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Effect of Emotional Adjustment and Educational Adjustment on Academic
Achievement of Truants
Paramita Ray, Research Scholar, Dept of Education, University of Calcutta, Kolkata, Email: - tum.ray@gmail.com.
Dr. Sridipa Sinha, Associate Professor, Department of Education, University of Calcutta, Kolkata, Emailsridipa.sinha@gmail.com
Dr Mita Banerjee, Former Professor of University Of Calcutta, Former Vice Chancellor of WBUTTEPA, Email: mitabanerjee@hotmail.com

Abstract:
Student's absence from school for unexcused reasons is referred to as truancy. Concerned
agencies that regulate public schools frequently adopt compulsory attendance requirements
which set expectations for student participation in school, and the situations when students are
not required to attend. The present study aims at studying the level of academic achievement of
truants in relation to religion and emotional and educational adjustment. For this purpose, the
researcher used Adjustment Inventory for School students (AISS). Prof A.K.P. Sinha (Patna),
Prof R.P. Singh (Patna) in order to measure the emotional and educational adjustment level and
for Academic Achievement of the truants, by consulting school records and Board results. 300
male students of class X, were taken as a sample from 20 secondary school under WBSSE. The
result showed that there is no significant difference in emotional and educational adjustment
pattern of truant in respect of religion and there is no significant difference in academic
achievement of truant in respect of religion. It is a short study in an honest attempt to find out the
problems faced by truant and their academic achievement. It will prove productive, if it
encourages other researchers and is followed by other relevant researcher in coming years.
Key words: - Truancy, Religion, Emotional Adjustment, Educational Adjustment, Academic
Achievement.

1.0 Introduction: Adolescence, derived from the Latin word 'adolescentia' has been described as the period of
storm and stress because the period follows the onset of puberty, causing tons of biological and
psychological changes in one. Many behavioral problems occur during this stage. One such common
occurrence is truancy, especially during the early adolescence period. One of the main causes of
indiscipline among learners in school is truancy or truanting behavior. Truancy may be catering to
particular needs of the children which remain unattended in the normal course of life from the
existing life situations; inner conflicts might be influencing a child's response. It could also be
emotional outcomes of child's behavior. It may be how the child perceives his environment. This
practice of staying away from school without permission has been an everlasting problem among
learners, thereby critically affecting their academic performance and productivity within the society
as a whole. Learners who are truants receive less hours of instruction as compared to other learners,
they are often leave education early and are more likely to be plagued by unemployment,
homelessness, caught in a situation, and involved in justice system in future. Basically, truancy
means unexcused absence from school.
Participation in school is pivotal for both individuals and society. Hence, when learners are
absent in class, they`re generally violating the law and are outfacing that which is expected of them.
Truancy is severe because the truant fails to benefit from the tutorial program offered by the school.
This also indicates that schools also need to ameliorate in terms of educational quality and
© 2019 AAEBHU
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infrastructure. According to William (2000) truancy is the act of staying far away from schools or
leaving home on the pretext of getting to school while roaming the street only to return home at the
varsity. In his view, a truant is an individual who just does not want to travel to high school and
makes plans to try to another thing else.
1.1 Meaning of Truancy: The Oxford Advanced Learner's Dictionary defines truancy because the practice of staying far
away from school without permission, thus a truant could be a child who flunks far away from
school without permission
Truancy, in short means 'to be out of' or 'willful' 'absenteeism' from the class irrespective of age
and class, especially in the Indian context. pupils who fail to attend school on a regular basis whether
it is unauthorized, condoned by the teacher, parent, or beyond parental control.
Raj Nath Khanna (1951) has defined a truant as a child between six and eighteen years old
knowingly or intentionally or on account of persuasion from a like-minded classmate in class or the
companion wanders about on the school premises during school hours or absents himself in the class
after attending a class period or periods without any genuine cause or without a proper application
for leave.
1.2 Concept of Adjustment: The Dictionary of Education defines adjustment as "the process of finding and adopting modes
of behaviour suitable to the environment or to the changes in the environment
Though adjustment may be a major concern in the least life stages, it becomes especially
critical at the stage of adolescence. Adjustment is an adaptation to physical, social, emotional as well
as to educational demands.
James, Drever observes "Adjustment means the modification to compensate for or meet special
condition. "
Shaffer (1961) emphasized that "Adjustment is the process by which a living organism
maintains a balance of its needs, circumstances that influence the satisfaction of these needs".
In the present study Emotional and Educational Adjustment Pattern of Truant students would
be studied.
1.3 Concept of Academic Achievement: In the present scenario the world is becoming more and more competitive. Quality of outcomes
has become the key factor for individual growth. Achievement assessment is the process measuring
the terminal behaviour of the learner at the end of instruction. Thus, achievement is defined as "the
measure of what and how much an individual has learnt. It may be the quality or quantity of learning
attained by an individual in a subject of study after a period of instruction."
According to Eysenck & Arnold, in the Encyclopedia of Psychology (1972), Achievement is
defined as "general term for the successful attainment of goal requiring certain effort".
Academic achievement has been defined by Kinkas and Khair as a behavioural phenomenon
and an important aspect fore student, who are involved in the process of education and since it is
established by the degree of its effectiveness in bringing about optimal performance in the pupil.
1.4 Operational Definitions: 1.4.1 Concept of Truancy: - Truancy can be explained the tendency or habit of students to
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keep away or to escape or run away from regular classes, without permissions or knowledge from
the teachers or parents for without an acceptable valid reason. The current study attempts to identify
the truant in different schools at secondary level.
1.4.2 Concept of Adjustment: - Adjustment, being a dynamic process of adaptation to
physical, social, educational, and emotional demands. The present study investigates the effect of
emotional and educational adjustment on academic achievement of truants.
1.4.3 Concept of Academic Achievement: Generally academic achievement is mainly
associated with academic status of the pupils. It`s a concept is that person should have a knowledge
or to develop himself or herself in school subjects by adopting skills. In the present study the
researcher measures the academic achievement of secondary level truants.
1.5

DELIMITATION OF THE STUDY
The study has been delimited to the following:

1.6

1.

The study is confined to know the emotional adjustment and educational adjustment of
truants with academic achievement.

2.

The sample for the study has been collected from 20 secondary schools from the district of
North 24 Parganas in West Bengal.

3.

The study is confined to 300 male truants of rural area class X of North 24 Parganas in
West Bengal.

OBJECTIVES OF THE STUDY
The following objectives were undertaken in the present study. These are: -

1.7

1.

To find out the emotional adjustment pattern of the sample.

2.

To find out the educational adjustment pattern of the sample

3.

To find out the academic achievement of the sample.

HYPOTHESES OF THE STUDY: Ho1, There is no significant difference in emotional adjustment pattern of the truant in respect
of religion.
Ho2 There is no significant difference in educational adjustment pattern of the truant in respect
of religion.
Ho2, There is no significant difference in academic achievement of the truant in respect of
religion.

2.0 METHODOLOGY
2.1 INTRODUCTION
The methodology of the study indicates the method of data collection or the steps to collect
data. The methodology based on the statement of the problems, Objectives of study, No of sample
and target population and tools. Reliability and Validity of the tools and construction of the tools are
also included into methodology.
2.2 SAMPLE
Sample of the study consists of 300 students (164 Hindu and 134 Muslim) of class X from 20
secondary schools under WBBSE. The schools were located in North 24 Paraganas.

4
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Table 1: - Sample
Area
North 24 Parganas

Category
Hindu
Muslim

Sample Percentage of Sample
164
54.7%
136
45.3%
300
100.0

2.3 Method of the study: In the present study descriptive survey method was used to know the emotional adjustment and
educational adjustment level of truants and their academic achievement in respect of religion.
2.4

2.5

Tools Used for the Study: 1.

Adjustment Inventory for School students (AISS). Prof A.K.P. Sinha (Patna). Prof R.P.
Singh (Patna), 2005.

2.

For Academic Achievement of the truants, school records and Board results would be
consulted.

Statistical Procedure Adopted: -

After scoring the data are compiled by the researcher for further statistical calculation. For
analysis and interpretation, the researcher has used various statistical methods like mean, standard
deviation, One Way ANOVA.
2.6

Variables: -

In this study independent variables are Religion and Emotional Adjustment and Educational
Adjustment and dependent variable is academic achievement.
1.0 ANALYSIS & FINDINGS
Objective No 1: 3.1 Quantitative Analysis: - This part of the research is done through the quantitative analysis.
One way ANOVA used for the analysis.
There is no significant difference in emotional adjustment pattern of truant in respect of
religion
Table 2: - One way ANOVA
Sum of Squares

Df

Mean Square

FSig.

.574

1

.574

.069.794

Within Groups

2495.093

298

8.373

Total

2495.667

299

Between Groups

Interpretation: Here the computed value of F is .069 and the level of significance .794 which is greater than
0.05level of significance. So here null hypothesis is accepted. Therefore, it can be said that there is
no significant difference in emotional adjustment pattern of truant in respect of religion.
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Table No: - 3

Adjustment
Area

Category

A
EMOTIONAL
ADJUSTMENT

Religion

Excellent

B

Total

Hindu Percentage Muslim Percentage
(%)
(%)
12
7.32%
12
8.82%

24

84

51.22%

55

40.44%

139

38

23.17%

42

30.88%

80

Good
C
Average
D

Unsatisfactory

23

14.02%

21

15.44%

44

E

Very
Unsatisfactory

7

4.27%

6

4.41%

13

164

100%

136

100%

300

Total
Interpretation: -

From the table it is observed that there are only 7.32% Hindu have an excellent emotional
adjustment in terms of AISS scale where 8.82% Muslim have excellent emotional adjustment which
is higher than Hindu. In the next row we see that 51.22% Hindu have good emotional adjustment in
terms of AISS scale where Muslims have 40.44% so here, we can see that in second category Hindus
are higher than Muslims. In the third category 23.17% Hindu and 30.88% Muslims belong in
average category. In third category Muslim truant`s emotional adjustment is higher than Hindu
truants. In the fourth row of the table, we can see both 14.02% Hindu and 15.44% Muslims belong
in unsatisfactory level. Simultaneously in the 5th category 4.27% Hindu have very unsatisfactory
emotional adjustment level, where 4.41% Muslims belong in this category, which is little high than
the Hindu truants.
Objective No 2: There is no significant difference in educational adjustment pattern of truant in respect
of religion
Table 4: - One way ANOVA

Sum of Squares

Df

Mean Square

F

Sig.

3.3375

1

3.375

.341

.560

Within Groups

2951.545

298

9.905

Total

2954.920

299

Between Groups

Interpretation: Here the computed value of F is .341 and the level of significance .560 which is greater than

6
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0.05level of significance. So here null hypothesis is accepted. Therefore, it can be said that there is
no significant difference in educational adjustment pattern of truant in respect of religion.
Table No: - 5
Adjustment Area

Category

Religion
Hindu

EDUCATIONAL
ADJUSTMENT

Total

A

Excellent

36

Percentage
(%)
21.95%

B

Good

42

25.61%

37

27.21%

79

C

Average

57

34.76%

37

27.20%

94

D

Unsatisfactory

29

17.68%

25

18.38%

54

E

Very
Unsatisfactory

00

0%

00

0%

00

164

100%

136

100%

300

Total

Muslim
37

Percentage
(%)
27.21%

73

Interpretation: From the table it is observed that there are only 21.95% Hindu have an excellent educational
adjustment in terms of AISS scale where 27.21% Muslim have excellent educational adjustment
which is higher than Hindu. In the next row we see that 25.61% Hindu have good educational
adjustment in terms of AISS scale where Muslims have only 27.21% so here, we can see that in
second category Muslims are higher than Hindus. In the third category 34.76% Hindu and 27.20%
Muslims belong in average category. In third category Hindus educational adjustment is higher than
Muslim students. In the fourth row of the table, we can see both 17.68% Hindu and 18.38%
Muslims belong in unsatisfactory level. In 4th category Muslims truant`s educational adjustment is
th
little higher than Hindu truants. Nobody belongs in the 5 category.
Quantitative Research: - This part of the research is done through the quantitative analysis.
One way ANOVA used for the analysis.
There is no significant difference in academic achievement of the truant in respect of
religion
Table: -6 One-way ANNOVA

Sum of Squares

Df

Mean Square

F

Sig.

27.933

1

27.933

.142

.706

Within Groups

58417.419

298

196.032

Total

58445.352

299

Between Groups

Interpretation: Here the computed value of F is .142 and the level of significance .706 which is greater than
0.05 level of significance. So here null hypothesis is accepted. Therefore, it can be said that there is
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significant difference in academic achievement of truant in respect of religion
Average of Academic Achievement: Here researcher uses mean, to know the academic achievement of the sample.
Table No: - 7

Religion

N

Mean

Std. Deviation

Std. Error Mean

Hindu

164

49.31358888

1.463245182

1.142602523

Muslim

136

48.70063028

1.319868380

1.131777799

Interpretation: From the table we can see that Mean results of academic achievement of Hindus are 49.315
and Muslims are 48.700 So here we can say that Hindu students have little better academic
achievement than Muslim students.
4.0 Main Findings: More number of the Hindu truants is found in this study. There is no significant difference in
emotional adjustment pattern and educational adjustment pattern of truant in respect of religion. The
Muslim students have more excellent emotional adjustment than Hindu truants. The Hindu students
have good emotional adjustment than Muslim students. 23.17% Hindu truants belong in third
category of adjustment scale where only 30.88% Muslim truants belong in this category. Muslim
truants are higher than Hindu truants in rest of two categories of emotional adjustment scale. The
Muslim truants have more excellent educational adjustment than Hindu truants. The Muslim truants
have good educational adjustment than Hindu truants.in the third category of educational adjustment
scale we can see that 34.76% Hindu truants belongs in this category where 27.20% Muslim truants
belong in this category. In the 4th category Muslim truants are little higher than the Hindu truants.
But no one belong in the last category of adjustment scale. There is no significant difference in
academic achievement of truant in respect of religion. Hindu truants' academic achievement is little
higher than Muslim truant students.
5.0 Conclusion: Truancy is a segment of social behaviour is becoming increasingly important and complex
everywhere in the modern world, today. Early strategies to seriously address and arrest truancy
problem primarily included monitoring attendance; supporting emotional, social and behavioural
needs; and providing an alternative curriculum or learning enabled environment to students. It has
thus becoming one of the foremost concerns with school authorities and a common pattern of
behaviour among students. Therefore, recent emphasis is on individual intervention strategies
including pupil support with comprehensive self-training by investing in the process of positive
change, and the mentoring schemes for gradual refinement by reducing self-defeating behavioural
patterns. Truancy is an escape from reality, causing an inability or unreadiness to cope with the
exaction of school. Truancy is thus a danger signal warranting inquiry and action.
Reference: Agarwal, J.C (1972) “Educational Research- an introduction”, New Delhi
Aggarwal,J.C.(1994). Essentials of Educational Psychology. New Delhi: Vikas Publishing House.
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Inculcation of Financial Literacy in School Curriculum: Initiatives and Progress
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ABSTRACT
Financial literacy is adjudicated to strengthen financial inclusion in a country, which ultimately
affects the economic progress and well-being of a nation. The OECD has proposed implementing
financial literacy in the school curriculum assuming it to be a core competency for an individual.
But, efforts in this field are in the initial phase, and only a few countries have incorporated it in
formal education. This paper focuses on the need and importance of financial literacy at the
school level with and the efforts made in different countries to disseminate financial literacy in
the school curriculum. In this light, the status of financial literacy in India has been tracked and
the various initiatives & overall progress has been explored. So far, the initiatives are minimal
and the progress is very slow and inconspicuous.
Keywords: Financial Literacy, Financial Education, School Curriculum.

Introduction:
One of the major objectives of education is to prepare a child for his future life so that he/she
can be an independent, responsible, and rational adult in every way. Education helps individual in
learning life-skills so that he/ she can face everyday challenges in an effective way and live a better
quality of life. Nowadays, financial literacy is considering one of the essential life skills (OECD,
2014). It is recognized as the way of personal economic independence. Today's generation is much
influence by money than the previous generation. They are getting involved in money matters at a
younger age. The tremendous change in technological, economic, and demographical spheres at the
world level affected most of the country on the economic and financial front. These led to change in
patterns of financial transactions, more complex financial products & services as well. Unawareness
of these changes can be harmful to the financial well-being of individuals. Financial literacy can be
used as a measure to tackle these problems, as it helps individuals in financial management and
decisions.
Meaning and definition of Financial Literacy
Financial literacy is the part of financial education, which is taken as an elementary step (way)
to achieve financial well-being.
According to OECD (2014, p.32) "financial literacy is a combination of financial awareness,
knowledge, skills, attitude, and behavior necessary to make sound financial decisions and ultimately
achieve individual financial well being.
Mason & Wilson (2000, p. 31), defined Financial literacy is “an individual's ability to obtain,
understand and evaluate the relevant information necessary to make decisions with an awareness of
the likely financial consequences.””
Hession et. al (2009) extended the scope of financial literacy to consumer awareness and
defines it as, " the application of knowledge understanding skills and values in consumer and
financial context and the related decisions that impact on self others the community and the
environment"
© 2019 AAEBHU
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So, financial literacy is acknowledged as the complement to financial consumer protection
inclusion and regulation, which lead to attaining the goal of financial stability and development in
the economy of a country (OECD, 2017, p.40).
Need of financial literacy in school curriculum:
The future of a child depends upon today's upbringing. As he/she learn today, will apply in the
future to tackle the upcoming problems. Learning is a life-long process and starts from birth and
continues with the whole life journey. The art of living life in a better way can be acquired through
good education. Children get prepared for a future adult role in schools and acquire all essential
skills to live a better life. The economic development of an individual also depends on its quality and
level of education. Good quality of education bedights person with all essential life-skills, so he/she
can smoothly overcome the hurdles of life. Financial literacy is also an essential life-skill, which
navigate individuals to overcome financial challenges.
There are many recommendations and findings of research that advocate the inclusion of
financial literacy in the school curriculum so that instilling of financial knowledge and skill can be
started at early ages to reap the rewards later in the form of better financial management and
decision.
OECD Council on principles and good practices in financial education and awareness(2005)
recommended starting financial education at school as early as possible (OECD,2017, p.45).
Many survey studies proved that there is low financial literacy among youth all around the
world. (Lusardi & Mitchell, 2007., OECD, 2005., Lusardi, Mitchell & Curto, 2010). In the US, a
survey conducted by the Jump$tart coalition reported that a very less number of high school students
passed personal financial literacy levels (Mandell, 2008).
PISA 2012 and 2015 results revealed that only 1 out of 10 students across the participant
counties were able to solve the most complex financial literacy problems (OECD,2014, p.13.,
OECD, 2017, p.30).
Students' academic achievements, mental and physical well-being can also be affected by poor
financial management (Bodvarsson & Walker, 2004). The PISA result 2015 substantiates this fact, by
discovering that students have scored high in financial literacy, also gained high in other subjects too
(OECD,2017)
Chen & Volpe (1998) discovered that youngsters with negative financial attitudes had low
financial knowledge and led them to incorrect financial decisions. This attitude and behavior will
cost them in the future and ultimately affect their financial well-being. Parents' financial literacy
level also influences the financial socialisation of their children (Clarke et al., 2005, Jorgensen &
Savla, 2010., Albeerdy & Gharleghi, 2015). In this regard, Beutler, Beutler & MaCcoy (2008)
advocate the socialization of younger people for adult financial roles, as it is crucial for them and
society. So, to perform a responsible parent role in the future, today's generation must be well
equipped with financial literacy skills.
The introduction of financial concepts at the school level may be beneficial for youngsters, as
their high cognitive level helps them learn things acutely (Heckman et al., 2006). Huddleston &
Danes (1999) recommended through their study that financial planning programs can be fruitful for
students for their financial well-being, so they should be taught at the school level.
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Financial education courses were found effective in increasing financial knowledge among
students (Tennyson & Nguyen, 2001., Lusardi & Mitchell, 2013, Bernheim, Garrett and Maki, 2001,
Danes, 2004). Many experimental studies of pilot programs conducted in many countries also
proved effective in increasing financial knowledge and planning behavior among adolescents (Bruhn
et al. 2016., Bechhetti & Pisani, 201., Hospido, Villanueva & Zamorro, 2015)
Financial knowledge is also positively linked with financial behavior and practices( Hilgert,
Hogarth, and Beverly,2003)
From the above discussion, it has been cleared that the inclusion of financial literacy in the
school curriculum should be prioritized at an urgent level.
Status of inclusion of financial literacy in the school curriculum in other countries:
The importance of financial literacy was strengthened, after the 2008 global recession. It was
get noticed by policymakers at the world level in the year 2002 when OECD launched a
comprehensive project on Financial Literacy. This was extended in the year 2008 by the
establishment of 'International Network on Financial Education (INFE). This gateway aims to act as
a clearinghouse, information, and research window at the world level.
To disseminate the awareness and importance of financial literacy at the school level, OECD
started to include financial literacy in the PISA test from the year 2012, and, financial literacy is
measured by PISA regularly in the gap three years. The latest PISA Exam is conducted in the year
2021, in which India is also participating.
Many developed countries already initiated to incorporate financial literacy in the school
curriculum. The incorporation of financial literacy in school curriculum has been implemented in
different ways in various countries. Some developed countries mandated it in school curricula like
Australia, Belgium, New Zealand, and Estonia., whereas, in the USA, Canada, and China, the
decision regarding inclusion of financial literacy has been left in the hand of states and schools as
per their discretion. Most countries assimilate financial literacytopics in other school subjects by
following the integrated teaching approach, except France, the USA, and Lithuania. Some countries
launched financial literacy in primary school syllabus, like Australia, Belgium, Netherlands, and
Slovakia. But others included financial literacy only in the secondary level. Australia and Peru also
started teacher training programs for financial literacy There seem that developed countries have
made a vigilant effort at world level. Developing countries are also making an effort and most of
them are (Brazil, Gracia, Colombia, Israel, Italy, and Spain) in the preparatory stage and conducting
pilot programs to introduce financial literacy for a short duration in the school curriculum, to see the
effect of programs(OECD, 2017).
Level of Financial Literacy in India:
Many survey results, which are conducted to know the level of financial literacy among Indian,
confirmed that it is inadequate. A survey report of Financial service Giant Visa -2012 (Dharamsi,
2012) and Master Card's index (Coong,2013) exposed that India ranked 23rd among 28 countries
surveyed and got 59 index point among 16 countries of Asia- Pacific region. S&P Global Fin Lit
survey (Klapper, Lusardi & Oudheusden, 2015) also confirmed it by revealing that only 24% of
Indians are financial literate and thus placed at last among BRICS countries. Apart from comparative
survey status, the first survey, i.e. FLIS (Financial Literacy and Inclusion Survey) conducted by
Indian government organization NCFE (National Centre for Financial Education) in 2013, showed
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only 20% Indian population is financially literate. This figure was increased by 7% in 2019 when the
2nd survey conducted by NCFE after five years.
The first survey was conducted with the release of NSFE (National Strategy of financial
education) -2012 by RBI, and further, after five years, the second NSFE- 2019 has been launched for
2020- 2025. The visions of both NSFE are "A financially aware and empowered India" (NSFE2012, p.6). The strategy recommended adopting a Multi-stakeholder Approach to propagate financial
inclusion and financial education through various formal and informal channels (NSFE- 2019).
Following actions were initiated in the implementation of recommended action plans for
expansion of financial education in India:
In the monitoring of FSDC (Financial stability and development council), a technical group on
financial inclusion and financial literacy (TGFIFL) guides and controls the implementation and
proliferation of NSFE guidelines. Under this specialized group's guidance, various apex bodies of
financial institutions like RBI SEBI, IRDA, PFRDA and other ministries & organizations like CBSE,
NCERT and SCERTs are jointly working towards the goal of financial inclusion and literacy. Apart
from this, a particular institution, "National centre for financial education", was established in 2013
under NISM (National Institute of financial management) with joint efforts of RBI, SEBI, IRDAI
and PFRDA. NCFE is purely dedicated to financial education. Its primary role is to maintain
financial education websites, coordinate the effort of various sectorial organization, develop content
on financial education, conduct research and surveys to see the status and progress of financial
education in the country.
Status and progress of Financial Literacy in school education in India:
Under the Multi-stakeholder approach, several ministries and institutions are working upon the
dissemination of financial literacy. Various initiatives that are being conducted and recommended for
actions are discussed below:
I.

Programs conducted by NCFE:
1.

FETP (Financial education & training program) launched for school teachers. This
program aims to facilitate financial education in schools through teachers. Teachers who
complete the course successfully, certify with 'Money Smart Teachers'.

2.

NCFE has started MSSP ( Money smart school program) by inviting school voluntarily to
introduce financial literacy in the curriculum from class VI to X. Schools, which
implement this program, certify as ' Money smart school.'

3.

NFLAT (National financial literacy and assessment test) has been organizing since the
year 2013-14 every year for school children. This test is conducted for students of Class
VI to XII in 3 category Junior (VI to VIII), Intermediate (IX to X) and Senior (XI to XII).
Participation in this competitive test is purely on a voluntary basis, and outstanding
participants are rewarded. The main aim of this test is to encourage students to obtain
financial knowledge and skills.

II. Initiatives taken by financial institutions:
Apart from this, many organizations have informally launched/issued financial literacy
material booklets or comics on their official websites for school children. Details of programs and
related web links are stated below in Table 1.
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Table.1
S.No. Institution
1
RBI

Initiative taken
Launched ' project
financial literacy' for
school and college
students and related
various made
available on their
website

2

SEBI

Made available
handbooks under the
name of ' Pocket
Money' and ' Meljol'.

3

IRDAI

Comics and
animation videos on
concepts of
insurance

4

PFRDA

launched
‘Introduction to
retirement planning
for school students’

Website links
https://m.rbi.org.in//scripts/ic_bankn
otes.aspx
https://www.rbi.org.in/FinancialEdu
cation/SchoolChildren.aspx
https://www.rbi.org.in/FinancialEdu
cation/Films.aspx
https://www.rbi.org.in/FinancialEdu
cation/Games.aspx?DivRs10
3. https://investor.sebi.gov.in/fin-edumat/fem-pocket-money.html
4. https://investor.sebi.gov.in/fin-edumat/fem-handbk-school-childmeljol.html
https://www.policyholder.gov.in/Co
mic_Book_Animations.aspx
https://www.policyholder.gov.in/Ver
nacular_Comic_Books.aspx
--------

III. Recommendation of NSFE 2020-25:
In NSFE 2020-25, a comprehensive 5- C action plan is discussed for the dissemination of
financial literacy, which focuses on developing appropriate Content, developing Capacity among
facilitators to disseminate financial literacy, evolve Community-led approaches through
empowering intermediaries, Use various Communication channels and enhancing Collaboration
among multiple stakeholders ( RBI, 2019,p.18).
In this 5 C approach Plan; inclusion of financial literacy in schools has been placed in
following way:
Content: This plan leads emphasis on developing relevant content for class VI to XII. Coscholastic approaches with learning by doing method have been prescribed to incorporate financial
literacy topics and themes in the curriculum.
Capacity: This approach aims to develop capacity and skills among school teachers, who will
act as facilitators and conveyers in deciphering financial literacy. So, conducting of the necessary
workshop, seminars, capacity building programs are recommended.
Community: To disseminate financial literacy at large, encouraging and empowering
intermediaries is the main of this approach. Under this, training of teachers has commended.
Communication: Use of various communication modes for better circulation of financial
literacy has aim of this approach, under which formal and informal, both channels are recommended
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for financial education in schools.
Collaboration: Integration of financial literacy with various professional and vocational
courses is proposed. In which, integration of financial education with B.Ed / M.Ed courses is
prescribed mainly to achieve the associated goals for these 5C's plan, the detailed target timeline is
also mentioned in NSFE 2020-25 (RBI, 2019, p.23).
Conclusion:
The ongoing efforts for dissemination of financial literacy among school going children
through the programs being undertaken at informal levels are insufficient and inadequate for a vast
demographic country like India. Only the privileged and financially sound children of well to do
families with access to well equipped private schools with modern technologies are reaping the
benefits from such programs.
The programs of NCFE are being implemented on an optional basis in CBSE schools, whereas
schools under the non-CBSE control are deprived of the same. Children studying in Government
schools/institutions which are not equipped with digital technologies and assets have little or no
awareness of these financial literacy programs.
Even after the initiation and implementation of NSFE 2012, no sufficient progress is seen
towards the outcome of the programs, which is substantiated by the result of the FLIS survey 2019.
With the advent of the New Education Policy 2020, the idea of imparting the knowledge of
financial literacy under NEP is doubtful as no efforts by the states are visible. Besides, no
suggestions have been made in the curriculum of NEP 2020 for the implementation of financial
literacy in the school curriculum.
It would be not inappropriate to state that the languid pace of disseminating financial literacy
will adversely affect the inclusive economic policy and development of India in its endeavor to
become an economic superpower.
Hence, all-out efforts need to be carried out for the proper dissemination of financial literacy in
a expeditious and strategic manner to ensure smooth and uniform implementation of the same to all
social classes irrespective of their financial capabilities or limitations.
Reference
Albeerdy, M.I., & Gharleghi, B.(2015). Determinants of the Financial Literacy among College Students
in Malaysia. International Journal of Business Administration, 6(3).
http://dx.doi.org/10.543/ijba.v6n3p15
Becchetti, L. and F. Pisani (2011), “Financial education on secondary school students: The
randomized experiment revisited”, University of Rome Tor Vergata, Working paper, No. 34,
Rome
Bernheim, B. D., Garrett, D. M., & Maki, D. M. (2001). Education and Saving: The Long-Term Effects
of High School Financial Curriculum Mandates. Journal of Public Economics, 80(3), 435-465.
http://dx.doi.org/10.1016/S0047-2727(00)00120-1
Beutler, I., Beutler, L., & McCoy, J. (2008). Money aspirations about living well : Middleschool student
perceptions. Financial Counseling& Planning, 19(1), 44-60. Retrieved March 10, 2009, from
Academic Search Complete database.
Bodvarsson, O. B., & Walker, R. L. (2004). Do parental cash transfers weaken performance in college?

SPIJE, Vol.9, No.1 & 2, Jan & July 2019

| 15

Economics of Education Review, 23(5), 483-495.
http://dx.doi.org/10.1016/j.econedurev.2003.11.009
Bruhn, M., Leao, L., Legovini, A., Marchetti, R., & Zia, B. (2013). The Impact of High School Financial
Education: Evidence from a Large-Scale Evaluation in Brazil. American Economic Journal:
Applied Economics, 8 (4),256-95. http://dx.doi.org/10.1257/app.20150149
Chen, H. & Volpe, R. P. (1998); “An Analysis of Personal Financial Literacy among College Students”;
Financial Services Review, 7(2): 107-128 , 1057-0810
Clarke, M. D., Heaton, M. B., Israelsen, C. L., & Eggett, D. L. (2005). The acquisition of family
financial roles and responsibilities. Family and Consumer Sciences Research Journal, 33, 321340.
Coong,D.(2013).Mastercard index of financial literacy Report(2013H1). Retrieved on September
27,2015,http://www.masterintelligence.com/content/intelligence/en/research/reports/2013/mas
tercar d-index-of-financial- literacy-report-2013h.html
Danes, S. (2004). Evaluation of the NEFE high school financial planning program project.
https://www.hsfpp.org/Portals/0/Documents/NEFE%20HSFPP%20Impact%20
Study%202003-2004.pdf
Dharamsi, K.(2012,June 12).India ranks 23rd out of 28 markets in Global Financial Literacy: Study.
Economic Times. Retrieved on January 27, 2015, from
http://articles.economictimes.indiatimes.com/20120-6-12
Heckman,J., Grunewald,R., & Reynolds,A.(2006). The dollars and cents of investing early: Cost benefit
analysis in early care and education. Zero to Three, 26(6),10-17. (EJ808225). ERIC.
https://eric.ed.gov/?id= EJ808225
Hession, B., McCourt, B., Maclean, F., Savaris, G., Lambert, H., Quick, J., Gore, J., O'Brien, J., Linke,
K., Yates, M., Peterman, N., Horsfall, P., Cuzner, P., Randall, R., Weidenbach, S., Ferencz, T.,
Smith, W. (2009). National Consumer and Financial Literacy Framework. Ministerial Council
for Education, Early Childhood Development and Youth Affairs (MCEECYA), Melbourne.
Hilgert, M., Hogarth, J., & Beverly, S. (2003, July). Household financial management: the connection
between knowledge and behavior. Federal Reserve Bulletin, 309-322.
Hospido, L., E. Villanueva and G. Zamarro (2015). Finance for all: The Impact of financial literacy
training in compulsory secondary education in Spain. Banco de España Documentos de
Trabajo, No. 1502, 2015,
www.bde.es/f/webbde/SES/Secciones/Publicaciones/PublicacionesSeriadas/DocumentosTrabaj
o/15/Fich/dt1502e.pdf.
Huddleston, C.A. and Danes, S.M. (1999). Impact evaluation of a financial literacy program: Evidence
for needed educational policy changes. Consumer Interests Annual, 45, 109-115.
Jorgensen, B.L .& Savla, J. (2010). Financial Literacy of Young Adults: The Importance of Parental
Socialization. Family Relations, 59(4),465-478. http://www.jstor.org/stable/40864565
Klapper, L.,Lusardi, A.& Oudheusden,P.V.(2015).Financial literacy around the World: Insights from the
Standard & Poor's. Retrieved on 31 January 2021, from
https://responsiblefinanceforum.org/wpcontent/uploads/2015/12/2015Finlit_paper_17_F3_
SINGLES.pdf&ved=2ahUKEwig0435qdfuAhWyyzgGHdcyDtIQFjALegQIDxAB&usg=A

SPIJE, Vol.9, No.1 & 2, Jan & July 2019

16 |

OvVaw0Xa5V6arWYoAhlWa7C08i_
Lusardi, A. & Mitchell (2007). Baby Boomer Retirement Security: The Role of Planning, Financial
Literacy, and Housing Wealth. Journal of Monetary Economics, 54, 205–224.
Lusardi, A. & Mitchell (2013). The Economic Importance of Financial Literacy: Theory and
Evidence, NBER Working Paper No. 18952, JEL No. D91.
Lusardi, A., O.S. Mitchell and V. Curto (2010), “Financial literacy among the young”, Journal of
Consumer Affairs, 44(2), pp. 358-380, http://dx.doi.org/10.1111/j.1745-6606.2010.01173.x.
Mandell, L. (2008). The financial literacy of young American adults: Results of the 2008 national
JumpStart coalition survey of high school seniors and college students. JumpStart Coalition for
Personal Financial Literacy. http://www.jumpstartcoalition.org/
upload/2009Book_complete_after_Lew_Edits.pdf
Mason, C.L.J. & Wilson, R.M.S. (2000). Conceptualising financial literacy.Occasional Paper.
Loughborough, UK: Business School, Loughborough University.
https://dspace.lboro.ac.uk/dspace-jspui/bitstream/2134/2016/3/2000-7.pdf
NCFE. (2013).Financial Literacy and Inclusion in India: Final Report - India.
https://www.ncfe.org.in/images/pdfs/nasional- surveyy/NISM_Final%20Report%20%20All%20India.pdf
NCFE. (2019).Financial Literacy and Inclusion in India: Final Report on the Survey Results.
https://www.ncfe.org.in/images/pdfs/reports/NFLIS_2019.pdf
OECD (2005), Recommendation on Principles and Good Practices for Financial Education, OECD,
www.oecd.org/daf/fin/financialeducation/35108560.pdf.
OECD (2017). PISA 2015 Results (Volume IV): Students' Financial Literacy. PISA, OECD
Publishing, Paris. http://dx.doi.org/10.1787/9789264270282-en
OECD. (2014).PISA 2012 Results: LTS Students and Money:Financial literacy skills for the 21st
century (Volume VI). OECD Publishing. http://dx.doi.org/10.1787/9789264208094- en
RBI. (2012). National Strategy for Financial Education. Government of India.
http://www.sebi.gov.in/cms/sebi_data/attachdocs/1242416428845.pdf
RBI. (2020). National strategy for Financial Education 2020-2025: Creating a financially aware and
empowered India. Government of India.
https://rbidocs.rbi.org.in/rdocs/PublicationReport/Pdfs/NSFE202020251BD2A32E39F74D328
239740D4C93980D.pdf
Tennyson, S., Nguyen, C., 2001. State curriculum mandates and student knowledge of personal finance.
Journal of Consumer Affairs, 35 (2) 241–262.

