isolation and Withdrawal: Survivors of GBV may withdraw from social interactions
and isolate themselves from others as a coping mechanism. Feelings of shame, guilt, and fear of
judgment can lead to social withdrawal and loneliness.

Self-blame and Guilt: Survivors of GBV often grapple with feelings of self-blame and guilt,

* GBV means Gender-based Violence.



SPUJE, Vol.12,No.(1 & 2), January & July 2022 | 37

even though the responsibility lies solely with the perpetrator. They may internalize blame for the
abuse, believing they somehow provoked or deserved it. It can disrupt survivors' sense of identity
and agency, leading to feelings of powerlessness and loss of control over their lives. Reclaiming
a sense of autonomy and self-determination may be a significant aspect of the healing process.

7. Physical Health Consequences: GBV can result in physical injuries and long-term health
consequences, including chronic pain, reproductive health issues, and increased risk of sexually
transmitted infections (STIs) and HIV/AIDS. In another study with 283 respondents conducted
in Kenya, the authors found that GBV was associated with poor mental health, high-risk sexual
behaviour and sexually transmitted infections (Hossain, et al., 2021).

Laws & Regulations to Combat Gender-based Violence

The first international treaties to acknowledge gender-based violence against women as a
significant worldwide issue were the 1993 Declaration on the Elimination of Violence Against
Women and the 1979 Convention on the Elimination of All Forms of Discrimination Against
Women. However, local and national feminist movements have played a major role in drawing
attention to the problem of violence against women and in promoting social and legal change.[9] For
instance, in India, feminist action was crucial in bringing about workplace reforms that led to the
adoption of the Vishakha Guidelines in 1997 and the Sexual Harassment of Women at Workplace
(Prevention, Prohibition and Redressal) Act in 2013.

While the government has legislation in place such as POSH, and POCSO, and schemes such
as the Nirbhaya Fund, Beti Bachao, Beti Padhao, and Sukanya Samriddhi, implementation and
enforcement should be a top priority. The prolonged pandemic has further exacerbated the problem
of violence against women. Early childhood education and intervention with young boys and girls
aimed at promoting gender equality and respectful relationships are important first steps in
prevention. One "best bet" for making quicker, more consistent progress in stopping and eliminating
gender-based violence is to work with young people. Although this stage of life is frequently ignored
by public policies and interventions, it is crucial for the formation of values and norms related to
gender equality (Datta et al., 2018).

Recommendations to Combat Gender-based Violence

1. Peace Education: Peace Education teaches people how we can live in harmony by accepting all
interpersonal and intrapersonal differences. Implementation of such programs and studies is
important in our educational institutions due to the increased level of violence and unbearable
attitudes of young students in institutions (Rizwan & Asim, 2023).

2. Counselling and Emotional Support: GBV requires comprehensive support services, including
trauma-informed therapy, counselling, social support networks, and empowerment programs
aimed at rebuilding survivors' sense of self and restoring their well-being.

3. Post-Violence Measures

a) It is important to prevent students who have been victims of violence from becoming
victims again, especially in cases of harassment or sexual assault.

b) Victims' recovery efforts should be prioritised. Victims should be provided with appropriate
legal, medical, social, and academic support (Calcasa, n.d.).

4. Infrastructure to ensure the safety of women in public spaces: Infrastructure for women's
safety in public settings includes street lights, bus stops, pavements, waiting rooms, public
bathrooms, GPS-enabled public transportation, and CCTV. Furthermore, the One Stop Centres



38 | SPUJE, Vol.12,No.(1 & 2), January & July 2022

and Local Complaints Committee (LCC) should be operational in all districts. This infrastructure
will provide much-needed confidence in women's safety.

5. Promote Women safety awareness and empowerment: Sustained multi-year programs that
teach self-defence, leadership skills, and legal choices for women's protection and empowerment
are crucial. This must be a continuing agenda. Communication with men is just as crucial for
women's protection. Gender equality and sensitivity must be communicated in all campaigns and
communications, both urban and rural. Women should be viewed as powerful and equal.

6. Campaigning through Education: Preventing GBV through mass 'Information-Education-
Communication' (IEC) campaigns is worth considering for mitigating this scourge in India.
These campaigns can supplement and complement the existing legal provisions such as the
Protection of Women from Domestic Violence Act, 2005, the Sexual Harassment of Women at
Workplace (Prevention, Prohibition and Redressal) Act, 2013. Similarly, to spread awareness
about GBV, Vogue India came up with the 'ladke rulate nahi' (boys don't make anyone cry)
campaign, while the 'bell bajao' (ring the bell) campaign against domestic violence released by
'Breakthrough,' a global human rights organisation, are both brilliant endeavours by private
entities that address gender-based violence.

7. Workshop and Storytelling: Another innovative effort is the 'Kishor Varta' by the Centre for
Health and Social Justice (CHSJ) which has developed a series of audio-visual stories around
issues of body literacy, sexuality, gender discrimination, masculinity, menstruation, night
ejaculation, girl's mobility consent and age at marriage, etc. One can get connected with these
audio stories through a basic mobile phone by dialling a toll-free number.

8. Sensitising Men: Engaging boys also impacts gender stereotypes and power dynamics at the
community level. Tactically, positioning boys as role models in preventing, stopping and
ultimately ending harmful practices can have positive outcomes. To change the situation, a lot of
NGOs have started putting in serious efforts. “I don't really want to beat women or harass them
but we can't say it because then I am teased a lot,” said a young boy during a training workshop
on gender equality organised by 'Jagriti Youth'. Their discourse through these workshops
revolves around breaking the generalisation of describing boys as wicked perpetrators and girls
as victims.

Conclusion

Addressing GBV requires comprehensive approaches that tackle these interrelated factors,
including legal reforms, education and awareness campaigns, economic empowerment initiatives,
and the provision of support services for survivors. Gender-based violence has severe consequences
for both victims and society as a whole. Victims are often women and minorities who lack power
and rights. The violence leaves lasting effects on students, affecting their self-esteem, trust, and
sense of security. Students are crucial for the future of the country and actively express their opinions
on national and international issues. If the government violates the law or policy, they have the right
to peacefully protest or object to the decision. However, these rights are often violated when
incidents of Gender-based violence occur.

Violence against both men and women occurred in universities. This reveals that there is no
gender difference in the likelihood of encountering violence at university. Institutions should change
their strategic plans if they seek a peaceful environment, as violence-reduction efforts have had no
effect. Violence based on religious, political, gender, or ethnic origin is also a significant issue, as
emphasised in several studies and corroborated by Bryson and Childs' (2018) research. Thus,
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colleges and universities must do more to deconstruct and oppose violent training. Our academic
institutions may help by highlighting their most valuable contribution: the development of critical
thinking, which can serve as an antidote to the mindless violence encouraged by addiction pushers.

Men and boys will be encouraged to change their behaviour by national campaigns that are
pushed in line with the mentioned government schemes and are carried out by the Centre, State, and
local self-government bodies working together. It's high time for us as a country to start discussing
what a true "GBV mukt Bharat" looks like. A good way to begin would be to start nationwide,
sustained and hi-impact IEC campaigns.
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Abstract

There are many reasons and factors behind the student's educational exclusion. These are
related to their context like home related (poverty, homeless child, orphans, single parent child,
migrants, first generation learners, lack of motivation, learning disabilities, social customs and
traditions etc.), school environment and a time/ period situation of country and locality.
Educational inclusions are also of different types and levels like show of inclusion, momentary
inclusion, infrequent inclusion and sustainable inclusion. In this paper researcher focuses upon
sustainable student's happiness and its relationship with sustainable student's inclusion. What
are its characteristics and how is it achieved? Researcher experienced sustainable inclusion is
achieved mostly by sustainable student's happiness. Sustainable happiness comes from active
involvement in experiential learning. When new and difficult concepts are known and
understood, It is constructive and awareness towards external worlds and inner-self, the students
feel pleased and come in the state of sustainable happiness. Sustainable happiness is what we
experience when we solve a problem, knowing something new, understands any concept or some
ideas that are retained for a long time and usable in our real life. Sustainable happiness involves
clarity of thought, deeper understanding of self, being able to focus, being mindfulness, finding
cause and purpose. The happy students want to remain in the school and educational activities by
his/ her owns inner will and by self- motivation. Therefore every person associated with school
and education should keep student's sustainable happiness at the centre of school activities from
the point of view of sustainable educational inclusion.