Shaikshik Parisamvad (An International Journal of Education)
SPIJE, ISSN 2231 – 2323 (Print), 2231 – 2404 (Online)
Vol. 9, No. 1 & 2, Jan & July 2019, pp - 17-27.

Efficacy of Intervention for Children with Autism in relation to
Enhanced Social Communication Skills
Dr. Meenakshi Dwivedi, Assistant Professor, Department Of Education,
M.J.P. Rohilkhand University, Bareilly, India, Email: meenakshi1801@gmail.com

Abstract
Children with autism have an uneven profile of strengths and weaknesses in their social
communication competence. Deficits in social skills affect a child's emotional well-being which
might lead to problems in academic achievements as well. Therefore, increasing pragmatic or
social communication skills in them is a priority when planning interventions for children with
autistic syndrome disorder. This intervention research had been focused on developing
successful procedures for improving social communication skills in children with autism. It is
believed that conducting some of these studied in India can bring some much needed attention to
the problem of autism in India, where the number of affected children is approximately more than
20 lakhs. The purpose of the present study was to firstly prepare the case studies of three autistic
children who are studying in special school, to find out their level of communication and to
investigate the challenges in social communication they were facing. Afterwards, an intervention
was given to them with the aim to reduce their social communication challenges. The
intervention program consisted of directly taught social skills and some tools of teaching social
skills like social stories, rhymes and play activities. This intervention had not only resulted in
improvements in verbalization, means length of utterance, and spontaneity of language use, but
also shown decrease in challenging behavior and significant amelioration in conversational
discourse skills, narrative discourse skills and understanding and using non-verbal social
communication skills. All three participants significantly reduced their rate of problem
behaviors when intervention was implemented. Finally, the results indicated that behavior
reduction continued when the intervention was discontinued, which suggests that learning of
appropriate social behaviors occurred during the course of the intervention. The intervention
attempted to improve the children's long term quality of life by helping them to improve their
social skills, adaptability and self-awareness through a systematic approach.
Keywords: Autism, Social Communication, Case studies, Intervention.

Introduction:
Communication skills are the ability to convey information to another effectively and
efficiently (Business Dictionary). Effective communication skills are fundamental to success in the
every aspect of life. It is the glue that helps us deepen our connections to others. It allows us to
convey our needs and feelings to others as well as to respond to and respect the needs of others. The
development of communication is one of the central activities of the man indeed. Human thought
cannot come into existence outside a communication system. However, Social communication is the
area of communication that encompasses social interaction, social cognition, and pragmatic
functioning. It fosters interactions that allow individual for development of relationships and
nurtures independence and quality of life.
The most substantial area of social communication is focalized around pragmatics. Pragmatics
is the verbal and nonverbal features of our communication. It is using a mix of commenting,
requesting, questioning and listening in our conversations. It is being able to balance turns with our
communication buddy, not being too quiet, not saying anything, or being overbearing and
dominating the entire conversation. Staying on a subject of conversation for an appropriate length of
time and smoothly changing topics also falls under pragmatics. Using eye contact, showing facial
© 2019 AAEBHU
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expressions (emotions), and use of gestures (talking with your hands) are also included in
pragmatics. Everyone use a liberal amount of these skills to enhance communication to connect with
the person to whom we are speaking.
Social communication differences can occur in many contexts, Autism Spectrum Disorder is
one of them. It is characterized by a chronic impairment in making social relations (Kanner, 1943).
Many investigations of language in autistic people show unavoidable shortfalls in pragmatics. Both
skill acquisition deficits (absence of a skill) and performance deficits (difficulties performing a
particular language) contribute to the core social deficits of ASD (Bellini, 2006). Wing and Gould
(1979) have distinguished social impairment into three types- social aloofness, passive interaction
and active-but-odd interaction. The latter category suggests social behavior that is repetitive,
idiosyncratic preoccupation, showing no interest in the other person's needs.
Children with Autism have major difficulties in social communication in the following areas•
•
•
•
•
•
•
•
•
•
•

Difficulty in social use of language.
Inappropriate facial expressions.
Absent or unusual eye-contact, gestures and expressions.
Difficulty in balancing physical distance.
Marked disability in utilizing various non-verbal practices.
Lack of empathy.
Difficulties with friendships.
Difficulty working with others.
Struggle in sharing interest, achievements and enjoyment with others.
Does not seek comfort if distressed.
Lack of awareness of others' feelings.

Pragmatic language delays undoubtedly play a role in difficulties with social interaction in
autism but, regardless of a child's communication level, inadequate social skills also need to be
targeted for enhancement. Children with autism have an uneven profile of strengths and weaknesses
in their social communication competence. Deficits in social skills affect a child's emotional wellbeing which might lead to problems in academic achievements as well. Therefore, increasing
pragmatic or social communication skills in them is a priority when planning interventions for
children with autistic syndrome disorder. This intervention research had been focused on developing
successful procedures to ameliorate social communication skills in children with autism. It is
believed that conducting some of these studied in India can bring some much needed attention to the
problem of autism in India, where the number of affected children approximately more than 20
lakhs.
Statement of the Problem:
The title of the study wasEfficacy of Intervention for Children with Autism in relation to Enhanced Social
Communication Skills.
Objectives of the Study
The research aimed at the following:
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1.

To prepare the case studies of autistic children with special reference to their social
communication.

2.

To find out the major areas of challenge of these children in social communication.

3.

To develop an intervention program based on certain social communication skills.

4.

To study the efficacy of Intervention for children with Autism in relation to enhanced
social communication skills.

Hypothesis:
The intervention program developed for children with Autism will contribute to enhance the
social communication competence of autistic children.
Definitions of the key terms used:
•

Autism: Autism is a group of developmental disorders that cause deficit in language,
social communication and behavioral patterns.

•

Social Communication: Social communication refers to the way in which children use
verbal and nonverbal language within social situations.

•
Intervention: Intervention means the act of intervening, interfering or interceding with
the intent of modifying the outcome. An intervention is usually undertaken to help, treat or
cure a condition however early intervention helps children with autism to have better
communication and behavioural skills (Shiel).
Methodology of Investigation:
Type of Research-It was an experimental study. Pre –Post –Delayed posttest research design
without controlled group was used in the investigation, the data obtained was interpreted
qualitatively in detailed manner.
Population and Sample-In this research, incidental sampling technique was used as children
with autism were the population for the investigation. A survey of special schools was done to get
the sample for the study. Three autistic students were found who had been taken as the sample of the
study.
Tools- A questionnaire was developed by the researcher for teachers and care personals of
children with autism to know about their issues, challenges and problematic areas in social
communication of these children. The questionnaire contained twenty items and the questions were
given in the statement form with three options as Always, Sometimes, Never. The case studies of
children with autism were prepared to investigate in depth the challenges in social communication
they were facing. A checklist was also prepared by the researcher to assess the level of social
language usage by autistic children. The checklist contained twenty five items. Therefore, three tools
were used in all to investigate the social communication challenges of these children.
1. Questionnaire for teachers and care personals.
2. Case study data sheet.
3. Checklist for autistic children.
Pre-intervention Assessment:
A case study data sheet was used by researcher to know in depth about occurrence and
frequency of challenging behaviors. Once the researcher had specifically identified the target
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behavior or behaviors as reported by their teachers and parents, it was started to observe for that
particular behavior. If a child was found with many behaviors, it had been chosen to only work on a
few behaviors at a time, in order to be truly effective. This means, that some behaviors were ignored
while working on targeted behavior.
Case Studies:
These case studies are prepared on the basis of systematic interviewing, observation, and
assessment of the child's communication, social interaction, behavior, and developmental level. The
aim of preparing case studies to knowhow the child interacts socially.
Case 1:
Aryan (name changed) is a fourteen-year-old autistic boy. His convulsive attack had begun at
the age of two and a half years. He was taking medications for seizures and experienced one every
ten to fifteen days. Following two months with medication and therapies, his parents revealed that he
was demonstrating more caring towards others and his eye contact improved altogether. He began
emulating other kids and his discourse and facial expressions were significantly improved and
exhibited more interactive play with others. He was noticeably calmer and had a couple of tantrums.
He was able to talk clearer and that he started utilizing 2-3 word phrases as noticed by his speech
therapist. Afterwards, his capacity to focus improved and he was increasingly ready to remain with
the lessons. He used to tune in to music at sleep time and showed an improved capacity to quiet
himself down and make the transition to sleep. He used to frequently nod off halfway through the
second side of the tape. He had not had any seizures for the past six years. His physician began to
take him off his medicine.
Presently Aryan is concentrating in seventh grade. He is verbal with expressive jargon and
language skills. He can sing in complete sentences (echolalic) however communicates using a couple
of word phrases. He at times imparts by pointing. At the point when he speaks, his enunciation is
moderate aside from when he is angry at which time the word will be clear. He displays selfstimulatory behavior in the form of rocking, hand-turning, and hand fluttering. His gross motor skills
are normal and good like he can tie his shoes. His sleep is acceptable however he is provocative and
unfit to calm down at sleep time. He shows less enthusiasm for other youngsters and his eye to eye
connection is poor.
He leads certain tasks like prayer in school. He dances well with the partner however eye
contact is thoroughly absent. The social prerequisites of family get together are additionally difficult
for him. He can introduce himself demonstrating little manners as well. He will greet guests only if
promised he can go to his room afterwards. He doesn't look for social cooperation and will regularly
keep away from circumstances in which he should associate with others. He wants to be included for
the friends and endeavors to collaborate with them. However, in group activities in school, he
neglects to decipher outward appearances, tone of voice or body language of group members.
Despite the fact, his school teacher and principal notice regular improvements in his language skills,
responsiveness, memory and his degree of comprehension. They can think to enroll him in a regular
classroom for the coming school years. His language skills and vocabulary are relied upon to
improve, alongside his social skills if interventions are provided.
Case 2Ishani (name changed) is an eleven years of age autistic girl. She studies in grade five. When
she was three years old, she did not like her sibling who was three years elder to her. She was unable
to talk and straightforwardly take a gander at any individual who addressed her. She didn't prefer to
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be touched. Once, a benevolent neighbour grabbed her to give her an embrace, she shrieked loudly
and ran into another room. Sometimes it appeared as though she lived in her world. Earlier her
parents did not like to believe that something was wrong with their little daughter. Yet, after some
time they realized that they would be bringing up a child who had been diagnosed as autistic.
Now, she can communicate however her restricted language abilities make communication
hard. Tantrums can be seen easily in her conduct. Her temper tantrums are especially difficult for her
teacher to deal with. She possesses the condition known as 'echolalia' as rehashes the word and
phrases what she hears. For example, she will repeat 'Ishani is a good girl' if her teachers say 'Ishani
is a good girl' to her. She can write but to a certain level. She can do some basic mathematical
problems. She has enough cognitive abilities. She doesn't hush up in the class, not at all like other
autistic children. She exhibits frequent screaming outbursts in the class. She generally keeps fingers
into her ears. She talks noisy and yells on occasion as well. She has a 'phobia of talking' before
strangers. She feels lethargic in speaking and uses gesture-based communication rather than words.
She expresses a variate pace of discourse. She likes to participate in group activities but yet
experiences issues working in a collaborative setting and making companions. She additionally
experiences issues in hanging tight for her chance of chatting with companions. She does not know
the social rules of the language. She fails to decipher the tone, facial expressions and body language
of her peers indicating frustration or displeasure.
Case-3
Akshay (name changed) is an eight-year mild autistic boy who studies in grade one. His
mother reported that her youngster appeared to grow typically during eighteen to twenty months of
life but after that, she noticed that her child did not seem to crave attention the way other different
newborn children did. He was not responding to his environment the way a typical baby would
suppose to do. As the months passed, the baby opposed being held or snuggled. He could not be
engaged in play and seemed unaffected by his parents' grins and other facial expressions. He
appeared to deliberately maintain a strategic distance from eye to eye connection with people around
him.
Unlike many children with autism, he does not exhibit mental retardation. Testing has revealed
that his intellectual abilities and academic achievements are in the above range. He can be described
as a solitary child who enjoys reading, watching videos and drawing as reported by his teacher. He
has a decent penmanship and does well in colouring too which shows he acquires fine motor
abilities. He does all his academic work with full concentration in a deliberate way. He is a peaceful
child with limited communication abilities yet he generally attempts to disclose his words to his
parents and teachers.
Be that as it may, he manifests unusual or inappropriate body language, gestures, and facial
expressions like maintaining a strategic distance from eye to eye connection. He uses such facial
expressions that don't coordinate what he is stating. Repetitive body movements like hand flapping,
rocking, spinning, moving constantly are observed in him. He lacks interest in other children for
playing and chatting. He experiences issues in understanding other people's emotions, reactions, and
nonverbal cues. He exhibits resistance to being touched and faces difficulty or failure to befriend
youngsters of similar age. More often than not in the class, he comes across as aloof and segregated
and likes to be separated from everyone else. He regularly surrenders and passes upon the chances of
working in bunch exercises.
Prior to the intervention following factors assessed as social communication challenges
commonly in all the three cases.
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•
Poor eye contact
•
Difficulty in making friends
•
Poor motor mannerisms (e.g., hand-flapping)
•
Difficulty in turn taking
•
Lack in verbal greetings
•
Problems with social distance
•
Fails to show joint attention
Table 1 Pre-intervention data
S. No.

Target Behaviour

Case 1

Case 2

Case 3

1

Poor eye contact

Always

Always

Always

2

Difficulty in making friends

Always

Always

Always

3

Poor motor mannerisms (e.g. hand-

Always

Always

Always

flapping)
4

Difficulty in turn taking

Sometimes

Always

Always

5

Lack in verbal greetings

Always

Always

Sometimes

6

Problem with social distance

Sometimes

Always

Always

7

Fails to show joint attention

Sometimes

Always

Sometimes

The pre-intervention data was presented in table 1 showing the intensity of the problem in all
three cases. Out of the seven identified problems, case 1 has severe difficulty in making eye contact,
making friends, motor mannerism and verbal greetings while he has a little barricade in turn taking,
joint attention and social distance behaviors. Case 2 has complications in all the identified areas.
Whereas, Case 3 like latter has shown significant difficulty in most of the areas except verbal
greetings and joint attention where his level of difficulty is moderate. The intervention program was
developed on the basis and severity of the identified factors in each case.
Intervention:
No single intervention is likely going to be sufficient in treating the social communication
problems of autistic children. It is recommended in various studies that an individualized program of
services be developed to meet the child's developmental, educational, behavioural, emotional, and
social needs. A far-reaching treatment program for a youngster with autism ought to incorporate
behavioural, discourse and language, and instructive interventions. Taking into account the social
communication challenges of these children, this study also developed an intervention program for
autistic children who produce language but having difficulty ineffective social communication. Two
types of interventions were taken and used in combination for effective treatments in pragmatic
language challenges. These interventions were Social skills intervention and Play therapy
intervention. There are good evidences by various researches also that interventions to directly train
social skills are effective and increasing pro-social behaviours. The social narratives or stories and
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social rhymes which are considered to be the most useful tools for social skills training were used in
this intervention. Play activities help autistic children develop gross and fine motor skills, language
and communication skills and social skills. The eventual intervention program consisted of
educational activities like social stories, rhymes and play activities. The intervention program
focused on teaching these students to communicate through gestures, expressions, body language,
verbal and non-verbal clues etc. The intervention period was eight weeks was given to children four
days per week. That means the total number of intervention sessions was thirty-two. Each
intervention session consists of three activities that are one social story, one rhyme and one play
activity. Before the treatment, the teachers were also instructed to observe the target behaviours of
these children from the very first day of the intervention and they were required to note down
systematically after every session of intervention so that the alteration in the challenging behaviours
could be marked minutely. They were also asked to continue with the process for the next fifteen
more days after the implementation of all the intervention sessions.
Social StoryMuch attention has been given to the use of social stories for the children with autism. The
stories are intended to help children understand the social environment (Thambirajah, and
Ramanujan, 2016) and to know how to behave suitably in it, focusing on the desired behavior
outcome. They help children with autism understand their own behavior and to know the reason why
a person behaves in a specific way. For this study four social stories were taken which were
developed by the researcher keeping in the mind the target behavior of the children. All the stories
were produced in the printed format with simple graphics. The social stories were presented in a
sentence format to break down a challenging social situation into steps that can be fully understood
by the children easily. Descriptive sentences, Directive sentences and Affirmative sentences were
used in the stories. Every story was intended to show the youngsters how to deal with their own
conduct during a particular social circumstance by depicting where the demonstration will happen,
when it will happen, what will occur, who is included, and why the kid ought to carry on with a
specific goal in mind. In essence, these social stories quest to answer the who, what, when, where,
and why aspects of a social circumstances in order to improve their personal approach. Drafts of
these social stories were shown to their teachers for feedback and modifications prior to its final
format production.
All three children participated in this phase of the study. In the study of Sansosti and PowellSmith (2006) participants were shown stories twice a day. Thus, in this study one story was
presented by the researcher in one day for twice in such a way that children could comprehend that
properly. In order to make the story interesting for the children, little music was added during its
expression. After telling the story by the researcher, children were asked simple questions related to
the story in order to check their comprehension level.
Table 2 List of Stories used in the Intervention
S.No.

Title

Target Behaviour

Story 1

Whole body listening

Eye contact, motor mannerism

Story 2

Making Friends

Making Friends

Story 3

My Turn

Turn Taking

Story 4

Bubble Spacing

Social distance
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Rhymes:
The patterns and sounds that go with poems and nursery rhymes can be especially fun and
interesting for children with autism. For this study, the researcher had selected some activities using
rhymes to help the children learn important functional phrases and the situations where they appear
and find those challenging. Fun actions were also incorporated while singing these rhymes before
children by the researcher as using actions alongside spoken words helped children to learn new
words too. One rhyme was taught to the children in one day although the researcher recited it for
five times during one intervention session. The details of the rhymes used are given in the table
below.
Table 3 List of Rhymes used in the Intervention
Rhyme No.

Title

Target Behaviours

1

Hello

Learning verbal greetings

2

Good Bye

Learning verbal greetings
Eye contact
Joint attention

3

I want to Play

Turn taking

4

Let’s be friends

Making friends

Play Activity:
Table 4 List of Play Activities used in the Intervention
S. No.

Name of Play activities

Target behavior

1.

Word stickers

Eye contact

2.

Form a band

Making friends, turn taking

'Word stickers' is a game in which the researcher placed a word written sticker on her
forehead. Children were encouraged to glance at the sticker and to read aloud the word written on
that sticker. The purpose of the stickers was to have children begin looking at the researcher's face.
As it is very difficult for children on the autism spectrum to initiate or maintain eye contact so
encouragement and praise were given to them on even a single glance at the stickers.
'Form a band' was a fun activity in which children were seated in a circle and played the
instruments one by one as per the researcher's instruction. Researcher gathered up different musical
instruments and gave one to each child. Children were instructed that they would be creating music
together but that not everyone can play at once. They would wait for their turn and when the
researcher points at them, they would start playing. Before playing the instrument, the child had to
tell the name of his friend from the circle to whom he wanted to dedicate the piece of music. They
would stop when the signal is given.
In each intervention session, one play activity was taken only. Results of these activities
reported that gained in social behaviour. These activities were found effective in making them learn
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few specific social skills which were joint attention, turn-taking, maintaining eye-contact, making
friends and preserving the social distance.
Table 5 Comparison of Pre and Post-intervention data
S. No.

Target Behaviour

Case 1

Case 2

Case 3

1

Poor eye-contact

Sometimes Sometimes Sometimes

2

Difficulty in making friends

Sometimes Sometimes Never

3

Poor motor mannerisms (e.g. hand-flapping)

Sometimes Sometimes Sometimes

4

Difficulty in turn taking

Never

Sometimes Never

5

Lack in verbal greetings

Never

Never

6

Problem with social distance

Sometimes Never

Sometimes

7

Fails to show joint attention

Never

Never

Never

Never

Table 5 shows the post-intervention results. In Case 1, the problem in making eye contact,
making friends and motor mannerism is reduced to some extent which was significant before
intervention. The difficulties in turn taking, verbal greetings and joint attention were found
disappeared in his social behaviour which was as expected. The level of the problem in maintaining
social distance remained unchanged.
In case 2, the complications regarding eye contact, making friends, motor mannerism and turn
taking are found diminished to certain level while problem related to verbal greetings, social
distance and joint attention are found insignificant after providing intervention to her.
The case 3 who was troubling critically in some of the social aspects of behaviors like eye
contact, motor mannerism and social distance has shown a reduced intensity of these challenged
behaviors. However, the problem in making friends, turn taking, verbal greeting and joint attention
was nowhere to be found in his classroom social behaviour.

Fig 1. Comparison of Pre and Post intervention results for Case 1
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Fig 2. Comparison of Pre and Post intervention results for Case 2

Fig 3. Comparison of Pre and Post intervention results for Case 3
Social Validity:
After the implementation of the intervention, all the teachers continued to observe the targeted
social behaviours of the children for the next fifteen days. All the teachers reported favourable
impressions about the intervention. They found a cutback in children's social behaviour challenges.
The post-delayed observation by teachers confirmed that there is a significant improvement in the
target social skills of all the three cases when the intervention is discontinued. The researcher used a
questionnaire and interviewed the teachers about their impressions of the intervention used. The
feedback on the intervention was positive. The teachers were asked which kind of activity they liked
the most. All the teachers reported that the stories and other activities were not at all time consuming
to use for autistic learners but they liked the social stories telling along with the guitar music the
most.
Conclusion:
All three participants significantly reduced their rate of problem behaviours when the
intervention was implemented. Finally, the results indicated that behaviour reduction continued when
the intervention was discontinued, which suggests that learning of appropriate social behaviours
occurred during the course of the intervention. Social skills interventions appear to hold promise for
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assisting individuals with autism in handling social situations by providing social information they
may be lacking.
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Abstract
The concept attainment, as an instructional strategy, is designed for conceptual clarity and
introduce different aspects of content to the students. The academic performance of the students
is reflected as their achievement that is the marks obtained by them in the examination. So, how
does conceptual clarity facilitate the academic achievement of the students and how are these
two correlated with each other were the research questions? To probe this descriptive survey was
conducted on 115 boys and 118 girl students at the secondary school level. The data analysis by
employing parametric tests showed that girls had significantly higher academic achievement
scores and concept attainment than boys at the secondary school level. A significantly positive
correlation between academic achievement and concept attainment of secondary school
students was also reported. The study had educational implications for different stakeholders.
Keywords: Academic achievement, Concept, Concept attainment.

1. Introduction
The primary objective of any educational institution, like school, is to attain academic
excellence. School climate promotes academic learning and hence academic achievement
(Dimitrova et al, 2018). School climate stands for the qualitative character of the school and its
associated components which involve prevalent norms and values and possible human interactions
etc. The goal of the schools is to work towards the academic excellence of its students (Adeyemo,
2001) which is the expectation of the parents also (Osiki, 2001). The home also plays a crucial role
in developing the child's social and emotional state as parents are the first teacher of the child (Ajila
& Olutola, 2000). So, the home environment may also influence academic performance and hence
achievement in schools. The academic achievement of the students in schools is measured in grades,
marks through tests and observation by the teachers.
In schools, the teaching of subjects like Physics requires some special teaching methodology
(Kumar & Mathur, 2013) because, despite all the efforts exercised by the teachers, students do not
perform as per expectations. The concept attainment model developed by Bruner (1967) promotes
inductive thinking amongst the students. The indicative thinking supports the students to discover
attributes or characteristics of any concept by comparing or contrasting the information available and
classifying as exemplars and non-exemplars. The approach serves multiple purposes like it facilitates
the teaching of specific concepts, supports students inductive reasoning skills and knowledge
building strategies, promotes flexible thinking and develops a tolerance for the ambiguity. The
approach concept attainment is designed to explain the ideas and aspects of content in different
perspectives. It motivates the students to formulate a concept by using word cards, illustrations or
specimens etc. which are termed examples. The students who comprehend the idea before their peers
are successful in resolving the concept further and hence, they are motivated to suggest their own
examples. The other students still try to form the concept. So, concept attainment suits well to
classroom scenario as all thinking abilities can be stimulated throughout that activity. With time and
gain of experience, students become familiarized and skilled in identifying the relation(s) in the
given specimens or word cards. So, how does the academic achievement of the students is
© 2019 AAEBHU
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influenced by relevant concept formation through concept attainment and how are the two correlated
with each other were the two research questions that were explored through the present study
2. Review of Related Literature
The literature reviewed in the domain of academic achievement shows that there is a
significant positive correlation between academic achievement and general mental ability; home
environment and interest of elementary school students (Joshi, 2018). Academic achievement has a
significant negative correlation with academic anxiety (Das et al, 2014). Gender studies have shown
that girls have significantly better academic achievement than boys (Joshi, 2018). But some other
studies have reported no significant difference between the academic achievement of boys and girls
(Das et al, 2014 and Luftenegger et al 2016). A statistically significant relationship between health
and academic achievement has also been reported (Matingwina, 2018). The researches in the area of
concept attainment have shown that the model-based approach for concept attainment that is concept
attainment model, as an instructional strategy, is significantly effective than lecture method at
secondary school level (Alam, 2017; Kaur, 2017; Mulla & Kulkarni, 2017; Bhaskara, 2018 and
Praveen,2018). The concept attainment as an instructional strategy is equally effective for teaching
boy and girl students at the secondary school level (Alam, 2017 and Bhaskara, 2018). But some
studies have reported the effectiveness of the concept attainment model as an instructional strategy
in the favor of girls than boys (Singh, 2018). Moreover, the concept attainment model is better for
elementary school students than secondary and senior secondary students (Bhaskara, 2018).
Concept attainment model has been found significantly effective in improving the academic
performance of students at elementary (Bhaskara, 2018 and Praveen, 2018), secondary (Alam,
2017; Kaur, 2017; Mulla & Kulkarni, 2017 and Praveen, 2018) and senior secondary level for the
academic subjects like chemistry (Kaur, 2017), integrated science (Alam, 2017), physical sciences
(Bhaskara, 2018) mathematics (Mulla & Kulkarni, 2017) and social sciences (Praveen, 2018).
The correlational studies have reported a significant positive correlation of concept attainment with
communication and personal skills (Singh, 2018).
3. The operational definition of key terms
3.1 Academic achievement: the degree of skills in attained knowledge or academic work in
school subjects that are reflected as the percentage of marks scored (Kohli, 1975).
3.2 Concept attainment: an indirect instructional strategy that executes a structured inquiry
process to attain a concept (Bruner, 1967).
4. Objectives of the study
The present study had the following objectives:
(1) To compare the academic achievement of boy and girl students at the secondary school
level.
(2) To compare the concept attainment of boy and girl students at the secondary school level.
(3) To find out the correlation between the academic achievement and concept attainment of
boy and girl students at the secondary school level.
5. Hypotheses
The review of the related literature in the domain of academic achievement showed that the
gender studies have reported mixed findings like girls have significantly better academic
achievement than boys (Joshi, 2018) while other researchers reported no statistically significant
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difference between the academic achievement of male and female students (Das et al, 2014 and
Luftenegger et al 2016). Similarly, for the concept attainment model, it was reported that it was
equally effective for teaching boy and girl students at the secondary school level (Alam, 2017 and
Bhaskara, 2018). But some other researchers reported the effectiveness of the concept attainment
model, as a teaching strategy, in the favor of girls than boys (Singh, 2018). The investigator did not
find any study pertaining to the correlation between academic achievement and concept attainment.
So, as a measure of safeguard, it was decided to frame the null hypotheses for the concerned
objectives.
Following null hypotheses were framed by the investigator to explore the research objectives:
H01: There is no statistically significant difference between the academic achievement of boy
and girl students at secondary school level.
H02: There is no statistically significant difference between the concept attainment of boy and
girl students at secondary school level.
H03: There is no statistically significant correlation between the academic achievement and
concept attainment of secondary school students.
5.1 Delimitation of the present study
This study was conducted at the secondary school level in Delhi state.
6. Methodology
6.1 Design of the study: The present study was a descriptive survey in nature. The variables
that are academic achievement and concept attainment were explored to gauge any significant
difference pertaining to them between the boy and girl students at secondary schools. The study also
attempted to deduce the relationship between the academic achievement and concept attainment of
secondary school students.
6.2 Sample: In Delhi Directorate of Education there are thirteen districts. Out of these districts,
one district that is West -A was randomly selected. In district West-A, two Government boys senior
secondary schools and two Government girls senior secondary schools were randomly selected. Out
of these four senior secondary schools, 115 boys and 118 girls of class IX were further randomly
selected as the final sample of the study.
6.3 Variables: The study had the following variables
(1) Independent variable: gender was an independent variable that had two levels that is (1)
boys and (2) girl students.
(2) Dependent variable: Academic achievement and concept attainment were the two
dependent variables in the study.
(3) Extraneous variables: Like age, previous experience, motivation, etc. were controlled by
randomization.
6.4 Research Tools
(I) Academic Achievement scores: The mid-term examination marks of the students were
used as their academic achievement.
(II) Concept Attainment Test (2011) by Joshi and Arya: This test is based on Bruner's
experiment and has 48 items. It can be administered on the students of the age group 14-18 years.
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The reliability of the test was determined by the test-retest method and the split-half method and the
correlation coefficient were found to be 0.74 and 0.72 respectively. The content validity and face
validity of the test were also established. The concurrent validity of the test was 0.42.
6.5 Procedure
According to the instructions given in the manual, the concept attainment test was
administered on the chosen sample. The scoring was also done as instructed in the manual. The
skewness value for the test was computed. The skewness value for the test was 0.42 that means the
selected sample was approximately symmetrical and parametric tests could be employed for the data
analysis. The academic achievement of these students was measured by recording the scores
obtained by them in class test-I held in their schools.
6.6 Results & Discussion
H01: There is no statistically significant difference between the academic achievement of
boy and girl students at secondary school level.
Table 1: t-test for the academic achievement of boy and girl students at the secondary school level.

Gender

N

Mean

?

Boys

115

53.66

14.40

Girls

118

59.21

13.45

?

d

1.82

D

t-value

5.55

3.04#

#.01 level of significance
* .05 level of significance
(? : Standard deviation, ? d: standard error of difference between the means, D: the difference between
the means)
Table 1 shows the obtained t value 3.04 which is significant at 0.01 level of significance so,
there exists a significant difference in the favor of girls, in comparison to boys, at secondary school
level schools with respect to academic achievement. Thus, the null hypothesis H01 is rejected. This
finding is in consonance with the study conducted by Joshi (2018) but it does not support the
researchers conducted by Das et al (2014) and Luftenegger et al (2016). The plausible reason for this
finding might be better for teaching quality and academic resources in girl schools than boy schools.
H02 : There is no statistically significant difference between the concept attainment of boy and
girl students at secondary school level.
Table 2: t-test for the concept attainment of boy and girl students at the secondary school level.

N

Mean

?

Boys

115

15.46

3.26

Girls

118

18.78

4.69

Gender

?d
0.53

D

t-value

3.32

6.26#

Table 2 shows the obtained t value 6.26 which is significant at 0.01 level of significance so
there exists a significant difference in the favor of girls, in comparison to boys, at secondary school
level schools with respect to the concept attainment. Thus, the null hypothesis H02 is rejected. This
finding supports the research work of Singh (2018) but it does not support the research work of
Alam (2017) and Bhaskara (2018) who reported that concept attainment, as an instructional strategy,
© 2018 AAEBHU
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is equally effective for boys and girl students. The plausible reason behind this finding may be the
motivational level of girl students for learning and better teaching-learning scenario in girl students
than boy students.
H03: There is no statistically significant correlation between the academic achievement
and concept attainment of secondary school students.
Table 3: Coefficient of correlation (r) between the academic achievement and concept
attainment of boy and girl students at secondary school level.

r value

t value

0.58

10.82#

Table 3 shows that the t value of 10.82 is significant at 0.01 level of significance so, there
exists a significantly positive correlation between the academic achievement and concept attainment
of boy and girl students of secondary school level. Hence, the null hypothesis H03 is rejected. The
plausible reason for this finding may be the correct concept attainment and concept formation
leading to conceptual learning and hence academic achievement.
7 Educational implications: The study had educational implications for the parents, teachers,
and students.
7.1 Educational implications for parents: the parents need to understand that unnecessary
having undue expectations from their wards may put the children under pressure. They should have a
keen watch on children's understanding or any difficulty faced by them in the classroom or schools.
7.2 Educational implications for teachers: the teachers need to focus on conceptual clarity
among the students as merely cramming the formulas or definitions to retrieve is not learning. In
spite of this, efforts should be exercised to foster concept attainment, concept formation, concept
retention and concept enrichment by the students.
7.3 Educational implications for students: the students need to view, gauge, probe and
explore the things, phenomena, concepts from multiple perspectives and tend to categorize them as
exemplars and non-exemplars. They should feel free to consult the teachers on facing anything
adverse. Students should not accept the learning material as such but reflect on its worth with respect
to their academic achievement.
8. Conclusion
Concept attainment is a systematic inquiry approach and by citing exemplars and nonexemplars it supports the students in concept formation. It improves the academic achievement of
the students also so, by adopting this outlook, the present study was conducted and it was found that
girl students had significantly higher academic achievement scores and concept attainment than boy
students at the secondary school level. Also, a significantly positive correlation between the
academic achievement and concept attainment of secondary school students was reported.
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ABSTRACT
We live in a rapidly changing and increasing interdependent world where knowledge and
innovation are major drivers of development. This means good quality education and learning
are becoming even more important determinants of well-being of the individuals, the progress of
countries and the quality of humanity's common future. Education has power to influence the
overall development of any individual, a religion and a nation. Religion is an important
constituent of human culture and values. It is one of the most important urges of human being
because it address our existential issues such as salvation, death, fear, sacred, profane etc., hence
it can not be ignored but religion play an ambivalent role in our lives and society. Though its core
business is to build, sustain and promote peace and love throughout the globe, it can by deviation
be powerful source of violence. Swami Vivekanand is well known for his inspiring speech
beginning with "sisters and brothers of America", through which he introduced Hinduism at the
Parliament of World's Religion at Chicago in 1893. He emphasizes that though religions are
divergent in various aspects, they are not contradictory, rather supplementary to each other. The
present paper is an attempt to conceptualise universal religion and peace education by which the
goal of universal religion can be achieved.
Keywords: Religion, Human culture and values, Universal Religion, Peace Education.

Introduction
In the universe there exist many and multifarious types of creatures: they have their own traits
and characteristics and are endowed by nature with all that they require in accord with their
essentially distinct features. In the whole universe, man has particularly a unique position: in some
cases he is quite helpless, while in others he appears to be independent. Man's researches of technical
and educational development have reached the conclusion that all the worldly objects are
inseparably and invariably wedded and knit together to one another and similar to the parts of a
machine they cooperate constantly for the common end. Take the example of a plant. Should it be
desired that a plant may fully grow up and ultimately bear fruit, a good number of outward and
inward agencies are required to function, the most predominant of them being the fitness of land,
timely rainfall, and favours of season and sun, etc. If any of the above conditions is not fulfilled or in
other words the law controlling the growth and prosperity of plants does not operate in full, the plant
can never come into existence and enjoy a flourishing life. Hence in the light of experience gained,
and the investigations made by mankind, it may safely be said that violation of natural laws give but
bad results, while obedience to such laws create good and healthy effects and pave the way for allout success in life. Thus everybody can realise that all human acts and actions, gestures and motions
are controlled by some specific law of nature. This law of nature also requires other factors and
agents to help bring it into full play. Hence if the man is ignorant of the natural system of the world
he cannot predict anything about the products of his collective actions. It is a natural urge found in
man to acquire the knowledge of essence and nature of things and actions and to take up the useful
and leave aside the harmful. No human being is devoid of two things:
(1) Natural urge to determine and ascertain the real values of things, and
(2) Human desire to reach the highest pinnacle of glory and thus to achieve self-perfection
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and self-satisfaction.
Religion is one of the most important urges of human being because it address our existential
issues such as salvation, death, fear, sacred, profane etc., hence it can not be ignored but religion
play an ambivalent role in our lives and society. Though its core business is to build, sustain and
promote peace and love throughout the globe, it can by deviation be powerful source of violence.
According to Vivekananda, the attitude of 'exclusive right to live' of different world religions gives
birth to violence.
Vivekananda emphasizes that though religions are divergent in various aspects, they are not
contradictory, rather supplementary to each other. The differences amongst religions are external
parts only which are due to our birth, education, surroundings and so on; but internally each religion
bears the ideal which is its unique feature and soul; the soul of one may differ from that of other
religion, nevertheless, they are not contradictory, both are parts of the same universal truth.
Universal Religion
Universal religion provides a common platform for all religions. It lays stress upon the
essential unity of all great world religions. It accepts all the ruling principle of life. It gives respect
for them all as different spiritual pathways leading to the same goal. Universal religion stresses the
nonsectarian and non-discriminating spiritual values common to great religions of the world. It goes
the common roots of all religions. Vivekananda gives equal importance to all religions and thinks
that each religion manifests a unique essence - something which is its soul and which is essential for
the good of the world. For example, according to him, the soul of Islam is brotherhood among its
followers which is excellent and needed for social harmony. The excellence of Hinduism is
spirituality which is its ideal. Christianity also has its own ideal. All these ideals are very much
needed for the existence and well-being of humanity. Under this circumstances, Vivekananda feels
the need of universal religion which cannot be formed out of any of the world religions by
converting all people of other religions into one, because, all religions bear ideals which are
important and necessary for us. Hence, he suggests that universal religion should be broad enough so
that it can be suitable to all religions, it should provide food to all types of mind. The essential and
inner core of religion is the divinity, the absolute truth, lies in all religions. The main goal of all
religions is to realize such divinity and this realization is the one universal religion. He expresses his
view in this way: "The end of all religions the realizing of God in the soul. That is the one universal
religion." (CW, vol. 1, p. 324)
Characteristics of a Universal Religion
Universal religion must possess certain features (Hockey, David; 2004):
•
The religion has to be suited to our times. Real and relevant issues must be recognized and
addressed in a practical manner.
•
The religion must be rationally based. Modern-day living is founded upon knowledge
discovered by rational thinking; to begin irrational speculation when developing a religion
would simply not be sensible. In crafting our definition of a universal purpose to guide
development of a new religion, the definition must assume as little as possible, be as
logical as possible, and be based upon the best of current knowledge.
•
Our choice of religious purpose must satisfy the same criteria that all religious purposes
must fulfill - universality and timelessness. To have ubiquitous appeal it must be
universally meaningful and applicable. To survive and guide our way into the future it
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must be' soundly based and have longevity. It must, in effect, apply to and connect not just
humanity, but all organisms living at any time and in any galaxy, just as some existing
religions intimate their ideologies apply.
•
Our religion must embrace and support our emotional needs as well as our rational needs.
We are creatures of both worlds, responding to feelings and concepts of spirituality that
our body's emotions generate, as well as to the logic upon which our minds operate and
thrive. Our religion's vision needs aspects of both dimensions - music, art, feelings,
emotions, awe and wonder must heighten and colour, and coexist with, rational truth.
•
The guidelines and teachings of the new religion must be logically derivable from its
purpose. If, to guide our moral decision making, a universal purpose is indeed formulated
from Life's "meta-purpose," then the guidelines we later develop must all emanate from
the desire to achieve this purpose.
•
Our religion cannot be developed by only one individual— there is too much to construct
and too much at stake. Its development must be crafted by many, particularly those who
possess relevant knowledge: theologians and scientists, managers and workers, people
who practice many disciplines, those who tread many lands, and members of many
cultures. It must begin as it must continue, involving all who want to contribute to the
future welfare of the supersystem Life that supports us.
•
The religion's development cannot end. Being knowledge-based and rationally structured,
its tenets must continuously be amended as our knowledge base enlarges. Only our
assumed meta-purpose, if properly composed, should resist the need for change. It should
be a statement that lasts forever.
•
The religion, for reasons that apply to all institutions, must incorporate defences against
being exploited. Open debate and welcomed questioning, transparency, frequent internal
and external audits, auditors that change every few years, leaders that are regularly
replaced, and precautionary measures of many other kinds must be developed and
maintained. The power commanded by a position within the hierarchy serving the needs of
a universal religion will always attract some who would position personal gain over Life's
gain.
•
The envisaged universal religion would not replace or usurp existing religions. It is
proposed as an umbrella doctrine, developed to cover gaps that existing faiths may leave
open. (The religion most closely resembles a universal "Hippocratic Oath." This oath does
not prevent any one in the medical profession from being Christian, Muslim, Hindu or
otherwise. It says nothing about the afterlife and little about God, but it does say much of
what needs to be said about how to conduct oneself in an ethical manner.)
•
A universal religion would not unite the world to form one nation, just as other religions
do not unite individuals to form one entity. There is as great a need for singularity among
nations as there is for individuality among individuals. Life's advancement is fostered by
diversity; uniformity merely sustains life in between advances.
Vivekananda represented India and Hinduism at the Parliament of the World's Religions
(1893). This was the first World's Parliament of Religions and it was held from 11 to 27 September
1893. Delegates from all over the world joined this Parliament. Vivekananda quoted two illustrative
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passages from the "Shiva Mahimna Stotram": "As the different streams having their sources in
different places all mingle their water in the sea, so, O Lord, the different paths which men take,
through different tendencies, various though they appear, crooked or straight, all lead to Thee!"
(Goyal, K.K.; 2018). Vivekananda mentions that apparently there is diversity in the universe, but
ultimately we all are the manifestations of the same great truth. He points out that there are
differences amongst man, animal, plants and so on, but as existence, we all are one with the God as
God is the universal existence; this is the one universal religion.
'God' is the Common Base for Unity
The one Supreme Being is the substratum of all religions. God is the common source of
inspiration. All religions are based upon the concept of oneness of God, God is indeed the one
unifying principle of all religions. Different religions describe the same Supreme Being (God) in
different ways. God is the focal point of man's religious sentiment. God may defined in different
ways and by different names, but his function is to satisfy the hunger of soul. God is related to every
man as spirit in man.
Concept of Peace Education
The global society is experiencing serious threats like terrorism, conflicts, injustice and
intolerance. The reasons of these problems may be different and multiple in nature. They have at
least two components, which are the political-economical and the Psychosocial (Salomon & Nevo,
2012). Education has the best solution of these threats and education for peace is the most
demanding approach to resolve these crises. Consequently, peace education is being adopted as a
separate subject of study throughout the world. The relevance of peace education was clearly
stressed by Fredrick Mayor-Secretary General of UNESCO, when he asserts;
"If education is the only defence against human catastrophe, peace education is the soul of
education that can create the shield for human survival on the planet earth. It is only through peace
education that peace can be installed in human mind as an antidote to war in the minds of men"
(UNESCO, 2005).
Swami Vivekananda is one of the brand ambassadors of humanity and harmony. Swami
Nikhilananda (n.d.) addressed him as "A lover of mankind, he strove to promote peace and human
brotherhood on the spiritual foundation of the Vedantic Oneness of existence". Swamiji gave a new
understanding of religion and formed a bridge of understanding between the East and the West based
on humanity and love. According to Swami Vivekananda one must see God in human beings (CW
vol. 1, 276).
Peace education is the process of acquiring the values, the knowledge and developing the
attitudes, skills and behaviors to live in harmony with oneself, with others, and with the natural
environment. To prevent continued cycle of violence, education must seek to promote peace and
tolerance, not fuel hatred and suspicion...
The concept of peace according to Vivekananda is eternal and spiritual. The absolute peace is
the meeting of Atma to Parmatma. He asserts, "You may enjoy the greatest peace in your mind"
(CW, vol. 8, 422). There are clear evidences in the speeches of Swamiji about education for peace.
He said, "I am very much peaceful and find that the only way to keep my peace is to teach others."
(CW, vol. 8, 446). His philosophy guides to establish peace using human values, religious and
cultural values.
Essential Component of Peace Education
Peace education is a key for establishing a consensual peace and maintaining it overtime.
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There are five essential elements in building a lasting peace through education. First, a public
education system must be established that has compulsory attendance for all children and youth,
integrated so students from previously conflicting groups interact with one another and have the
opportunity to build positive relationship with each other. Second, a sense of mutuality and common
fate needs to be established that highlights mutual goals, the just distribution of benefits from
achieving the goals, and a common identity. In school this is primarily done through the use of
cooperative learning. Third, students must be taught the constructive controversy procedure to
ensure they know how to make difficult decisions and engage in political discourse. Fourth, students
must be taught how to engage in integrative negotiations and peer mediation to resolve their
conflicts with each other constructively. Finally, civic values must be inculcated that focus students
on the long-term common good of society. (Jhonson, D.W.)
Summing up, we may say that universal religion may be a potential way out of religious
dissension. It does not have any particular scripture, prophet, institution an superiority feeling; it is
beyond of all these phenomena which every organized religion possesses and which give religious
tensions. In universal religion there is no room for hatred, jealousy, intolerance, conversion,
bloodshed, persecution, hell and heaven which generate dissensions. It does not destroy any religion
rather endorses the diversity of religions and appreciates the uniqueness of each religion; but at the
same time shows them the unity that binds them together. Its foundation is unselfish love and that
love is love for humanity which is nothing but the expression of oneness, it is the feeling of oneness.
Conclusion
The two key aspects related to the philosophy and practice of life world over are: (i) Religion,
and (ii) Education. Religion is in fact the philosophy of being and education is in fact the philosophy
of life. Education for universal religion is the need of the hour and is best to start with school
education in order to save future generations from evils, as peace education aims at building a
peaceful mind and character inculcating the goodness of Indian culture as well as establishing
universal brotherhood and mutual cooperation. Education must provide 'life-building, man-making,
character-making assimilation of ideas' (CW, vol. 3, p. 302).
There are and there have been many methods and way of preventing and resolving conflicts at
various levels. The purpose of incorporating peace education into the curriculum at primary and
secondary school level is to raise the awareness of peace as a strong ideal for children to aspire to.
We wish to better the social environment in the nation's schools. The school therefore should be seen
as a place where students learn how to communicate freely without inhibitions and prejudices
against people from different cultural and religious background. Indeed, if peace education is
incorporated in our curriculum, "Schools would be able to play the critical role of teaching students
how to manage and resolve conflicts; how to manage and form interpersonal relationship; and how
to enforce authority; as well as for communicating the value and the skill of peace building (Dupuy,
2001), which are essential prerequisites for national development and stable society.
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ABSTRACT
Present paper deals with the core principles of Buddhism and their need for assuring universal
religion and education. The concept of education and its relationship with philosophy, nature
and goals of Buddhism, Buddha's teaching in the form of four noble truths and eightfold path for
running a peaceful life are the major areas of discussion in this paper. In this modern world,
where life is being easy day-by-day as we are expeditious and doing works in no time than our
previous generations, there is other unpleasant side of the same coin also. It is mores of the pity
that on the name of development, we are nurturing malady in other fields of life viz., physical,
mental, social environmental, and spiritual also. This problem is not found at one place but
permeated throughout the world. People are being restless and they are in need of comfort that
comes from a spiritual path which works like a bridge between the present day technology and
moral values. At this time, Buddhist principles and practices can play a crucial role in
accordance to the present day need. Buddhism has been known as a peaceful religion carrying
the Buddha message of love and wisdom for all human beings. There are many practical
techniques which have been provided by the Buddha that are useful for the diminishing hatred
and greed, controlling desires and creating mellifluous relationship. It is the Buddhism which
teaches non-violence, compassion, contentment, empathy, generosity of speech and peace of
mind. Buddhist philosophy is based on the principle of humanism and directs us towards
transformation in our way of life.
Keywords:- Education, Philosophy, Buddhism, Four noble truths, Eightfold path.

Introduction
Education has a power of influence the overall development of any individual, society and a
nation. It can be defined in the words of Butler(1968) as an activity in which the more mature
human society deals with the less mature, in order to achieve a greater maturity in them and
contribute thereby to the improvement of human life. But we cannot define education solely since it
has an Intimate connection with philosophy. It is philosophy, that provides the purpose and it is
education which makes it practical. Philosophy sets the goal and education tries to achieve them.
Thus philosophy is the destination and education deals with the ways. In fact, we can observe that
the great philosophers of all times have been also great educationists. So it is clear that without
philosophy education has nowhere to go.
If we look upon India in this reference then this country has been very rich in culture and
knowledge through the ancient time and has laid emphasis on the education. Various philosophies
have been evolved from time to time and all of them have been focused on ultimate knowledge and
wisdom and spread them not only in India but also at global level. Buddhism is one of the ancient
Indian philosophy with universalistic in nature. It is the philosophy originated almost 2500 years
ago in India by enlightened Buddha.
In today's world, problems which have been arisen due to separation of technical ease life with
moral values, can be explained through Buddhist standpoint. Expansion of greed and hatred is
leading to financial disparity, poverty and destitution. The lack of concern for the cultivation of
sympathetic behavior for the well-being of others is leading to increased social conflict and tension.
At this time, Buddhist philosophy can play a significant role for eradication of these kind of
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problems. Buddhism is the pinnacle of the world philosophy and it provides the greatest enjoyment
for humanity.
Buddhism: Its nature and goal
Buddhism is not a religion but a philosophy. Due to its flexible and open nature, it has spread
throughout the world. Flexible and open minded people have several features like: they are ready to
learn new things without their prejudices, they accept changes if necessary, they do not have
problems with people having contrast beliefs and when their faith and way of living censured by
others, they defend with logic. Buddhism has these features and its flexible and open mindedness is
well known. In fact, the Buddha had given the full freedom to his disciples to not follow his beliefs
blindly but experienced them by own.
If we examine this philosophy very closely then we can say that Buddhism is humanistic in the
sense that it is a religion of love and values. It stood for the uplift of deprived group of society also.
Radhakamal Mukherjee (1968) says that-“Buddhism has shown not only the marked spirit of
socialism and humanitarian service for the have-nots but also forbearance, mutual accommodation
and co-existence in several regimes and cultures in Asia”. Dale Riepe (1961) says that Buddhism is
humanistic since it believes in the beauty to the ability of the individual to achieve ethical goals in
this world without nonhuman aid.
The Buddha has taught that the main aim of his practice is to receive the knowledge which is
ultimate. He has further said that anyone who is keen to achieve this ultimate knowledge can attain
i.e., everyone can reach to that extent. The willingness which is essential to reach that extent is
intrinsic and it is not something gain extrinsically. Although, due to blindness and delusion , most of
the people have forgotten their very true nature. If this ignorance can be removed then their true
innermost will be appear before them or in other words they will be able to understand it. Since
Buddha's teaching believes in equality which shows from his consideration that every human has
capacity to gain this ultimate knowledge. This belief leads the Buddhism to universalistic philosophy
as it thinks about every sentient being regardless of their differences.
Buddhism has considered its ultimate goal the transcendent which is a state that each
individual must experience solely. Buddha's teaching are very general. People in any society can put
them into practice to gain progressively higher levels of mental peace until they arrived at the
transcendent. It is also clear that the Buddha never force to choose the way he has proposed but he
suggests that everyone should experience it by own.
In the words of S. Radhakrishnan(1993),“Buddha does not liberate men but he teaches them
how to liberate themselves as he was liberated himself. He tried to get rid himself of all legitimate of
speculation build from the raw material of experience and assist the spiritual growth of suffering
humanity by an honest and unbiased expression of the result of his thoughts and experience”.
The Buddhist philosophy has clearly considers that human can overcome from his or her
problem by leaving behind the desires. He laid stress on the value of truth, beauty and goodness.
Ancient Buddhism resembles positively in attempts to shift the center from the worship of God to
the service of human being. Also the Buddha raised his voice in protest against superstition and
irrational beliefs. It was the special right of the Buddha to begin a new religion independent of
conventional thoughts, taboos, and penance which would insist on an inward change of heart and
system of self culture.
Essence of Buddhism in brief
Buddhism has been a system of education, characterized by the systematic teaching of the
Buddha. The dignity and generosity of Buddha's teaching could be understood from the following

42 |

SPIJE, Vol.9, No.1 & 2, Jan & July 2019

statements, “Hatred can not terminated by hatred itself but can be terminated by love and empathy.
One may have subjugated hundred of thousands of people in war but one who defeat himself or
herself is the real conqueror.”
Every philosophy has it's own way to realise the reality and to create the balance between
every aspect of one's life. Even Buddhism has no exception. Buddha discovered the feeling of
happiness through the Four noble truths (Arya Satya) including Eight fold path (Aashtangik
Marg). The four noble truths contain the essence of Buddha's teaching. The broad nature of the four
noble truths and the eightfold path convey a sense of universal applicability in the theory. It was
these four following principles that the Buddha came to understand during his meditation to
discovered the ultimate truth.
The first noble truth which is misery concerning to suffering. Everything from beginning to
end, from birth to death is painful or miserable. Desires take birth and until they are not fulfill, we
are unsatisfied. If they are completed by any means, then this satisfaction is temporary. This first
noble truth refers to the awareness that whatever we do, we can not achieve satisfaction for the life
time. This is the real spiritual problem. He is not interested in complex doctrinal and metaphysical
question but his focus is on misery and the end of the misery.
In his second noble truth which is origin of suffering though the Buddha claimed to have found
the cause of all suffering and it is much more deeply rooted than our immediate worries. The Buddha
taught that the root of all suffering is desires. He located the origin within ourselves in a fundamental
illness that spread our being causing disorder in our own minds and destroying our relationship with
others.
The Buddha told about the elimination of suffering in his third noble truth which is cessation of
suffering. To free ourselves from suffering fully and finally, we have to vanished it by the root and
that means to vanish ignorance. How can we remove ignorance? Since ignorance is a condition of
unawareness about the things as they are. This kind of knowledge is called wisdom.
The final noble truth is the Buddha's prescription for the end of the suffering. This is a set of
eight principles called the Eightfold path. This is also called the middle way, as the Buddha believed
in the middle of two extremes: two misguided attempts to gain release from suffering. The Eightfold
path consists of guideline in becoming self-aware of one's actions and behavior. The Eightfold path
is described briefly as following:
Right understanding means to develop own understanding about truth. The beauty of
Buddhism is its self- help nature, what you need is a master. Like the Buddha clearly said to his
pupils to not be blind followers. Whatever you want to know, just go and experienced it. Right
understanding is the forerunner of the entire path, the guide for all the other principles. It makes us to
understand our initial point, our goal and the step-by-step landmarks to pass the practice advanced.
The Buddha explained the right intention or motive as motive of detachment, motive of goodwill,
and the motive of non-violence. These three motives or intentions have their counterparts as motive
of attachment, motive of ill-will, and motive of violence. For the sake of society and humanity,
possession of right intention or motive is needed. The Buddha has divided right speech into four
parts- prevention from distorted speech, prevention from malicious speech, prevention from bitter
speech, and prevention from useless chatter. Fourth step which is right action means abstaining from
wrong deeds that may be harmful for others or abstaining from accept what is not given.
Right livelihood is concerned with refraining from any kind of prohibited way of earning in
which they lie to others, take advantage of others, harm others, or take others' lives, etc. Right effort
means cultivating an enthusiasm, a positive attitude in a balanced way. In order to produce right
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effort, clear and honest thoughts should be welcomed and feeling of jealousy and anger left behind.
Right mindfulness is presence of mind, consciousness or attentiveness. According to the Buddha, if
you are afraid, you are living in past, if you are worry, you are living in future, and if you are in
peace, you are living in present. So mindfulness is important to live happily and peacefully. While
the last step of Eightfold path is right concentration which can be defined as the centralization of the
mind rightly and evenly on objects. It can be possible through meditation used for mental wellness.
Buddhism in Modern World:
•In this present world, where people are being dependent on technologies day-by-day, where
they are being fast in every aspects of their lives, this is also true that these habits are pushing
them towards creation of impatience attitude. Our too much dependency on technologies are
making us far away from our own creation or novelty. In this context, Buddhist philosophy
which focuses on “Appa Deepo Bhava”(Maha-Subhasita-Samgraha) means be your own
light, become relevant to get rid of this faulty mindset.
•Also in this techno-oriented world, people are being distant from satisfaction in every
dimensions. Connections between individuals have become virtually which are far from realty.
In this way, humanistic aspects of their lives viz., love, empathy, kindness are missing and they
are ruling out these values. At this time of ethical crisis, we can again rely on Buddha's path
which leads towards love, compassion, benevolence, generosity and so forth.
•Middle path is another concept of Buddhism which is as applicable in present time as it was at
the time of the Buddha own. This concept is centralized on choosing optimum level in every
way of life whether it is physical, mental, social, or moral and spiritual aspects of our life.
Neither too much rigidness nor too much leniency should be preferable. In this hurry and
worry world, we should focused on living a just and balanced life.
•The origin of Buddhism was on the basis of resistance of rigid and orthodox rituals and
customs authorized by certain group of people. This philosophy molds our minds towards
logical and reasonable thinking. This form of Buddhist philosophy fits very well in prevention
of today's issues whether it is mob lynching or dissemination of rumors in mass within
seconds. These issues are the result of thoughtless actions where people do not invest their
time on thinking before these acts.
•The core of Buddha's teaching is logically developed principles in the form of four noble
truths. According to them, there are multiple ways, pains come from. One of the source is our
never ending desires and cravings and this is also a severe problem at present. Starts from
personal level, we can see its traces on national and global levels too in more terrible form
where nations do not hesitate in using and grabbing others' part of land, and resources and
disputes start among them. This extent of greed is disastrous for the whole world.
Dissatisfaction, jealousy, foul competition, hatred, and many more discrepancies take birth as
by means of desires and greed. It is also a wise saying that we should fulfill our needs not our
desires which are never ending.
•Buddhist philosophy centralizes on the inculcation of moral values like Jainism: a
contemporary philosophy of the time of Buddhism. Along with others, non-violence is one of
the most cherishing value in Buddhism which is not only mean to abstain violence at physical
level only but mentally too. It is the most needed value at present as we are facing a big
challenge like terrorism. This problem has became a global concern. It is not only confine to
the places from where it started. Losing of lives of people on one hand, it has also brought
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hatred, poverty, intolerance, bigotry, narrow-mindedness, unpleasant relations between nations
and so forth on the other hand. Practice of non-violence is crucial which should be included as
a part of modern education at every level universally.
Conclusion
We can conclude that Buddhism is not a religion but a way of living. Education which
precedes this philosophy will have the capacity to motivate students to be good human beings with
rational and sensible thinking as this philosophy focuses on how to think rather than what to think.
The principles, teachings, and practices of Buddhism can be followed in order to achieve peace,
reconciliation, and unity worldwide. The in-depth analytical nature of the four noble truths including
eightfold path provide this philosophy an universalistic identity. The eightfold path is a kind of
guideline which can be use to bring awareness and consciousness among individuals regarding their
actions and behaviors.
Today, all we need is peace, love, and empathy and Buddhism can show a way to happiness
and peace of mind. It can develop better understanding among people with different cultures and
make them cooperate together to improve their lives. It teaches us that we can only have a greater
world when we first have better people. Thus, the Buddhist ideal of moral perfection can said to be
directly relevant to the present life of modern human beings.
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oSfÜod Lrj ij f'k{kd&Nk= ,oa laLFkkvksa esa lukru èkeZ dh çklafxdrk
M‚- lhrkjke iky] vflLVsaV çksQslj] Jo.k cfèkrkFkZ foHkkx] fo'ks"k f'k{kk ladk;]
M‚- 'kdqUryk feJk] jk"Vªh; iquokZl foÜofo|ky;] eksgku jksM y[kuÅ ¼mÙkj çns'k½
Abstract
Religion is one of the most important urges of human being and it plays crucial role in our lives
and society. Religion is a natural duty of Human being in which a human develops relationship
among human, society, other creature and Universe and ultimately supreme power of this
existence and perform the duty to maintain the relationship. The universal rule by which the duty
is being performed is called Religion. It means in this existence the task which is being conducted
by the universal rule for the welfare of human being is Religion. According to Swami
Vivekananda “To develop your life to the good of all and to the happiness of all is religion”..
Universal religion follows the broad principles and believes that the whole world is our family.
Many scientists, saints and social workers of our country had followed the rules of Universal
religion and ignited the whole world. It is universal concept that the teacher is known as artist,
learner as a future of the nation and the Institute as temple of knowledge. The teacher, learner
and institute are different in nature but the goal of them is common. The learners are important
pillar because they have that much energy and capacity to cope up with difficult situations and
capable to create innovations. Our Prime Minister Shri Narendra Modi has also shared his views
many times in Man ki Baat prograame. In lack of execution of Universal religion the teacher,
learner and institutes of our country are in worse condition and severe issues are being raised
against them. The learners of this era like to achieve all goals only in a few moments that is why
the family, society and whole nation is facing the unnecessary problems. Now it is the right time
to sow the seed of Universal religion among teacher, learner, Institute and other members of the
society for the welfare of the Universe.