Keywords: Sustainable Happiness, Sustainable Inclusion, Educational Inclusion, School
Environment, Experiential Learning, School Activities

Exclusion is a typical term which is used to describe the reasons when a student is completely
out of school or from education. There are many reasons and factors behind the students' educational
exclusion, which are related with the student's context ( habitat, home situation, birth order, siblings,
family occupations, parents' education poverty, homeless child, orphans, single parent child,
migrants, first generation learner, lack of motivation, physical disability, learning disability, language
difficulty, dwellers of remote areas, unavailability of school, gender social cultures customs and
traditions etc.), school environment ( accessibility, school infrastructure, basic facilities like drinking
water, clean and usable separate toilet and bath-rooms for boys and girls, common rooms, play
ground, greening, attractive building and classroom, facilities for Divyang students, nature of student
supportive services supportive behaviour of teaching and non teaching staff and administration, use
of appropriate and conducive pedagogy and evaluation practices) and time/ periodical situation of
country and locality (peace and war, riots, civil unrest crime, natural hazards etc.). In the inclusive
education literature, exclusion is used to describe the process that occurs when a student is denied
access to participation at school. The inclusive practices includes things such as access to
curriculum, access to friendship groups, access to teacher time and so forth (Booth, 1996). In another
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scene a student may be in school, but still experiencing exclusion if they are not able to access
curriculum, friendship and other experiences considered as ordinary ( Kearney, 2008). Finally,
exclusion can be both obvious and hidden. For example, a student may be experiencing exclusion at
school, but those factors that are actually acting to exclude the student may be so ingrained in the
structure and culture of a school that they go unnoticed and unquestioned (Slee& Allan, 2005). In
Asian countries the lack of educational quality, inexperience and the different interpretation of
inclusion are counted as the major obstacles in implementing inclusive education (Forlin, 2004; Slee,
2001; Ainscow, et. al., 2004).

Historical Background of Inclusive Education

The emphasis upon inclusive education came into force after Salamanca Conference, Spain
(1994).The Salamanca Conference agrees with their participants: " School's should accommodate all
children regardless of their physical, intellectual, emotional, social, linguistic or other
conditions."(article 3, Salamanca Framework for Action). The conference statement reaffirms the
right to education of every individual, as stated in Universal Declaration of Human Right (1948) and
the pledge made by World Conference on Education for All (EFA),Jomtien, Thailand (1990). After
ten years in World Education Forum Summit, Dakar, Senegal (2000) six goals are accepted as and
obtain up to 2015 are expand early childhood care and education, provide free and compulsory
education for all, promote learning and life skills for young people and adult, increase adult literacy
rate by 50 percent, achieve gender parity by 2005, gender equality by 2015 and improve the quality
of education. Incheon Declaration and Frameworkfor Action, South Korea (2015), highlights
inclusive and equitable quality education and lifelong learning for all, in accordance with
Sustainable Development Goal, (SDG- 4, 2015). We committed to promote quality lifelong learning
opportunities for all, in all settings and at all levels of education. Inclusive education means
“ensuring effective equal access to quality inclusive education for all learners, including those of
migrant origins, those from disadvantaged socio economic background, those with special needs and
those with disabilities- in line with convention on the right of person with disabilities — is
indispensable for achieving more cohesive societies”. (Council of the European Union, 2018, clause
16, p. 3) In many developing countries, the pursuit of inclusion remains focused on providing
students with disabilities the most basic access to public education. (United Nation, 2019)

The Provision of Happiness and Inclusive Education in N E P- 2020

NEP- 2020 start with the word, Education is fundamental for achieving full human potential,
developing an equitable and just society, and promoting national development. Providing universal
access to quality education is key to India's continued ascent. This policy must provide quality
education to all students, irrespective of their place of residence, and focus on historically
marginalized, disadvantaged and under represented groups. The successive government policies,
programs and implementation of the recommendations of different commissions made continuous
progress towards inclusive education to bridge the gender gap and social category gap in all stages of
school education. There are many factors including lack of access to school, poverty, social
problems, customs and traditions, language have a detrimental effect on rates of enrolment and
retention among the socially deprived group.
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Happiness

Mahatma Gandhi said ' Happiness is when what you think, what you say and what you do in
harmony'. Aristotle said ' Happiness is the meaning and purpose of life, the whole aim and end of
human existence' and ' Happiness is the only self- sufficient achievement of learning.' (Crisp, 2000)
It is widely believed that happiness has an important and essential role in the well-being and
motivation of school children.(Datu et. al., 2017; Frey, P. S. & Stutzer, A., 2000; Moos et. al., 2005;
Oreopoulos, P., 2007; Soleimani and Tebyanian, 2011).Thus we see, here all human activities go in
the search for happiness. Happiness is seen as something that is based on positive friendship and
strong relationships. Dorothy Bolte (1998) says, 'Children learn what they live' and it seems to agree
with theory, concept and logical wisdom. The lack of Happiness and joyfulness has a significant
influence on student's personality growth and might affect their intelligence, thinking skills,
creativity and educational achievements. (Yasin, 2001).

The lack of happiness in school is a major problem of many education systems which israrely
considered in a careful manner.(Guilherme and de- Freitas 2017; Sala vera et. al., 2017). Shocking
revelations were made during the surveys conducted by NCERT, which showed that only 20 percent
of children were happy in their lives. Now the question arises what are schools doing? Attention to
happiness should be stressed as early in childhood as possible but definitely no later than
adolescence, giving importance to the cognitive, emotional, personality and social development
features and the skills that occur during this time period (Nahin et. al. 2010; Parker and Asher,
1989).As early changes create a strong basis for positive happiness throughout life, most
intervention programs tend to stress that educators can be influential in building positive resources
for the children if the changes are sought earlier. Hence, the role of family, home and friends become
vital(Kocayoruk and Telefoon, 2015; Robert et. al. 2005).Happiness depends on ourselves, more
than anybody else.

Happiness has now become a part of the global agenda. In 2011, the United Nation General
Assembly recognized happiness as a fundamental human goal in resolution 65/ 309 entitled
""Happiness: Towards a Holistic Approach to Development'. According to the World Happiness
Report, 2015 schools that prioritize learner well-being have the potential to be more effective, with
better learning outcomes and greater achievements in learner's lives. (Helliwell, et. al., 2015, Layard
and Haveli, 2015). When the school act as a ' personally supportive community' student felt more
satisfied and their possibility of school completion increased.(Baker et.al. 2003; Chafouleas and
Bray, 2004).