dqaTkh 'kCn & oSfÜod Lrj] f'k{kd] Nk=] laLFkku] lukru èkeZ ,oa çklafxdrkA
^egku yksxksa ds fy, èkeZ] fe=rk dk lkèku gS( tcfd rqP{k yksxksa ds fy, èkeZ] yM+us dk lkèku gSA^^
,- ih-ts-vCnqy dyke
çLrkouk& lukru èkeZ dk lkekU;r% vFkZ gksrk gS ^tks ges'kk ls ekSt+wn jgk gS* ;kfu ftldh
mRifÙk vkSj tUe ls fdlh dk dksÃ ljksdkj u gks vkSj og oLrq ;k O;fä ;k fl)kar fuR; gksA ;kfu
vtUek tSlk èkeZ ;k thou i)fr] ftlds fodkl dh èkkjk vuojr~ jgh gksA,slk dksÃ 'k[l ;s nkok ugÈ
dj ldrk fd mlus vius ç;Ruksa ls lukru èkeZ dk fuekZ.k fd;k gksAnqfu;k ds lHkh èkeZ fdlh u fdlh
O;fä dh fopkjèkkjk ls mn~Hko gq, gSaA ;g ,d çokge; fopkjèkkjk] ljy thou i)fr] uSjUr;Z dh lfjrk
ds leku fo'kky vkSj xgjh gSA u vkfn u vUr] vfouk'kh] ml loZ'kfäeku ds leku vts; vkSj fujarj
gSA Ã'k mifu"kn ds vuqlkj ;g lEiw.kZ txr czãe; gSA czã iw.kZ gS] ;g txr~ Hkh iw.kZ gSA iw.kZ txr~ dh
mRifÙk iw.kZ czã ls gqÃ gSA iw.kZ czã ls iw.kZ txr~ dh mRifÙk gksus ij Hkh czã dh iw.kZrk esa dksÃ U;wurk ugÈ
vkrhA og 'ks"k :i esa Hkh iw.kZ gh jgrk gSA ;gh lukru lR; gS ¼iw.kZen% iw.kZfena iw.kkZr~ iw.kZeqnP;rsA iw.kZL;
iw.kZeknk; iw.kZesokof'k";rsAA½A Lokeh foosdkuUn th loZ èkeZ leHkko ds ckjs esa dgrs gSa] fd fdlh lEçnk;
fo'ks"k esa tUe ysuk cgqr vPNk gS]ij mlh esa ej tkuk cgqr cqjk gSAvktknh ds ckn jkèkk—".ku deh'ku]
dksBkjh deh'ku] jktho xkaèkh ds ^U;w ,T;wds'ku ikfylh* bR;kfn }kjk uSfrd f'k{kk] ;ksx f'k{kk ds fy, vusd
lq>ko fn;s x, gSaA djksM+ksa #i;s [kpZ gksus ds ckotwn Hkh vkt dh f'k{kk ç.kkyh ls pfj=oku] vkRefoÜokl
lHkj] ewY;oku O;fäRo okyh ;qok ih<+h ugÈ mHkj ikÃ gSA ,d ;wfuoÆlVh }kjk çfr o"kZ 10 gtkj] 15 gtkj
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;k 20 gtkj Lukrd] ijkLukrd] bathfu;lZ] MkDVlZ] yk;lZ] VhplZ] çksQsllZ ;k çksQsluYl tSls fd chch,]
,ech,] vkbZvkbZ,e bR;kfn fMxzhèkkjd iSnk gksdj fudyrs gSa] ijUrq buesa ls pfj=oku] çkekf.kd] fu"Bkoku]
lsok&ln~Hkko vkSj ijksidkj dh Hkkouk okys fdrus iSnk gksrs gksaxs\
orZeku f'k{kk ç.kkyh dk fMxzh vkSj ukSdjh ls lEcUèk tqM+ x;k gSA thou ç.kkyh ds ewY;ksa ls lEcUèk
ugÈ jgkA ;gh d#.krk gS fd gekjh laL—fr ds lRo dks vkt dh f'k{kk us Hkqyk fn;k gSA lukru èkeZ]
oSfnd laL—fr vkSj vè;kRe fo|k] n'kZu 'kkL=] vk;qosZn] [kxksy fo|k] Hkw&ijh{k.k fo|k] f'kYi&LFkkiR;]
laxhr&u`R; vkfn dykvksa dks vkSj 'kq)] Lusg;qä] ikfjokfjd ,oa lekt O;oLFkk vkfn çkphu fojklr ls
geus eq¡g eksM fy;k gS vkSj mldh txg ikf'pekR; Hkksx&foykle;] e;kZnkghu laL—fr dks viuk cuk
fy;k gSA fQYe Vh-oh- vkSj lkfgR; esa ik'pkR; Hkksx çèkku laL—fr ls iw.kZ –';ksa dks vkdaB iku djus esa uÃ
ih<+h Mwch gqÃ gSA vukLFkk] vkRe xkSjoghurk] ve;kZnk vkSj HkkSfrd oklukvksa ds vkdaB esa Mwch ;qok ih<+h
xqejkg gSA bls dkSu Fkke lds\dkSu cpk lds\ lgh fn'kk fn[kkus dk vfèkdkj fdlh dks Hkh gS rks ,d ek=
f'k{kk {ks= dks gh gSA f'k{kd ekxZn'kZd gks ldrk gSA ifjorZu dh ygj dk èot cu ldrk gSA vxj dgÈ
vk'kk dh Çpxkjh utj vk ldrh gS rks og dk;Z fo|ky; esa gks ldrk gSA fo|ky; nsoh ljLorh dk LFkku
gS tgka ls jks'kuh iSnk dh tk ldrh gSA fo|ky;ksa esa vkus okys cPps&fo|kFkÊ NksVh&NksVh pSrU; 'kfä
vkRek,a gSA mu nhidksa dks lgh fo|k }kjk] vkè;kfRed 'kfä vkSj Kku }kjk vius Lo:i ijeT;ksfr
ijekRek ds Lo:i dk lgh Kku nsdj lk{kkRdkj djk;k tk; rks [kksÃ gqÃ vkRek dh laifÙk¼thou ds ewY;½
ge fQj ls mtkxj dj ldrs gSA orZeku f'k{kk esa vkè;kfRed vkSj ewY; f'k{kk dh vuqifLFkfr gh foyqIr
dM+h gSA dksÃ lgkjk dksÃ vk'kk dh fdj.k u feys ,slh ifjfLFkfr esa tks ikj djk;s ogh fo|k gSA gekjh
vuUr bPNkvksa vkSj vis{kkvksa ds dkj.k ge LièkkZ dh èkqu esa my> x, gS] vr% ruko esa jgrs gSaA gekjh
o`fÙk;k¡] çpyu ,oa vknrsa lnk udkjkRed gksus ls ge ijs'kku gksrs gSaA gekjh o`fÙk;k¡&gekjs o'k esa u gksus ds
dkj.k vgadkj] Øksèk] yksHk] vklfä] dke&dkeukvksa] oge vkSj iwoZxzgksa esa gekjh cqf) can gks tkrh gSA bu
lcls eqfä fnykus dk dk;Z fo|k dk gSA
ewy rRo& çR;sd èkeZ ds dqN ewy rRo gksrs gSa] mlh rjg lR;] vÇglk] n;k ]{kek] nku]ti] ri]
;e&fu;e lukru èkeZ ds ewy rRo gSa vkSj budk 'kkÜor egÙo gS]vkSj bUgh ewy rRoksa ds lgkjs
f'k{kd&f'k{kkFkÊ ,oa laLFkkvksa ds lkFk&lkFk iwjs czãk.M dk dY;k.k lEHko gSA
lukru èkeZ vkSj f'k{kd& orZeku le; esa èkeZ ladYiuk dk vFkZ Li"V u gksus ds dkj.k iwjh f'k{kk
gh èkeZfoghu çrhr gksrh gSA mikluk ds :i esa èkeZ dk lhfer vFkZ çpfyr gksus ds dkj.k mls Hksn dk ewy
eku fy;kA ifj.kker% èkeZfujis{krk ds uke ij èkeZ ds lexz :i dks gh O;ogkj ls ckgj dj fn;kA,slh
fLFkfr esa ls èkekZuqlkjh f'k{kk ds vkn'kZ rd igq¡pus ds fy, ftu ç;klksa dh vko';drk gS muesa f'k{kdksa
dh Hkwfedk loksZifj gSA f'k{kd gh f'k{kk dh èkqjh gSA pkgs tSlh Hkh O;oLFkk gks] f'k{kd ds fcuk f'k{kk dh
dYiuk gh ugÈ dj ldrsA O;oLFkk pkgs ftrus Hkh fucZUèk yxk ys] d{kk&d{k esa i<+krs le;] fofèk ,oa
O;ogkj dh Lora=rk dks dksÃ Nhu ugÈ ldrkA f'k{kd ;fn vius bl Lokra«; dk leqfpr mi;ksx djs rks
f'k{kk O;oLFkk ds iqu#RFkku esa peRdkj lEHko gSA vr% ;fn f'k{kd viuh Hkwfedk dk èkeZ ds vuqlkj fuoZgu
djus yxs rks orZeku O;oLFkk esa Hkh vkè;kfRed f'k{kk çnku djuk laHko gSA ;fn dqN f'k{kdksa ds –f"Vdks.k
esa lE;d ifjorZu vk tk;s rks O;oLFkk ifjorZu Hkh çkjEHk gks tk;sxkAlaljfr bfr lalkj%A vr% lekt esa
Lor% gksus okys ifjorZuksa ds lkFk f'k{kk esa Hkh Øe'k% ifjorZu gksrk gSA bl èkeZ dks vius O;fäxr thou esa
vkpj.k ls çkjEHk djuk gksxkA èkhjs&èkhjs vè;;u] vè;kiu o f'k";ksa ds lkFk O;ogkj esa èkeZ dk çHkko çkjEHk
gksxkA f'k{kd ds d{kk esa èkekZpj.k çkjEHk djus ls ldkjkRed ifjorZu –f"Vxkspj gksaxsA vkpj.k fuekZ.k dh
;g çfØ;k ckgjh çf'k{k.k ls ugÈ vfirq van:uh Lokè;k; ls gh lEHko gS ftlds fy, vkè;kfRed ,oa ewY;
ijd ç;ksxkRed f'k{kk dks ikBîp;kZ esa etcwrh ds lkFk ykxw djuk gh gksxkA egku f'k{kkfon~ johUæukFk
VSxksj th us f'k{kd dh vfHko`fÙk ij Çprk trkrs gq, fy[kk gS&dks yksbcks eksj dk;Z] dgs lkaè; jfo] lqfu;k
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txr jgs] fu:Ùkj Nfo] ekfVj çnhi fNyks] ls dksfgcksa Lokeh] vkekj tsVqdq lkè;] dksfjcks rk vkehA
vFkkZr~&txr dks çdk'k nsus dk dk;Z dkSu djsxk\lkjk tx lqudj fu:Ùkj jg tkrk gSA fdlh >ksiM+h esa
ls feêh dk dksÃ nhid cksy mBk] ^gs Lokeh] eq>ls ftruk gks ldsxk] eSa vkidk dk;Z d:¡xkA^
lukru èkeZ vkSj Nk=& fo|kFkÊ thou ,d vuqie lkèkuk gS ftldk lgh rjhds ls ikyu djus ls
ije y{; dh çkfIr gksrh gSA foKku dh y{;foghu nkSM+ esa gkFk yxh dqN HkkSfrd miyfCèk;ka gh Js"B
lekt dk ekin.M ugÈ gks ldrhA lekt vewrZ gksrk gS vkSj ;g çse] ln~Hkkouk] vkilh Hkzkr`Ro] uSfrdrk
,oa ekuoh; ewY;ksa ds lgkjs lapkfyr gksrk gSA ,d çxfr'khy ,oa Js"B lekt dh dlkSVh bUgÈ ewY;ksa ls
ifjHkkf"kr gksrs gSaA fo|kFkÊ thou ds ikap çeq[k y{k.k crk;s x, gSa &dkx ps"Vk odks è;kue~]Loku~ fuæk
rFkSo pA vYikgkjh x`g R;kxh] fo|kFkÊ i¥~p y{k.ke~AA czãp;Z ds fcuk fo|kFkÊ LoLFk] lq[kh ,oa lEekfur
thou çkIr ugÈ dj ldrkA czãp;Z fo|kFkÊ&thou dk vkèkkj gS] vkReLFk thou dk ewy gS] tks ;ksfx;ksa]
lkèkdksa vkSj ;ksxkH;kfl;ksa dh dkeuk dk fo"k; gSA dke] Øksèk] yksHk vkfn vkUrfjd 'k=qvksa ls ;q) djus ds
fy, ;g vko';d j{kk dop gSA czãp;Z dk ikyu u djus okys] vla;fer thou thus okys fo|kFkÊ Øksèk]
Ã";kZ] vkyL;] Hk;] ruko vkfn dk f'kdkj cu tkrs gSaA blds ToyUr mnkgj.k gSa fczVsu ds Ldwy vkSj
egkfo|ky;A fczVsu esa Hkys gh nqfu;k ds lcls çfrf"Br foÜofo|ky; gksa ysfdu ogk¡ ds T;knkrj fo|kFkÊ
çlUu ugÈ jg ikrsA ,d u;s vè;;u ds eqrkfcd fczLVy] ,fMucjk] bEihfj;y d‚yst&yanu vkSj yanu
Ldwy v‚Q bd‚uksfeDl ds fo|kFkÊ lcls T;knk ijs'kku gSaA brus ij Hkh fczVsu esa vHkh 5 ls 16 o"kZ rd ds
cPpksa ds ikBîØe esa ;kSu f'k{kk dks vfuok;Z dj fn;k x;k gSA;g f'k{kk cPpksa ds Hkfo"; dks fdl fn'kk esa
ys tk;sxh] bldh dYiuk ge Lo;a dj ldrs gSaA Hkkjr ds _f"k;ksa us rks çkphudky esa gh vius lnxzUFkksa
esa czãp;Z dh Hkwfj&Hkwfj ç'kalk dj j[kh gSAlQyrk] LokLF; vkSj le`f) la;e dk Qy gSAftlds thou esa
la;e ugÈ gS og LoLFk] lQy ,oa nh?kkZ;q dSls gks ldrk gS\çkphudky esa xq#dqyksa ds fo|kFkÊ cM+s LoLFk]
ran:Lr] rstLoh o çlUueq[k jgrs Fks D;ksafd xq#dqyksa esa la;e o czãp;Z ij fo'ks"k cy fn;k tkrk FkkA
vkèkqfud Hkksxoknh lH;rk ;qod&;qofr;ksa dks ekufld o 'kkjhfjd :i ls fcYdqy v'kä dj jgh gSA
tjk&tjk lh ckr ij vkRe&lUrqyu [kks nsuk vkSj vkRegR;k tSlk dne mBkus dh c<+ jgh o`fÙk blh dk
nq"ifj.kke gSA fo|kFkÊ&thou dk ewy czãp;Z] la;e gSA ;fn bl ij gh dqBkjk?kkr dj fn;k tk; rks
fouk'k vo';aHkkoh gSA ekrk&firk vkSj f'k{kdksa dk ;g drZO; gS fd os fo|kÆFk;ksa dks oSfnd laL—fr ls Kku
dk] la;e&f'k{kk dk egÙo le>k;sa ftlls muesa Nqih gqÃ fnO; ;ksX;rkvksa dk fodkl gks ldsA,sls
lqlaLdkjksa ls muds thou dks l¡okjsaA bl lEcUèk esa Bhd gh dgk x;k gS&o`Ùka ;Rusu laj{ksr~] o`Ùka
;kfr&;kfr pA v{kh.kks o`Ùk% {kh.kks ]o`ÙkLrq grks gr%AA vr% Nk=ksa dks vius lok±xh.k fodkl ,oa txr ds
dY;k.k ds fy, Lokeh foosdkuan ds lukru èkeZ ds ewy rRo ^^ekÙk` nsoks Hko] fir` nsoks Hko] vkpk;Z nsoks
Hko]ew[kZ nsoks Hko] nfjæ nsoks Hko^^ ds fl)kar dks tM+ ls viukus dh vko';drk gSA
lukru èkeZ vkSj 'kSf{kd laLFkku& 'kSf{kd laxBuksa dh Hkh vR;Ur egRoiw.kZ Hkwfedk gks ldrh gSA
bl gsrq 'kSf{kd laxBuksa ds dk;ZdrkZvksa dk ekul èkeZ ladYiuk ds çfr –<+ djuk gksxkA orZeku esa
Hkkjrh; –f"V dks è;ku esa j[kdj dke djus okys rhu çdkj ds 'kSf{kd laxBu dk;Zjr gSaA dqN laxBu
f'k{kk laLFkkuksa dk lapkyu djrs gSaA fu%LokFkZ lsok Hkko ls jk"Vª fuekZ.k gsrq pfj= fuekZ.k djus okyh
laLdkjoku f'k{kk çnku djus okys dÃ 'kSf{kd laxBu gSaA la[;k dh –f"V ls dqNsd vxz.kh laLFkk,a tSls fd
fo|k Hkkjrh]jke—".k fe'ku] fpUe; fe'ku] Hkkjr lsod lekt] loksZn;h fopkjèkkjk ls pyus okys laxBu gSaA
;|fi bu f'k{kk laxBuksa }kjk pyk;s tkus okys f'k{kk laLFkku vkèkqfud O;oLFkk dk vax gksus ds dkj.k iw.kZr%
Hkkjrh; ugÈ gSaA fQj Hkh bu laxBuksa dk lapkyu djus okys dk;ZdrkZvksa dh ea'kk èkekZfèkf"Br Hkkjrh; i)fr
dks LFkkfir djus ds fy, vuqdwy gSA fdlh Hkh 'kSf{kd laLFkku esa ;fn ƒå çfr'kr Hkh f'k{kd èkekZpj.k djus
okys gks tk;s rks ç;Ru iwoZd ml f'k{kk laLFkku dks vkè;kfRed f'k{kk ds vkn'kZ ds :i esa çLFkkfir fd;k
tk ldrk gSA
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lkjka'k& f'k{kk dk vkèkkj gekjh laL—fr ,oa lH;rk gS ftldk okLrfod iks"kd gekjs 'kkL= gSa tks
gekjs vkpj.k ,oa O;ogkj dks xyr fn'kk esa tkus ls jksdrs gSa ,oa ln~ekxZ dh vksj ç{ksfir djrs gSaA f'k{kk
dk laiknu f'k{kd] Nk= ,oa vPNs laLFkkuksa ds }kjk fu"ikfnr gksrk gSA okLrfod :i ls izkIr fo|k ls
fou;] fou; ls ik=rk] ik=rk ls èku] èku ls ijelq[k çkIr gksrk gSA ijarq vkt ds ifjos'k esa fou; vFkok
lnkpkj dh foyqIrrk fn[kkÃ nsrh gS] bldk eq[; dkj.k f'k{kd] Nk=] vfHkHkkod ,oa fo|ky;ksa dk pkfjf=d
fxjkoV gSA Nk= dh vfHko`fÙk dks ldkjkRed cukus ds fy, mls èkkÆed ,oa vkè;kfRed yfCèk dks fodflr
djuk gksxkA Nk= esa ,d ckj vkè;kfRed yfCèk fodflr gksus ds ckn lalkj dh dksÃ oLrq ;k y{; ugÈ gS
ftls çkIr u fd;k tk ldsA vkè;kfRed yfCèk fodflr djus ,oa ekuoh; ewY; cuk;s j[kus ds fy, Lokeh
foosdkuan th us ^ekuo fuekZ.k fe'ku* dh 'kq#vkr dh FkhA Hkkjrh; laL—fr ,oa Nk=ksa ds voewY;u dks
ns[krs gq, iwoZ jk"Vªifr Lo- ,-ih-ts- vCnqy dyke us vfHkHkkod]f'k{kd ,oa Nk=ksa ds ,d lewg dks lacksfèkr
djrs gq;s dgk Fkk fd cPps dks cqf)eku cukuk vko';d gS ijarq mlls Hkh vfèkd vko';d gS mls pfj=oku
cukukA fdlh cPps dks pfj=oku cukus ds fy, lcls vfèkd ft+Eesnkjh mldh ek¡ dh gksrh gS] D;ksafd ek¡
cPps dh igyh f'kf{kdk gksrh gSA rRi'pkr Ldwy dh f'kf{kdk@f'k{kd dh ft+Eesnkjh gksrh gSA Hkkjrh;
laL—fr ,oa Nk=ksa ds voewY;u dks ns[krs gq, iwoZ jk"Vªifr Lo- ,-ih-ts- vCnqy dyke us vkxkg fd;k fd
;fn vki Hkkjr dks vijkèkeqä] Hkz"Veqä ,oa fodflr jk"Vª ds :i esa ns[kuk pkgrs gSa rks ekrk&firk] f'k{kd
,oa vki dks Lo;a vkè;kfRed ,oa ewY;ijd f'k{kk çkIr djuh gksxhA
lUnHkZ&
1- vksM y{ehyky ds- ¼2008½- f'k{kk dh nk'kZfud i`"BHkwfe] jktLFkku fgUnh xzUFk vdkneh] t;iqjA
2- iVsy fouksn th- ¼1996½- rRon'kZu vkSj f'k{kk] yk;u xksiky HkkÃ cqd lsyj] lwjrA
3- ncs t;sUæ ¼1983½- f'k{kk ds rkfRod vkèkkj] ;wfuoÆlVh xzaFk fuekZ.k cksMZ&xqtjkr jkT;] vgenkcknA
4- ncs t;sUæ ¼1994½- f'k{kk Çprdksa dk f'k{kk n'kZu] ch- vkbl- 'kkg çdk'ku] vgenkcknA
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Òkjrh; lUnÒZ esa /kkfeZd f'k{kk dh lkFkZdrk lkjka'k

T;ksfr dqekjh] 'k¨/k Nk«kk] f'k{kk ladk; ¼d½] dk'kh fgUnw fo'ofo|kYk;] okjk.klhA
M‚0 nhik esgrk] ,l¨fl,V Á¨Qslj] f'k{kk ladk; ¼d½] dk'kh fgUnw fo'ofo|kYk;] okjk.klhA
Abstract
Religion is the most valuable word of Indian origin. The establishment of humanitarian good will
and truth trends is the main goal of religion.. Religious education does not mean to teach any
particular religion but to believe in moral , character and religious value in students and to
inculcate the qualities of humanity in them. Religious education is inspired by religion. What
should be the nature of religious education in a secular state like India? What should be its
content? How to impart religious education to students etc. is a point to consideration? Secular
state does not mean anti- religion or religion-neutral state. It only means that the state of India is
not based on any particular religion .There is no state religion here. India is a democratic
country based on democratic value like equality, freedom, fraternity, justice, dignity of individual
and tolerance. There is a need to impart religious education to students for faith in these
democratic values. Religious education has an important place in secular state because
religious education itself will be influential in the development of the virtues of democracy. To
give religious education in a secular democracy ,it is important to keep in mind that neither any
religion gets hurt nor anyone is given much important. Every student should be given the
freedom to practice his religion and at the same time develop the spirit of religious tolerance in
them by the knowledge of other religion. In this paper has been discussed about concept of
religious education , need, objective, importance and also presents the significance of religious
education in the Indian context.
Key Words: Indian Context, Religious Education.

ÁLrkouk& vk/kqfud ;qx esa /keZ 'kCn vR;Ur fookn dk fo"k; cuk gqvk gSA /keZ] ewY;] uSfrdrk ,oa
f'k{kk ds chp xgjk lEcU/k gSA izkphu ,oa e/;dky esa ;g lEcU/k vR;Ur xgjk FkkA lalkj ds lHkh ns'kksa esa
f'k{kk iknfj;ksa] ekSyfo;ks] _f"k;ks rFkk eqfu;ksa }kjk nh tkrh FkhA oSfnd ,oa ckS) dkyhu f'k{kk iz.kkyh esa
/kkfeZd f'k{kk dk loksZPp LFkku FkkA eqfLye f'k{kk Hkh /kkfeZd vkn'kksZ ls vyx ugh Fkh A flD[k /keZ f'k";ksa
dk /keZ dgykrk gSaA fe'ku Ldwy Hkh bZlkbZ /keZ ds vkn'kksZ ds vuqlkj /kkfeZd f'k{kk iznku djrs FksA fczfV'k
'kkldks us /keZfujis{k uhfr dk ikyu fd;k vkSj f'k{k.k laLFkkvksa esa fdlh Hkh izdkj dh /kkfeZd f'k{kk ugh
fn;s tkus ij cy fn;kA vaxzsth 'kklu dky esa lu~ 1882 esa g.Vj vk;ksx us /kkfeZd f'k{kk dks ikB~;Øe dk
vax cukus dk fojks/k fd;kA lu~ 1902 esa Hkkjrh; fo'ofo|ky; vk;ksx rFkk lu~ 1919 esa dydRrk
fo'ofo|ky; us /kkfeZd f'k{kk dk fojks/k fd;kA xk¡/kh th us cqfu;knh f'k{kk ;kstuk esa /kkfeZd f'k{kk ij cy
fn;k gSA lu~ 1944&46 esa dsUnzh; lykgdkj lfefr us /keZfujis{k O;oLFkk ds vuq:i /kkfeZd vkSj uSfrd
f'k{kk ds vk;kstu dh lykg nhA lu~ 1948 esa jk/kkd`".ku vk;ksx us f'k{kk ds fofHkUu Lrjks ij fdlh u
fdlh izdkj dh /kkfeZd f'k{kk dh flQkfj'k dhA eqnkfy;j vk;skx¼1952&53½ us /keZ dh vukSipkfjd f'k{kk
ij cy fn;k gSA dksBkjh vk;ksx ¼1964&66½ us ?kj rFkk leqnk; ds okrkoj.k dks uSfrdiw.kZ cukus ij cy
fn;k gSA
/keZ vkSj uSfrdrk ds e/; /kfu"B lEcU/k gSA /keZ vkSj uSfrdrk dks i`Fkd djuk vlEHko gSA /keZ dk
lkj uSfrdrk gS vkSj uSfrdrk dk vk/kkj /keZ gSA uSfrd ewY;ksa dk fodkl /kkfeZd fo'oklks ls gksrk gSA
O;fDr dh uSfrd Áxfr] mlds /kkfeZd n`f"dks.k ij fuHkZj djrh gSa vPNs pfj= ds fodkl esa /keZ mldh
lgk;rk djrk gSA orZeku le; esa /kkfeZd ,oa uSfrd f'k{kk dh leL;k vR;f/kd tfVy cuh gqbZA
/kkfeZd ,oa uSfrd f'k{kk lfefr ¼1959½ us viuk ;g er O;ä fd;k fd orZeku Hkkjrh; lekt ds
© 2019 AAEBHU
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vf/kdÙkj nks"kksa dk ewy dkj.k gS ;gk¡ ds fuokfl;ksa ds thou ij /keZ dk izHkko /khjs&/khjs de gksrk tk jgk
gSaA lfefr dk dguk gS fd Hkkjr esa /kkfeZd cU/ku] tks igys Hkkjrh; thou dks ,drk ds lw= esa ck¡/ks jgrs
Fks] <hys iM+rs tk jgs gSA vkSj tks u,&u, fopkj gekjs le{k vk jgs gS ftUgs ge ckg~; n`f"V ls xzg.k rks
dj jgs gS ijUrq vkUrfjd :i ls mldk vFkZ le>us dh ps"Vk ugh dj jgs gSA gekjs fo|kFkhZ vius thou
ds vkjEHk ds o"kksZa ls gh vk/;kfRed rFkk uSfrd xq.kksa dk vknj djuk lh[ksA ;fn ,slk ugh gksxk rks gekjk
jk"Vª ,d izk.kghu jk"Vª gks tk;sxkA vxzgfj ¼2000½
ekuo thou esa /kkfeZd f'k{kk dk LFkku lnSo egRoiw.kZ jgk gS] ijUrq bl f'k{kk dk vk/kkj ladh.kZ /keZ
u gksdj O;kid /keZ gksuk pkfg,A ladh.kZ /keZ ekuo esa Hksn ,oa fojks/k mRiUu djrk gS vkSj lekt essa ukuk
izdkj ds la?k"kksZa dks tUe nsrk gSA bl ifjizs{; esa euq ds n'k /keZy{k.kksas dk vuqlj.k djuk lHkh ds fy,
visf{kr gS&
/k`fr% {kek neks·rs;a 'kkSpfefUnz;fuxzg%A
/khfoZ|k lR;eØ¨/k¨ n'kda /keZy{k.ke~AA
&euqLe`fr 6-92
/keZ] {kek] cqjh o`fRr;ks dk neu djuk] 'kkSp ¼vUr%,oa ckg~;½ vkRefuxzg] foosd]fo|k] lR;] Øks/k u
djuk&;s /keZ ds n'k y{k.k gSaA /kkfeZd f'k{kk ls vfHkizk; fdlh /keZ fo'ks"k dh f'k{kk nsuk ugh cfYd
fo|kfFkZ;ksa esa bUgh /kkfeZd ewY;ksa ds izfr vkLFkk mRiUu djuk gSA
/kkfeZd f'k{kk dh vko';drk ,oa egRo&
vk/kqfud f'k{kk dk y{; fo|kfFkZ;ksa dk dsoy 'kkjhfjd] ckSf)d] HkkoukRed] lkekftd] lkaLd`frd ,oa
lkSUn;kZRed fodkl gh ugh cfYd muds uSfrd] /kkfeZd ,ao iztkrkfU=d ewY;ksa dk fodkl djuk Hkh gSA
fo'ofo|ky; vuqnku vk;ksx dh fjiksVZ ¼1962½ psrkouh nsrh gS fd ^^vxj ge vk/;kfRed izf'k{k.k dks vius
laLFkkuksa ls ckgj dj ns rks ge vius lEiw.kZ ,sfrgkfld fodkl ds izfr csbZeku gks tk;sxsaA^^ blds ckn
fjiksVZ /kkfeZd vkSj uSfrd f'k{kk ds fy, ugh cfYd ^^,d jk"Vªh; vkLFkk vkSj /keZlEcU/kh Hkkjrh; n`f"V ij
vk/kkfjr fdUrq dBeqYykiu] deZdk.M vkSj fn[kkvks ls eqDr ,d jk"Vªh; thou& i)fr^^ ds fodkl ds i{k
esa iwjh rS;kjh ds lkFk foospu izLrqr djrh gSA 1964&66 ds f'k{kk vk;ksx us ^^f'k{kk vkSj jk"Vª&fodkl^^ ij
izdk'k Mkyk vkSj bl utfj;s ls ^lkekftd] uSfrd vkSj vk/;kfed ewY;ksa dh f'k{kk ds fy, dksbZ izko/kku u
gksus^ dks ikB~;p;kZ dh ,d xEHkhj deh crk;kA f'k{kk vk;ksx us ;g laLrqfr dh fd tgk¡ lEHko gks ogk¡
egku /kekZsa dh uSfrd lh[kksa dh enn ls bu ewY;ksa dh f'k{kk nh tk,A ¼f'k{kk vk;¨x 1964&66½] i`0la0 229'kkfUr ds fYk, f'k{kk&jk"Vªh; Q¨dl lewg ds vk/kkj ij 2010 esa dgk x;k gS fd fo|kfFkZ;¨a esa /keZ ds
ckjs esa rkfdZd ,oa vkYk¨pukRed n`f"Vd¨.k fodflr djus dh t#jr gS% ,slk ÁfrLi/kkZRed /kkfeZdrk d¨
lk>h vk/;fRedrk esa v©j vU/kfo'okl d¨ ftEenkjh iw.kZ rdZ fordZ dh ;¨X;rk esa ifjofrZr djds gh fd;k
tk ldrk gSA ¼'kkfUr ds fy, f'k{kk&jk"Vªh; Qksdl lewg dk vk/kkj i=] ,u0 lh0 bZ0 vkj Vh0 2010½]
i`0la0 30us'kuy dfjdqYke ÝseodZ QkWj Ldwy ,tqds'ku ¼2000½ us jk"Vªh; f'k{kk uhfr ¼1986½ dh gh ckr
nqgjkrs gq, ^^vR;ko';d lekftd] uSfrd vkSj vk/;kfRed ewY;ksa ds {kj.k vkSj gj Lrj ij dVqrk dh
c<ksrjh^^ dks ysdj [ksn izdV fd;kA bl i`"BHkwfe esa blus ewY; f'k{kk dks ikB~;p;kZ dk fgLlk cuk, tkus
dh ckr ij cy fn;kA blus crk;k fd t:jr ^^/kkfeZd f'k{kk dh ugh cfYd /keZ ds ckjs esa] mudh cqfu;knh
vkSj muesa vUrZfufgr ewY;ksa ds ckjs esa f'k{kk dh gS rFkk lÒh /ke¨± ds n'kZu ds rqYkukRed v/;;u dh Òh
t#jr gSA^^ bl ÝseodZ us ,d lefUor mikxe dh izLrkouk dhA mlds vuqlkj ewY; f'k{kk vkSj /keZ
fo"k;d f'k{kk dks ^leqfpr :i ls v/;;u ds lHkh fo"k;ksa esa lekfgRk gksuk pkfg,A^
ubZ f'k{kk uhfr 2020 dk fotu Òjrh; ewY;¨a ls fodflr f'k{kk Á.kkYkh gS ftlesa ekuoh;] uSfrd]
laoS/kkfud rFkk lkoZÒ©fed ekuoh; ewY; tSls lR;] usd vkpj.k ¼/keZ½] 'kkafUr] Áse] vfgalk] oSKkfud
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n`f"Vd¨.k] ukxfjd ewY; v©j thou d©'kYk] lsok rFkk lkeqnkf;d dk;ZØe¨a eas lgÒkfxrk lexz f'k{kk dk
vfÒé vax g¨xkA ¼jk"Vªh; f'k{kk uhfr 2020½] i`la0 59orZeku le; esa ftl izdkj ekuoewY; dk gkl gks jgk gS] og ekuoek= ds fy, xEHkhj fpUrk dk
fo"k; gSA vkt ds O;Lr thou esa foKku rFkk /keZ ,oa lH;rk ds uke ij LokFkZijd vgadkj] fyIlk vkfn
ds dkj.k ge laLdkj foghu gksrs tk jgs gSaSA fgrksins'k esa /keZfofgu ekuo dks i'kq ds leku dgk x;k gSaA
ledkyhu f'k{kk nk'kZfudksa us ,d Loj esa ns'k es /kkfeZd f'k{kk ds egRo ij tksj fn;k gSA Lokeh foosdkUkUn
ds 'kCnksa e]sa &^^/keZ f'k{kk dk vfUre vk/kkj gSA esjk rkRi;Z /keZ ds ckjs esa esjh viuh ;k fdlh vU; dh jk;
ls ugh gSA^^¼'kekZ]2006½ foosdkuUn th ds dFku ls Li"V gksrk gS fd /kkfeZd f'k{kk dk y{; fdlh fo'ks"k /keZ
dh f'k{kk nsuk ugh gS cfYd /kkfeZd ewY;ksa ds izfr vkLFkk mRiUu djuk gSaA
egkeuk ia0 enu eksgu ekyoh; th ds 'kCnksa eas&^^ge /keZ dks pfj= fuekZ.k dk lh/kk ekxZ vkSj
lkalkfjd lq[k dk lPpk }kjk le>rs gSA ge ns'kHkfDRk dks loksZRre 'kfDr ekurs gS tks euq"; dks mPpdksfV
dh fu%LokFkZ lsok djus dh vksj izo`r djrh gSA^^¼ik.Ms;]2011½
jfoUnzukFk VSxksj us f'k{kk O;oLFkk esa ekuo /keZ dks vR;f/kd egRoiw.kZ ekuk gS tks fd fo'o ekuo dh
dYiuk ij vk/kkfjr gS ftlds vuqlkj lalkj ds lHkh /keksZ esa ,d y{; dh [kkst dh tkrh gSaA jfoUnzukFk
VSxksj us fofHkUu /keksZ ds vUrxZr ,d gh ekuo /keZ dk ladsr djrs gq, fy[kk gS& ^^;s /keZ foLrkj esa vkSj
cgq/kk uSfrd egRo esa fHkUu gS fdUrq bu lcesa ,d lkekU; izo`fRr gSA buesa euq"; Lo;a viuk ijeewY;
[kkstrs gS ftldksa fd os bZ'oj dgrs gS] ;g ekuoh; pfj= ds fdlh O;fDrRo esa [kkstk tkrk gSA^^ ¼'kekZ]
2006½ egkRek xk¡/kh us /kkfeZd f'k{kk dsk vR;f/kd vko';d ekuk gS vkSj fo|kfFkZ;ksa dks lHkh /keksZ dk ewy
rRo crykus dh lykg nh gSA egk;ksxh Jh vjfoUnz us rks /kkfeZd f'k{kk dks f'k{kk O;oLFkk esa yxHkx lcls
Å¡pk LFkku fn;k gSA
Hkkjrh; lUnHkZ esa /kkfeZd f'k{kk ls lEcfU/kr 'kks/k dk;Z Hkh gq, gSA frokjh ¼1998½ }kjk fd;s x,
v/;;u ds vuqlkj la;qDr ifjokj dh ckfydk,W ,dkadh ifjokj dh vis{k vf/kd /kkfeZd ikbZ xbZA 'kekZ
¼2010½ us orZeku ifjfLFkfr;ksa esa dsfUnz; ek/;fed f'k{kk cksMZ]ubZ fnYyh o ek/;fed f'k{kk cksMZ jktLFkku ds
lsds.Mjh ikB~;Øe esa /keZfujis{k f'k{kk dk rqyukRed v/;;u ij 'kks/k dk;Z fd;kA bUgksus vius 'kks/k dk;Z
esa ik;k fd nksuksa ikB~;Øe esa ^/keZfujis{k^ f'k{kk dks lkekftd foKku fo"k; dh ikB~; iqLRkd esa lfEefyr
fd;k x;k gSA ikB~;Øeksa eas le>kus dk iz;kl fd;k x;k gS fd jkT; dk viuk dksbZ /keZ ugh gS rFkk
ljdkj lHkh /keksZ ds izfr ,d leku O;ogkj j[krh gSA nsoxu ¼2009½us ckfydkvksa dh /kkfeZd izo`fRr ,oa
uSfrdrk ds e/; lEcU/k dk v/;;u fd;k vkSj fu"d"kZ esa ik;k fd Hkkjrh; lekt esa fofHkUUk /keksZ ls
lEcfU/kr ckfydkvksa esa /kkfeZd izo`fRr dh Hkkouk yxHkXk leku gS rFkk /kkfeZdrk ,oa uSfrdrk ds e/;
lglEcU/k lHkh /keksZ eas vyx& vyx Lrj dk gSaA lksuh ¼2018½us vaxszth o fgUnh ek/;e ds fo|kfFkZ;ksa dh
/kkfeZdrk ,oa Hkkjrh; laLd`fr ds izfr eukso`fRr dk rqyukRed v/;;u fd;k vkSj fu"d"kZ izkIr gqvk fd
vaxzsth ek/;e ds fo|kfFkZ;ksa dh /kkfeZdrk dk Lrj fgUnh ek/;e ds fo|kfFkZ;ksa dh vis{kk de izkIr gqvkA
diwj ¼2018½ us ^dUVªC;w'ku vkWQ fjfyft,l ,tqds'ku Vw fjfyft;l ÝhMe ys[k esa O;fDr dh /kkfeZd
LorU=rk esa /kkfeZd f'k{kk dh Hkwfedk ij izdk'k Mkyk gSA lsV~Bh ¼2018½ us fjfyft,l ,tqds'ku bu
bf.M;k% MsVkcsl ,.M ,Dlihfj;Ulsl ys[k esa Hkkjr esa /kkfeZd f'k{kk dh fLFkfr ij v/;;u fd;k vkSj ik;k
fd fo|ky;h vkSj fo'ofo|ky;h ikB~;Øe esa /kkfeZd f'k{kk dk vHkko gSA bUgksus vius ys[k esa /kkfeZd
rVLFkrk o uSfrd] vk/;kfREkd ewY;ksa dks lekfgr djrs gq, izkd`frd /kkfeZd mikxe ij izdk'k Mkyk gSA
bl izdkj Li"V gS fd orZeku le; esa f'k{kk Øe esa ,sls ifjorZuksa dh vko';drk gS ftlls
lkekftd] /kkfeZd vkSj uSfrd ewY;ksa ds fodkl esa f'k{kk ,d l'kDr ek/;e cu ldsA f'k{kk dk uSfrd]
iztkrkfU=d ,oa /kkfeZd ewY;ksa ds vuqlkj uohuhdj.k djus ds fy, lfØ; lk/ku viukuk vR;Ur vko';d
gSA izkFkfed] ek/;fed rFkk fo'ofo|ky; Lrj ij f'k{kk dks /keZ ij vk/kkfjr fd;k tkuk pkfg, ftlls
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mPp dksfV dh lH;rk rFkk fo|kfFkZ;kssa esa vPNs xq.k ,oa vknrks dk fuekZ.k gks lds vkSj /kkfeZd f'k{kk ds
ek/;e ls os ifjokj leqnk;] lekt jk"Vª ds fuekZ.k esa viuk ;ksxnku ns ldsA
/kkfeZd f'k{kk ds mn~ns'; &
Ø
/kkfeZd f'k{kk dk mn~ns'; fo|kfFkZ;ksa esa ekuoh; ewY;ksa dk ifj"dkj dj thou ds mPp ewY; dh vksj ys tkuk gSA
Ø
/kkfeZd f'k{kk ds vUrxrZ fofHkUu /keksZ ds ewy fl)kUrksa ls fo|kfFkZ;ksa dks voxr djkrs gq, mues /kkfeZd
lfg".kqrk dh Hkkouk dk fodkl djukA
Ø
/kkfeZd f'k{kk }kjk fo|kfFkZ;ksa eas vU; ekuoksa ds izfr lgkuHkqfr ,oa lEeku dh Hkkouk dk fodkl djukA
Ø
/kkfeZd f'k{kk }kjk fo|kfFkZ;¨a dk uSfrd o pkfjf«kd fodkl djukA
Ø
/kkfeZd f'k{kk dk mÌs'; fo|kfFkZ;ksa dk lokZaxh.k fodkl djds mls lalkj dh oLrqvksa vkSj O;fDr;ksa dh izfr lgh
n`f"Vdks.k iznku djuk gSA
Ø
/kkfeZd f'k{kk }kjk fo|kfFkZ;ksa esa iztkrkfU=d ewY;¨a Lo=U=rk] cU/kqRo izse] 'kkfUr] lg;ksx] lgu'khyrk] U;k;
,oa O;fDr dh xfjek dk fodkl djuk gSA
Ø
/kkfeZd f'k{kk }kjk fo|kfFkZ;ksa eas ns'kHkfDr] R;kx o fu%LokFkZ lsok dh Hkkouk dk fodkl djukA
Ø
/kkfeZd f'k{kk ds vUrxrZ lHkh /keksZ dk rqyukRed v/;;u dj fo|kfFkZ;ksa dks lHkh /keksZ ds vUrfuZfgr ewy rRoksa
ls voxr djkuk ,oa muesa loZ/keZ lEHkko dh Hkkouk dk fodkl djukA
/kkfeZd f'k{kk dk Lo:i&
Hkkjr tSls /keZfujis{k jkT; esa /kkfeZd f'k{kk dk Lo:i dSlk gks\/kkfeZd f'k{kk fdl izdkj nh tk
ldrh gS\ mldh fo"k; lkexzh D;k gks\bR;kfn fopkj.kh; fcUnq gSA pw¡fd Hkkjr ,d /keZ iz/kku ns'k gSaA ;gk¡
;g fo'okl fd;k tkrk gS fd O;fDr dk uSfrd vkSj pkfjf=d mRFkku rHkh gks ldrk gS tc mls /keZ ds
fl)kUrksa dh iqjh tkudkjh djk nh tk,A /kkfeZd f'k{kk lh[kus dk fo"k; ugh gS cfYd thou esa mrkjus dk
fo"k; gSA foosdkUkUn us /kkfeZd f'k{kk nsus ds fy, lcls igys fo|kfFkZ;ksa ds lkeus larks vkSj egku~ vkRekvksa
jke] d`".k] egkohj vkfn ds vkn'kZ mifLFkr djus ds fy, dgk gSA Jh vjfoUn ds vuqlkj tc rd /kkfeZd
f'k{kk dks thou esa u mrkjk tk, vkSj fofHkUu izdkj dh lk/kuk vkRefu;U=.k vkSj vH;kl ds }kjk /kkfeZd
thou O;rhr djus dh izo`fRr u c<+s rc rd dksjs ekSf[kd /kkfeZd f'k{k.k dk dksbZ ykHk ugh gSA fdlh Hkh
/kkfeZd lk/kuk dks lcds fy, vfuok;Z ugh cuk;k tkuk pkfg, vfirq /kkfeZd f'k{kk dk ikB~;Øe /keZ ds
fofHkUu ewy rRoksa dks ysdj cuk;k tkuk pkfg,A
lu~ 1958 esa Jh izdk'k lfefr us ns'k esa /kkfeZd f'k{kk ds egRo ij tksj nsrs gq, fuEu flQkfj'ks dh
gS&
Ø
f'k{kk laLFkkvksa eas UkSfrd vkSj vk/;kfRed ewY;ksa dk fodkl vko';d gSA
Ø
uSfrd rFkk vk/;kfRed ewY;ksa dh f'k{kk esa egku /kkfeZd egkRekvksa dh thofu;ksa] f'k{kkvksa rFkk mins'kks dk
rqyukRed v/;;u lfEefyr gksuk pkfg,A
Ø
izR;sd fo|ky; vkSj ?kj esa /kkfeZd rFkk uSfrd lkfgR; miyC/k gksuk pkfg,A
Ø
fo'ofo|ky; f'k{kk vk;ksx dh bl flQkfj'k ij vey fd;k tkuk pkfg, fd fo'ofo|ky; dk nSfud dk;Z
djus ls igys ekSu izkFkZuk dh tk,A
Ø
izkFkfed Lrj ls ysdj fo'ofo|ky; Lrj rd /kkfeZd vkSj uSfrd f'k{kk dh ikB~; iqLrdsa rS;kj djkbZ tkuh
pkfg,A ;s iqLrds lHkh /keksZa ds ewy fopkjksa dh lgkuqHkwfriw.kZ ,oa rqyukRed <+ax ls foospuk djsaA