Student's Happiness to Sustainable Happiness and Student's Inclusion to Sustainable Inclusion

The subjects that make student's happy are most likely to be 'enjoying being with other people',
'having self- confidence', 'having fun', 'feeling school as a safe place'. The students could be happier
and more successful if there is a healthy environment for them to have fun besides learning and
spending nice time with their friends. (MunevverMertoglu, 2020). The factors influencing student's
happiness are learning skills, attitude and knowledge can lead to the satisfaction towards the
happiness of learning among the students (Somtop K. 2014). Socialization is one way of achieving
happiness; the more social activities, the happier the individuals in school. The academic factors are
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important in creating happiness. There is a positive and direct relationship between academic
achievements and happiness. Physical factors, participative and supportive leadership style were
important in creating happiness in school. There is a strong and positive relationship between
happiness and self-esteem. (Fatemeh Talebzadeh, 2011). Curriculum will not only affect student's
attitudes towards school and learning environment, but will also affect student's happiness.
Happiness will make positive attitudes among students and may lead to higher academic
achievements and eventually more active and regular citizens (Tenney, Jodiann, K. 2011). An
important criterion for happy school is positive teacher's attitudes and attributes such as kindness,
enthusiasm, fairness and the role in serving as inspiring, creative and happy role models for learners.
(Lee and Lee, 2014). The affectionate behavior of the teacher towards students, not only gives
motivation to the students but makes good achievements and happiness as shown in the movie Taare
Zameen Par (2008). Happy students learn more actively, more creative and spend more quality time
for their school related activities, thus learn better when they are happier(Adler, A.,2016) 5.The
children who were asked to think happy thoughts before starting the task did learn better than the
others and completed it faster and with few errors. All human activities are ultimately for obtaining
happiness. Happiness lies in the outer environment or within us. According to Nagraj (1999), 'a state
of no- conflict, synergy, or a state of being in acceptance is Happiness'. The inner state of happiness
promotes factors that allow individuals to flourish with high acceptance and greater extent.
According to O'Brien (2008) 'happiness that contributes to individual, community and global well-
being without exploiting other people, the environment or future generations.' Thus happiness is the
result of interaction between the inner self and the external environment. Happiness is seen in the
fulfilment of our desires. Many of our desires are fulfilled with our five senses by eating a tasty
meal, listening to pleasant music, smelling our favorite perfume, seeing our favorite scenario and
softly touching. Besides the fulfilment of sensory pleasures, we experience happiness in feelings
such as security, love, affection and care in our relationship. At the time of late childhood and
adolescence when students enter middle stage school, class six to eight develops a strong desire
towards seeking knowledge, to clarify the concepts, to be aware about the inner self and outer world,
their meaning and purpose in life. A. Nagraj (1999) proposed a model of happiness, in this model he
took four dimensions human senses in integrated form of the material, behavioral, intellectual and
experiential aspects. These are related to our senses, feeling, learning and awareness. Put together,
these form a 'happiness triad'. Students seek fulfilment from all the aspects of their lives, which bring
happiness, satisfaction, enthusiasm, positive motivation, peace etc. together constitute 'student
happiness'.

The momentary happiness comes due to fulfilment of our desire for the senses. The
ornamentation and decoration of the school building and classroom, physical facilities (furniture, for
seating, light and fan, greening of school campus, drinking water, neat and clean toilets, playground
etc.), benefits and proper implementation of the government schemes like mid-day meal, obtaining
free books, uniform and shoes, playing kits etc. provides momentary happiness to the students and
creates a pressure and greed for enrolment in school. This type of enrolment or inclusion for only
little benefit is taken as the 'show of inclusion' is considered as only for the formality of enrolment
noticed, but not any will about learn or understand some- thing new or any new concept. This type of
inclusion happens by the pressure of the other person or by the grid of government schemes. Such
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enrolment or inclusion have a much chance to drop- out or be excluded after some time.

The deeper happiness comes due to internal desires, feelings like affection, care, gratitude,
respect, belongingness, from the persons in our relationship in school like teachers, classmates and
non- teaching staff. Behavior like carefulness, reliance, trust and a positive attitude make a value of
relationship, which provides a deeper happiness than momentary happiness. The impact of such
happiness is longer and any beneficiary or student wants to be in. This deeper happiness of students
makes long time or sustainable inclusion and motivates students for better learning.

Joy is a state of extreme happiness when someone achieves what they want and what they
desire. According to Leonardo da Vinci the noblest pleasure is the joy of understanding, humans are
seekers, and we seek for experience and this that will fulfil our desires. When a student aware
towards their life, work, learning, target, thoughts, mindful to action and have no any internal
conflict and stress, are in the state of noble or sustainable happiness. Such an experience we feel
when we learn something new, understand and to solve any life related problem by experiential
learning, grasp a new concept, phenomenon and some meaning and reasons. Understanding of self-
capabilities, difficulties and achievement gives noble confidence, internal motivation, believe and
dream for future life, it gives sustainable happiness. According to Nagarjun (1999). Sustainable
happiness involves clarity of thought, deeper understanding of self, being able to focus, being
mindful, finding cause, purpose and interconnectedness in our lives etc. Such happiness is remedy
for many life difficulties and stress comes from unsuccess, illness and from other social and
contextual problems. When a students find happiness from learning, constructive understanding,
experiential problem solving by changing their attitudes, behavior to facing the different situation
and awareness towards his/ her learning and achievement may sustain for a long time or up to find
their targets be staying in learning process. The enrolment of such student is sustainable and have no
chance for exclusion or drop- out,this is so called as sustainable inclusion.

Happiness Pedagogy

Quality education must contribute to the personal fulfilment and happiness of learners as well
as to individual and societal well-known being. Quality education must be understood from the
perspective of multiple stakeholders— citizens, learners, teachers, parents and community. It is
critical to engage in, and sustain, dialogue among the multiple stakeholders on the essential
knowledge, skills, attitudes, beliefs and competencies required for success in life and society. There
is a strong need for some skills which are necessary to survive and well-being in the 21st century.
These are critical thinking and more holistic, inquiry- based learning, discussion- based and analysis-
based learning. Teaching and learning needed more interactive practices, questioning will be
encouraged and classroom sessions contain more fun, pleasure and sympathy. In all stages
experiential learning is fruitful, hands- on learning, storytelling is best pedagogy for each subject at
school level teaching and learning. Pedagogy must evolve to make education more experiential,
holistic, integrated, inquiry- driven, discovery oriented, learner- centered, discussion- based, flexible
and of course, enjoyable. The curriculum must include basic arts, crafts, humanities, games, sports
and fitness, languages, literature, culture and values in addition to science and mathematics to
develop all aspects and capabilities of learners; and make education more well- rounded and useful
and fulfilling the needs of learners. Education must build character and enable learners to be ethical,
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rational, compassionate and caring, while at that time preparing them for gain employment and
developing critical thinking and problem- solving abilities. Art - integration is a cross- curricular
pedagogical approach that utilizes various aspects and forms of art and culture as the basis of
learning of concepts across subject boundaries. When we focus on experiential learning, art-
integration education will be embedded in classrooms creating joyful classrooms. Sport integration
is another cross-country curricular pedagogical approach that utilizes physical activities including
indigenous sports it also helps to develop skills such as collaboration, self-initiative, self-esteem
direction, self- discipline, teamwork, responsibility, citizenship etc.these skills make inner joy state
within students. Ainscow (1995) emphasized that inclusive education aims to restructure schools in
order to respond to the learning needs of all children. In joyful learning the behavior, values,
attitudes, thinking, self-knowledge of the student everything changes, is highly sustainable and
provides happiness.

During experiential learning many queries and questions arise in students mind, which are
resolved through various types of creative work, here students and teachers, students and students
form closer relationships between society, which leads to the life values and social values of the
students. Here students are happy in participating in various types of interesting activities. Joyful
learning means when a student is intellectually and emotionally positive be in a mental state. This is
possible only when the student happily engages in the learning process, including teachers, fellow
students and other people of the society make the learning process a lively, large and acceptable
environment. In which the all-round development of the student is accomplished through enjoyable
learning. Always keep in mind that learning is a living, social and enjoyable process. Students
through a variety of sports activities by coordinating knowledge of various subjects with their inner
enthusiasm and motivation. With the solution of life's problems, they learn easily and naturally
according to their need. Diverse process of learning is accomplished by integrating the subjects with
the processes of life, so that the student automatically gets involved. A state of inner happiness
arises. Social Contextual learning in a social environment, the acquisition of skills, life values and
emotional skills takes place in a joyful manner. Enjoyable learning It is a process of learning in a
creative, learner-centered, active and holistic manner. Here's the knowledge of life created under real
circumstances. Students are motivated by their own hearts with joy to learn collaboratively through
goods and necessary activities. Thoughts that arise in the mind of the students, reflect in the
questions while meditating on their knowledge, imagination, logical intelligence, and they analyze,
use them and examine their impact and usefulness, as well as their own ideas. In the context of
learning, they are critically evaluated and logically examined all the phenomena related with their
life. This mode of learning leads students to everlasting happiness. The students construct their
knowledge within their needs, environmental needs and experiences. It creates, which provides
everlasting happiness. The acquired knowledge of the past i.e. folklore lies in the basis of new
knowledge and as an inexhaustible source of knowledge. There are a variety of dramas, roles,
stories, songs, folk songs, folklore, parables, the learner gets the learning of the subject matter in a
joyful form through art- music etc. There is talk of joy and happiness, including learning, activity
and project-based learning, sports and learning through which the student can learn some new
knowledge/ skills/ facts creativity, with enjoy and do something new. Gurudev Rabindranath in this
regard wrote that- "Creativity and generous joy are the keys to childhood." GijubhaiBadheka in
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DivaSwapna wrote "It has been clarified that in the nature of children, playing, jumping, doing
enjoyable tasks remain inbuilt. If they are not ready to learn, they cannot be taught." That's why
students learn, getting into the state of learning is the teacher's first requirement. For this purpose,
the author gave the most importance to the story and sports. Language, especially the students'
mother tongue or regional language, along with communication between teacher and student, also
establishes group spirit and interconnection, which helps in the joyful learning of the student.

Implication of Sustainable Inclusion

Education is a great leveller and is the best tool for achieving economic and social mobility,
inclusion and equality. Initiative must be taken to ensure that all students from any reasons and
factors may be sustainably included in the education system. By aiding joyful content in inclusive
pedagogy we find the target of student's sustainable happiness then we reach a sustainable inclusion
then quality-full sustainable inclusion.
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Abstract

The present era is witness to the changing scenario of the education system and world economy.

In this context, teacher education institutions need to be proactive to meet the new demands of the
changed scenario. Therefore, the performance of stakeholders becomes very crucial for
establishing a symbiotic relationship with the job world. Hence, many vital issues related to

teacher education like, organizational commitment, leadership style, working conditions,

professional efficiency, curriculum, teaching-learning practices, and learning environment,

need to be reviewed. The organizational commitment is directly related to the performance of the
teacher educators and is also influenced performance of the teacher education institutions. It is

universally accepted that the quality of teachers rests primarily on the teacher educators. The
crucial role of the organizational commitment of teacher educators is now widely emphasized in
educational sectors. This paper discussed organizational commitment as a vital factor in the
context of teacher education. The present study is a sincere attempt to review the research on
different factors and correlated of the organizational commitment. The paper analyses the
related research work and infers many significant aspects of the organizational commitment of
teacher educators. The paper came up with the suggestion of research to be carried out in the
changing scenario of the teacher education system in India.

Keywords: Teacher Education, Organizational Commitment, Organizational Commitment of
Teachers

India is implementing the National Education Policy, 2020 to integrate Indian knowledge and
heritage with modern developments in the education system. Teacher education is a sincere process
that involves a multi disciplinary approach, nurturing of cultural values, and development of habits
under the supervision of the best gurus. Teacher education institutions and the current teacher
education programs are not in line with the goals of the National Education Policy, 2020. In this
context, several issues and concerns related to teacher education institutions and their stakeholders
are important in achieving the mandate of NEP-2020. Therefore, organizational commitment,
leadership style, working conditions, professional competencies, curriculum, teaching-learning
practices learning environment, etc. are subject to re-thinking to ensure the successful
implementation of the new education policy.

Teacher Education

India has always strived for quantity and equity as well as quality education at every level of
education. Teacher education refers to a program of education, research, and training of individuals
to teach at a particular level of education from pre-primary to higher education. In the present
scenario, many problems are also prevalent in teacher education like poor methods of teaching,
outdated curriculum, problem of internship and inadequate empirical research etc. Therefore, the gap
in demand and supply of teachers has also created a big problem. Among the stakeholders, the
teacher is the key executor of the education institutions. It is understood that teacher trainers are
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responsible for producing quality teachers. The main responsibility of this mission was given to
teacher trainers. A teacher is a professional who mentors other people to gain the knowledge, skills,
and attitudes to become effective teachers (Ali, 2020). Teacher trainers need to contribute to the
creation of competent future teachers by conducting courses using modern techniques of training.
But for this, they will have to be provided favorable job-related factors Furthermore, teacher trainers'
commitment to the institution plays a central role in their professional output. However, the National
Education Policy, of 2020 revisited this factor and acknowledged it as an important component in
enhancing the output of teacher education institutions.

Concept of Organizational Commitment

Organizational commitment is a vital factor for the success of any organization. The concept of
organizational commitment is concerned with the extent to which people are involved with their
organizations and are interested in being associated. It refers to an individual's desire to remain
associated with an organization involving a psychological tie-up between employee and
organization. O'Reilly (1989) defines organizational commitment as the loyalty of employees to the
organization and its values and engaging in work within the organization. The employees are
generally willing to give their contributions for better output of the organization. A comprehensive
explanation of organizational Commitment was given by Allen and Meyer (1990).They defined
organizational commitment as the psychological relationship of workers to the organization and has
implications for staying within the organization or vice versa. Lee and Miller (2001) define
organizational commitment in terms of trust in organizational values, willingness to do their best for
the benefit of the organization, and the desire to remain with the organization. Luthans (2002)
defines organizational commitment as an attitude reflecting employees' loyalty to their organization
and is an ongoing process through which they express their concern for the organization and its
success and well-being. Mathis and Jackson (2003) define organizational commitment as the level of
trust and acceptance of the workload for achieving the goals of the organization as well as the desire
to remain in the organization. Robbins, Timothy, and Sanghi (2008) have defined organizational
commitment as a state in which an employee identifies with a particular organization and its goal
and wishes to maintain membership in the organization. In most definitions, organizational
commitment is defined in terms of an employee's psychological association with, willingness for,
loyalty towards, and trust in the organization and its values.