SPIJE, Vol.9, No.1 & 2, Jan & July 2019

| 53

Ø
vfrfjDRk

ikB~;Øe fØ;kvksa ds dk;ZØeksa eas fo}ku rFkk vuqHkoh yksxksa ds Hkk"k.kksa dks LFkku fn;k tkuk pkfg,A
muds ;s Hkk"k.k ^vUrj /kkfeZd ln~Hkkouk^ ij gksus pkfg,A
Ø
/kkfeZd vkSj uSfrd f'k{kk esa :f<+okfnrk dks izksRlkgu ugh fn;k tkuk pkfg,A
Jh izdk'k lehfr }kjk f'k{kk ds fofHkUu Lrjksa ij uSfrd ,oa /kkfeZd ewY;ksa dk 'kSf{kd dk;ZØe &
¼1½ izkjfEHkd Lrj ¼a Elementary Stage½
Ø
izkr% lkewfgd xku ds fy, fo|ky; vlsEcyh dk vk;kstu fd;k tkuk pkfg,A
Ø
Hkk"kk f'k{k.k ds ikB~;Øe esa iSxEcjksa lUrksa rFkk /kkfeZd egkRekvksa dh thofu;¨a rFkk f'k{kkv¨a ls lEcfU/kr ljYk
,oa j¨pd dgkfu;¨a dks lfEefyr fd;k tkuk pkfg,A
Ø
fo|ky; dk;ZØe esa uSfrd f'k{kk ds fy, lIrkg esa nks le;&pØ fu/kkZfjr fd;s tkus pkfg,A bu d{kkvksa esa
f'k{kd fo'o ds egku /kekZsa d uSfrd foPkkjksa dks lfoLrkj Li"V djsaA
Ø
JO;& n`'; lkexzh dk iz;ksx djds Nk=ksa esa /keZ ds fy, :fp tkxzr dh tkuh pkfg,A bles fo'o ds izeq[k
/keksZa ls lEcfU/kr dyk ,oa lkfgR;] mRre izdkj ds QksVksxzkQ] jaxhu fp=] fQYe[k.M vkfn dk iz;ksx fd;k
tkuk pkfg,A
¼2½ ek/;fed Lrj ¼Secondary Stage½
Ø
izkr% fo|ky; vlsEcyh ess nks feuV dk ekSu /;ku fd;k tkuk pkfg,A /kkfeZd xzUFkksa ;k fo'o ds egku~ lkfgR;
ls dqN opu i<+s tk,A lkFk gh lkewfgd Kku dks Hkh izksRlkfgr fd;k tkuk pkfg,A
Ø
fo'o ds egku /keksZa dh eq[; f'k{kkvksa dks lkekftd v/;;u rFkk bfrgkl ls lEcfU/kr djds ikB~;Øe dk ,d
vax cukuk pkfg,A
Ø
fo|kfFkZ;ksa esa fofHkUUk /keksZ ds fo"k; esa Kku izkIr djus ds fy, fucU/k izfr;ksfxrkvksa rFkk vkstLoh Hkk"k.kksa dh
O;oLFkk dh tkuh pkfg,A
Ø
fo|ky; le; rkfydk esa uSfrd f'k{kk ds fy, ,d ?k.Vk izfr lIrkg fu/kkZfjr fd;k tkuk pkfg, ftleas
f'k{kd Nk=ksa esa fopkj& foe'kZ dh vknr dks izksRlkfgr djsaA
Ø
uSfrd rFkk vk/;kfRed ewY;ksa ij Hkk"k.k nsus ds fy, mi;qDr O;fä;¨a dks vkefU=r djuk pkfg,A
¼3½ fo'ofo|ky; Lrj ¼University Stage½
Ø
izkr% ekSu /;ku ds fy, Nk=ksa dks lkewfgd :i ls ,df=r gksus ds fy, izksRlkfgr fd;k tkuk pkfg,A
Ø
fMxzh d{kkvksa esa fofHkUu /keksaZ ds lkekU; v/;;u dks lkekU; f'k{kk ds ikB~;Øe dk vko';d vax cukuk
pkfg,A bl lEcU/k esa fo'ofo|kYk; f'k{kk vk;ksx dh fuEu flQkfj'kksa dk ikyu fd;k tkuk pkfg,A
1- fMxzh dkslZ ds izFke o"kZ esa fo'o ds egku~ /kkfeZd rFkk vk/;kfRed usrkvksa& cq)] du¶;wf'k;l] tksjkLVj]
lqdjkr] bZlk] 'kadjkpk;Z] jkekuqt] ek/kokpk;Z] eqgEen] iSxEcj] dchj] ukud] xk¡/kh dh thofu;k¡ i<+kbZ
tk,A
2- f}rh; o"kZ esa fo'o ds /kkfeZd xzUFkksa esa ls lkoZHkkSfed egRo ds pqus gq, pfj=ksa dk v/;;u djk;k tk,A
3- r`rh; o"kZ esa /keZ& n'kZu dh izeq[k leL;kvksa dk v/;;u fd;k tk,A
Ø
rqyukRed /keZ es LukrdksRrj ikB~;Øe dk fuekZ.k fd;k tkuk pkfg,A
Ø
vkWuZl rFkk ,e0,0 ds ikB~;Øeksa esa rqyukRed /keZ^ rFkk /keksZa dk bfrgkl uked fo"k;ksa ds v/;;u ij cy
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fn;k tkuk pkfg,A
lfefr us /kkfeZd] uSfrd vkSjk vk/;kfRed f'k{kk ds lEcU/k esa tks lq>ko fn;s gS f'k{k ds lÒh Lrj¨a ij
dk;kZfUor fd;s tk ldrs gS fdUrq nq%[k dk fo"k; gS fd 1960 ls vkt rd lfefr ds izkLrkoksa ds izfr
gekjh ljdkjks }kjk /;ku ugh fn;k x;kA pw¡fd Hkkjrh; lafo/kku dh 28oh vkSj 30oh /kkjk esa /kkfeZd f'k{kk
dk iw.kZ :i ls cfg"dkj fd;k x;k gSa blfy, ljdkj dh uhfr bl fn'kk es LIk"V ugh gks ldh gSA
fu"d"kZ&
vkt ds v'kkUr] mf}Xu] /kkfeZd dêjrk ,oa lkaLd`frd la?k"kZ ds ;qx esa gesa oSlh f'k{kk dh vis{kk gS]
ftlls gekjs pfj= esa mu mPp vkn'kksaZ vkSj ln~xq.kksa dk lekos'k gks tks lPph ekuork dh tuuh gSaA gekjk
f'k{kk fo/kku vc ,slk gksuk pkfg, ftlesa fo|kfFkZ;ksa dk O;fDrRo vkn'kZ O;fDrRo cusA orZeku esa izR;sd
O;fDr v'kkUr gS vkSj ml v'kkafr dk izeq[k dkj.k gS ekuo ewY;¨a dk iruA bu ewY;¨a d¨ iqu% LFkkfir
djus ds fYk, f'k{kk dh izfØ;k esa /kkfeZd] uSfrd ,oa vk/;kfRed f'k{kk dks i;kZIr LFkku fn;k tkuk vfr
vko';d gSA
f'k{kk'kkL=h izk;% bl ij ,der ugh jgs gSA mudk fopkj gS fd /keZfujis{k jkT; esa /kkfeZd f'k{kk ;k
/keZ tSlh f'k{kk dks LFkku ugh feyuk pkfg,A ij ge ;g Hkwy tkrs gS fd Hkkjr esa izR;sd O;fDr tUe ls
ysdj ej.k rd /keZ ls ca/kk gqvk gS vkSj og mlls dHkh Hkh vyx ugh gks ldrk gSA f'k{kk O;oLFkk esa
/kkfeZd f'k{kk ds LFkku ds fo"k; esa dksBkjh vk;ksx ds fuEufyf[kr dFku funsZ'kd fl) gks ldrs gS& ^^Hkkjr
TSkls cgq/kehZ ns'k esa bl ckr dh furkUr vko';drk gS fd ;gk¡ lHkh /keksZa dk lfg".kqrk ds lkFk v/;;u
djk;k tk, ftlls ;gk¡ ds ukxfjd ,d nwljs dks vPNh rjg le> ysaA ukxfjd'kkL= ;k lkekU; f'k{kk esa
,sls /keksaZ dh pquh gqbZ ckrksa dks LFkku fn;k tk,A ;g dk;ZØe fo'o ds vk/kkjHkwr /keZ dh vk/kkjÒwr
ekU;rkv¨a v©j vkn'k¨± d¨ le>us esa vf/kd lgk;d fl) gksxkA vPNk rks ;g gksxk fd bl fn'kk esa
jk"Vªh; Lrj ij /keZ fo'ks"kKksa ls iqLrd dk fuekZ.k djk;k tk,A^^ ¼'kekZ] 2006½
tc rd gekjh laLd`fr&lH;rk /keZ'kkL= ds 'kk'or fl}kUrksa ij vk/kkfjr Fkh rc rd Hkkjr fo'o es
txn~xq: ds :i esa fo[;kr FkkA fdUrq vkt ogh Hkkjr ns'k jktuhfr] lkekftd o vkfFkZd laxBuksa esa O;kIr
Hkz"Vkpkj] vuSfrdrk] vkradokn] vyxkookn ,oa /kkfeZd dêjrk ds dkj.k iwjh nqfu;k esa pfpZr gks jgk gSA
,slh fo"k; ifjfLFkfr;ksa esa ekuoek= dks dgh lUekxZ dk lans'k fey ldrk gS rks og gS gekjs /keZ'kkL=A
ekuo tkfr ds mRd"kZ ds fy, /keZ ,dek= ,slk dkj.k gS tks fofHkUu tkfr;ksa ,oa lEiznk;ksa esa foHkDr yksxks
dks fcuk fdlh HksnHkko ds leku :i ls ekuork ds lw= esa fijksrs gq, fo'o cU/kqRo dh Hkkouk dks fodflr
djrk gSA rFkk vkilh lg;ksx] lgvfLrRo vkSj ln~Hkko esa jgus dh iszj.kk nsrk gSA vr% orZeku Hkkjrh;
ifjizs{; esa /kkfeZd f'k{kk dh lkFkZdrk dks le>k tk ldrk gSA
orZeku le; esa ge ftl nkSj ls xqtj jgs gSS og lkaLd`frd la?k"kZ dk ;qx gSA HkkSfrdrk rFkk vk/;kRe
dk la?k"kZ] O;fDr vkSj uhfr dk la?k"kZ] foosd vkSj vfoosd dk la?k"kZ] ewY;ksa] izfrekuks ,oa fl)kUrksa ds izR;;ksa
bR;kfn dk la?k"kZ gSA bu la?k"kksZ o nqfo/kkvksa ls fudyus dk jkLrk uSfrd] vk/;kfRed o /kkfeZd f'k{kk ds
}kjk gh izkIr gksxkA gekjs ns'k es vusd /keZ gSa vkSj lHkh /kekasZ dk ewy vk/kkj ,d gS vkSj bu ewyHkwr vk/kkjksa
dk Kku o lkj rks iznku fd;k gh tk ldrk gSA Hkkjr tSls cgq/kehZ ns'k es /keZ ds izfr jkT; dk n`f"Vdks.k
Li"V gksuk pkfg,A /kkfeZd f'k{kk ,oa /keZfujis{k dh O;k[;k gksuh pkfg,A /keZfujis{krk ls vk'k; Hkkjr ns'k
fdlh fo'ks"k /keZ ij vk/kfjr ugh gSA ;gk¡ ij dksbZ Hkh /keZ jktdh; /keZ ugh gSA ;gk¡ ij loZ/keZlEHkko dh
Hkkouk ij cy fn;k tkrk gSA bl izdkj izkFkfed] ek/;fed] rFkk fo'ofo|ky; Lrj ij f'k{kk dks lHkh /kekZs
ds ewyHkwr rRokaas ij vk/kkfjr fd;k tkuk pkfg, ftlls mPp dksfV dh lH;rk&laLd`fr rFkk fo|kfFkZ;ksa esa
vPNs xq.k ,oa vknrksa dk fuekZ.k gks lds vkSj /kkfeZd f'k{kk ds ek/;e ls fo|kFkhZ ifjokj] leqnk;] lekt o
jk"Vª ds fuekZ.k esa viuk ;ksxnku ns ldsA
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Abstract
As we all know that India is a land of religions and religious activities. It is a land where the
concept of God is followed by a large number of people. If you go into the history of this land, you
will find that the Indian education system will be seen in the religious form of the world. In India,
our ancestors followed a unique tradition educating their youth. He adopted the "Gurukul"
system for education purpose which is much more related to boarding schools in modern days. In
ancient times our educational organizations as well as our teachers believed in only one thing
that religious education is the only way to assemble the supreme. This is why they used to teach
the Vedas to their students so that their students could learn and educate themselves with divine
knowledge. Education and religion are two of mankind's most ancient endeavors and have long
held close ties. Social scientists and historians have written about this relationship and how the
two can influence each other. This paper presents a comprehensive overview of scholarly
research on ways to influence academic achievement. It is not a complete survey of academic
literature, but instead observes the impact of religious groups on the Indian education system.
Here is a brief summary of some explanations for religious education and its impact on Indian
education. Religion is undoubtedly not the only reason for determining the Indian education
system; Many other factors play an equal role within a country or region, including economic,
geographic, cultural factors, and political conditions. On studying Indian history, we will find
that the rulers of many religions ruled here and they had a lot of attachment to education, so our
education system changed to Sarva dharma Shiksha system , we assimilated the three truths,
Shiva and the beautiful.
All those religions have some contribution. The researcher may say that the Indian education
system was designed in such a way that all the ways of acquiring knowledge must contribute
some of their own. Just as in ancient times, students had learned to share their share of Vedas with
learning of various weapons and powers. Acharys, Molvi, the clergy had linked the two for the
sole reason that they wanted their students to have not only the knowledge but also the knowledge
of wielding weapons as well as physical strength as well as for national security. The researcher
believes that by adopting the concept of education of all religions on our education system, it is
continuously developing continuously from ancient times in a strong form, we should give our
student detailed information about the history of our ancient texts and religions. We are teaching
modern science with Mahabharata, Ramayana, Bhagavad Gita, Upanishads, Vedas, Quran,
Bibles and other ancient texts. Due to which not only their knowledge has been strengthened, but
with self-strength, character and physical development is taking place.