Research on Organizational Commitment of Teachers

Organizational commitment remains significant in the literature of industrial and
organizational psychology. Research has been carried out nearly in every field of the job world.
Recently, studies on the organizational commitment of employees of educational institutions are
trending in the academic world. Kant and Rangannavar (2013) investigated organizational
commitment of secondary school teachers. The study reveals that there is a significant difference in
organizational commitment and administrative behavior of school heads. However, other variables
like salary and experience do not have any effect on organizational commitment of the teachers. The
organizational commitment of secondary schoolteachers did not differ concerning gender, types of
school (aided, unaided, Govt), teaching experience, as well as salary difference. Kishor and
Suryawanshi (2015) investigated the relationship between job satisfaction and organizational
commitment of university teachers in Maharashtra state. The study found a significant correlation
between job satisfaction and the organizational commitment of university teachers. Khan (2015)
conducteda study on organizational commitment among public and private school teachers.The
results of the study revealeda significant difference between the organizational commitment of
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public and private school teachers. It was interpreted that the public sector schools have a very poor
quality of working life as compared to the private sector. Kaur (2016) studied factor analysis
including the impact of some of the relevant factors like job satisfaction, quality of work, work
pressure, and workload. The study reveals that private university teachers are more committed as
compared to public university teachers. Koul (2016)examined the organizational commitment levels
among male and female teachers in the Government colleges of Chandigarh. The findings of the
study showed that the organizational commitment of the college teachers does not differ concerning
their gender, qualification levels, and years of service. The results also indicated that the continuance
commitment level of teachers has the least value while normative commitment has the most value.
Srinivasan and Selvi (2016)tried to find out the level of organizational commitment of secondary
school teachers. The study found no significant difference in the organizational commitment of
teachers concerning gender, and marital status of the teachers, but differ concerning locality of the
school. Polat and I sender (2018) conducted descriptive research investigating the relationship
between teachers' resilience levels with job satisfaction, organizational commitment, and perception
of organizational climate. It was found that there is a significant positive relationship between
resilience and organizational commitment. A significant positive relationship between resilience and
organizational climate was found as a result of the study. Gupta and Kumari (2018) conducted
descriptive research investigating the comparative study of organizational commitment among
secondary school teachers based on occupational stress and experience. It was found that a
significant interaction effect of occupational stress and experience was reported on the organizational
commitment of secondary school teachers. Therefore, it may be concluded that there is an urgent
need forremedial programs to reduce occupational stress to enhance the organizational commitment
of secondary school teachers. Jaiswal and Agarwal (2019) analyzedthata significant number of
researchers have endeavored to contemplate organizational commitment, work values, and
leadership behaviour in connection to specific factors like sex, capability, subject, instructor
experience, and considered. Tadesse (2019)investigated the level of teachers' organizational
commitment and correlated the level with their individual characteristics. The study inferred that
affective and normative commitments of secondary teachers are low, but their continuance
commitment was better. However, educational background, and gender do not have significant
relationship with teachers' organizational commitment. Bano, Ishrat, and Mishra (2019)attempted to
identify some of the factors that affect the organizational commitment of teachers in the case of
public and private universities of Lucknow city. Over all organizational commitment of the private
university teachers is greater than that of the public universities because of a better opportunity for
growth, quality of work-life, promotion, and healthy working conditions. Sharma (2019) attempted
to explore the level of job satisfaction and professional commitment of teacher educators and also to
study the relationship between teacher educators' job satisfaction and professional commitment. The
findings of the study revealed that more than sixty percent of teacher educators showed average and
below-average levels of job satisfaction. Similarly, 50 percent of the teacher educators possessed
average and less-than-average levels of professional commitment. No significant differences have
been found in job satisfaction and the professional commitment of teacher educators based on
teaching experience and stream (arts and science). Bashir and Gani (2020) investigated the
organizational commitment of university teachers concerning selected demographic variables. The
study concluded that the majority of teachers possess continuance commitment, as they weigh the
costs and risks associated with leaving the university, and when given better alternatives, they may
leave their institutions. Among the demographic variables, only the level of education was found to
be significantly affecting the commitment of university teachers. Habib (2020) investigated the
relationship between organizational commitment and job burnout of secondary school teachers as
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well as the factors contributing to job burnout. The findings of the study revealed that there is no
significant difference in the organizational commitment of male and female secondary school
teachers. It was also announced that there is a significant correlation between the organizational
commitment and job burnout of secondary school teachers, which means that the higher the
organizational commitment, the higher the job burnout and vice versa. Hasanah, Putrawan, and
Vivant (2020) studied impact of teacher leadership and trust on the school teachers' organizational
commitment. Research findings showed that teachers' leadership and trust were found to be
significant and directly affect teachers' organizational commitment. Therefore, teacher leadership
and trust cannot be ignored when the performance of organizational commitment can be improved
and developed by the school. Manzoor and Basu (2023) explored the organizational commitment of
secondary school teachers in Kashmir. The findings revealed that organizational commitment of
secondary school teachers varied significantly concerning work experience and gender. Therefore,
the organizational environment needs to be conducive for the teachers to foster increased
organizational commitment from all members of staff.

Analysis of Findings

From the critical review of the literature related to organizational commitment, the following
conclusions can be inferred:

i.  The researches on organizational commitment are mostly conducted in the job world. The
studies are most common in the Western world, but a good number are also conducted in India.

ii.  In the educational field, studies on organizational commitment are also conducted in sufficient
numbers. However, most of the studies are confined to the school level.

iii. Research studies on organizational commitment at the higher education level are
comparatively less frequent in India. While very few studies were conducted in the field of
teacher education.

iv.  In most of the research organizational commitment is studied to find out the correlation with
related variables like, job satisfaction, organizational climate, employee performance, burnout,
stress, leadership, self-efficacy, and resilience.

v.  In the reviewed research, organizational commitment is studied with demographic variables
like gender, age, work experience, locality, marital status, family size, salary, qualification,
post/ position, types of institution (government/ private), and stream of teaching.

vi. It was inferred that type of institution (government/ private; aided/ unaided) has influence on
the organizational commitment of employees (Khan, 2015; Kaur, 2016; Bano, Ishrat, &
Mishra, 2019). In many cases the type of institution has no influence on the organizational
commitment of employees (Kant & Rangannavar, 2013).

vii. The studies also reported marital status as non-influencing factor for organizational
commitment (Srinivasan & Selvi, 2016; Bashir & Gani, 2020). However, Tadesse (2019) found
marital status as a deciding factor fororganizational commitment.

viii. In some studies, locality of the institution has influence on organizational commitment of the
employee (Srinivasan & Selvi, 2016), while other study reported no influence of locality
(Bashir & Gani, 2020).

ix. About leadership behaviour, studies reported as deciding factor for organizational commitment
(Jaiswal and Agarwal, 2019; Hasanah, Putrawan, & Vivant, 2020).
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Among the correlational aspects, job satisfaction (Kishor & Suryawanshi, 2015; Polat and
Isender, 2018; Sharma, 2019), burnout (Habib, 2020), trust of employee (Hasanah, Putrawan,
& Vivant, 2020), occupational stress (Gupta and Kumari 2018) are found significantly
correlated with organizational commitment.

Reflections from Review

1.

ii.

iii.

1v.

The researchers conducted on organizational commitment are correlational studies. Most of the
researches adopted the cross-sectional design. Very researches followed the longitudinal study
design. However, the controlled condition design is rare in the study of organizational
commitment.

The variables like, job satisfaction, trust, organizational climate, occupational commitment,
motivation, job performance, Leadership, self-efficacy are positively correlated. While,
burnout, stress, absenteeism, conflict, and withdrawal behavior are somehow negatively
correlated.

The demographic variables like gender, age, family size, salary, and stream of study are non-
deciding factors for organizational commitment. While the nature of a few variables like, work
experience, marital status, locality, and educational qualification is not decided from the
research.

The reviewed research used mostly self-reported tools for studying organizational
commitment. The tools for measuring organizational commitment are mostly based on
Organizational Commitment Questionnaire of Allen and Mayer frequently used in the studies.
However, an adaptation of the tool is also reported based on the nature of the job world, and
social and cultural variations. The majority of tools used are based on the Likert rating scale
model.

From the literature, it is found that both descriptive and inferential analysis is utilized in the
data analysis. Among the statistical techniques, Correlation, t-tests, ANOVA, Regression
Analysis, Path Analysis as well Factor Analysis are most frequently used in the studies.

Insight for Research Gap

The review of literature, critical analysis of findings, and reflections on studies can be

implicated for determining the research gap and further research issues in educational settings.
Furthermore, following researches can be taken into account in education as well as in teacher
education:

1.

ii.

iii.

1v.

In the field of teacher education, longitudinal design can also be used beside cross-sectional
design. In teacher education action research can also be carried out considering organizational
commitment as an aspect.

Research can be carried out on organizational commitment of teacher education institutions
using correlates like organizational climate, motivation, performance, leadership style, stress,
and professional attitude.

The study can consider background variables like gender, educational qualification, stream of
study, institutional management, nature of the job, service experience, marital status, and job
position, etc.

In teacher education a comparative study may also be carried out involving teacher-educators,
and administrators of all levels of teacher education institutions like DIET, College of Teacher
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Education, and University Department of Education.

v. A study may also be taken to determine the factors affecting organizational commitment of
teacher-educators.

vi. A study may be carried out to investigate the relationship between organizational commitment
of the teacher educators and students' performance.