dhoMZ%& loZèkeZ] f'k{kk] çkphu /kkfeZd xzaFk] vdknfed lkfgR;] “kkjhfjd 'kfä;ka
ifjp;
dqN ,slh vko';drk,a gSa ftuds fcuk dksÃ O;fä vius thou dk vkuUn ugÈ mBk ldrk gSA buesa
ls ,d f'k{kk Hkh gSA xzhd nk'kZfud vjLrw us dgk gS fd euq"; ç—fr vkSj vko';drk ls lkekftd i'kq gSA
;fn vPNk thou O;fä dk y{; gS] rks blds ihNs f”k{kk dh iwÆr 'kkfey gSA Hkkjr esa çkphu dky ds lcls
T;knk Kkr egku vkpk;Z] nk”kZfud] f”k{kkfon] Kkuh ckS) eBksa vkSj Çgnw xq#dqy enjlksa] edrc vkSj ppZ
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fe”kujh ds lLFkkid ,oe lpkyd FksA vkpk;Z pk.kD;] Lokeh foosdkuUn] n;kuUn ljLorh] xkSre cq}]
egk_f'k ckfYedh] osn O;kl] Jh jke d`'.k ijeagl ]“kdjkpk;Z] vk;ZHkV ]lj l;n vgen [kku ]dkth
ut:y blyke] QrsmYyk fljkth] eksgEn bdcky] Fkkel eSdkys] ykMZ fofy;e oSfVd bR;knh vusd ,ls
uke gS ftUgksus Hkkjrh; f”k{kk dh le`f}vkSj fodkl es viuk cgqewY; ;ksxnku fn;k A ckS) èkeZ ds èkkÆed
fo}kuksa us loZ f”k{kk ij fo”ks'k è;ku fn;kA èkeZ ds laLFkkid xkSre cq}dks rks Þf'k{kdÞ dgk tkrk gS
D;ksafd mUgksus ÞfunsZ'k ds peRdkjÞ ij tksj fn;k mUgksaus Kku ds ije y{; dks çkIr djus ds fy,
vko';d lh[kus ij fopkj fd;kA ;g “kks/k i= Hkkjrh; 'kS{kf.kd miyfCèk dks çHkkfor djus es /keZ ds
;ksxnku vkSj mlds loZ/keZ Lo:i dk O;kid voyksdu çLrqr djrk gSA ;g Hkkjrh; “kS{kf.kd lkfgR; dk
,d laiw.kZ losZ{k.k ugÈ gS] cfYd èkkÆed lewgksa ds Hkkjrh; f”k{k.k i}fr ij izHkko ij dqN Li"Vhdj.kksa dk
,d laf{kIr lkjka'k gSA isij ,d ,sfrgkfld :i es 'kq: gksrk gS ftl ij fo}kuksa dk lq>ko gS fd fofHkUu
èkeks± us Hkkjrh; f'k{kk dks çHkkfor fd;k gS] vkSj bldk Lo:I loZ /kkfeZd gS fo'ks"k :i ls yksxksa ds chp
lk{kjrk dk çlkj djus es /kkfeZd fo}kuks us viuk egRoiw.kZ ;ksxnku fn;k gS A blds ckn] ;g i= bl
ckr ij fopkj djrk gS fd dSls èkkÆed lewg ds lkaL—frd ekunaM vkSj fl)kar Hkkjrh; 'kSf{kd miyfC/k
çkfIr dks çHkkfor dj ldrs gSaA /keZ dk f”k{kk ij izHkko dk v/;;u Hkh izLrqr djrk gSA
èkeZ us Hkkjrh; f'k{kk ç.kkyh dks çHkkfor fd;k gS èkeZ O;fä;ksa ds chp lkekftd ,dhdj.k dh ,d
egRoiw.kZ ckè;dkjh 'kfä gS èkeZ ls] ge vke rkSj ij vykSfdd vfLrRo ;k laLFkkvksa esa foÜokl dk eryc
le>rs gSaA Hkkjrh; lekt esa èkeZ us f”k{kk ds fodkl es egRoiw.kZ Hkwfedk fuHkk jgk gS ekuo lekt dHkh
fLFkj ugÈ jgk gSA Hkkjr ,d cgq&èkkÆed lekt gSA lRrk ifjorZu gksus ij le;&le; ij vyx vyx
èkeks± us txg ys yh gSA èkkÆed lqèkkj vkanksyuksa Hkkjr ds lkekftd&lkaL—frd thou ds vfHkUu vax FksA
Hkkjr dh 1961 dh tux.kuk esa 7 èkkÆed Jsf.k;ka] Çgnw] eqfLye] ÃlkÃ] tSu] ckS)] fl[k vkSj vU;
èkeksZ es ckVk x;k vssksj lHkh us f”k{kk esa viuk ;ksxnku fn;k A Hkkjr ds lafoèkku us ns'k dks èkeZfujis{k ekurs
gq, lHkh èkkÆedksa dks cjkcjh dk ntkZ fn;k gS cjkcj bles lHkh èkkÆed lewgksa dks /kkfed Lora=rk ds lkFk
lkFk “kSf{kd Lora=rk ds fy, çkoèkku fd;k gS Hkkjr dks èkeZfujis{k jk'Vª esa 'kkfey fd;k x;k gS
d½ oSfnd dky esa f'k{kk dk fodkl
mifu"knksa esa ;g dgkW x;k gS Þog] tks eu dh ,dkxzrk ls loksZPp Kku çkIr dj jgk gS] mls viuh
bafæ;ksa dks fu;a=.k esa j[kuk pkfg,] oSfnd ;qx ls uhps ge Hkkjrh;ksa dh f'k{kk dh dsaæh; èkkj.kk ;g jgh gS
fd ;g jks'kuh dk lzksr gS tks gesa thou ds fofHkUu {ks=ksa esa lgh usr`Ro çnku djrh gSA ,d fopkjd dgrs
gS] ÞKku] euq"; dh rhljh vka[k gS] tks lHkh ekeyksa esa mls var–Zf"V nsrh gS vkSj mls fl[kkrk gS fd dSls
dk;Z djsaÞA bl vofèk ds nkSjku f'k{kk dk mís'; lPpkÃ dks lkdkj djds eks{k çkIr djuk jgk dsoy ml
f'k{kk dks lp ekuk tkrk Fkk ftlus loksZPp lR; dk ,glkl djkus es ennxkj gks A mifu"knksa ds lR; ds
vuqlkj vdsys Kku vkSj vU; lkalkfjd Kku vlR; gSA lkalkfjd Kku dks vKkurk ekuk tkrk FkkA
mifu"kn ;g ekurs gSa fd dksÃ lkalkfjd Kku ds ekè;e ls eks{k çkIr ugÈ dj ldrk D;ksafd bl ds ekè;e
ls Hkze ¼ek;k½ esa 'kkfey gks tkrh gSA
Çgnw èkeZ esa f'k{kk mís'; ds fy, Þxq#dqyÞ ç.kkyh viukÃ tks vkèkqfud fnuks esa cksÉMx Ldwyksa ls dgÈ
vfèkd lacafèkr gSA T;knkrj xq# dk viuk Lo;a dk xq#dqy vius ?kjks esa gksrk Fkk vkSj fofHkUu xkaoksa ds
Nk= f'k{kk ds mís'; ds fy, muds xq#dqy esa vkrs FksA çkphu dky esa gekjs 'kS{kf.kd laxBuksa ds
lkFk&lkFk gekjs f'k{kdksa dks dsoy ,d pht esa foÜokl Fkk fd èkkÆed f'k{kk gh loksZPp dks bdëk djus dk
,dek= rjhdk gSA ;gh dkj.k gS fd os vius Nk=ksa dks osnksa dks i<+kus ds fy, ç;ksx djrs Fks rkfd muds
Nk= lh[k ldsa vkSj fnO; Kku ds lkFk [kqn dks f'kf{kr dj ldsaA
[k ½ oSfnd dky ds mijkUr ds nkSjku ikBp;kZ%
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bl vofèk ds nkSjku ikB;Øe esa oSfnd ;qx ds nkSjku “kkfey fo'k;ks ds vfrfjDr fo"k;ksa dks 'kkfey
fd;k x;k FkkA ikBîØe esa osn] bfrgkl] iqjk.k] O;kdj.k] xf.kr] czãk&fo|k] fu#fä] [kxksy foKku] u`R;]
laxhr bR;kfn 'kkfey FksA osn ea= ¼oSfnd Hktu vkSj Nan½ eq[; :i ls Fks f'k{kk 'kq: djus ls igys oSfnd
dky miu;u lekjksg gksrk FkkA ysfdu mRrj&oSfnd dky ds nkSjku miu;u lekjksg f'k{kk 'kq: djus ds
fy, vko';d ekuk tkrk FkkA *mikuk;u* 'kCn dk vFkZ fudV vkuk gSA f'k{kk ds lanHkZ esa ;g 'kCn bafxr
djrk gS fd Nk= f'k{kk çkIr djus ds fy, f'k{kd ds ikl vkrs gSaA *mikuk;u* lekjksg mRrj&oSfnd dky
ds nkSjku bruk egRoiw.kZ gks x;k fd bls vke rkSj ij O;fä dk nwljk tUe ekuk tkrk FkkA
x ½ mifu"kn lkfgR; esa ç'u&mÙkj ç.kkyh%
laiw.kZ mifu"kn lkfgR; ç'u & mÙkj ç.kkyh ij gSA bl ç.kkyh ds ekè;e ls dfBu vkSj vewrZ fopkj
ljy cuk fn, x, FksA bl fofèk ds ekè;e ls vkè;kfRed rRoksa dks laf{Ir dj le>k;k x;k A xzhl esa
l‚ØsVhl }kjk vewrZ fopkjksa dks le>kus ds fy, bl fofèk dk lQyrkiwoZd mi;ksx fd;k x;k Fkk A Çgnqvksa
ds fy,] f'k{kk ekuo d'V dks de djus dk ,d ekSfyd lzksr gS] d'V tks vKku gSA urhtru] çkphu
dky esa èkeZ dh LFkkiuk ds ckn ls Çgnw èkeZ esa f'k{kk dk vR;fèkd ewY; fuèkkZj.k fd;k x;k A Çgnw 'kkL=ksa us
vkpk;ks ls ç'u&mÙkj vkSj iwNrkN ds ekè;e ls Kku ysus vkSj vius f'k{kdksa dk lEeku djus ds fy,
vuq;kf;;ksa ls vkxzg fd;kA Þlh[kuk rkRdkfyd f”k{kk ;kstuk esa ,d vPNk vkSj lkFkZd thou dk xBu
djus okyk vkèkkjHkwr pj.k Fkk]Þ D;ksafd vKkurk dks ekuo ihM+k dk lzksr ekuk tkrk gS] blfy,] ÞvKkurk
dh leL;k dk lekèkku Kku ;k lh[kuk gSAÞ f'k{kk ds fy, fofHkUu rjhdksa ls ifjyf{kr gksrk gSA çkjaHk djus
ds fy,] lcls vkfèkdkfjd Çgnw xzaFk osn gSa] ,d 'kCn tks laL—r ewy 'kCn ls vkrk gS] ftldk vFkZ gS KkuA
cq) dky dh f'k{kk iz.kkyh
ÞdÃ ek;uksa esa] ckS) èkeZ fo'ks"k :i ls f'k{kk ds fy, leÆir gS D;ksafd dÃ vU; èkeks± ds foijhr ;g
rdZ nsrk gS fd euq"; vius nSoh; gLr{ksi ds fcuk vius Lo;a ds Kku ls ¼*eks{k*½ çkIr dj ldrk gS]Þ ckS)
èkeZ ds ikl foKku ds lkFk vkSipkfjd vlgefr ugÈ gS A Þ gkykafd] oSKkfud Kku ds fy, ;g lS)kafrd
[kqysiu dk egsksy iznku djkrk gS Þ'kfä'kkyh ckS) eB] fo'ks"k :i ls phu vkSj frCcr esa] fons'kh çHkko ds
Mj ls vDlj vkèkqfudhdj.k ¼foKku fo'k; ½ dk çfrjksèk fd;k tkrk Fkk vkSj ckS) 'kfä lajpukvksa esa ços'k
dks [krjk ekurs Fks A
fl)kar vkSj vH;kl ds chp bl ruko ds ckotwn] ckS) èkeZ dÃ LFkkuksa] fo'ks"k :i ls Hkkjr] Jhyadk]
FkkÃySaM] E;kaekj] dacksfM;k] ykvksl vkSj frCcr ds 'kS{kf.kd ç.kkfy;ksa ij ,d cM+k çHkko jgk gSA ikapoÈ
'krkCnh ds ckn ls] ckS) eB f'k{kk ds dsaæksa ds :i esa mHkjs] u flQZ fHk{kqvksa ds fy, cfYd vke yksxksa ds
fy, HkhA dÃ eB brus cM+s vkSj tfVy gks x, fd mUgsa vkt ds foÜofo|ky;ksa ds vk/kkj LrEHk ekuk tk
ldrk gSA Hkkjr esa] bu 'kS{kf.kd dsaæksa esa ls lcls çfl) & ukyank] tks vc fcgkj jkT; esa gS & dgk tkrk
gS fd dÃ vyx&vyx ns'kksa ds 10]000 Nk= Fks] vkSj fQj n'kZu] jktuhfr] vFkZ'kkL=] dkuwu] —f"k] [kxksy
foKku ] nok vkSj lkfgR; dh f”k{kk xzg.k djrs FksA
eqfLye dky esa f'k{kk
dqjku dk igyk 'kCn tSlk fd iSxacj eqgEen us crk;k crk;k Fkk] Þbôk!Þ ftldk vFkZ gS Þi<+sa!Þ ;k
Þ;kn djsa!Þ( os dgrs gSa fd eqlyekuksa dks bZ”oj ds çdV 'kCn dks csgrj <ax ls le>us ds fy, Kku dk
ihNk djus dk vkxzg fd;k tkrk gSA eqxy “kkldks us xf.kr] [kxksy foKku] n'kZu] fpfdRlk vkSj dfork
tSls {ks=ksa esa vfHkuo ckSf)d ;ksxnku fd,A mUgksaus Ldwyksa dh] LFkkiuk efLtnksa esa dh] ftUgsa edrc vkSj
enjl dgk tkrk Fkk bLykfed èkkÆed usrkvksa vkSj èkkÆed fo|ky;ksa dk vHkh Hkh Hkkjr esa dqN eqfLye cgqy
{ks= esa f'k{kk ij cgqr vfèkd çHkko iM+k gSA
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Hkkjr esa eqfLye 'kklu dh LFkkiuk ds ckn ls ¼yxHkx 1204&1606½] caxky vkSj fnYyh lkezkT; ds
çkar ds :i esa 'kklu fd;k x;k Fkk vkSj ml le; ;g ,d Lora= jkT; FkkA lqcsnkj] Lora= 'kkldksa vkSj
uokcksa us edrc vkSj enjlks dks 'kSf{kd laLFkkuksa ds :i esa LFkkfir fd;kA edrCk us çkFkfed f'k{kk çnku
dh vkSj enjlk ekè;fed f'k{kk vkSj mPp f'k{kk ds fy, LFkkfir FksA eqfLye 'kklu ds nkSjku caxky ds
enjls ,d le`) fLFkfr esa FksA ;s jkT; fufèk ds lkFk pyk, tkrs FksA dqyhurk vkSj futh O;fä;ksa dks Hkh
viuh igy ij enjlk LFkkfir djus vkSj pykus ds fy, vktknh FkhA ml dky ds dÃ 'kkunkj fo}ku]
ç'kkld vkSj vfèkdkjh eqfLye caxky esa enjlk ds Lukrd FksA vius csVksa 'kkg eqckjd ds Ldwy esa QSth
vkSj vcqy Qty] bfrgkldkj cknkuh vkSj vU; fo}kuksa us vè;;u fd;kA lksuk xkao esa 'kkjQqíhu vcw
rkvksek }kjk lapkfyr enjlks esa Nk=ksa us èkeZfujis{k vkSj èkkÆed nksuksa fo"k;ksa dk vè;;u fn;kA lezkV
'kkgtgka ds 'kklu ds nkSjku tgkaxhjuxj ds enjls foKku] èkeZ'kkL=] n'kZu vkSj xf.kr dks i<+kus esa fof'k"V
FksA enjlks es f'k{kk fu”kqYd FkhA f'k{kd us lekt esa mPp ntsZ dk vkuan fy;kA enjlks ds ikBîØeksa esa
vke rkSj ij vU; fo'k;ks ds vè;;u 'kkfey FksA bfrgkl] rdZ] Hkwxksy] chtxf.kr] [kxksy foKku] fpfdRlk
foKku tSls èke Zfujis{k fo"k;ksa]
jlk;u foKku vkSj vU; rduhdh] O;kolkf;d] is'ksoj fo"k;ksa dks dqN dsaæksa esa vfèkd roTtks nh xÃ
FkhA funsZ'k dk ekè;e Qkjlh Fkk ysfdu eqfLye Nk=ksa ds fy, vjch vfuok;Z FkhA eqfLye dky ds nkSjku
bfrgkl dk f'k{k.k enjlk f'k{kk dh ,d fo'ks"k fo'ks"krk FkhA
fczfV'k dky esa f'k{kk
;wjksih; O;kikfjd daifu;ksa us 1600 ÃLoh ls Hkkjr esa viuh okf.kfT;d xfrfofèk;ksa dh 'kq#vkr dhA
èkhjs&èkhjs] iqrZxkyh] Qzsap] Mp vkSj vaxzst dqN egRoiw.kZ Hkkxksa vkSj okf.kfT;d dsaæksa esa cl x,A muesa ls
vaxzsth ÃLV bafM;k daiuh vkf[kjdkj Hkkjr esa viuk 'kklu LFkkfir djus esa l{ke jghA 19oÈ 'krkCnh dh
'kq#vkr rd] mUgksaus fdlh Hkh fuf'pr 'kS{kf.kd uhfr dk fodkl ugÈ fd;kA ;g dsoy 1813 ds pkVZj
vfèkfu;e esa Fkk fd Hkkjrh; yksxksa dh f'k{kk dks ÃLV bafM;k daiuh ds drZO;ksa ds Hkhrj 'kkfey fd;k x;k
Fkk vkSj mudh 'kS{kf.kd xfrfofèk;ksa ds fy, 10]000 ikmaM dh okÆ"kd jkf'k çnku dh xÃ FkhA gkykafd]
daiuh us eq[; :i ls mUeq[k f'k{kk ds fy, iSlk [kpZ fd;kA caxky ds çxfr'khy lqèkkjdksa tSls jke eksgu
j‚; us blds f[kykQ fojksèk fd;k vkSj bl ns'k ds yksxksa ds fy, if'peh f'k{kk dh ekax dhA ysfdu daiuh
usa bl ij dksÃ è;ku ugÈ fn;kA gkykafd] pkVZj ds vuqlkj] fe'kujh dks ns'k esa dke djus dh btktr FkhA
çkFkfed vkSj ekè;fed Lrj ij vkèkqfud çdkj ds vaxzsth Ldwyksa ds fodkl ij bldk cgqr cM+k vlj
iM+kA
7 ekpZ 1835 ds y‚MZ csaÇVd ds fMLiSp esa eSd‚ys ds ml lq>ko dks ekuk fd if'peh f'k{kk vaxzsth
Hkk"kk ds ekè;e ls QSyk;h tkuh pkfg,A lkoZtfud f'k{kk esa f'k{kk ds ekè;e ds :i esa vaxzsth dk mi;ksx
vkSipkfjd uhfr ds :i esa ?kksf"kr fd;k x;k FkkA urhtru] caxky esa vaxzsth mPp fo|ky;ksa vkSj d‚ystksa
dk ,d vPNk usVodZ LFkkfir fd;k x;k] T;knkrj ljdkjh igy vkSj leFkZu ds dkj.kA ekè;fed f'k{kk
dks 1854 ds oqM ,tqds'ku fMLiSp esa ,d u;k vfHkfoU;kl feykA ljdkj dqN 'krks± dh iwÆr ij mPp
fo|ky;ksa dks vuqnku lgk;rk çnku djsus dks rS;kj FkhA fo'ks"k :i ls] Ldwyksa dks èkeZfujis{k f'k{kk çnku
djuk bl uhfr us gh varr% ljdkj dks l{ke fd;k dh og Hkkjrh;ks dh f”k{kk dk izca/k dj ik;sA vxj
ge ml le; dh Hkkjrh; f”k{kk dks ns[ksa rks ik,¡xs fd fe”kujh tks /keZ ds izpkj vkSj izlkj gsrq Hkkjr vkbZ
mUgksus /kkfeZd f”k{kk ds lkFk lkFk vkt tks izkFkfed f”k{kk dk Lo:Ik gekjs ns”k esa lcls T;knk yksdfiz; gS
og mUgh dh nsu gS A
èkeZ vkSj f'k{kk
gesa ;g ckr Li"V :i ls le>uh pkfg, fd ekuo tkfr ds dY;k.k ds ekè;e ls gh ekuo lekt
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dk vkè;kfRed fodkl leHko gSA nwljs 'kCnksa esa( èkeZ dk vFkZ ekuo èkeZ gS tks gj lekt dks Lohdkj djus
ds fy, rS;kj jgs ,d laçnk; ¼foÜokl½ O;fä;ksa ds lewg dk ,d fof'k"V èkkÆed –f"Vdks.k Çcnq gSA èkeZ ds
O;kid ewY;ksa ds vkèkkj ij] ml lewg ds O;fä;ksa dh O;fäxr èkkj.kk;s curh gSA vU; laçnk;ksa ds fy, ;g
foÜokl Lohdkj djuk t:jh ugÈ gSA ges Çgnw èkeZ ds /keZ xzFkks] bLyke ds dqjku vkSj Ãlkb;ksa dh ckbfcy
ds ml Kku dks Lohdkj djus gsrw rS;kj jguk pkgh, ftles ekuo dY;k.k fughr gSA Çgnw èkeZ dks Çgnw èkeZ
ds nk'kZfudksa us fofHkUu rjhdksa ds vuqlkj cq) laçnk;] tSu] fl[k] oSfnd ¼lukru vkSj vk;Z lekt½ esa ckaVk
gSA Çgnw èkeZ esa xqV cukus ds fy, dqN vkanksyudrkZvksa vkSj jktuf;dksa us bls fofHkUu èkeks± ds :i esa
çpkfjr fd;kA bl çpkj ds ihNs fopkj Çgnw èkeZ ds laxBu vkSj ,drk dks ckVuk FkkA ;g vk'p;Ztud gS
fd dqN Çgnqvksa us fofHkUu èkeks± ds :i esa laçnk;ksa dks Hkh Lohdkj fd;kA bLyke èkeZ dk ewy :i *lYe*
'kCn gSA *lYe* dk eryc 'kkafr gS ftldk vFkZ ÃÜoj dks 'kkafriwoZd tkuus vkSj mlds lkeus vkReleiZ.k
djus ds :i esa fd;k x;k gSA ;g bLyke dh vlyh ç—fr gSA tc Hkh dksÃ ÃÜoj dk vkJ; pkgrk gS rks
viuh O;FkZrk vkSj xoZ dks Hkwy tkrk gS] rks og iwjs nkSj ds fodkl dks çkIr djrk gS vkSj fnO;rk vius
O;fäRo ls fofdjf.kr gksrh gSA ÃlkÃ èkeZ esa] ÃlkÃ èkeZ *fØLVksl* 'kCn ls cuk;k x;k Fkk ftldk vFkZ gS
*ÃÜojh; Kku esa ugk;k x;k*A bl çdkj ÃlkÃ èkeZ ml nSoh; Kku dks c<+krk gS tks osn] *osn* dk vFkZ
Kku gSA blfy, oSfnd èkeZ dk vFkZ gS fd oSKkfud Kku tks *vkarfjd vkRe* vkSj *loksZPp vkRe* ;kuh
*varj vkRek* vkSj *ijekRek* ds vfLrRo dks igpkudj] ekuo xq.kksa tSls vÇglk] lR;] ekuork] çse vkSj
d#.kk bR;kfn fodflr djrh gSA bl çdkj èkeZ uSfrdrk dk lzksr gSA bl fn'kk esa foKku cgqr ennxkj
gks ldrk gS] ysfdu èkeZ ls jfgr foKku O;FkZ gSA èkeZ loZO;kih vkSj lkoZHkkSfed gSA rks bls f'k{kk esa 'kkfey
fd;k tkuk pkfg,A vKkurk vkSj ldzh.k fopkj /kkjk ds dkj.k èkeks± ds dqN ik[k.Mh vuq;kf;;ksa us ekuork
dks viekfur fd;k gS vkSj egku vR;kpkj fd, gSaA bl rjg ds Çgld –f"Vdks.k dk dkj.k èkeZ dh xyr
O;k[;k dh vkSj bu yksxks us èkeks± dks Çgld ç—fr ds }kjk ekuork ij brus lkjs vR;kpkj fd, fd euq";
us èkeZ ls uQjr 'kq: dj nhA èkeZ ds uke ij ;s neu djus okys ew[kZ vkSj LokFkÊ FksA le;&le; ij iSnk
gq, èkkÆed lqèkkjdksa us yksxksa dks lgh jkLrs ij ys tkus dk dk;Z fd;k ftues izeq[k :I ls cq)] egkohj
Lokeh ] 'kadjpk;Z] n;kuan th tSls fo}ku egkiq:'kks us èkeZ dh okLrfod ç—fr çLrqr dh] bl rjg ds
egku O;fäRo FksA if'peh ns'kksa esa :lsk vkSj y‚d us xyr rjhds ls O;k[;k fd, èkeZ ls f'k{kk dks cpkus
dk lq>ko fn;kA èkeZ ds uke ij fofHkUu èkkÆed fudk;ksa esa Hkz"V vH;kl us èkeZ ds fy, ?k`.kk iSnk dhA
èkeZ vkSj f'k{kk ds chp lacaèk
èkeZ vkSj f'k{kk nksuksa ,d nwljs ds lkFk fudVrk ls tqM+s gSa] nksuksa vkè;kfRed ço`fÙk;kW gSaA vkè;kfRed]
HkkSfrd ;k 'kkjhfjd vkxzg èkeZ ds lkFk&lkFk f'k{kk ds lkFk fuiVk;k tkrk gSA Þnksuksa vius i;kZoj.k ds
lkFk vuqcaèk ls ugÈ] cfYd nklrk ls euq"; dks eqä djuk pkgrs gSaAÞ tSlk fd igys gh ppkZ dh xÃ gS]
f'k{kk thou ds dqN ewY; cukrh gS vkSj O;ogkj ds la'kksèku esa enn djrh gSA ;g thou ds fy, dqN
yphykiu nsrh gS] tcfd èkeZ ls ge viuss thou dks uSfrd vkSj vkè;kfRed ewY;ksa ds lkFk lPps fny ls
lqanj cukrs gS bl rjg èkeZ vkSj f'k{kk ds ekè;e ls Hkxoku dks çkIr djus ds fofHkUu rjhdksa ds vykok
rhu iw.kZ m}s”;ks - lR;] èkeZ vkSj HkykÃ iSnk djuk gh gekjk ,d ek= mís'; gSA èkeZ dks ikBîØe esa mfpr
txg nh tkuh pkfg, D;ksafd ;g gekjh laL—fr vkSj *fojklr* dk ewy gSA fo}kuks ds vuqlkj ikBîØe esa
èkeZ dh txg ds lacaèk esa ,d vPNk rdZ fn;k Þjk"Vªh; laL—fr;ka vc eu dh mPp vko';drkvksa dh rqyuk
esa vfèkd tkx:d ugÈ jgh gSa] t:jrsa dsoy lkSan;Z vkSj lkaL—frd ckSf)d ugÈ cfYd uSfrd vkSj èkkÆed
Hkh gSaA ,d uSfrd vkSj èkkÆed fujarjrk ds fcuk Ldwy ds fy, ikBîØe fuj/kkj.k csekuh gSA Þbl çdkj]
èkeZ dks f'k{kk ds {ks= esa mi;qä vkSj mfpr txg feyuh pkfg,A isLVykst+h ds vuqlkj f'k{kk dk mís';
Þeuq";ksa dh tUetkr 'kfä;ksa ds çk—frd lkeatL;iw.kZ vkSj çxfr'khy fodklÞ ds fy, gSA O;kid f'k{kk dk
vFkZ gS f'k{kk] tks –f"Vdks.k dks c<+krh gS] vkarfjd 'kfä;ksa dks tkx`r djrh gS vkSj gesa lHkh èkeks± dk lEeku
djus ds fy, fl[kkrh gSA bl rjg] ,d f'k{kd dks fo|kÆFk;ksa dks f'k{kk ds ekè;e ls èkkÆed –f"Vdks.k vkSj
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ekufldrk iSnk djus esa l{ke gksuk pkfg,A bl vFkZ esa èkeZ dk eryc dsoy laLdkj vkSj fl}krks ds
lxBhr lo:i ugÈ gS] cfYd bu lkewfgd vkSj ikjLifjd ç;klksa ds lkFk çrhdksa vkSj Hkkoukvksa ds dkj.k
O;fä dks vkRe&çkfIr vkSj vkRe le> dh vksj ys tkuk gSA :lks vkSj oM~lZoFkZ nksuks ç—fr vkSj f'k{kk esa
foÜokl djrs Fks O;kogkfjd ç—fr rjhds ls gh ç—fr dh iwtk djuk muds n'kZu dk lkj Fkk A
okLro èkkÆed f'k{kk dk eryc dqN vyx ugÈ gS cYdh bldk iz;ksx f”k{kk esa 'kq)] Ãekunkjh iw.kZ
vkSj Qk;nsean gSA f'k{kk èkeZ ds vykok dqN Hkh ugÈ gS] D;ksafd èkeZ vkSj f'k{kk nksuksa O;fä dks vafre lR; ds
fy, lkeatL; cukus dk y{; gSA èkeZ f'k{kk dk 'kq) :i gSA bl fn'kk esa ç;kl djuk vko';d gSA
vkRe&çkfIr vkSj xq.kdkjh vkpj.k vkarfjd vkosx gSaA mUgsa fdlh ij yxk;k ugÈ tk ldrk gSA vdsys
mins'k vkSj funsZ'k èkkÆed mís';ksa dks çkIr ugÈ djsaxsA èkeZ ds ekè;e ls uSfrd fodkl vkSj xq.kdkjh
vkpj.k dk fodkl dsoy rHkh laHko gksrk gS tc bl rjg ds O;ogkj ds fy, volj çnku fd, tkrs gSaA
Ldwyksa esa ,d èkkÆed okrkoj.k bls laHko cuk ldrk gSA ;s lHkh f'k{kdksa ds vkn'kZ O;ogkj ls dkQh
çHkkfor gSaA blfy, f'k{kdksa dks [kqn dks èkkÆed] uSfrd vkSj èkkÆed thou dh vxqokÃ djds vkn'kZ O;ogkj
ds mnkgj.k çLrqr djus pkfg,A vdsys f'k{kd Ldwyksa esa èkkÆed okrkoj.k ugÈ cuk ldrs gSaA lHkh f'k{kdksa
dks bl çfØ;k esa lg&lapkyu djuk pkfg,A èkkÆed f'k{kk dks ladh.kZ fnekxhiu ls nwj j[kk tkuk pkfg,A
rdZ] fo'ys"k.k vkSj vkykspuk ds vkèkkj ij èkkÆed f'k{kk nsuk csgrj gksxk( vU;Fkk ;g vaèkfoÜokl dêjiaFkh]
Ã";kZ vkSj ladh.kZ ekufldrk dk dkj.k cu ldrh gSA
Ldwyksa esa] èkeZ dks vius vki esa var ugÈ ekuk tkuk pkfg,A ;g O;fä ds lexz fodkl ds fy, cl
,d lkèku gSA Ldwyksa dks èkkÆed f'k{kk dks ,d fo'ks"k laçnk; ds 'kh"kZd ls eafnj] efLtn ;k ppZ ugÈ
cuk;k tkuk pkfg,A Ldwy èkkÆed laLFkkuksa ds dk;ks± dks iwjk ugÈ dj jgs gSa cfYd èkkÆed laLFkkuksa dks
Ldwyksa ds :i esa dke djuk pkfg,A ;fn èkkÆed laLFkku uSfrd vkSj pfj= fodkl] djus dh fn'kk esa è;ku
nsrs gSaA rks èkeZ dk vFkZ vFkZiw.kZ vkpj.k vkSj xq.kdkjh vkpj.k dks çsfjr djuk uSfrd vkSj uSfrd xq.k
fodflr djuk gksxk vkt ns'k dks l{ke vkSj egku ukxfjdksa dh t:jr gSA èkkÆed laLFkku f'k{kk dks vPNs
vkpj.k nsdj vius jk"Vªh; drZO;ksa dks iwjk dj ldrs gSaA
fu"d"kZ% &
f'k{kk gekjh igpku] vkSj pfj= dks cnyus esa dsaæh; Hkwfedk fuHkkrh gSA Hkkjrh; lekt ds fo"ke pfj=
dks è;ku esa j[krs gq,] f'k{kk ij jk"Vªh; uhfr lHkh lewgksa ds lkeatL;iw.kZ fodkl dh dYiuk djrh gS ;kuh
,d ,dh—r rjhds ls lewg dh igpku dks c<+kok nsuk vkSj lewg dh igpku dks cuk, j[kukA f'k{kk dk
larqfyr dk;Z laoSèkkfud çkoèkku esa vPNh rjg ls ifjyf{kr gksrk gSA ,d ns'k ds :i esa] Hkkjr ds çeq[k
èkeZ gSa & ckS) èkeZ] ÃlkÃ èkeZ] Çgnw èkeZ] bLyke] fl[k èkeZ] vkSj tSu /keZ gSA Hkkjr nqfu;k dk lcls tfVy
vkSj O;kid cgqyoknh lekt gS] tkfr;ksa] tutkfr;ksa] leqnk;ksa] èkeks±] Hkk"kkvksa] jhfr&fjoktksa vkSj thfou
'kSfy;ksa dh ,d foLr`r fofoèkrk dk ?kj gSA ge loZ /keZ lnHkko dh fopkj /kkjk okys yksx gS geus vius
bfrgkl ls ;gh fl[kk gS lHkh /keksZ ls vPNkb;ks dks xzg.k djuk vkSj mu vPNkbZ;ks dks viuh f”k{kk iz.kkyh
es lekghr djuk A ge Hkkjrh; yksx f”k{kk es iz;ksxoknh jgs gS f”k{kk ds lUnHkZ es Hkkjrh; fo}kuks dk
ekuuk gS ij[k lcdh djks xzg.k “kqHk dks djksA
èkeZ lkoZHkkSfed] loZO;kih vkSj 'kkÜor gSA vius lkoZHkkSfed :i dks çLrqr djuk gekjs fy, t:jh gSA
orZeku esa Hkkjr esa lk{kj vkSj lkfgfR;d yksxksa dk çfr'kr vfèkd gSA de ls de 7 oÈ 'krkCnh rd /kkfeZd
f”k{kk ç.kkyh us lcls larks"ktud dke fd;kA yksxksa us lHkh fo'k;ks esa 'kkunkjrk lQyrk fn[kkÃA tSls
xf.kr] [kxksy foKku] fpfdRlk] jlk;u 'kkL=] dfork] ukVd] O;kdj.k] vkSj n'kZuA ml le; dksÃ Hkh ns'k
ge yksxksa ls mR—"V dk;Z ugÈ dj ldrk FkkA pkSFkh 'krkCnh ls ch lh 11 oÈ 'krkCnh esa lHkh fons'kh /keZ
tks Hkkjr ds laidZ esa vk, vkSj xaHkhjrk ls gekjh lH;rk dk vè;;u fd;k] os blls cgqr çHkkfor gq,A
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mUgksaus Hkkjrh; pfj= ds ckjs esa fo'ks"k :i ls mudh lPpkÃ] Ãekunkjh vkSj U;k; dh Hkkouk dh ckr dhA
Hkkjrh; vius vkn'kZ ds ckjs esa lpsr FksA ;|fi vkè;kfRedrk mudk y{; gS] ysfdu mUgksaus dHkh Hkh HkkSfrd
ekeyksa esa /keZ dh mis{kk ugÈ dhA os LoxZ vkSj lR; 'kCn&ewY; ds 'kCnksa esa Fks] os tkurs Fks dh inkFkZ vkSj
vkRek dk lacaèk gS] ,d ds fcuk nwljs dh dYiuk ugh dh tk ldrh gSA ;g vkn'kZ f'k{kk ç.kkyh }kjk
cuk, j[kk tk ldrk gS tks èkkfeZd i)fr ij vkèkkfjr gSA *çkphu Hkkjr dh 'kS{kf.kd ç.kkyh dh ,d
rLohj yh tk ldrh gS vkSj lekt esa çpfyr lH;rk ds mPp ekudks ij Hkh fopkj fd;k tk ldrk
gSAHkkjrh f“k{kk dk ewy eU= gh gSA
Ô losZ HkoUrq lqf[ku% losZ lUrq fujke;k%A
losZ Hkækf.k i';Urq ek df'píq%[kHkkXHkosr~AA
Ô 'kkfUr% 'kkfUr% 'kkfUr%A
lanHkZ%&
vxzoky ts-lh-¼2008½,*Hkkjr esa f'k{kk ç.kkyh dk fodkl*] f'kçk çdk'ku] 115&,] fodkl ekxZ] 'kdjiqj] fnYyh
&110092 ¼Hkkjr½] ih &35
xqIrk ekatw ¼2007½] *,tqds'ku bu bafM;k*] ds ,l ds çdk'kd vkSj forj.k] 7@26] ,yth,Q] valkjh jksM] nkjk xat]
uÃ fnYyh &2] ¼vkÃ,lch,e& 8190461757½ ih &41
xqIrk vksi lhV ¼2007½] *,tqds'ku bu bafM;k*] ds ,l ds çdk'kd vkSj forj.k] 7@26] ,yth,Q] valkjh jksM] nkjk
xat] uÃ fnYyh &2] ¼vkÃ,lch,e& 8190461757½] ih &42
dkspj] ,l ds ¼1 9 81½A *Hkkjrh; f'k{kk esa egRoiw.kZ eqís*] LVÉyx ifCy'klZ çkbosV fyfeVsM] uÃ fnYyh &110016]
ih& 2- 14 xqIrk] vksi lhV ¼2006½] ih &42
?kks"k] lqjs'k lh ¼2007½] *fgLVªh v‚Q ,tqds'ku bu bafM;k*] çse jkor çdk'ku] lR;e ,Il] lsDVj 3] tokgj uxj]
t;iqj 302004 ¼Hkkjr½] ¼vkÃ,lch,u & 8131601617½] ih &165 }kjk çdkf'kr
gEl] ÃA ¼1989½ f'k{kk vkSj lkaL—frd fofoèkrk] yanu] ykxeSu
tkap Vhe ¼1999½ Hkkjr esa ewy f'k{kk ij lkoZtfud fjiksVZ] uÃ fnYyh] v‚DlQksMZ ;wfuojflfV çslA
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mn;ksUeq[k Hkkjrh; f'k{kk esa Lokeh foosdkuUn ds 'kSf{kd fopkjksa dh izklafxdrk
f'k[kk JhokLro, ,e-,M, dk-fg-fo-fo-] okjk.klhA
lqgkfluh flag, ,e-,M, dk-fg-fo-fo-] okjk.klhA
Absract
Swami vivekanand was patriot saint and seer of highest realization which our country have ever
known. He was a great luminary who could not only explain grant spiritual truths in a lucid
manner but could also expound on several subjects.
Today's emergent Indian society is such a society in which awareness has increased in human
due to spread of education ,we are moving towards cultural ecilipse ,but we are not able to give
up our own cultural rules .this is the big dilemma of our society . Swami Vivekanand's Navya
Vedant philosophy and religious views provide us necessary self determination and guidance for
the reconstruction of our society. The attainment of maximum amount will be easy in good
education is one of the best tools of nation building , India's future also depends a lot on how it's
present generation presents a solution to this problem .So today when our mind is born with the
problem of education, it is only appropriate that we get acquainted with the ideas related to
Swami ji's thoughts on ths burning problem of our generation will prove beneficial in planning
our education system.
In present article researcher studied the relevancy of educational thoughts of Swami
Vivekanand and this study aimed on the following questions:
1. How Vivekanand's educational thoughts are beneficiary in present Indian society?
2. How Vivekanand 's educational thoughts help in development of young generation of our
country?

eq[; fcUnq - mn;ksUeq[k Hkkjrh; f'k{kk] uO; osnkUr n'kZu
izLrkouk&
mn;ksUeq[k Hkkjrh; lekt ,d ,slk lekt gS] tks izkphu ijEijkvksa] :f<+;ksa] jhfr&fjoktksa rFkk
vU/kfo'okl ls tdM+k gqvk uohu :i xzg.k djus ds fy, NViVk jgk gSA ifjorZu'khyrk izd`fr dk xq.k
gSA orZeku lekt Hkh ifjorZu ds fy, iz;Ru'khy gSA lekt lnSo vkxs c<+ jgk gS vkSj xfr'khy lekt gh
thoUr lekt dgk tkrk gSA vkt ds lqlaLd`r lekt us ifjorZu dh izfØ;k ds chp ls xqtjdj orZeku
:i /kkj.k fd;k gSA vkt ds Hkkjrh; lekt dks mn;ksUeq[k Hkkjrh; lekt ds uke ls lEcksf/kr djrs gSaA
mn;ksUeq[k Hkkjrh; lekt fodkl dh n`f"V ls vkt Hkh izkjfEHkd voLFkk esa gS] vHkh fodkl dh xfr esa rsth
vkus esa nsjh gSA
vkt dk Hkkjrh; lekt izkphu ijEijkvksa ls tdM+k gqvk uohurk ds fy, NViVk jgk gSA ijUrq og
izkphu lekt ls viuk lEcU/k foPNsn ugha dj ik jgk gSA vkt Hkh gekjs lekt esa fofHkUu izdkj ds
Lrjhdj.k gSAHkkjrh; lekt vkt Hkh ,d cUn O;oLFkk okyk lekt gS] tgk¡ tkfr] /keZ rFkk oxZ
fofHkUurkvksa dk cksyckyk gSA gekjs lekt esa bl izdkj ds Lrj.k gSa fd blds lnL;ksa ds chp esa vlekurk
forfjr gksrh gSA nqfu;k esa dksbZ ,slk ns'k ugha gS tgk¡ lekt esa brus Lrj gksa] bruh fofo/krk gksA gekjk
ns'k bUnz/kuq"kh rFkk cgqjaxh gSA Hkkjr esa le lekt tks ekuoh; ewY;ksa ij dsfUnzr gks] LFkkfir djus dh
vR;Ur vko';drk gS vkSj blfy, bl ns'k esa voljksa dh lekurk dh fo'ks"k vko';drk gSA
vkt ds mn;ksUeq[k Hkkjrh; lekt esa yksx Hkkjrh; laLd`fr ls loZFkk vifjfpr gSa blfy, muesa viuh
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64 |

SPIJE, Vol.9, No.1 & 2, Jan & July 2019

laLd`fr ds izfr u vuqjkx gS] u LokfHkekuA mUgsa viuh laLd`fr ds izfr vkReh;rk ugha gSA ik'pkR; laLd`fr
esa jaxs gq, O;fDr Hkkjrh; laLd`fr dks fiNM+h dgdj mldk frjLdkj djrs gSaA vkt vaxzsth ek/;e ls
i<+dj fudys gq, Nk= udyph v/kpdjh rFkk vilaLd`fr ls izf'kf{kr] gksdj fudyrs gSa vkSj Hkkjrh;
laLd`fr ls ?k`.kk djrs gSaA
vkt Hkkjrh; lekt esa pkjksa vksj uSfrd lkekftd] lkaLd`frd rFkk vk/;kfRed ewY;ksa esa fxjkoV ns[kus
dks feyrh gSA vkt dh HkhM+ Hkjh nqfu;k esa HkkSfrdrk dh vka/kh esa lkEiznkf;d ladh.kZrk dh ck<+ esa LokFkZijrk
ds rwQku esa gekjs lHkh uSfrd] vk/;kfRed] lkekftd] /kkfeZd ewY; cgrs pys tk jgs gSaAvkt gekjs Hkkjrh;
lekt dh fLFkfr }U}kRed gSA ge iqjkus ewY; NksM+rs pys tk jgs gSa vkSj u, ewY; fuf'pr ugha dj ik jgs gSaA
vkt ds mn;ksUeq[k Hkkjrh; lekt dh fLFkfr ;g gS fd gesa ewY;ksa dk Kku rks gS ijUrq os gekjs HkkokRed i{k
ds vax ugha gS] rc muds vuqlkj vkpj.k djus dk iz'u gh ugha mBrkA vkt vko';drk gS ewY;ksa dks Hkkouk
esa mrkjus dh] mUgsa vkpj.k dk vk/kkj cukus dhA Jherh pUnzdqekjh gqUMw ¼1963½ us ^^Lokeh foosdkuUn
vkSj f'k{kk** ys[k esa Lokeh th ds f'k{kk fo"k;d fopkjksa ij izdk'k Mkyrs gq, dgk fd vkt tc gekjk eu
f'k{kk dh leL;k ls m}sfyr gS] ;g mfpr gh gksxk fd ge Lokeh th ds f'k{kk fo"k;d fopkjksa ls ifjfpr gksa]
D;ksafd gekjh ih<+h dh bl Toyar leL;k ij Lokeh th us tks fopkj izLrqr fd, gSa] mudk v/;;u gekjs
ckydksa dh f'k{kk iz.kkyh ds fu;kstu dh n`f"V ls vR;ar ykHkizn fl) gksxkA
bl izdkj vkt izR;sd Hkkjrh; laØakfr ds dky ls gksdj xqtj jgk gS vkSj bl laØkafr ds dky ls
og vkRefparu vkSj lekt ds lkewfgd iz;kl }kjk gh ckgj fudy ldrk gSA vkt vko';drk bl ckr
dh gS fd ge HkweaMyhdj.k ds ykHkksa dks rks vo'; vftZr djsa ijUrq cnys esa viuh lH;rk laLd`fr o
vkn'kksZa dh ekSfydrk dks dqjcku u djsa oju~ laLd`fr ds vidj.k ls cprs gq, rFkk mls v{kq..k j[krs gq,
vkSj vf/kd iYyfor gksus ds iw.kZ volj iznku djsA xqIrk] vkj-ih- ¼1985½ us ^^Lokeh foosdkuUn ds
'kSf{kd n'kZu dk v/;;u** uked 'kh"kZd ij 'kks/k izcU/k izLrqr fd;k vkSj f'k{kk ds lEcU/k esa Lokeh th
ds fopkjksa dks fuEuor~ :i esa izLrqr fd;k& Lokeh th dk ekuuk Fkk f'k{kk thou ds fy, rS;kj djsA f'k{kk
}kjk jk"Vªh; vkSj vUrjkZ"Vªh; Hkkouk dk fodkl fd;k tk;A ekr`Hkk"kk }kjk f'k{kk iznku dh tk; vkSj
LokoyEch cukus okyh f'k{kk ij cy fn;k tk;A
Lokeh Hkwrs'kkuUn ¼1996½ us ^^Lokeh th vkSj vkt ds ;qokoxZ** fo"k; esa ppkZ djrs gq, fy[kk gS&
vkt ds ;qok lekt dks] ftlesa ns'k dk Hkfo"; fufgr gS vkSj ftlesa tkxj.k ds fpà fn[kkbZ ns jgs gSa] vius
thou dk ,d mn~ns'; <w¡< ysuk pkfg,A gesa ,slk iz;kl djuk gksxk rkfd muds Hkhrj txh gqbZ izsj.kk rFkk
mRlkg Bhd iFk ij lapkfyr gks, ugha rks 'kfDr dk ,slk viO;; ;k nq:i;ksx gks ldrk gS ftlls euq";
dh HkykbZ ds LFkku ij cqjkbZ gh gksxhA
leL;k dFku&
^^mn;ksUeq[k Hkkjrh; f'k{kk esa Lokeh foosdkuUn ds 'kSf{kd fopkjksa dh izklafxdrk**
v/;;u ds mn~ns'; &
•
Lokeh foosdkuUn ds 'kSf{kd fopkjksa dk f'k{kk ds vFkZ] ikB~;Øe ,oa Nk= ladYiuk ds lEcU/k esa v/;;u
djuk
•
ledkyhu lkekftd ifjn`'; esa Lokeh th ds 'kSf{kd fopkjksa dh izklafxdrk dk v/;;u djukA
v/;;u fof/k&
izLrqr v/;;u esa Lokeh foosdkuUn ds nk'kZfud ,oa 'kSf{kd fopkjksa dk ,sfrgkfld o.kZukRed fof/k ds
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ek/;e ls fogaxekoyksdu fd;k x;k gS ,oa bldh izklafxdrk ij izdk'k Mkyk x;k gSA
izLrqr 'kks/k v/;;u dk egRo&
ekuoh; vkSj izxfr'khy Hkkjrh; lekt dh LFkkiuk ds ifjizs{; esa Lokeh foosdkuUn ds fopkj vR;f/kd
egRoiw.kZ gSA ^^vkt ge ftl ladV vkSj laØe.k ds dky ls xqtj jgs gSa] tgka vfLrRo dk ladV
gSA thou ewY;ksa dk ladV gS vkSj viuh igpku dk ladV gS] og ;g cgqr t:jh gS fd ,d ckj
ge Lo;a dks tkuus ds fy, vius jk"Vª dks tkuus ds fy, Lokeh th ds fopkjksa dk eUFku djsa
vkSj mlls tks ve`r fudys mls viuh ubZ ihf<+;ksa dks forfjr djds muds O;fDrRo dks ,d
lkFkZd vkSj ldkjkRed fn'kk nsus esa leFkZ gks ldsaA**¼oekZ]2001½
mnkjhdj.k ,oa Hkwe.Myhdj.k ds i'pkr~ O;fDr ,oa lekt ds ljksdkj ,oa pqukSfr;ksa esa rsth ls
ifjorZu vk;k gSA vkt vilaLd`fr ,oa lkekftd fo?kVu vf/kd gks x;k gSA bl lanHkZ esa Lokeh th ds uO;
osnkUr ij vk/kkfjr ewY; f'k{kk lEcU/kh fopkj vkt vf/kd egRoiw.kZ gSaA
Hkkjrh; i;kZoj.k esa Lokeh foosdkuUn ds fopkjksa dh izklafxdrk bl dkj.k cuh gqbZ gS D;ksafd Hkkjrh;
f'k{kk dk vk/kkj osn gS vkSj Lokeh th ds 'kSf{kd fopkj Hkkjr ds okrkoj.k ds vuq:i vkSj vk/kqfudrk dks
lekfgr fd, gq, gSaA Lokeh th ds fopkjksa esa osnkUr dk izHkko Fkk lkFk gh og oSKkfud vkSj O;kid
n`f"Vdks.k ls ;qDr gS] ftldh orZeku le; esa vR;f/kd vko';drk gSA
^^Lokeh foosdkuUn dk f'k{kk n'kZu] osnkUr n'kZu ij vk/kkfjr gS tks lHkh O;fDr;ksa dks
leku ekurk gS tks orZeku yksdrkaf=d Hkkouk ls esy [kkrk gSA** ¼dqekj]2006½
mi;qZDr rF;ksa ls orZeku v/;;u dk egRo Li"Vr% n`f"Vxkspj gksrk gSA
Lokeh foosdkuUn ds n'kZu ,oa fopkjksa dk fogaxekoyksdu
Lokeh foosdkuUn ds fopkj &
f'k{kk & izR;sd jk"Vª ds xBu dk ewy dkj.k f'k{kk gh jgk gS tks jk"Vª ftruk gh f'kf{kr gS] og lHkh
{ks=ksa esa mruk gh 'kfDr lap; djds jk"Vªksa ds la?k esa viuk xkSjoiw.kZ LFkku xzg.k djus esa leFkZ gqvk gSA
f'k{kk ds vkn'kZ rFkk mn~ns'; ds fo"k; esa Lokeh th us dgk gS&
"Education is the manifestation of the perfection already in man". ¼foosdkuUn]2012½
okLrfod f'k{kk ogh gS] tks ekuo izd`fr ds vKku vkoj.k dks nwj djds mldh iw.kZrk ds fodkl esa
lgk;d gksA
ckyd Lo;a vius dks fl[kkrk gS& ^^ckyd Lo;a vius vkidks f'kf{kr djrk gSA** leLr Kku
euq"; ds vUrj esa vofLFkr gS] mls dsoy tkx`fr dsoy izcsk/ku dh vko';drk gS vkSj cl bruk gh f'k{kd
dk dk;Z gSA ^^gesa ckydksa ds fy, dsoy bruk gh djuk gS fd os vius gkFk iSj dku vkSj vka[kksa
ds mfpr mi;ksx ds fy, viuh cqf) dk iz;ksx djuk lh[ksA** (foosdkuUn] 2012½
fopkjksa dks vkRelkr djuk& f'k{kk fofo/k tkudkfj;ksa dk <sj ugha gS] tks rqEgkjs efLr"d esa Bw¡l
fn;k x;k gS vkSj tks vkRelkr~ gq, fcuk ogk¡ vktUe iM+k jgdj xM+cM+ epk;k djrk gSA gesa mu fopkjksa
dh vuqHkwfr dj ysus dh vko';drk gS] tks thou fuekZ.k] euq"; fuekZ.k rFkk pfj= fuekZ.k esa lgk;d gksA
;fn f'k{kk dk vFkZ tkudkjh gh gksrk rc rks iqLrdky; laLkkj esa lcls cM+s lUr gks tkrs vkSj
fo'odks"k egku _f"k cu tkrsA
xyr f'k{kk& fons'kh Hkk"kk nwljs ds fopkjksa dks jVdj] vius efLr"d esa mUgsa Bw¡ldj vkSj fo'ofo|ky;ksa
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dh dqN in~fo;ka izkIr djds] rqe vius dks f'kf{kr le>rs gksA D;k ;gh f'k{kk gS og f'k{kk tks tuleqnk; dks
thou laxzke ds mi;qDr ugha cukrh] tks mudh pkfj«; 'kfDr dk fodkl ugha djrh] tks muesa Hkwr n;k dk
Hkko vkSj flag dk lkgl iSnk ugha djrh] D;k mls Hkh ge f'k{kk dk uke ns ldrs gSaA
gesa dSlh f'k{kk pkfg,& ^^gesa rks ,slh f'k{kk pkfg,] ftlls pfj= cu lds] ekufld cy c<+s] cqf)
dk fodkl gks vkSj ftlls euq"; vius iSjksa ij [kM+k gks ldsA**
gesa vko';drk bl ckr dh gS fd ge fons'kh vf/kdkj ls Lora= jgdj vius futh KkuHk.Mkj dh
fofHkUu 'kk[kkvksa dk vkSj mlds lkFk gh vaxzsth Hkk"kk vkSj ik'pkR; foKku dk v/;;u djsaA
f'k{kk dk ,deso ekxZ % ,dkxzrk& Kku dh izkfIr ds fy, dsoy ,d gh ekxZ gS vkSj og gS
^,dkxzrk*A ^eu dh ,dkxzrk* gh f'k{kk dk lEiw.kZ lkj gSA KkuktZu ds fy, fuEure Js.kh ds euq"; ls
ysdj mPpre ;ksxh rd dks blh ,d ekxZ dk voyEcu djuk iM+rk gSA pkgs fo}ku v/;kid gks] pkgs
es/kkoh Nk= gks] pkgs vU; dksbZ Hkh gks] ;fn og fdlh fo"k; dks tkuus dh ps"Vk dj jgk gS] rks mls
mi;qZDr izFkk ls gh dke ysuk iM+sxkA
,dkxzrk ds fy, czãp;Z dh vko';drk& iw.kZ czãp;Z ls izcy ckSf)d vkSj vk/;kfRed 'kfDr
mRiUu gksrh gSA;g 'kfDr ftruh gh izcy gksxh] mlls mruk gh vf/kd dk;Z gks ldsxkA dM+s czãp;Z ds
ikyu ls dksbZ Hkh fo|k vYidky esa gh voxr dh tk ldrh gS] ,d gh ckj lquh ;k tkuh gqbZ ckr dks
;kn j[kus dh vpwd Le`fr&'kfDr vk tkrh gSA czãpkjh ds efLr"d esa izcy dk;Z'kfdr vkSj veks?k
bPNk'kfDr jgrh gSA
f'k{kd vkSj f'k";& f'k"; vkSj xq# nksuksa ds fy, dqN vko';d fu;e gSA f'k"; ds fy, vko';drk
gS 'kq)rk] Kku dh lPph fiiklk vkSj yxu ds lkFk ifjJe dhA fopkj] ok.kh vkSj dk;Z dh ifo=rk
furkUr vko';d gSA Lokeh th 'kkjhfjd] ekufld rFkk vk/;kfRed gj izdkj ds cy dks t:jh ekurs Fks
vkSj fo|kfFkZ;ksa ds fy, rks os bUgsa vfrvko';d crkrs FksA vius f'k"; ls okrkZyki esa mUgksaus dgk Fkk&
“rqEgsa 'kjhj dks [kwc 'kfDr'kkyh cukus dh fof/k tkuuh pkfg, vkSj nwljksa dks Hkh bls
fl[kkuk pkfg,A ----;fn yksxksa dks 'kkjhfjd cy c<+kus dh t:jr le>k nh tk; rks os Lo;eso
mlds fy, iz;Ru djus yxsaxsA bl vko';drk ds cks/k gsrq gh vkt f'k{kk dk iz;kstu gSA**
¼foosdkuUn,1997½
Lokeh th vius ns'kokfl;ksa dks l'kDr vkSj lcy L=h&iq#"kksa ds :i esa ns[kuk pkgrs FksA blh lUnHkZ
esa mUgksaus dgk& ^^esjs r#.k fe=ksa cyoku cuksA esjh rqEgsa ;gh lykg gS fd rqe xhrk i<+us dh vis{kk
QqVcky [ksyus ds }kjk LoxZ ds vf/kd lehi igqapksxsA** ¼foosdkuUn] 1997½
xq# ds lEcU/k esa ;g tku ysuk vko';d gS fd mUgsa 'kkL=ksa dk eeZ Kkr gksA tks 'kkL=ksa ds okLrfod
eeZK gSa] os gh vly esa lPps /kkfeZd xq# gSaA xq# ds fy, nwljh vko';d ckr gS& fu"ikirkA xq# dks iw.kZ
:i ls 'kq)kfpr gksuk pkfg,] rHkh muds 'kCnksa dk ewY; gksxkA rhljh vko';d ckr gS mn~ns'; ds lEcU/k
esaA xq# dks /ku] uke ;k ;'k lEcU/kh LokFkZ&flf) ds gsrq /keZ&f'k{kk ugha nsuh pkfg,A muds dk;Z rks lkjh
ekuo&tkfr ds izfr fo'kq) izse ls gh izsfjr gksA vk/;kfRed 'kfDr dk lapkj dsoy 'kq) izse ds ek/;e ls
gh gks ldrk gSA
/kkfeZd f'k{kk & /keZ rks f'k{kk dk es:n.M gh gSA gk¡] ;g /;ku j[kuk vko';d gS fd ;gk¡ /keZ ls
esjk eryc esjk] rqEgkjk ;k vU; fdlh dk /keZer ugha gSA ;FkkFkZ lukru rÙoksa dks turk ds le{k j[kuk
gSA izkphu /keksZa us dgk] ^^og ukfLrd gS] tks bZ'oj esa fo'okl ugha djrkA** u;k /keZ dgrk gS] ^^ukfLrd
og gS tks Lo;a esa fo'okl ugha djrkA** ij ;g fo'okl dsoy bl {kqnz ^eSa* dks ysdj ugha gSA bl fo'okl
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dk vFkZ gS& lcls izfr fo'okl] D;ksafd rqe loZLo:i gksA vkReizhfr dk vFkZ gS lc izkf.k;ksa ij
izhfr&leLr i{kq&if{k;ksa ij izhfr] lc oLrqvksa ij izhfr] D;ksafd rqe lc ,d gksA ;g egku~ fo'okl gh
lalkj dk lq/kkj djsxkA
L=h f'k{kk& fL=;ksa dh cgqr lh dfBu leL;k,¡ gSa] ij muesa ,d Hkh ,slh ugha] tks ml tknw&Hkjs
'kCn f'k{kk ds }kjk gy u gks ldsA gekjs euq egkjkt dh D;k vkKk gS\^ iqf=;ksa dk ykyu&ikyu vkSj
f'k{kk mruh gh lko/kkuh vkSj rRijrk ls gksuh pkfg,] ftruh iq=ksa dhA* tSls iq=ksa dk fookg rhl o"kZ dh
vk;q rd czãp;Z ikyu ds i'pkr~ gksuk pkfg,] mlh izdkj iqf=;ksa dks Hkh czãp;Z&ikyu djuk pkfg, vkSj
mUgsa Hkh ekrk&firk }kjk f'k{kk izkIr gksuh pkfg,A fL=;ksa dks ,slh voLFkk esa j[kuk pkfg, fd os viuh
leL;kvksa dks vius gh rjhds ls gy dj ldsaA gekjh Hkkjrh; fL=;k¡ bl dk;Z esa lalkj dh vU; fL=;ksa ds
gh leku n{k gSA
Lokeh foosdkuUn ds 'kSf{kd fopkjksa dk vk/kqfud lUnHkZ esa i`"Bis"k.k
Lokeh foosdkuUn ds vkn'kZ f'k{kk fo"k;d fopkjksa ij Hkwfedk dh dksbZ vko';drk ugha gSA muds xgu
fparu ls mn~Hkqr f'k{kk ds vkn'kZ u, Hkkjr ds fuekZ.kewyd dk;ksZa rFkk f'k{kk ds {ks= esa fdl izdkj mi;ksxh
gks ldrk gS vkSj ckyd ckfydkvksa dks 'kkjhfjd] ekufld rFkk uSfrd mUufr esa fdl izdkj lgk;rk dj
ldrk gS] ;g mudh Hkkoiw.kZ mfDr;ksa ds ek/;e ls vR;Ur lqUnj :i ls izLQqfVr gks mBk gSA
oLrqr% vius thou rFkk lUns'k ds ek/;e ls mUgksaus fo'o esa ,d ;qxkUrj mifLFkr fd;k] ftls iw.kZ
:i ls fodflr gksus esa lEHkor% 'krkfCn;ka yx tk,axhA
orZeku oSf'od lekt esa O;kIr vkradokn] Hkz"Vkpkj] ewY;ghurk] vUroZS;fDrd lEcU/kksa esa nwfj;ka vkfn
xEHkhj leL;k,a lekt dh lajpuk ,oa iz.kkyh dks izHkkfor dj jgh gSA bu leL;kvksa ds lek/kku dk
mÙkjnkf;Ro f'k{kk ds Åij gSA ijUrq vkt Hkkjr esa f'k{kk] e;kZnkghu] LokFkhZ] bfUnz;&yksyqirk iz/kku rFkk
/ku dks vR;f/kd egRo nsus okyh cu xbZ gSA pfj= jk"VªHkfDr rFkk vkRefo'okl dk xEHkhj vHkko gSA
f'k{kd vkSj usrk f'k{kk dks ije iquhr lektlsoh dk;Z ugha ekurs vkSj mls Hkh /ku dekus dk O;kikj cuk
fn;k gSA izR;sd O;fDr m/oZxkeh lkekftd xR;kRedrk ds ihNs Hkkx jgk gSA nwljksa dh HkykbZ dh fpUrk
fdlh dks ugha gSA Hkkjrh; f'k{kk dh vkRek vkt ej pqdh gSA ,sls e;kZnkghu vkSj ewY;jfgr lekt esa Lokeh
foosdkuUn ds uO; osnkUr n'kZu ,oa /kkfeZd fopkj gesa bl lekt ds iqufuZekZ.k ds fy, vko';d vkRecy
,oa funsZ'ku iznku djrs gSaA bl lUnHkZ esa ek= f'k{kk ds mn~ns';ksa ,oa ewY;ksa esa ;Fkksfpr ifjorZu dj nsus ls
lq/kkj dh vikj laHkkoukvksa esa vf/kdka'k dh izkfIr ljy gks tk,xhA
vPNh f'k{kk jk"Vª fuekZ.k ds loZJs"B lk/kuksa esa ls ,d gSA Hkkjr dk Hkfo"; Hkh dkQh dqN blh ckr
ij fuHkZj djrk gS fd mldh orZeku ih<+h bl leL;k dk gy fdl izdkj izLrqr djrh gSA dgus dh
vko';drk ugha gS fd ik'pkR; HkkokiUu vkSj iw.kZr% jk"Vªfojks/kh gekjh ;g orZeku f'k{kk&iz.kkyh vk/kqfud
Hkkjr dh i`"BHkwfe ls ,dne folaxr gSA vr% vkt] tc gekjk eu f'k{kk dh leL;k ls m}sfyr gS] ;g
mfpr gh gksxk fd ge Lokeh th ds f'k{kk fo"k;d fopkjksa ls ifjfpr gks D;ksafd gekjh ih<+h dh ml Toyar
leL;k ij Lokeh th ds fopkj gekjs ckydksa dh f'k{kk iz.kkyh ds fu;kstu dh n`f"V ls vR;Ur ykHkizn
fl) gksaxsA
orZeku f'k{kk ds nks"k& Lokeh th ls iwNk x;k Fkk] ^^vkt dh fo'ofo|ky;h; f'k{kk iz.kkyh esa
D;k nks"k gS \** mUgksaus mÙkj fn;k] ^^D;ksa og rks vkfn ls vUr rd nks"kksa ls Hkjh gqbZ gS]** vkSj
viuh ckr ij tksj nsrs gq, os cksys& ^^;g ckcqvksa dk mRiknu djus esa l{ke ,d dq'ky ;a= ds
vfrfjDr vkSj D;k gS \;fn bruk gh gksrk rks Hkh eSa izHkq dks /kU;okn nsrkA ij dgk¡ ! ns[kks u
yksx fdl izdkj J)k vkSj fo'okl ls ghu gksrs tk jgs gSaA**
¼foosdkuUn] 2012½
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;|fi Lokeh th dh f'k{kk dh ifjHkk"kk cgqrksa dks ekywe gS] rFkkfi izLrqr lUnHkZ esa mldh iqujko`fÙk
okaNuh; gSA Lokeh th us dgk gS] ^^f'k{kk euq"; ds Hkhrj fufgr iw.kZrk dk izdk'k gS** ekuo esa
vUrfuZfgr iw.kZrk dk fopkj ,d fo'kq) osnkfUrd /kkj.kk gSA
Lokeh foosdkuUn us f'k{kk dh lw{erkvksa ij Hkh iwjh Li"Vrk ls vius fopkjksa dks vfHkO;Dr fd;k gSA
eksVsrkSj ij os ik'pkR; foKku dks osnkUr ds lkFk lek;ksftr djuk pkgrs Fks] D;ksafd mudk ;g fo'okl Fkk
fd bl izdkj nksuksa ds lekgkj ls gh fo'o esa le`f) vkSj 'kkfUr ds ;qx dk vorj.k gksxkA Lokeh th us
dgk gS& ^^vkt bl ckr dh vko';drk gS fd ge oSnsf'kd fu;a=.k ls ijs] Lora= :i ls] Kku
dh mu fofo/k 'kk[kkvksa dk v/;;u djs] tks gekjh viuh gSA lkFk gh ge vaxzsth Hkk"kk vkSj
ik'pkR; foKku dk Hkh Kku izkIr djsA gesa rduhdh f'k{kk rFkk bu lc ckrksa dh vko';drk gS]
ftuls ge m|ksxksa dk fodkl dj lds vkSj ukSdjh <w¡<+us ds cnys vius iSjksa ij [kM+s jgdj bu
m|ksxksa ds }kjk thfodk ds fy, ;Fks"B miktZu dj lds rFkk nqfnZuksa ds fy, dqN cpk Hkh
ldsA** ¼foosdkuUn] 2012½
f'k{kk dh vk/;kfRed fHkfÙk& iw.kZr% /keZfujis{k f'k{kk iz.kkyh dk Lokeh th us vuqeksnu ugha fd;kA
mudk dguk Fkk fd ^^gekjh f'k{kk o`f) rFkk gekjs fopkj iw.kZr% vk/;kfRed gS vkSj os lHkh viuh
iw.kZrk /keZ esa ikrs gSaA** ¼foosdkuUn] 2012½
O;fDr ds leku jk"Vª dh Hkh viuh ,d fof'k"V izfrHkk gksrh gS vkSj mlds fodkl ds fy, ,d ekxZ
gksrk gSA Hkkjr esa /keZ gh mldk izk.k dsUnz gSA Hkfxfu fuosfnrk fy[krh gSa fd ^^os v/;;u dks riL;k
ekurs Fks vkSj fgUnqvksa dh /;kuksUeq[krk dks oSKkfud vUrn`Zf"V dh miyfC/k esa lgk;d le>rs
FksA** ¼fuosfnrk] 1963½
bl izdkj f'k{kk Lo;a esa ,d lk/kuk vkSj /keZ dk ,d vax gS vkSj Lokeh th ds fopkj ls /keZfujis{k
vkSj /keksZir f'k{kk dk vyx&vyx jguk lEHko ugha gSALokeh th ds ;s 'kSf{kd fopkj vk/kqfud f'k{kk ds
lUnHkZ esa cgqr gh egRoiw.kZ fofnr gksrs gSaA vk/kqfud lekt esa tgka f'k{kk ek= ckyd dks iqLrdh; Kku ls
voxr] djkus dk lk/ku gS ogka Lokeh th ds bu fopkjksa dh izklafxdrk ,oa egRo dks fdlh Hkh izdkj
misf{kr ugha fd;k tk ldrk gSA
f'k{kk % thou la?k"kZ dh ,d rS;kjh& Lokeh th vk/kqfud thou/kkjk ds izfr ,d mnkj n`f"Vdks.k
j[krs FksA Lokeh th us fu'p;kRed Loj esa dgk gS& ^^tks f'k{kk iz.kkyh tulk/kkj.k dks thou la?k"kZ
ls tw>us dh {kerk iznku djus esa lgk;d ugha gksrh] tks euq"; ds uSfrd cy dk] mldh
lsoko`fÙk dk] mlesa yqIr dsljh rqY; lkgl dk fodkl ugha djrh og Hkh D;k f'k{kk dgykus ds
;ksX; gSA** ¼foosdkuUn] 2012½
vk/kqfud lekt ,oa f'k{kk ds lanHkZ esa Lokeh th dk f'k{kk dks thou la?k"kZ dh rS;kjh ds :i esa of.kZr
djuk lokZf/kd mi;qDr izrhr gksrk gS vkSj ,slk fofnr gksrk gS fd ;s fopkj ekuksa orZeku lekt ds fodkl
ds fy, iznku fd, x, gSaA vr% bu fopkjksa dh orZeku f'k{kk ds izklafxdrk Li"Vr% n`f"Vxkspj gksrh gSSA
f'k{kk dks jpukRed gksuk pkfg,& tc rd orZeku f'k{kk iz.kkyh esa uohu izk.k 'kfDr dk lapkj
ugha fd;k tkrk rc rd Hkkjr ds uofuekZ.k dh fn'kk esa iz;Ru djuk O;FkZ gSAvk/kqfud ;qx ftlds f'k{kk
ek= /ku dekus dk lk/ku cu pqdh gS ds lUnHkZ esa Lokeh th ds ;s fopkj f'k{kk O;oLFkk ds lq/kkj dh fn'kk
esa vrqY; ;ksxnku ns ldrs gSa vr% muds bu fopkjksa dh mi;ksfxrk vkt dh f'k{kk dks ifjof/kZr djus esa
lokZf/kd gSA
bl izdkj viuh ih<+h ds fdlh Hkh vkpk;Z ls dgha vf/kd foosdkuUn us Hkkjro"kZ dks LokfHkeku
fl[kk;kA vius ns'kokfl;ksa dks viuh ijEijkxr laLd`fr vius ijEijkxr ewY; vkSj viuk ijEijkxr thou
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n'kZu viukus dh dgha vf/kd izsj.kk nh] ij lkFk gh ;g Hkh dgk fd mUgsa oSlk dk oSlk gh xzg.k er djks
oju~ vko';drkuqlkj mUgsa x<+ yks cny yks] lw[kh M.Byksa dks dkVdj ubZ 'kk[kk,¡ mxk yks] ik'pkR; ,oa
vU; lzksrksa ls xzfgr uohu fopkjksa dks ;gka ogka vkjksfir dj yks] ij /;ku j[kks fd ewy o`{k thoUr vkSj
le`) cu jgsA Lokeh th ds uO; osnkUr ij vk/kkfjr f'k{kk lEcU/kh fopkj vkt vR;f/kd egÙkk j[krs gSa
vkSj ,slk izrhr gksrk gS ekuks osvkt dh ifjfLFkfr ds vuq:i gh izfrikfnr fd, x, gSaA blds fy,
Hkkjro"kZ vU; fdlh Hkh O;fDr dh vis{kk Lokeh foosdkuUn dk dgha vf/kd _.kh gS vkSj vk/kqfud lekt ds
lUnHkZ esa muds fopkjksa dh izklafxdrk ;Fkkor~ cuh gqbZ gSA
fu"d"kZ
Lokeh foosdkuUn dh izfrHkk cgqeq[kh FkhA pkyhl o"kZ ls Hkh de vk;q esa rFkk yxHkx nl o"kZ ds vius
dk;Zdky ds nkSjku os vius lEiw.kZ txr~ vkSj fo'ks"kdj Hkkjr dks tks dqN ns x, og vkxkeh vusd
'krkfCn;ksa rd ekuork dh Fkkrh cuh jgsxhA Loketh ds fopkjksa dks fpj&izklafxdrk ds fo"k; esa ia0
tokgj yky usg: us 1950 esa vius ,d Hkk"k.k ds nkSjku dgk Fkk& ;fn vki Lokeh foosdkuUn dh
jpukvksa rFkk O;k[;kuksa dks i<+s] rks vki muesa ,d cM+h fofp= ckr ik,axs vkSj og ;g gS fd os
dHkh iqjkus ugha yxrsA ;|fi ;s ckrsa vkt ls 56 o"kZ ¼vc yxHkx 100 o"kZ½ iwoZ dgh xbZ Fkh]
rFkkfi vkt Hkh rjks&rktk yxrh gS bldk dkj.k gS fd mUgksaus tks dqN Hkh fy[kk ;k dgk og
gekjh vFkok fo'o dh leL;kvksa ds ewyHkwr igyqvksa ls lEcfU/kr gS] blfy, os iqjkuh ugha
yxrhA vkt Hkh vki mUgsa i<+s rks os u;h gh izrhr gksaxhA ----vr% Lokeh th us tks dqN Hkh
fy[kk ;k dgk gS og gekjs fgr esa gS vkSj gksuk Hkh pkfg, rFkk vkus okys yEcs vjls rd og
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lkoZHkkSfed /keZ dh ladYiuk ,oa vk/kkj % nk'kZfud] euksoSKkfud ,oa lekt'kkL=h;
lqeu d';i, lgk;d izoDrk, bULVhV~;wV vkWQ ,tqds'ku, 'ksik] okjk.klh