Concluding Remarks

Teacher education in India is being reformed in the light of NEP-2020. Teacher education is
now having to collaborate with the job world by improving their organizational performance. In this
scenario, the organizational commitment of the teacher educators is again a matter of revisit in
teacher education. The research on the organizational commitment of teacher educators considering
different correlates and factors will provide vital input to enhance the quality and performance of
teacher education institutions.
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Abstract

Natural Disasters have always occured from time to time and have played a significant role in
the development of human civilization. Currently, the COVID-19 pandemic, caused by a virus,
has once again challenged the entire world. Due to the lockdown, educational activities were
conducted online, which had both long-term and multifaceted effects on students. The present
study aims to understand the level of educational stress experienced by B.Ed. students during
online learning. For this purpose, 50 B.Ed. students from central and state universities were
selected. The sample was chosen using stratified random sampling, and the descriptive survey
method was used for the study. A self-constructed online educational stress questionnaire was
used to collect data. Statistical methods such as mean, standard deviation, and chi-square were
employed to analyze the data. The results indicated that the educational stress level among B.Ed.
students during online learning was high. Significant differences were found in the educational
stress levels of B.Ed. students based on their gender and educational institutions.

Keywords: Disability Rights, National Education Policy 2020
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AR o 3R 9 & faenedt| sierss e & forg smumd e ud HAarE @ A & o |
a1 fRreres e faemeff <= & sifdergs fRrfor & o amlkie $9 9 IR T8 O 596 aRoT
Rren # ST el a9a degE fhar war| siFega Reor & SRM =g 9 g [safderey
& dvs. faenfal @ deifdre d9d H IR ST AT TAT A1 B SieX P MR W W dI.Us.
faenfeial & NerfOre I9Tg H AR YR AT | 3iHced PR & SR ey & Shae Sl |
IEATT B @ HRUT IHPBT SRR S9h Wy R W usl 7, s forv faenfeay &1 st fes=at
# &9 (Meditation), @I (Exercise), T (Yoga) 3MfE &I w1 eNfAe &A1 AR | AT Hel
H IR < 99 Rrre @ Tty fo difsar ok Affear aFi o <& S B &1 &u hiNd
A H IOy ® F yurdY BT | AFATST Helm H faenfil @ v 9w e & forv e &
FF Wb S— UeI—gds, I, difed, diedre onfs @ weg of wad | Ruere e
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SIS Pefl H Il & I H U aR fIvd o 9§ FHIfd AFellsd =i &) Fahd o, [oId
AEH W e AUAl Gl BT Fh B WA AR ST FART DI T B H Al & G |
dimersd H 9l JAfh &I d9@ & AT ST Ul W fdenfal # sifFersa R & IRM
Netford qTg BB d¢ TAT, IS AfAqrge B W @fau P e g=di W dIadid Y SHd!
HARITSI Pl TSI AT I8 GR DY BT TATH B |

gadi—u=el Al
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st Rrar Aifa 2020 e feaaiar sfeerR

a1, ey BT, R Jer, wrell fg safdere,
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Abstract

The latest provision in the New Education Policy 2020 by the Union Cabinet of India in July
2020, encourages and promotes “barrier-free access to education for children with
disabilities ”.India's first education policy was initially established in 1986 and last revised in
1992, since then India needed a change in its entire education policy. The New Education Policy
describes the much-awaited new reforms that India was looking for. These accommodations are
designed with particular consideration for children with disabilities and children from low-
income families. The focus of the implementation of this new rule is on 2 things — imparting
knowledge and knowing how to teach the faculties and how to teach children with disabilities.
These are the essential things keeping in mind the Rights of Persons with Disabilities Act-2016
was came to provide barrier-free education to children with disabilities. Disability is the most
common barrier to children's access to preschool and primary education. It has been noticed
that less than 40% of school buildings have ramps and only 17% of schools have toilets. As per
NEP 2020, children with disabilities should be able to participate equally in all aspects of the
educational system. This article focuses on the provisions given in the New Education Policy
2020 for Persons with Disabilities through document analysis to show how education should be
barrier-free for them.

Keywords : Disability Rights, National Education Policy 2020.

feeivrar v U Refd © S Ua afth @l o/ A aafth &1 ke Heleldiydd dRI HT o
bl 21 I AHIID BT I SRR R & IR S J9 & TP I R 99y a9 39 &)
JMATIHAT & | Sd JMABRI H e FaAIR g | ETellfh, AT SR & aR H SArer 91d 8l
P S B | IR BT A o Hifeld If¥aRI, Irsg & T Feve Rigri iR IRaa=T &
ey | A BT $s ARBRI BT ATANIT <dl 81 d S8 ATHINIG =, ATEISTh Jid1 3R
Il HR & HSHIAl A GRET B 9G] IR dTel Wae qard € (g Rer Nfa 2020 & wRa H
eIy e W $9d J9d B AR BB 989 gs © | I8 A QAN oAl & e AfteRl &
AT D] TRE I I g © AR 9 A H V¥ WRIEAY d4eld R ¢ 8, I fwell R if
d T8 U Bt {B W e B, oW R &M T8 a mar g iR fa—mianei den
HTIAIITH AN BT qhIe] &I o DI JAMIIIHAT B |

TAEY 2020 BT AT 6 FHAFIAD T FArE Rew ) afwd 21 a8 5= w5 |9 gHae
R1em yomell @1 JEeIHd W I <al @, OraH FHdell Whe wfid B, el fe|ir e
IR-feagiT o= /BEN U6 A AEd & IR SEl Qe Bl o MassaRll iR Sfud &
far ST €1 39 < Bl W bR b fo s e i (GRS 2020) U ggd & AecdToial
Ao FEiRa axar &, 9 <o R & 9 wqell 3 Raiar—seaa g @ iR e
G Sl PRAT WA 2| e urEl @ forw ugw gRlEd wxa o fou g7h fderer,
STh AT S, dhial g8 & SR ST W &N dfwd fbar a1 g1 T8l &1
I o (95 URMS 9u9 & @4Ta 3R e (ECCE) ®, 3R ECCE ¥ fa=ir s=ai &1

© 2022 AAEBHU
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A PR B I DI WAASHAT < B MaeIHal R SR A1 M1 2| fIaiT s a1 gRe,
hig—feaiTar gttt & | Rl @ wdf, a8 fic 7 9 # urey sl 31 Ul R WK,
@ (PARAKH) 3mfe @1 uR&eqar & TS g1 9@ 3@l SEDG (Socio-Economically
Disadvantaged Group) &1 - eardeil # fIagiT &fh W1 wfiel € | TASUT 2020 WA BT &
arel BT B SRRl DI YR PR @ oIy SWYh i [l Teufchamsil iR Hreiiie] & IudnRT
R RN PG AR TR ARG DI el ared 8E & ol Iy &9 39 &1 91 garera
FAT B |

feariar— feaiar IRR o aRass & g Rafa @) 8, < 39 Rfa g afs &
fog @ wfafaffdl (A A A IR S9a oMU & g & 1Y I R
(Y gfoese) & 3R ffd wifed s+ <<t 2 1 (CDCP, 2023)

feeain aafpal & IfeR
e aafthal & MfIBRI H Gvon 9 fAFRR 1975 BT AYH I FASFHT | BT T3 A1 | I8

[HT §RT G917 AT 344791 IRAT4 2 |

1. e afRh 39T 60 Aeara & WYt g T &1 8o H [ied S AReR BT SudRT
BN |

2. feaamm =fRpal &1 Ul AFA TRAT BT FHE IR B AR AMEBR T AR I
et iR fAaiareil & Iy, UHia R TR & Jrav[g, S 9T 9 Alfeld AfHR
g

3. TRl T ARl &1 o Al & FHM 81 ARTRS 31R ST AfTHR I & |

4. feegi gfth 91 SUTT & BHaR & Sil S0 JURIRAT JATHHR I H Herd g1 © |

5. [ @fhal o i R AHISTE GREM BT DR B, [ ITD! &A1 & IFAR ISR
GRIET g 3R G XE AT YA, TG AR ARSI avard H He 8 iR ¢ gl
# =nfiret 89 &1 SIfeR efie 7 |

6. el =fhal &1 o URAR AT UTelds ATA—fUdT & |1eT I8 IR {41 AHIRNTD, To- TS Al
HARSTD AR # 91T & &7 1R 2 |