lkjka'k
izR;sd /keZ dh viuh ijEijk;sa o n'kZu gS ,oa izR;sd /keZ dh viuh dqN lhek;sa Hkh gSa] ftlesa
ldkjkRed fopkjksa ds ek/;e ls ekuo dh izxfr o fodkl ij cy fn;k x;k gSA ekuo dY;k.k o
lkoZHkkSfed /keZ dh ladYiuk ds foLrkj ds fy, ;g vko';d ugha gS fd ge fdlh ,d /keZ dks
ek/;e cuk;sA enj&Vsjslk us ftl fe=rk] lsokHkko] I;kj] n;k o lPpkbZ dh f'k{kk lalkj dks nh os
fdlh ,d /keZ dks izfrfcfEcr ugha djrk gS cfYd lkoZHkkSfed /keZ dh ladYiuk dks n'kkZrk gSA
nk'kZfud] euksoSKkfud] lekt'kkL=h; vk/kkj ij ;fn ge lkoZHkkSfed /keZ dh ladYiuk dh O;k[;k
djsa rks bu rhuksa esa lkoZHkkSfed /keZ dks ekuorkoknh n`f"Vdks.k ls tksM+k x;k gSA n'kZu esa tgk¡ /keZ
dks vk/;kRe] lekurk o fo'o cU/kqRo ls tksM+ dj foosfpr fd;k x;k gS] ogh euksfoKku esa
lkoZHkkSfed /keZ dks fo'o 'kkfUr] vkRelarqf"V o vkRe'kkfUr ds ek/;e ls Li"V fd;k x;k gSA
lekt'kkL= esa lkoZHkkSfed /keZ dh O;k[;k ijksidkj lg;ksx] ifo=&vifo= deZ rFkk loZgkjk oxZ
ds :i esa of.kZr fd;k x;k gSA n'kZu] euksfoKku rFkk lekt'kkL= esa lkoZHkkSfed /keZ dks ekuo
dY;k.k o ekuo fgr dh n`f"V ls foLr`r djus dh f'k{kk nh x;h gS] ;g ladYiuk gh oSpkfjd :i
esa lkoZHkkSfed /keZ dh uhao j[krh gSA
izLrkouk
vaxzsth 'kCn Religion ySfVu Hkk"kk ds nks 'kCnksa dk ;ksx gS Re + Legere, ftldk vFkZ gS "To bind
back" vFkkZr~ ^^lEcU/k LFkkfir djuk**A Hkkjrh; lUnHkZ esa /keZ 'kCn dh mRifÙk laLd`r Hkk"kk ds ^^/k`** /kkrq ls
gqvk gS ftldk vFkZ gS] ^^ftls /kkj.k fd;k tk ldsA** Hkkjrh; laLd`fr esa /keZ dks deZ ls tksM+dj ifjHkkf"kr
fd;k x;k gS] ftlesa fouezrk] ifo=rk] n;k] fu"i{krk o lg;ksx dks vko';d rRo ds :i esa j[kk x;k gSA
Mk0 jk/kkd`".ku~ us /keZ ds nks Lo:i crk;s gSa& ^^O;fDrxr /keZ rFkk lkekftd /keZ ;s nksuksa gh ,d nwljs
ds iwjd gSa rFkk deZ }kjk lapkfyr gksrs gSaA**
/keZ dks oSf'od Lrj ij ifjHkkf"kr djsa rks /keZ dh dksbZ fuf'pr ifjHkk"kk ugha jgh gS] D;ksafd ;s deZ]
fLFkfr] ifjfLFkfr] le;] laLd`fr o ekuo O;ogkj ds vuqlkj LFkkfir dh xbZ gSA ftlesa vko';drkuqlkj
jhfr&fjokt o ijEijkvksa }kjk dqN va'k tksM+s rFkk dqN va'k rksM+s x;s] vFkkZr~ ekuo us vius LokFkZ o lqfo/kk
ds vk/kkj ij /keZ dks ifjHkkf"kr o lapkfyr fd;k gSA blh dkj.k ekuo us viuh laLd`fr o HkkSxksfyd
ifjfLFkfr ds vuqlkj /keZ dks cuk;k tks fd ,d /keZ dks nwljs /keZ ls fHkUu djrh gS] ;gh /kkfeZd fHkUurk
^^ekuork ds /keZ** dk fouk'k djrh gSA
lkoZHkkSfed /keZ dh ladYiuk rFkk uhao dks nk'kZfud] euksoSKkfud rFkk lekt'kkL=h; rhu n`f"Vdks.kksa
ls Li"V fd;k tk ldrk gSA ;s rhuksa n`f"Vxr vax ,d nwljs ij fuHkZj gS rFkk lkoZHkkSfed /keZ ds
iFk&izn'kZd dk Hkh dk;Z djrk gS %&
lkoZHkkSfed /keZ dh ladYiuk nk'kZfud vk/kkj ij
n'kZu O;fDr dks n`f"V iznku djrk gS] fd lR; D;k gSA vr% n'kZu ds vuqlkj /keZ gesa mls /kkj.k
djus ds fy, izsfjr djrh gS tks lR; gks] lqUnj gks rFkk dY;k.kdkjh gksA Hkkjrh; n'kZu dh rhu 'kk[kkvksa
¼rRo ehekalk] Kku ehekalk o ewY; ehekalk½ ds }kjk /keZ dks fn'kk nh tkrh gS tks fd ;FkkFkZoknh]
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dY;k.kdkjh o rdZoknh gS] ftlds vius dqN ewY; o lhek;sa gSaA n'kZu o /keZ esa izkd`frd lEcU/k gSA
Hkkjrh; n'kZu esa /keZ dk dk;Z ekuo thou dk O;oLFkkiu o ekxZn'kZu djuk gSA n'kZu ekuo thou ds
usr`Ro dks xzg.k dj lalkj ds vusd ifjfLFkfr;ksa o ifjorZuksa ds fy, ekuo dk ekxZn'kZu djrk gSA tc
rd thou esa n'kZu jgrk gS] O;fDr vius thou ls nwj ugha gksrkA of'k"B] fo'okfe=] ;kKoYD;] xkxhZ]
egkRek cq)] iratfy] Hkknjk;.k] xq#ukud nso] tSfeuh] vjfoUn ?kks"k] jfoUnzukFk VSxksj] Lokeh foosdkuUn]
n;kuUn ljLorh] 'kadjkpk;Z] enu eksgu ekyoh; th vkfn dsoy bfrgkldkjksa ds fo"k; ek= ugha gS] vfirq
;s O;fDrRo ds fHkUu&fHkUu izdkj Hkh gSaA ftuds n'kZu] fopkjksa o vuqHkoksa ij vk/kkfjr gS rFkk ekuorkoknh o
dY;k.kdkjh dk;ksZa ls lEcfU/kr gSA vr% Hkyh Hkkafr euu fd;s x;s fopkj gh thou:ih loksZPp ijh{kk esa
O;oâr ,oa ijhf{kr gksdj /keZ dk :i ys ysrs gSaA n'kZu ds fofHkUu vax /keZ dks ekuorkoknh n`f"Vdks.k
iznku djrh gS] ftlesa fdlh ,d i{k ;k /kkfeZd dV~Vjrk dh ckr ugha dgh xbZ gSA n'kZu dk dk;Z
/kekZpj.k dh iwfrZ ldkjkRed :i esa djuk gSA bl iwjs izØe esa f'k{kk ,d dsUnzh; fcUnq dk dk;Z djrh gS
vFkkZr~ /keZ] f'k{kk o n'kZu dks leku :i ls tksM+s rks f'k{kk /keZ ds fcuk rFkk /keZ f'k{kk ds fcuk v/kwjk gS]
n'kZu bu nksuksa dh vk/kkjf'kyk gSA
nk'kZfudksa ds fpUru ,oa oDrO;ksa esa dnkfi vkRe o Lo/keZ fgrk; dh vo/kkj.kk ds foLrkj dk iz;kl
ugha fd;k x;k gSA mnkgj.k Lo:i ge xq#ukud nso] n;kuUn ljLorh] Lokeh foosdkuUn rFkk vjfoUn
?kks"k th ds nk'kZfud fopkjksa dks ns[k ldrs gSaA xq# ukud nso th us ekuoh; laosnukvksa o tufgr ds
fy, mins'k fn;s Fks] os ,d lekt lq/kkjd ds :i esa fo'o fo[;kr gq,] ftuds nk'kZfud fopkj lekt esa
vekuoh; ewY;ksa o euq"; ds LokFkZdkjh /keZ ds fo:) FksA mUgksaus leHkko loZfgr ds fopkjksa dks tulk/kkj.k
rd igq¡pkus dk iz;kl fd;kA mudk er ijksidkj djuk rFkk ijksidkj ds cnys dqN Lohdkj u djus dh
Hkkouk ls Hkjk FkkA ftlesa lgk;rk] ijksidkj rFkk ln~Hkkouk tSls ewY;ksa ls ekuork ds /keZ dks c<+kus dk
iz;kl fd;k x;kA
egku nk'kZfud o lekt lq/kkjd Lokeh n;kuUn ljLorh us viuh iqLrd ^lR; izdk'k* ds ek/;e
ls osnok.kh dks tu lk/kkj.k rd igq¡pkus dk iz;kl fd;k] ftlds vuqlkj ^^euq"; vius deZ djus ds fy,
iw.kZ :i ls a Lora= gS] ijUrq deksZa ds Qy Hkksxus ds fy, ijrU=**A ;g deZ mls bZ'oj esa yhu djrk gSA
n;knUn ljLorh us 'kadjkpk;Z th ds v}Sroknh fopkjksa ds ek/;e ls osnksa dh ok.kh esa leHkko dh ckr dgh]
ftuds vuqlkj ^^lHkh tu leku gS rFkk ;ksx] lR;] vfgalk] vkRelarks"k] vk/;kfRed fopkjkas ls
jk"Vªh; ,drk o fo'o cU/kqRo dh Hkkouk dk fodkl fd;k tk ldrk gSA** n;kuUn ljLorh th us
^^osnksa dh vksj ykSVks** dk ukjk fdlh /kkfeZd Hkko dks izdV djus gsrq ugha vfirq osnksa esa tks ekuo dY;k.k
dh ckr dgh xbZ gS mls QSykus ds mn~ns'; ls dghA muds vuqlkj osn] iqjk.k] czkã.k] mifu"kn vkfn esa
ekuoh; HksnHkkoksa dk o.kZu ugha fd;k x;k gSA cfYd bu lc esa ;g Li"V fd;k x;k gS fd vkn'kZoknh
okLrfod thou dSls O;rhr fd;k tk;sA vr% n;kuUn ljLorh th us lekt esa O;kIr vlekurk] NqvkNwr]
tkfrokn] Å¡p&uhp dh Hkkouk dks lekIr djus gsrq ikSjkf.kd /keZ xzUFk dks vk/kkj cuk;kA
lkoZHkkSfed /keZ ds fopkj dh fo'oLrjh; O;k[;k 19oha 'krkCnh esa Lokeh foosdkuUn th us dhA
Lokeh th us Hkkjrh; n'kZu ds v}Sr osnkUr dh oSKkfud vkSj O;kogkfjd O;k[;k dj uotkxj.k ykus dk
lQy iz;kl fd;kA lS)kfUrd rkSj ij v}Srokn ds ek/;e ls Lokeh foosdkuUn th us ^^ije lÙkk ,d
gS** ds vk/kkj ij vk/;kfRed lekurk ,oa lkekftd lekurk ij cy fn;kA Lokeh foosdkuUn th dk n'kZu
O;kogkfjd rkSj ij deZ vkSj vkUrfjd 'kfDr ij cy nsrk gSA foosdkuUn th Kku] HkfDr] deZ o ;ksx dks
vyx&vyx ugha ekurs FksA os bUgsa thou dks iw.kZrk dh vksj ys tkus okys pkj ekxZ ekurs Fks] ftldk dk;Z
ekuo fuekZ.k gSA foosdkuUn th dk fopkj gS fd ^^izR;sd euq"; esa bZ'oj gS] izkf.kek= dh lsok bZ'oj
dh lsok gSA vr% izk.kh dh lsok gh ekuo dk loksZÙke /keZ gSA** Lokeh foosdkuUn th us vius osnkUr
n'kZu ds ek/;e ls lkoZHkkSfed /keZ dh vo/kkj.kk esa ekuo fuekZ.k] ekuo dY;k.k ij cy fn;k gSA
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foossdkuUn th ds leku Jh vjfoUn ?kks"k th us Hkh lkoZHkkSfed /keZ dks jk"Vªoknh vk/;kReokn }kjk
Li"V fd;k] tks fdlh tkfr /keZ ;k lEiznk; dh ladqfpr lhekvksa ls vkc) u gksdj lkoZHkkSe ekuorkokn
ij vk/kkfjr gSA Jh vjfoUn us vius lS)kfUrd n'kZu esa ekuo ds HkkSfrd o vk/;kfRed lq[k ds ek/;e ls
fo'o cU/kqRo o ekuoh; lekurk dh Hkkouk ij cy fn;k gS] mUgksaus vius nk'kZfud fpUru esa /keZ dks
lukru /keZ dh laKk nhA
Lokeh foosdkuUn th ,oa Jh vjfoUn th us n'kZu o lkoZHkkSfed /keZ dks f'k{kk ds ek/;e ls vxzlfjr
djus dk iz;kl fd;kA foosdkuUn th us tgk¡ lkoZHkkSfed /keZ ds lapkyu gsrq ekuo fuekZ.k dh ckr j[kh]
ftlesa f'k{kk dh Hkwfedk ckyd esa ekuo fuekZ.k] ekuo lsok] uSfrd o pkfjf=d fodkl djuk gSA ogh Jh
vjfoUn ?kks"k us vk/;kReokn ds ek/;e ls lukru /keZ dh vo/kkj.kk dks izLrqr fd;kA Jh vjfoUn us
vk/;kReokn dks f'k{kk ls tksM+dj ekuorkoknh ladYiuk dks gLrkUrfjr djus dk iz;kl fd;kA vr% Lokeh
foosdkuUn th rFkk Jh vjfoUn ?kks"k th us vius nk'kZfud fpUru ds }kjk lkoZZHkkSfed /keZ ds y{; dks izkIr
djus dk lk/ku f'k{kk dks ekuk gSA
lkoZHkkSfed /keZ dh vo/kkj.kk esa ekuo dY;k.k o fgr dh ckr dks Li"V fd;k tkrk gSA Hkkjrh; n'kZu
ds /kkfeZd xzUFk o lkfgfR;d v/;;u ls ;g Li"V gksrk gS fd ^^izR;sd O;fDr bZ'oj dk ,d :i gS rFkk gesa
mldh lsok djuh pkfg,A** ekuo dk loksZPp /keZ ekuo lsok rFkk ekuo dY;k.k gS ftls egksifu"kn~ ds
v/;k; 4] 'yksd 79 esa ^^olq/kSo dqVqEcde~** 'yksd }kjk Hkh Li"V fd;k x;k gSA orZeku le; esa mÙkj
izns'k eaf=e.My }kjk 23 tuojh 2018 dks cukjl fgUnw ;wfuoflZVh esa ^^oSfnd foKku dsUnz** dh LFkkiuk dk
izLrko j[kk x;kA ;g dsUnz vUrjkZ"Vªh; 'kks/k dsUnz ds :i esa fodflr gksxh] ;g dsUnz oSfnd lkfgR;] Kku
foKku vkSj oSfnd n'kZu] ijEijk ds v/;;u&v/;kiu o vuqla/kku dks c<+kok nsus dk dk;Z djsxkA ;g dsUnz
,d izdkj ls ekuo dY;k.k dks f'k{kk ds ek/;e ls dsUnzhd`r djus dk Hkkjr ds }kjk fd;k x;k ,d iz;kl
gSA
lkoZHkkSfed /keZ dh ladYiuk euksoS Kkfud vk/kkj ij
euq"; dh vkUrfjd o ckg~; 'kkfUr /keZ vkSj vk/;kRe ls tqM+h jgrh gSA lkoZHkkSfed /keZ esa Hkh fo'o
'kkfUr dks vk/kkj cuk;k x;k gSA ftruk egRo n'kZu o lekt dk /keZ esa gS] mruk gh egRo euksfoKku dk
/keZ esaA O;fDr /keZ ls ekufld 'kkfUr o vkRe larqf"V dks izkIr djus dk iz;kl djrk gSA euq"; /keZ :ih
gfFk;kj ls vR;f/kd Mjrk gS rFkk mlh dk iz;ksx dj fouk'kdkjh dk;Z Hkh djrk gSA ijUrq tc ge /keZ deZ
dh ckr djrs gSa rks nwljksa dh lsok djus ls izkIr lq[k dgha ughaA ;g vkRe lq[k gh dgha u dgha gesa vkRe
'kkfUr iznku djrh gSA lkoZHkkSfed /keZ ds ek/;e ls ge blh 'kkfUr dks izR;{k :i ls izkIr djrs gSaA orZeku
le; esa euq"; blh 'kkfUr dh [kkst djus efUnjksa] efLtnksa] ppZ o xq:}kjs tSls /kkfeZd LFkyksa ij tkrk gS]
ijUrq dHkh vius ln~deZ ls izkIr lq[k dk vkuUn ugha ysrkA vkt euq"; ekufld ruko o }U} ls dbZ
ekufld chekfj;ksa ls xzflr gS] ftlds mipkj gsrq O;FkZ /ku O;; djrk gS ijUrq ekufld 'kkfUr izkIr ugha
dj ikrkA
ekuo ds eukso`fÙk dk dkQh izHkko lkekftd okrkoj.k ij iM+rk gS izR;sd lekt esa ekuo 'kkfUr o
lqdwu dk thou thus dk iz;kl djrk gS ijUrq ;g 'kkfUr vU; O;fDr;ksa dh vknr] eukso`fÙk] uSfrd Kku o
vgae ds Hkko ds dkj.k fNUu&fHkUu gksrh gSA bl lUnHkZ esa Hkkjrh; /keZ xzUFk esa dgk x;k gS fd
^^losZ HkoUrq lqf[ku% losZ lUrq fujke;kA
losZ Hknzkf.k i';Urq ek df'pn~ nq%[k Hkkx Hkosr~AA**
bl 'yksd esa lkoZHkkSfed /keZ dh vo/kkj.kk dks izdV djrs gq, dgk x;k gS fd lHkh yksx lq[kh jgsa]
lHkh Hk;ghu gksa] lcdk dY;k.k gks vkSj fdlh dks nq%[k u gksA /keZ dh Hkzkedrk ;g gS fd blesa fdlh ,d
i{k dks n'kkZus dk iz;kl ekuo }kjk fd;k tkrk gS] ijUrq D;k mi;qDr 'yksd esa fdlh LokFkZiw.kZ /keZ dh
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ckr dgh xbZ gS ugha blesa dsoy ekuo fgr o dY;k.k ds Hkko j[ks x;s gSaA u flQZ Hkkjrh; lUnHkZ esa cfYd
fo'o esa fo|eku lHkh /keksZa esa ekuo dY;k.k] ekufld 'kkfUr dks loksZPp LFkku iznku fd;k x;k gSA
vk/;kReoknh fopkj/kkjk Hkh eu o vkRek ds 'kkfUr dh izkfIr dk ekxZ iz'kLr djrh gS rFkk v/;kReokn
}kjk bZ'oj dh izkfIr dk ekxZ ekuo lsok gSA lkoZHkkSfed /keZ esa ekuo dY;k.k pkgs og 'kkjhfjd] ekufld]
lkekftd fdlh Hkh :i esa gks loksZifj j[kk x;k gS] ftldk eq[; y{; vfLrRookn dh ladYiuk dks cuk;s
j[kuk gSAa ftl izdkj ls rduhdh foKku izxfr dj jgk gS mls ns[krs gq, ekuo Hkkoh le; esa viuh
ekufld fØ;kvksa }kjk dgh ekuo ds vfLrRo dks gh lekIr u dj nsA vr% orZeku ifjizs{; es lkoZHkkSfed
/keZ dh ladYiuk }kjk ekuo efLr"d ls vkRe dY;k.k o LokFkZ ds udkjkRed Hkko dks fudky dj ekuoh;
ln~Hkko o fgr dk Kku djkuk vko';d gSA
lalkj esa izR;sd euq"; vius thou dh ewyHkwr vko';drkvksa dks izFke LFkku nsrk gS rFkk ekuo
dY;k.k ds Hkko dks vfUreA vr% ;gk¡ eSLyks ds fl)kUr ds vk/kkj ij ekuo dY;k.k o lkoZHkkSfed /keZ dh
foospuk djsa rks ekuo igys ewyHkwr vko';drk] lqj{kk] Lusg] izfr"Bk dh vko';drk dh iwfrZ djus dk
iz;kl djrk gS] vUr esa vkReflf) dh izkfIr dk iz;kl djrk gSA lkoZHkkSfed /keZ ds vuqlkj ftl ekuo
ftl vkRelarqf"V o fo'o'kkfUr dh izkfIr djuk pkgrk gS og mls ekuo lsok ¼pkgs og vius vk; ds ,d
va'k nku esa nsdj] Je nku dj ;k fQj loZ /keZ] ekuo fgr dh Hkkouk dks vius vUr%eu esa LFkku nsdj½ ds
ek/;e ls izkIr dj ldrk gSA vr% ;fn ekuo nwljs ekuo ds izfr ln~Hkkouk ls fdlh /kkfeZd HksnHkko dks
vyx dj loZ /keZ leku ds }kjk ekuo ewY;ksa dks mPp LFkku ns rks og vkRe ewY; tku ldsxk rFkk ogh
mls vkReflf) o vkReKku dh izkfIr gksxhA
euksoSKkfud n`f"V ds /keZ dh lgh O;k[;k ckS) /keZ esa dh xbZ gSA egkRek cq) us Hkh /keZ dks ekuo
dY;k.k dk ,d lk/ku ekuk gS u fd lk/;A ftlesa pkj vk;Z lR; ds ek/;e ls nq[k dh lR;rk o mls nwj
djus ds v"Vkaxh ekxZ Hkh crk;s x;s gSaA egkRek cq) ;g ekurs Fks fd lalkj esa izR;sd nq[k dk dkj.k eu
dh papyrk gSA ;fn eu o bfUnz;ksa dks v"Vkaxh ekxZ ls ,dkxz o la;fer djs rks /keZ ds foHksn ^;s rsjk] ;s
esjk* dh Hkkouk tkx`r gh ugha gksxh rFkk O;fDr ekuo dY;k.k rFkk fo'o 'kkafr dks vxzlkfjr dj ldsxkA
u dsoy Hkkjrh; lUnHkZ esa cfYd fo'o Lrj ij ekuo dY;k.k dk eq[; mn~ns'; ekuo dks vkRe Kku djkuk
rFkk fo'o 'kkfUr dk lUns'k iznku djuk gSA
fo'o 'kkfUr dh orZeku x.kuk dks lwpdkad ds ek/;e ls ns[ksa rks 1 twu 2018 dks vkbZ0bZ0ih0
¼bULVhV~;wV Qkj bdksuksfeDl ,.M ihl½ }kjk oSf'od 'kkfUr lwpdkad 2018 tkjh fd;k x;kA ftlesa 163
ns'kksa dks 'kkfUr ds Øekuqlkj jSafdax iznku dh xbZ] ftlesa vkblyS.M] U;wthyS.M] iqrZxky] vkfLVª;k rFkk
MsuekdZ dk uke izFke ikap 'kkUr ns'kksa esa j[kk x;k tcfd lhfj;k] vQxkfuLrku] bjkd] nf{k.k lwMku vkSj
;eu dks vfUre ikap v'kkUr ns'kksa ds Øe esa j[kk x;kA vkbZ-bZ-ih- us oSf'od 'kkfUr dks 23 xq.kkRed ,oa
ek=kRed ladsrdksa ds vk/kkj ij ekik gS] bu 23 ldsrdksa esa rhu fo"k; j[ks x;s gSa& lekt esa lqj{kk ,oa
laj{k.k dk Lrj] ?kjsyw ,oa vUrjkZ"Vªh; la?k"kZ dk foLrkj ,oa lSU;hdj.k dh fLFkfrA vkbZ-bZ-ih- ds oSf'od
'kkfUr lwpdkad dk ;g 12oka okf"kZd laLdj.k gSaA ftlesa oSf'od 'kkfUr lwpdkad 2017 esa 93 'kkUr ns'kksa dh
fjiksVZ izLrqr dh xbZA tcfd 2018 esa ;g ?kVdj 71 rd igq¡p xbZ] vFkkZr~ orZeku le; esa fo'o 'kkfUr dk
Lrj fiNys o"kZ dh rqyuk esa ?kVk gSA fiNys 11 o"kksZa dk fjdkMZ ns[kk tk;s rks oSf'od 'kkfUr dk Lrj 3-07
ls 3-01 rd igq¡p x;k gSA bl lwpdkad esa Hkkjr dh fLFkfr fiNys o"kZ ¼2017½ ds leku 137 ij cuh gqbZ
gSA izLrqr vkadM+ksa ls ;g Li"V gksrk gS fd fo'o Lrj ij 'kkfUr dh fdruh vko';drk gSA ekuo oSKkfud
rduhd rFkk O;fDrxr izfrLi/kkZ esa ;g Hkwy x;k gS fd okLro esa mldk D;k vfLrRo gS rFkk og vU/kh
izfrLi/kkZ fdl fy, dj jgk gSA bldk ifj.kke ;g gS fd&vkt euq"; fofHkUu izdkj dh ekufld chekfj;ksa
ls xzLr gS tks vizR;{k :i ls 'kkjhfjd chekfj;ksa dk dkj.k Hkh gSA bu lc ds ihNs dgha u dgha ekuo dk
Lo] vkRe lq[k o vge ftEesnkj gSA og vius vge dks cpkus ds fy, fdlh /keZ] tkfr o lEiznk; dks
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mPp fl) dj }s"k ds Hkko dk fodkl djrk gS( tSls&vkradoknh laxBu ds }kjk fd;k x;k dk;Z bldk
,d Toyar mnkgj.k gS] ftlesa cPpksa dk izkjEHk ls gh ekufld m}syu o ekufld ifjektZu dj fgald o
/keZ ds izfr dV~Vj cuk nsrs gSaA ;gk¡ ij os vkRelq[k dh izkfIr ekuo dk vfgr dj izkIr djrs gSaA ;gk¡ os
vfgalk ds fy, /keZ dks fopkj cukrs gSA bl lEizR;; esa /keZ o v/;kRe dks os nwljh n`f"V ls ns[krs gSa
tcfd v/;kRe o /kkfeZdrk esa ,d ydhj ek= dk vUrj gSA tc ekuoh; laosnuk] ekuoh; dY;k.k rFkk
ekuo fgr dh ckr /keZ esa dh tkrh gS tks fd ekuo lsok ls izkjEHk gks vkSj ogh lekIr gks rks og v/;kRe
dgykrk gSA ijUrq tc mlesa LokFkZ o ekuo ds O;fDrxr fopkj 'kkfey gks tkrs gSa rks og /kkfeZdrk dks
izfrfcfEcr djrk gSA u flQZ Hkkjrh; lUnHkZ esa cfYd fo'o esa fo|eku lHkh /keksZa esa vk/;kRe ds ek/;e ls
ekuo dY;k.k] ekufld 'kkfUr dks loksZPp LFkku iznku fd;k x;k gSA euq"; esa ekuoh; ewY;ksa] uSfrdrk rFkk
laosnukvksa dks tkxzr djus dh vko';drk gSA lkoZHkkSfed /keZ dh ladYiuk ds ek/;e ls muesa vkRe 'kkfUr
o fo'o 'kkfUr ds Hkko dks tkx`r fd;k tk ldrk gSA okLrfodrk ;g gS fd izR;sd /keZ esa lR; 'khy o
vuqdj.k dks /keZ dk vkHkw"k.k ekuk x;k gSA ;g rhu vkHkw"k.k ekuorkoknh fopkj dk foLrkj djrs gSa] ftlesa
f'k{kk dh Hkwfedk vge gSA ;g euksoSKkfud Lrj ij 'kkfUr dks vkRe 'kkfUr] ekufld 'kkfUr] lkekftd
'kkfUr tSls Hkkxksa esa foHkDr dj oSf'od Lrj ij 'kkfUr dh ladYiuk dks lkoZHkkSfed /keZ ls tksM+rh gSA
f'k{kk] /keZ o euksfoKku ds f=dks.k dks Li"V djsa rks bldk izkjEHk izkFkfed fo|ky; ls gh fd;k x;k
gSA tgka lHkh /keZ ds cPpksa esa leHkko dh Hkkouk dk fodkl fd;k tkrk gSA ;gk¡ fdlh Hkh izdkj dh /kkfeZd
f'k{kk iznku djus dk vf/kdkj Hkkjr ds lafo/kku esa Hkh ugha fn;k x;k gSA bu lcdk rkRi;Z gS fd ekuo
viuh eukso`fÙk leHkko ds ek/;e ls gh lkoZHkkSfed /keZ dh ladYiuk dks lkdkj dj ldrk gSA egkRek
xka/kh us cqfu;knh f'k{kk ds ek/;e ls efLr"d] 'kjhj o vkRek rhuksa ds fodkl dh ckr dgh gSA ekufld
fodkl ls 'kkjhfjd fodkl rFkk uSfrd fodkl lEHko gSA blds vfrfjDr vk/;kfRed fodkl ds ek/;e ls
ekuo dY;k.k ds fy, ekuo dk;Z dj ^^lc tu fgrk;] lc tu lq[kk;** dks iznf'kZr djrk gSA f'k{kk ekuo
esa ekufld ifjorZu ykdj lR;] vfgalk o loZ/keZ leku dh izsj.kk nsrh gSA f'k{kk /keZ o euksfoKku esa
f'k{kd dk drZO; gS fd og Nk=ksa dh ekufldrk dks cnys vkSj Lo;a ds iwokZxzg dks lekIr dj uohu lc
/keZ leku o ekuorkoknh vo/kkj.kk dk fodkl djsA
lkoZHkkSfed /keZ dh ladYiuk lekt'kkL=h; vk/kkj ij
lekt'kkL=h; ifjizs{; ls ;fn /keZ dh ladYiuk dks foosfpr fd;k tk;s rks lekt esa /keZ dk LFkku
dsUnzh; o fu;a=.kdkjh laLFkk ds :i esa gS tks fd ekuo thou dks thou thus ds fy, ,d ekxZ iz'kLr
djrh gSA Hkkjrh; lUnHkZ esa /keZ ds rhu eq[; rRo gSa& izd`fr] ekuo rFkk bZ'ojA ekuo bZ'oj dh izkfIr
izd`fr ls lek;kstu dj la;fer thou ds }kjk eks{k izkIr djds djrk gSA Hkkjrh; lekt esa iq#"kkFkZ] vkJe
O;oLFkk] izFkk;sa] ekU;rk,a] _.k O;oLFkk] o.kZ O;oLFkk] tkfr O;oLFkk] laLdkj vkfn /keZ ds izfr ,sls fo'okl]
fu;e o fl)kUrksa ds <k¡ps dk fuekZ.k djrh gS ftlls ekuo viuk thou fu;af=r o la;ksftr <ax ls th
ldrk gS] ijUrq ;g <k¡ps okLro esa vkLFkk dh tehu ij [kM+s gSa] ftls ekuorkoknh utj ls gVkdj /keZoknh
ijkdk"Bk ij [kM+k dj fn;k x;k gS tks fd uohu n`f"V ls O;fDrokfnrk dks tUe nsrk gSA lekt ds egku
nk'kZfudksa o leku lsodksa us /keZ dks lekt dY;k.k o lkekftd O;oLFkk dks larqfyr <ax ls thus ds ;ksX;
cukus okyk lk/ku ekuk gSA lekt esa ekuorkokn dks thfor j[kus dk iz;kl /keZ dss ek/;e ls fd;k tkrk
gSA O;fDr vius deksZa }kjk eks{k dh izkfIr djrk gS vFkkZr~ bZ'oj dks izkIr djrk gS ftlesa ekuo dk drZO;
gS fd nwljs ekuo dh lsok djsA fo'o esa lHkh lekt esa /keZ dks ekuo ds deZ ls tksM+ dj ifjHkkf"kr fd;k
x;k gSA bl lUnHkZ esa dgk x;k gS fd&
^^;g i'kq izo`fÙk gS fd vki vki gh pjs]
ogh euq"; gS fd tks euq"; ds fy, ejs !**
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vFkkZr~ i'kq lnSo Lo;a ds ckjs esa lksprk gS nwljs tkuojksa ds fy, ugha] ;g tkuojksa dk izkd`frd
LoHkko gS] tcfd blds foijhr HkkbZ cU/kqvksa ds lkFk feydj thou ;kiu djuk euq";rk gSA fo'o ds izR;sd
/keZ o lekt ds ekuo dh lsok gh bZ'oj dh lsok gSA bZlk elhg us Hkh ekuo dh lsok dks izkFkfedrk nhA
fo'o ds lokZf/kd /kuh O;fDr;ksa esa ls ,d okjsu cQsj dk er gS fd ^^;fn vki ekuo ds lokZf/kd
HkkX;'kkyh ,d izfr'kr yksxksa esa 'kkfey gSa rks vki bls ekuork dk ojnku ekurs gq, 'ks"k fuU;kuosa izfr'kr
yksxksa ds ckjs esa Hkh lkspsaA** xksLokeh rqylhnkl th us Hkh euq"; ds fy, ijfgr dks egRoiw.kZ ekuk gS
mUgksaus jkepfjrekul ds mÙkj dk.M esa dgk gS&
^^ijfgr lfjl /keZ ufga HkkbZ]
ij ihM+k le ufga v/kekbZA**
vFkkZr~ ijksidkj ds leku nwljk dksbZ /keZ ugha gSA lekt'kkL=h; n`f"V ls fo'o ds izR;sd lekt esa
/keZ dh LFkkiuk lekt dh O;oLFkk] lapkyu o fu;a=.k ds mn~ns'; ls fd;k x;k gS] tks fd ekuo fgr ls
vksrizksr gSA cl ekuorkoknh n`f"Vdks.k dks /keZ :ih laLFkk ls tksM+ fn;k x;kA /keZ dks lekt'kkL=h;
vk/kkj ij ifjHkkf"kr fd;k tk;s rks blds lEcU/k esa eSDl ewyj us /keZ dks izd`fr dk vax ekuk] ftldk
[k.Mu bekby nq[khZe us viuh iqLrd ^nh ,yhesUVªh QkElZ vkWQ jhfytl ykbQ* esa fd;k gSA nq[khZe
us VksVeokn ds }kjk /keZ dks ifo= o lk/kkj.k lEizR;; ds ek/;e ls le>k;k gS] ;s nksuksa gh ekuo thou
ds nks Hkkx gS] ftlesa lk/kkj.k dks euq"; rFkk ifo= dks bZ'oj ls tksM+k gSA VksVe izR;sd /keZ ds izrhd dk
dk;Z djrh gS tks fd fo'oklksa] vkpj.kksa] laLdkjksa] mRloksa ds }kjk lekthdj.k dh izfØ;k }kjk gLrkUrfjr
gksrh gSA lekt'kkL=h; ifjf/k esa /keZ ifo=&vifo= dh vo/kkj.kk esa tdM+k gS] ftlesa iki&iq.;]
LoxZ&ujd lHkh ekuo ds ln~xq.k o nqxqZ.k ij fuHkZj djrk gSA nq[khZe ds vuqlkj iq.;] ifo=] LoxZ] ln~xq.k
og deZ gS ftlds }kjk euq"; nwljs euq"; ds fgr ds fy, dk;Z djrk gS] ;gh /keZ dh ewy vo/kj.kk gSA
dkyZ ekDlZ o ,atsy us uo ghxyoknh fopkjd yqMfox Qk;jck[k ds fopkjksa dk leFkZu djrs gq,
viuh iqLrd ^Fkhfll vku Qk;jck[k* esa bZ'oj dh ladYiuk dks udkjk rFkk HkkSfrdoknh O;k[;kvksa dh
ppkZ dh gSA dkyZ ekDlZ ds loZgkjk oxZ ds lEizR;; dks lkoZHkkSfed /keZ dh ladYiuk ls tksM+ ldrs gSaA
ik'pkR; lekt esa /keZ dks jktuhfr o vFkZO;oLFkk ds ek/;e ls pyk;k tkus yxk FkkA blhfy, dkyZ ekDlZ
us /keZ dks ,d izfrxkeh 'kfDr ekuk gSA vius ys[kksa esa mUgksaus ^^/keZ dks vQhe dh laKk nsrs gq,
loZgkjk oxZ dks mlls nwj jgus dks dgk FkkA** iw¡thoknh lekt esa /keZ dk LFkku fuEu Fkk] ftlesa u
rks ekuoh; ewY; Fks vkSj u gh uSfrdrkA ekuo vlekurk ds vU/kdkj esa ,sls yhu Fkk] ftlesa rdZ o Kku
foyqIr gks x;k FkkA ekDlZ us vius dkyst ds le; esa gh vius ys[kksa esa dgk Fkk fd ^^/keZ dk izkFkfed
mn~ns'; lkekftd ,drk dks c<+kuk o vkn'kkZRed dk;ksZa dk fo'ys"k.k djuk Fkk] ijUrq iwathoknh fopkjksa ds
bl le; esa lekurk ds Hkko fy, tks dne dkyZ ekDlZ }kjk mBk;s x;s og /keZ dks lekurk dh vksj ys
tkus dk vPNk iz;kl FkkA mUgksaus nkl izFkk dk fojks/k dj loZgkjk oxZ ds fuekZ.k dh ckr ij cy fn;kA
ftlesa lHkh O;fDr leku gks fdlh dks vkfFkZd :i ls mPp o fuEu LFkku izkIr u gksA dkyZ ekDlZ ds }kjk
vkfFkZd o lkekftd vk/kkj ij izLrqr dh xbZ uohu vo/kkj.kk ^^loZgkjk oxZ** lkoZHkkSfed /keZ ds lEizR;;
dks Li"V djrh gSA
n'kZu] euksfoKku o lekt'kkL= ds bl f=dks.k esa f'k{kd dk drZO; gS fd og f'k{kk ds ek/;e ls
Nk=ksa esa ekuoh; ewY; o uSfrdrk dh Hkkouk tkx`r djsaA Lo;a ds iwokZxzg dks lekIr dj Nk=ksa dh
ekufldrk dks cnys ,oa uohu vo/kkj.kk lc /keZ leku o ekuorkokn dk fodkl djsA vr% mi;qDr
lHkh n`f"Vdks.kksa ds fpUru o euu ls ;g Li"V gS fd ;s lHkh ,d /keZ ijk;.krk ij izdk'k Mkyrs gSa tks fd
ekuorkoknh /keZ gSA
fu"d"kZ&
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fu"d"kZ :i esa ge f'k{kk ds ek/;e ls nk'kZfud euksoSKkfud rFkk lkekftd rRoksa dk lekos'kh ifj.kke
izkIr djrs gSa ftlesa izR;sd i{k jk"Vªh; ,drk] fo'o cU/kqRo] ekuoh; laosnukvksa dks thfor j[kuk rFkk ekuo
dY;k.k dh O;k[;k djrs gSaA lkoZHkkSfed /keZ esa izR;sd lkekftd dk;Z dks ekuo dY;k.k ls lEcfU/kr djds
j[kk x;k gSA ijUrq dsoy /keZ dh ckr dh tk;s rks orZeku le; esa okLrfodrk ;g gS fd ekuo
Lo&fodkl dks gh viuk y{; ekurk gS] ftlesa nwljs ekuo] lekt o i;kZoj.k dk gzkl gks jgk gS] ;g
muds fy, dksbZ ek;us ugha j[krk gSA foykflrk o vkRe&lq[k tks fd {kf.kd gS mlds ihNs Hkkx jgk gSA
blds vfrfjDr vkt ds euq";ksa dk lcls cM+k /keZ gS /ku] og gj oLrq o gj dk;Z dks /ku izkfIr dh n`f"V
ls ns[krk gSSA mldh ekufld O;Fkk Hkh /ku gS rFkk lkekftd ijkdk"Bk Hkh /kuA og mlh ds ek/;e ls
vkRe lq[k dks <w¡<us dk iz;kl djrk gSA ekuo esa R;kx] leiZ.k o la;e ds Hkko ugha jg x;s gSa blhfy,
ckS) n'kZu o tSu n'kZu esa r`".kk dks R;kxdj ekuo dY;k.k ds Hkko dks tkx`r djus dh ckrksa dks dgk x;k
gSA r`".kk gh nq%[kksa dk dkj.k gS ftls ekuo R;kx] lsok o la;e ls izkIr dj ldrk gSA blh izØe esa
Hkhejko vEcsMdj th us Hkh /keZ o tkfr ds vkMEcjksa dks lekIr djus ds fy, lafo/kku esa lekurk o
lfg".kqrk dks loksZifj j[kk gSA vius thou ds vfUre le; esa ckS) /keZ ds vuq;k;h cudj ckS) /keZ ds
ek/;e ls ekuoh;rk ds /keZ dks vxzlkfjr fd;kA blh izdkj usYlu e.Msyk us jax Hksn ds fopkj dks
lekIr djus ds fy, dkQh la?k"kZ fd;s rFkk 'osr&v'osr ds Hksn dks lekIr dj ekuork ds n`f"Vdks.k dks
mtkxj djus dk lkFkZd iz;kl fd;kA
lkoZHkkSfed /keZ esa nks eq[; rRoksa dks vk/kkj ekuk x;k gS] ekuorkokn rFkk vfLrRooknA bu nksuksa
rRoksa dk tUe n'kZu ds fopkjokn] iz;kstuokn rFkk iz;ksxokn ds ifj.kkeLo:i gqvk gSA bu uohu ladYiuk
dk mn; ekuo ds LokFkZiw.kZ dk;Z rFkk vU/kk/kqU/k rduhdh izxfr ds dkj.k gqvk gS] ftldk eq[; y{; fo'o
esa 'kkfUr ykuk gSA vUrjkZ"Vªh; ln~Hkkouk ykus ds fy, izR;sd o"kZ 21 flrEcj dks fo'o 'kkfUr fnol rFkk
10 fnlEcj dks ekuokf/kdkj fnol euk;k tkrk gSA izkphudky ls gh nk'kZfud] euksoSKkfud rFkk
lekt'kkL=h; n`f"V ls lkoZHkkSfed /keZ dh uhao rFkk ladYiuk dks lS)kfUrd :i esa izLrqr djus dk iz;kl
fd;k x;kA ijUrq O;kogkfjd :i esa fo'o Lrj ij blds fy, iz;kl 19oha 'krkcnh ls izkjEHk fd;k x;kA
lu~ 2007 esa fo'o 'kkfUr ds fy, ^^bULVhV~;wV QkWj bdksuksfed ,.M ihl** dh LFkkiuk ^^tsuqfou izksxzsl
bUMhdsVj** }kjk fd;k x;k ftldk dk;Z fo'o 'kkfUr lwpdkad dk ekiu dj izR;sd o"kZ fjiksVZ rS;kj djuk
gSA ;g ekuo dY;k.k ds fy, oSf'od Lrj ij fd;k tkus okyk ,d iz;kl gS blds vfrfjDr ;wusLdks]
;wfulsQ] jsMØkl] ljdkjh o xSjljdkjh Lo;a lsoh laLFkk }kjk Hkh ekuo dY;k.k o lekt dY;k.k dk
iz;kl fd;k tk jgk gSA f'k{kk ds {ks= esa fo'o 'kkfUr rFkk ekuo dY;k.k ds fy, fd;s tkus okys iz;kl dh
O;k[;k djs rks fo|ky;h Lrj ij izkFkZuk lHkk] uSfrd f'k{kk] loZ/keZ leku ls lEcfU/kr ikB~;Øe rFkk
izR;sd o"kZ lkaLd`frd dk;ZØeksa ds ek/;e ls lkekftd o oSf'od leL;kvksa ds fuokj.k ds fy, djk;s tkus
okys dk;Z lfEefyr gSA mPp 'kSf{kd Lrj ij jk"Vª xkSjo o i;kZoj.k f'k{kk dks ekuo dY;k.k dh n`f"V ls
ikB~;Øe esa ,d vyx fo"k; ds :i esa j[kk x;k gSA blds vfrfjDr vUrjkZ"Vªh; ln~Hkkouk] ewY; f'k{kk]
'kkfUr f'k{kk rFkk vfLrRooknh f'k{kk dks eq[; fo"k; ds :i esa fo'ofo|ky;ksa esa i<+k;s tkus ij cy NCTE
rFkk UGC }kjk dh xbZ gSA
bl izdkj lss lS)kfUrd o O;ogkfjd :i esa ns[kk tk;s rks oSf'od Lrj ls O;fDrxr Lrj rd ekuo
ewY;ksa o oSf'od 'kkfUr ds ek/;e ls lkoZHkkSfed /keZ dh ladYiuk dks iw.kZ djus dk iz;kl fd;k tk jgk gSA
vUrj cl ;gh gS fd izR;sd dk;Z uohu vo/kkj.kkvksa] vko';drkvksa rFkk rduhdh fodkl dks /;ku esa j[k
dj oSf'od lekt dh LFkkiuk ds fy, fd;k tk jgk gSA lkoZHkkSfed /keZ ds y{;ksa dh iwfrZ oSf'od :i esa u
djds [kf.Mr :i esa fd;s tk jgs gSa] ijUrq lHkh dk mn~ns'; fo'o 'kkfUr o ekuoh; ewY;ksa dh j{kk djuk
rFkk Hkfo"; esa mls cuk;s j[kuk gSA
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