7. TQ=amT ARRAT B WeHTaYUl, JIUHTSTAS AT UATTSTTD Ui & T4 MYV AR FI8R U 1]
SITET | (Legal Service India, 2023)

2011 31 SFRVHET & IFAR fa<iig 3maeq

B B & auf #, IRA o R § Seoe i gfg <& 2 fRw wu 9 fRen & g SR
3R B MG AW H | 2009 &1 e &1 feR ffrew, favy wu 9, S@a ureifhe fqermera
(@&ET 6-8) H AMIGA 9 H AMGED & | 2009 | 2016 & 9/, < R H Izd WS
femerl | faenfial & d=r § 19.4% @7 gig g3 | @eadl iR g1 yonferdl & SraagT o 1
Y P AMIGT H FESIAT B | 2011 B SO B MGAR, AR Bl FERAT IR 65.5%,

JATHAl DI HIERAT &R 68.5% AT I SIfd & AN Bl ARl &R 9T 66% oY | b3
g3l H SEREw W & 9o, WRd @ e gomell B Ml Wl g iR afdwper dwel
HfSATSAl BT ATHAT HRAT TS V&l © | AHe grior FarlRea & dar—arr dfed don st
& arel IRl @ forq oreel Rem 9% uga Ud U 8 99 goT B |
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feegirar afSrer AR Ran ve fagayor

TSl 2020 H feiTar AERI & oy Fa9 91 Iy 2016 & QT SN BT AT
2| ug ffr et afwal & IfERI B Aoied UeM wxar & | e &1 srara 3 e
I g © 3R fa9ry R T o urd wxa @ forv fafi=1 akidl iR |l @) SuRET R
Fxal 2| I8 Mfafem gRkea oxar 2 o I<iia @ et aes @1 6 9 18 ¥ @ Iy
T B O WY arreRr 3 iged Rem o ugd 81 (RPWD Act, 2016 3a136) | S R
P T TRART AN IR WRBR A FERIdT UKl B IeT 3= B et g=<iid e &
fU 5% Il @I IR AT | yawr & fog Mg W 1 5 9 @1 g uee @ TS 21 (RPWD
Act, 2016 TEITI—6)

I R Aifd— = i Rrem AT (NEP 2020) &1 dald dfde o 29 Sells 2020
B FoRl &1 | 9T 34 I @ 91 WRA BT WA g1 Afdd GuR 2| T Ik Rew AT @,
HERIA (K. Kasturirangan) @1 feetdl H a1 2 | gy e i (NEP) 1986 H gioe gg ol
3R 1992 ¥ ST MG 3T 7| 3d PHYIG 34 Al d1G, 2020 H $AH Ps 38 T HEYUl qaeld
fou U & 59 39 108 UG & giUe | 2147 waredl @ uygen Rrem Nfy sdrr war g =
I R N <o e & fog sifard e smaegsdr & ®{1 &= @ forg =it 1= 2 |
i Rrer Aifa 2020 & &= fag)
1. W—UTgAs) Whel | HeET—12 dob Whell FRIE & F41 WRI IR AIeMIHe dgd GARad o1 |
2. 3—694 & 1 & T gl @ oY TOTaTgUl URMPAYS 9 SeTe 3iR e gfaa & |
3. g Urcaadl 3R NeIfOrd GREAT (5+3+3+4) |
4

PelT 3R s & 99, UTe=aat 3R UreadR Tifaferal & 9, ATaaie iR Netfire grRmwei &
I PIS AR 3T 8] |

e ATERAT 3R ARG UR I 7 @7 AT |

6. IEHIVIETG IR AR HIYRAT Bl GGAT & R SIR; HH A DA US 5 Tb, Tl A TS 8 3R
ST QIR A AT T ATH TR WTHT / FAIGHTST / AT HTHT / &1 31 {197 8AY |

o

7. HAiHA GuR — [T Al Tee av & SR &1 SRl WR 41 URIET, Ueb J UNIeT 3R Ush R &
forg, afe aifeq

8. UD - NI oAb bg, WA (T BRI & o7y ugei= qeaid-, THierm 3R s+ &1 fageryo)
BT RATYT |

9. HAARA® AR ARG e — ArfioTed iR anfdie wu 3 d9fed WwiEl (THseo) R ey SR
o T |

10.  dfrd &1 IR gl & forg e S7er foftT |ATde MY 3iiR fawiy fRrem &= |
11, TRrerept @1 9t SiR Ararar SmeniRa weed & foy Aorqg oiik uReel ufhant |
12, el URERI IR FHEl & ATegH o §41 ST &1 SUSIdr GHARed BT |
13. 379 fOreT # SME8TR (GER) BT 50% T ST |
a) UBIYD Jde / b fAdmeul & Arer G933k 9gfaugd e |
14. UFRIU (NTA), Ta=ams (HEIs) # U9 & foTq ATHIRIT Uer URIel @) USTdheT T |
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15.  JIHIGHD 9 AT BT BT FATIAT |

16. XTSI STIHUT R (THITRYG) T AT |

17. et e Afed iR fFRIfdhear iR B RIe BT Bred: S el &3 ®I ge1ar a7 & ol Ydd
Tdamdy B9 e (Single Overarching Umbrella Body)—YRdg S@a R manT (HECI)—
A fERer & foy waa= el & wer —amr=g R uRkyg; 9 qyor—s=a fRier ser
IRYE (TS, AFIAT—ITSE R TR GRS (TeH); iR fa =i S=a R s
qRYE (TTTaSRR) |

18. el AP U (SSIMR) I & ol Heh AR gReeT e &1 o |

19. 316 BT IARTEIIHRT |

20. T RreTr ST fRUeTT Yomell &7 3= 3T 8RT | Ies—3Tald dd-iia fasafdene, waRey
(=i fa=afdemery, S ok Y fa=afdeety, a1 3= &3l & H¥eIH, 95— v TR 9 Bl
e T |

21. e e — 4 aify vaiga wrur-fafire, favg—fafdne fRren waes |

22, WRMHE & forg Ueh IS {91 &7 wRIToT |

23.  ARIH, T, ATSTHT, TET Bl 98T & ol W) & IUANT WR faRT & Joh & —dard
P oI T 79 Ue IR & folv Udh Wrai=a, IS 3fed drenfiial ®RA (TSSIu®) &f
faTor | RBrem & 9 WRT # WrenfireT o1 St TahTeRoT |

24, 100% JaT 3R JIXDH HIERAT BRI DA |
25.  TI=I0T 3IR Al & 1T Dg I3 Sod [R1eT & ATTARINBRT BT GehTael] Bl 3R IH T |

26. Y 1T Ry Bl ' @ forg 2 (not for profit)3HTs & wU H NI 3R BB & FHA
AT TR X ST |

27. g AR I Req &F H FaSd e Bl ST | Sleg Sirsil @ 6% a6 g & oy et
BHTH BN |

28. YUYl fRIE R HHY &1 diad BR & [T qH=ad GiHRed o= & o1 dald Rier Fegar
IS BT AT BT |

s Rrear fifa 2020 & Riem &7 sgw=ar #1 @18 @ yreHn

I e S 2020 BT SETF S BRI YOIl B G SRIAMCT AT IR DI
HYAT 2| TASUT 2020 =T Al b AT, AN —Id dab MR dfRd Teuidl & da
HE@YUl SIUSIC SR DI YAl o | AP Asayol ®U H AYATE FHET AMde H AR oA
qrell qrEel, oii— BIC Whdt URERI 3R U0 &3l H qifeidlell @ $9 9RiaN & SR Bl
UEAMT S JET 7 | I8 gRGA A ugd dTel &3 § e dTel gal dl SR WA ragadhdrel wR
A TBTIT ST 2 |

2011 B SIUMT & SR, 9RA ¥ 2.68 3R @ I & Sl el s7aral &l 2.21% & |
39 @ H oTef el faery @ dad faer @ forw Sfud |t & w9 § X@ifed fear S &1
2, a8l TASW 2020 @ ded fRtT <rll & WAe gt @ forg Wewgel @wedAl df Som W
divad 8, -
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o I gHREd oA b {1 SREA q AU EeredR B ugd g 99T el & b
(Disability Friendly) &T |

o faamr auftmal @& forw Ua e (Cell) & RMUAT BY ST, ORTH T, ufierdi ik o1& @&
gfafafer snfier g |

o WIYT I FEIRIT Bl §R B IR AN BHEl & oY Afdd 3fawR Y& R & o1y fRreror qen
31T H Wrenfiad! &1 g SUANT |

o QAT AN B saggedra AR f&dl & 3wd YRiD! 3R AHCIIR Bl GAT el TaT BHR-
& forg fasafqenerd & YadbIerd Bl gge AR e a1 |
o [T 3eFY Be YR BT |
o XN AR & ol Ush HaaTeiier uiRReras! a3 & far 6T |
feeai aafpal @1 ygaE
Jg N ORIy mawaddr arel g=@l B MATIHARN B WIGR dRdl 7 AR fafia R
yonferdl H S WHIAYM Bl gpbleld DRl B IS BB g AP (AN ARhAT b DR
=M 2016 (RPWD) & @&l & IJHU & | I8 MG 991 el # faR Rierl a1 Fgfe
I B W RBIRY xar &, arfd ARy sawgaddr ardd g=dl & ufd Ry o9 arel e aifdew
FAETI g Hagaeie 8 | RPWD JAfAfFgq 2016 & IJER, A2y sawdadr arel aedl & Yaaid g
e & Arfd raegdhdiall B QT R H AGE HY UG A1 & FeaaR Jura< ol e =) H
Bl U BRI (B Th[eliT) T HIerel [Abid o1 @1 fQem 3§ I9a Afiasd &1 o Agg ¥l |
Rietpi @I A1 ARIA P BISALAT P TTedl yga AR Aerd Fherar i HRA H ARG B
ARl & A Feai B Bl B D ARF—A1 I9b AaAHD WA B G B D
forg o Rufera far Seem | o, IS AT s, U gedl & [olg A Jedidh Hisharstl &l
el o1 @ fore enfig far 1 2, e T9—99a &R IR # &feas o 21 39
e B U B B ol Jdbfeuds Thell Riem & d¥idl @ RIERer @ Sl 2|

gIeifh, 39 A R UAsUl S HEwIdiell IR Ifeeiqyl fewdl & dfdd I8 s
JRAfAdHAr BT FoR3IETS SRl & 6 7 daar fwe ulerd W Sdal @ fog R =8 €, afed
Iz & rftreier IR faerel § $HaRal o 9 & 2 | PRIAIR § I8 W Ieerkd T8l b
T 7 6 I8 AafeTd gow dafedd B ThielT Javel & fdaR &l fhd gyeR @ar & Qo
Il JMUPHR ART §RT & & & b H 60% fdermeri =1 gmar fhar & (e a= 780 <,
Safh 3 28% A 1% W BH BN B Gl & I8 SR <dl © b Q@ dnn @
AETIe—afe Refd |erm Al @ gam # &1ffe g 8ril 21 =18 Rrem i # 59 9 &
Ieelkd W el B fF 39 A da Rienm @ uga B B9 ger ghied fear o1 gear 21 59
AT A 78 N 72 g mar ©  urewmd § @ qgona By S, e g8 gioied fear o
Fa & SR T =l FAR 9T B1F W @l e ufawwelf wReg dfdre yonfert § we
el € |
faeiy Rrem & &= &1 i

TSUT 2020 @ ITFAR I8 RIGIRE &1 73 7 b U Aimifeld I S9! ggar Agcrdiel
Sl @& wU # & 78 2 3R 5= 3w A& fAprd & ggrar < & forufavy gwdey &l

AMEATIHAT &, S < & Afed ®U A dfd SEDG (Socio-Economically Disadvantage Group) !
ISI AMETET Tl A el BT faviy Rrem &5 (Special Education Zones) BT fdhar Sim =2y |
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9 T H oWl dEr T © P B vd T & gRT A AR H 39 &9 & Ufee uRkged &l
e & fofg fR gl & Areg| 9 | Alorrsil Ud ol & QR dvg | AFY fHar S
RY | 39 T BT T e IR & qad X—a0ol & A1 A Rer &7 gerar <1 7 |

®rai~aaT d fov dgH

el & Feihexer & forg HeermHl # fI9 A & MU & 919 Bl TS T | 6
AT 3R & Yo owd @ WU A AfYd & IR H INTwedl IR WIHd deM @& foy uge &1
AT BT 2| I8 Tb AHFoEd aldardRol bl 91 ggEl odl & iR e faenfeiai &
TSI DI & HRAT & | Tl Bl A~ UbR & e [qenfeial o smaegsdhdrsi & g1 dR &
forg faff=1 R & USRI Tl §71 ISR & SYAN & oy uikietpl a1 FrgRh o =amfzy |
g e &1 it AR &R o faenlRil &1 S/al & afd Sed a9 © | ARy
3MITIHAT dTel BT & forg 4ifde FXa-T 3R \HEH &1 Iuyaterdr gHad &=ar amfdy, -

o feoumT BTl & folv Uder Ufsham BT JART=E AR G491 |
s SIFTOGAT 9eTHT 9T R1eTdi iR B3l &l I o1l & fafa= sraegwdaret | ufRferd &= |
o I QAT aTel IEdl & WG & STHd BT GgT @ o1y AT ORI T SUNT T |

o TP ARKIT TRl D ATAR AT G TR o |

G feagmrar fdad S Agaqul &A1 & 949 & oI AR &1 &¥dl & aR § ST
Pl FRIfET 7 SITed &R & foIU BRI BT AT BT |

2016 & PwD &M & U H TASY 2020 & ded fQaANTe & dgfordd a gfagma
& foIg HWERIAT Uar &R |

el BT @I MR @R ISR W B H AT BRAT |
feaaior @ fov Gerae a3 &1 < @
eIl e AT A Uge o ol X7 1 i sI |
forore T BIFT, TR /a1 # HUR T =11 STH—SI H G & |
AT TR AT BT BT S AT § ASTIAT DR |
URER & IR GAETYol STanTd T & ol ETereraR &1 gaseT |
faemetii o forg Giaemyol sirerery @ @rawer |
QBT H St T8 G Ut 81 |
TRITETAT, ST BT BT AN 3R TerIdl o & |
R -3k BT & foru faermeri wRietrat # a1frR<h ¥ &1 3rrdeH |
STERTH 31eTH BT @ oIy STARTHSD 107 |
QTSI Bl MATABARN Bl HdGTLIel g1 dTell BIRITART BT TSI |

© ©®© N o g kA DN~

—
o

SEL KSR

TASYl 2020 & AR, Sroudgdl 3R fA9y SMaegedr ddl 9= & 9Ed 39 dTol
Tl /TS BT §A PIA BT W1 B a1 g1 A e H R aaegdar ared ge@i d@
femerl e @ uga ¥ =g SReeIs JBl PN T BRI B oy By SRS U BT
g SR A1 §ET 37T M (HAT & | 94— SEDG & I AMEIG] alel B &3l ol faery e
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&3 (SEZs) ®If¥d fbar S| aReldl A5 UM &y WRI W FeYol 81 Adhdl 8 Hifd o
PRI BT I ATl 2 A [ el & foly AeRIcAd fhameiiear R $9 AR &1 |9 8 1
Hg FARITY UQT R AHT B |

APl & IRA R ) fA9e’ 9 tsdl 06, vRd IR T R o1 ga ovr 9ur ad
far & | TAEW MR @ 3R fBROl UaT™ HRal B R ST P 89 UASUl & braadd & ard B,
ar ¥ 3o WrIIe giedio & gRads &l ¥ FHAREd w1 &1 Maedddl & | 980 o[ 987 |

JIETHAT Il AT T TR Bl AT gars gRT Sifed §41 fear ar 8, o+ S+ e\ dr &
oI, IIPT BAAT R &0 bived fhar 2 |

g Al
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